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Art Quotes

On the floor I am more at ease, I feel nearer, more a part of the painting, since this way I can walk around in it, work from the four sides and be literally `in' the painting. 
-- Jackson Pollock, 1947
Art is long and time is fleeting

--Henry Wordsworth Longfellow

I’ve been 40 years discovering that the Queen of all colours is black.

--Auguste Renoir

This would be a distortion of their meaning, since the pictures are intimate and intense, and are the opposite of what is decorative; and have been painted in a scale of normal living rather than an institutional scale. 
Mark Rothko

An artist is someone who makes art... He didn't invent it... (Willem de Kooning)
	“
	The stuff of thought is the seed of the artist. Dreams from the bristles of the artists brush. As the eye functions as the brain's sentry, I communicate my innermost perceptions through the art, my worldview.
	”


	 
	— Arshile Gorky 
	



Rational
    The subunit that is my focus for this instructional design is Abstract Expressionism.  The reason I chose it was because it was both a significant movement for the United States in terms of it coinciding with the Cold War, (which is covered on the Ohio Graduation Test) but it’s was also a major art movement for the United States.

     The curriculum committee at my school district approved this class as a pilot to be taught to supplement the students’ World Studies (Social Studies) class.  I have always had an interest in Art History and basically minored in it as an undergrad, my main goal is that my students will have an interest in it as well.  I know that my students are very visually inclined and this Art History class will aid them in associating certain works of art with certain events in history.

     Getting students excited about art, in general, is no easy task.  Many students, especially at the high school age, think that art is painting what they want and or drawing whatever they want and not talking about its origins or history or learning where it comes from and why we do it.  It is my intention to relate the material in this class to real life situations and making it relevant to their everyday lives.

     The learning environment for this instructional design will primarily be using the Inductive Model.  I believe that this model works best considering both the subject that I am teaching as well as the population of students that I will be teaching.   This model is introduced in chapter 10 of Curriculum in Context: Designing for Teaching and Learning in Context.  The author describes the Inductive Model as “including specific, defined outcomes and use a teacher-directed strategy to guide students through the inductive thinking process,” (Chiarelott, 114).  
     The lesson plan format that I plan to use is the 5-E Learning Cycle, which was introduced in chapter 8 of Curriculum in Context: Designing for Teaching and Learning in Context, (Chiarelott, 91).  I feel that this model lends itself well to what I am teaching and get the students in the habit of thinking at high levels of Blooms Taxonomy as opposed to simply memorizing a list of paintings and their dates.  I think that using the phases in the 5-E Learning Cycle (Engage, Explore, Explain, Extend, and Evaluate) will prove to be a successful template for planning my class. 
References
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Unit Outcomes
Art History

·  Students will identify Abstract Expressionist paintings.
· Students will be able to identify characteristics of Abstract Expressionist paintings (United States) and how they differ from other Expressionist (Germany) paintings.
· Students will be able to list at least 5 Abstract Expressionist painters and be able to tell where they are from.
· Students will be able to separate at least 5 Abstract Expressionism paintings and conclude which ones best represent that movement and explain why.
·  Students will be able to compare and contrast characteristics of Abstract Expressionist painters (American) to that of Expressionist painters (European).
· Students will be able to design their own version of Abstract Expressionism through a different media besides painting.  
· Students will be able to create their own Abstract Expressionist-inspired work of art.
· Students will be able to judge their own and their classmates work through critique in a thoughtful manner.
· Students will be able to analyze why the United States became the new center for art.
Social Studies
·  Students will be able to identify what movement in history that is associated with Abstract Expressionism.
· Students will be able to connect what events led up to the Cold War.
· Students will be able to relate the effects of McCarthyism to the Cold War.
· Students will be able to summarize the effects of World War II.
· Students will be able to compile key events in the post-war United States.
· Students will be able to explain the WPA Federal Arts Project 
Preassessment
            I find that it would work best with the students that I will have to do a warm -up activity such as a game.  An activity to do on the first day would be to put the students into groups of four.  This will help the students get to know each other and also help them to work together.  Each student is given a piece of an art postcard which has been cut into four puzzle pieces.  When I give the signal, students are to find the students that have the other pieces of their puzzle.  Once the students find their partners, then their group can be assembled.  The students will then get together and get acquainted and come up with a name for their group.

Another activity that would help to get the students engaged on the first day would be to have to students look on the smart board at the list of famous artists and their birthdays (see next pages )and see which artist or artist that the students share their birthday with and then compile a list on a poster to refer to later to research or to do a report on.  This would help the students understand their artist and perhaps want to learn more about that person.

Perhaps one of the most successful types of preassessments would be to conduct a survey to see what the students know and understand regarding the subject at hand.  This can be done for every subunit and could be accompanied by a post-test after the subunit is completed.  
Pre-assessment Art Survey
Circle the answer that applies to you.

1.  I’m familiar with the term Abstract Art.  Yes    No    Sort of

2. I’ve heard of Jackson Pollock.  Yes    No     Sort of

3. I know all about Action Painting.  Yes    No    Sort of

4. I’m pretty sure I know what happened during the Cold War. Yes  No  Sort of

5. I could pick out a painting by Willem de Kooning if given the opportunity.  Yes  No  Sort of

6. I’m fairly certain I don’t what Abstract Expressionism is.  Yes  No

7. I could recreate an Abstract Expressionism painting if given the chance.  Yes No  Sort of

8. True or False:  World War II led to the movement of Abstract Expressionism.

9. True or False:  New York City became the center of art during the Cold War.

10.  Without knowing a whole lot about these two works, compare the characteristics of these two paintings.





11.  Without knowing the details of these two works, contrast the characteristics of each painting.
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Section 1 All About Art

List 1-4 Artists’ Birthdays

JANUARY

Bartolomé Esteban Murillo, 1618
Paul Revere, 1735

Alfred Stieglitz, 1864
Ernst Barlach, 1870
August Macke, 1887

Jack Levine, 1915
Marsden Hartley, 1877
Yves Tanguy, 1900
Gustave Doré, 1832
Albert Bierstadt, 1830
Barbara Hepworth, 1903
A. Sterling Calder, 1870
John Singer Sargent, 1856
Jusepe Ribera, 1588

Jan van Goyen, 1596
Berthe Morisot, 1841
Henri Fantin-Latour, 1836
Antoine Pevsner, 1886
Paul Cezanne, 1839
Francis Picabia, 1879
Edouard Manet, 1832
Robert Motherwell, 1915
Kees van Dongen, 1877
Jackson Pollock, 1912
Claes Oldenburg, 1929
Barnett Newman, 1905
Peter Voulkos, 1924
Bernardo Bellotto, 1720
Max Pechstein, 1881
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FEBRUARY

Thomas Cole, 1801

Norman Rockwell, 1894
Fernand Leger, 1881
Manuael Alvarez Bravo, 1902
Franz Marc, 1880

John Ruskin, 1819

William H.F. Talbot, 1800
Kazimir Malevich, 1878
Max Beckmann, 1884
Eugene Atget, 1857

Grant Wood, 1892

Charles Francois Daubigny, 1817
Raphaelle Peale, 1774
Louis Comfort Tiffany, 1848
Max Klinger, 1857

Elie Nadelman, 1882

Ansel Adams, 1902
Constantin Brancusi, 1876
Rembrandt Peale, 1778
Horace Pippin, 1888

Tom Wesselmann, 1931
Charles Le Brun, 1619
Winslow Homer, 1836
Pierre A. Renoir, 1841
Honoré Daumier, 1808
Joaquin Sorolla, 1863
Marino Marini, 1901
Balthus, 1908
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MARCH

Oscar Kokoschka, 1886

August Saint-Gaudens, 1848
Arnold Newman, 1918

Sir Henry Raeburn, 1756
Giovanni Battista Tiepolo, 1696
Michelangelo Buonarroti, 1475
Piet Mondrian, 1872

Milton Avery, 1893

Anthony Caro, 1924

David Smith, 1906

Charles Lock Eastlake, Jr., 1836
William Glackens, 1870

Alexej von Jawlensky, 1864
Reginald Marsh, 1898

Diane Arbus, 1923

Rosa Bonheur, 1822

Kate Greenaway, 1846
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APRIL

Max Ernst, 1891

Henry van de Velde, 1863
Grinling Gibbons, 1648
Edward Hicks, 1780

Jean Honoré Fragonard, 1732
Raphael, 1483

Gustave Moreau, 1826
René Lalique, 1860

Gerard Dou, 1613

Cornelis de Heem, 1631
Eadweard Muybridge, 1830
Victor Vasarely, 1908
Kenneth Noland, 1924
Gustav Vigeland, 1869
Robert Delaunay, 1885
Imogen Cunningham, 1883
Thomas Jefferson, 1743
James Ensor, 1860
Leonardo da Vinci, 1452
Charles Willson Peale, 1841
Theodore Rousseau, 1812
Elisabeth Vigee-Le Brun, 1755
Max Weber, 1881

Ludwig Meidner, 1884

Joan Mir6, 1893

Daniel Chester French, 1850
Odilon Redon, 1840

J.M.W. Turner, 1775

Willem de Kooning, 1904
Bridget Riley, 1931

Karel Appel, 1921

Cy Twombly, 1928

Eugene Delacroix, 1798
Dorothea Lange, 1895
Samuel F.B. Morse, 1791

Frangois Girardon, 1628
Adam Elsheimer, 1578 |
Josef Albers, 1888

Georges de La Tour, 1593

Albert Pinkham Ryder, 1847
George C. Bingham, 1811

Jean Antoine Houdon, 1741

Hans Hofmann, 1880

Anthony van Dyck, 1599

John Frederick Kensett, 1816

Juan Gris, 1887

John Smibert, 1688

William Morris, 1834

Edward Weston, 1886

Gutzon Borglum, 1867 |
Ludwig Mies van der Rohe, 1886 |
Edward Steichen, 1879 |
Grace Hartigan, 1922

Francisco de Goya, 1746

Vincent van Gogh, 1853

William Morris Hunt, 1824

John La Farge, 1835

30
31

MAY

Benjamin Henry Latrobe, 1764
George Inness, 1825

Frederic Edwin Church, 1826
Ernst Kirchner, 1880
Alphonse Legros, 1837

Joseph Stella, 1877

Georges Braque, 1882

Jasper Johns, 1930

8 Walter Gropius, 1883
9 Jacob Jordaens, 1593

Gaston Lachaise, 1882

0 William Thornton, 1759

Albrecht Durer, 1471

Henri Rousseau, 1844

Mary Cassatt, 1844
Marisol, 1930

Franz Kline, 1910

Emanuel Leutze, 1816

Wil Barnet, 1911

Georges Rouault, 1871
Alexander Archipenko, 1887
Ellsworth Kelly, 1923
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JUNE

Red Grooms, 1937

Raoul Dufy, 1877

Thomas Chippendale, 1718
Diego Velasquez, 1599

John Trumbull, 1756

Paul Gauguin, 1848

Sir John Everett Millais, 1829
Frank Lloyd Wright, 1867
Pieter Saenredam, 1597
Gustave Courbet, 1819

André Derain, 1880

John Constable, 1776

Julia Margaret Cameron, 1815
Annie Albers, 1899

Christo, 1935

Margaret Bourke-White, 1906
Jim Dine, 1935

Charles Eames, 1907

Robert W. Weir, 1803

Thomas Sully, 1783

Kurt Schwitters, 1887

Henry Tanner, 1859

Carl Milles, 1875

Robert Henri, 1865

Sam Francis, 1923

Antonio Gaudi, 1852

Philip Guston, 1913

Peter Paul Rubens, 1577
Robert Laurent, 1890
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AUGUST (cont.)

Andy Warhol, 1931

William M. Harnett, 1848
Reuben Nakian, 1897
Martin Johnson Heade, 1819
George Bellows, 1882
George Luks, 1867

Larry Rivers, 1923

Gustave Caillebotte, 1848
Bradley Walker Tomlin, 1899
Eliel Saarinen, 1873

Eero Saarinen, 1910

Asher Durand, 1796

Aubrey Beardsley, 1872
Jacques Lipchitz, 1891
Henri Cartier-Bresson, 1908
George Stubbs, 1724
Alphonse Mucha, 1860

Man Ray, 1890

Morris Graves, 1910

J.A.D. Ingres, 1780

Jacques Louis David, 1748
Theo van Doesburg, 1883
Georg Jensen, 1866
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OCTOBER (cont.)

Andrea della Robbia, 1435
Francis Bacon, 1909
Alfred Sisley, 1839

Jan Vermeer, 1632
Meindert Hobbema, 1638
Richard Morris Hunt, 1827
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André Kertész, 1894
John Singleton Copley, 1738
Jean Dubuffet, 1901
William Rush, 1756

Jean Cocteau, 1889

Marc Chagall, 1887
Kithe Kollwitz, 1867
David Hockney, 1937
Camille Pissarro, 1830
J.M. Whistler, 1834
Georgio de Chirico, 1888
Amedeo Modigliani, 1884
Andrew Wyeth, 1917
Gustav Klimt, 1862
Rembrandt Harmensz van Rijn,
1606

Sir Joshua Reynolds, 1723
Charles Sheeler, 1883
Camille Corot, 1796
Lyonel Feininger, 1871
Berenice Abbott, 1898
Gertrude Kasebier, 1852
Edgar Degas, 1834

Lazl6 Moholy-Nagy, 1895
Edward Hopper, 1882
Alexander Calder, 1898
Alex Katz, 1927

Thomas Eakins, 1844
George Catlin, 1796
George Grosz, 1893
Beatrix Potter, 1866
Marcel Duchamp, 1887
Hiram Powers, 1805
Eastman Johnson, 1824
Giorgio Vasari, 1511
Henry Moore, 1898
Erich Heckel, 1883
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SEPTEMBER

Yasuo Kuniyoshi, 1893
Romare Bearden, 1914
Louis Sullivan, 1856
Oskar Schlemmer, 1888
Horatio Greenough, 1805
Grandma Moses, 1860
Jacob Lawrence, 1917

Sir John Soane, 1753

Ben Shahn, 1898

Robert Indiana, 1928
Antoine Louis Barye, 1795
Jean Arp, 1887

Carl André, 1935

Mark de Suvero, 1933
Hans Hartung, 1904

Paul Delvaux, 1897
Francesco Borromini, 1599
Mark Rothko, 1903
Theodore Gericault, 1791
Lewis W. Hine, 1874
Caravaggio, 1573
Frederick William MacMonnies,
1863

Frangois Boucher, 1703
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NOVEMBER

Benvenuto Cellini, 1500
Antonio Canova, 1757

Jean Baptiste Chardin, 1699
Walker Evans, 1903

Gerrit van Honthorst, 1590
Philips Koninck, 1619
Washington Allston, 1779
Raymond Duchamp-Villon, 1876
Francisco de Zurbaran, 1598
Charles Demuth, 1883
Stanford White, 1853
William Hogarth, 1697

Sir Jacob Epstein, 1880
Paul Signac, 1863

Edouard Vuillard, 1868
Auguste Rodin, 1840
Claude Monet, 1840

John Steuart Curry, 1897
Georgia O’Keeffe, 1887
Wayne Thiebaud, 1920
Agnolo Bronzino, 1503
Isamu Noguchi, 1904

Louis Daguerre, 1787
Paulus Potter, 1625

René Magritte, 1898

José Orozco, 1883

Henri de Toulouse-Lautrec, 1864
Cass Gilbert, 1859

George Segal, 1924

José de Creeft, 1884
William Blake, 1757

Morris Louis, 1912

James Rosenquist, 1933
Andrea Palladio, 1508
Adriaen van de Velde, 1636
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AUGUST

John Sloan, 1871
Arthur Dove, 1880
John Twachtman, 1853
George Tooker, 1920
Naum Gabo, 1890
Emile Nolde, 1867
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Claes Berchem, 1620

Larry Poons, 1937

Pierre Bonnard, 1867
Giovanni Battista Piranesi, 1720
Jean Frangois Millet, 1814
Frederick Remington, 1861
LeCorbusier, 1887

Frank Duveneck, 1848
Antoine Watteau, 1684
Benjamin West, 1738
Alberto Giacometti, 1901
Al Held, 1928

John Vanderlyn, 1775
Ralph Blakelock, 1847

Childe Hassam, 1859 -

Canaletto, 1697

Umberto Boccioni, 1882
Aelbert Cuyp, 1620

Sir Christopher Wren, 1632
Katsushika Hokusai, 1760
Robert Rauschenberg, 1925
Pablo Picasso, 1881

Arshile Gorky, 1904

Roy Lichtenstein, 1923
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Georges Seurat, 1859
Otto Dix, 1891

Gilbert Stuart, 1755
Wassily Kandinsky, 1866
Walt Disney, 1901
Frederic Bazille, 1841
Gian Lorenzo Bernini, 1598
Stuart Davis, 1894
Aristide Maillol, 1861
Diego Rivera, 1886

Roy deCarava, 1919
Adriaen Van Ostade, 1610
Mark Tobey, 1890

Edvard Munch, 1863
Helen Frankenthaler, 1928
David Teniers II, 1610
George Romney, 1734
Oscar Niemeyer, 1907
Paul Cadmus, 1904
Willem van de Velde II, 1633
Paul Klee, 1879

Pieter de Hooch, 1629
Masaccio, 1401

Max Bill, 1908

John Marin, 1870

Joseph Cornell, 1903

Ad Reinhardt, 1913

Paul Manship, 1885
Raphael Soyer, 1899

W. Eugene Smith, 1918
Henri Matisse, 1869





Lesson Plan One

Artists Birthday Activity

Time Allotted for lesson:  One class period (60-90 minutes)
Concept or Skill to be learned:  Students will research the artist that they share a birthday with according to the previous pages.
Students will be able to look up information on their artist by doing a Google search and compile that information into a report.

Lesson Objectives:  Students will analyze the works of a matching birthday artist and write down key features of their artists work to share with the class to construct a birthday card for a class timeline.
Engagement:  
Identify what artist has the same birthday as you, write down the artists name on a large index card.
Exploration:

    Using the library computers, students will look up their matching birthday artist and do a Google search and write down a variety of facts related to their artist.

Explanation:

    Students will choose a partner at random and share their information and compare and contrast their artist and a few of their works.

Extension:

    Students will create an informational birthday card on their particular artist.

     Once the cards are completed the students, as a class, will construct a visual timeline to either display in the hallway or in the class.  As the course progresses, additional information will be added.   

Students will look at the timeline and choose an artist that is not the one that they share a birthday with and do another Google search to find one historical event that took place during the time of that artist.
Evaluation:

Write a brief journal entry regarding the assignment.   Choose one interesting fact about the artists’ life.  Describe what it might be like to live during the time of the particular artist.  Discuss your favorite painting or work of art by that artist and explain why.
Materials and Resources:


Markers, pencils, index cards, card stock, clothes line, clothespins or paper clips, access to library computers that have internet, journals.

Lesson Plan Two
 Concept to be learned:  What is Abstract Expressionism?
Time Allotted:  Two 90 Minute Class Periods
Lesson Objectives:  

·   Students will create two examples of Abstract Expressionism before and after the lesson.
·  Students will create a critique about an artist after watching a video clip.

·  Students will be able to identify events in history that led up to Abstract Expressionism.

· Students will be able to list characteristics of Abstract Expressionism paintings.

Engagement Activity


Show students several examples of Abstract Expressionism via slide show and have them use markers or crayons (these will be on their tables) and replicate them on the butcher paper that is on their tables.  They will have 5 minutes for this activity.  Then show them a clip of Jackson Pollock’s technique on You Tube.
Exploration

· On the index cards on their tables, have students write one comment about the video clip from what they observed about Jackson Pollock’s painting technique.
· Students will then be shown another slide show of various Abstract Expressionism paintings and go over the characteristics that make them belong to this category.
· Students will be asked to discuss the differences between Abstract Expressionism of the 1950’s and Expressionism Art that took place in the early 1900’s.
· Students will be given a worksheet that will also be displayed on the Smart Board and be asked to highlight any words that they do not know the meaning of and as a class we will compile a list and define them.

Explanation
     Students will get with their partner and compare their T Charts to make sure that they have similar information and anything to add or delete.

Extension

     Students will make a second Abstract Expressionist work using the worksheet provided and follow the instructions.

Evaluation

    As a class, the students will put the two “paintings” that they created together and discuss the differences before and after and which one is more successful and why.

Materials and Resources:

Pencils, markers, crayons, worksheets, butcher paper, images of Abstract Expressionist work (particularly Jackson Pollock), paper for T Charts.
[image: image8.jpg]Abstract Expressionism
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In 1913, the Russian Expressionist Wassily Kandinsky
(1866-1944) removed all recognizable objects from his
paintings. His nonobjective art differed from that of other
abstractionists who carefully painted and arranged colors
and cleanly outlined geometric shapes. Kandinsky let feel-
ings lead him as he painted swirling colors and twisting
lines. Because he was an Expressionist, his art was called
Abstract Expressionism. Soon it spread well beyond New
York and became international.

The continental United States

In the following years, a number of artists practiced Abstract Expressionism. It
was only after World War II, however, that it became a major movement. With Europe
lying in ruins, the center of Western art shifted to New York City, where most Abstract

Expressionists worked and sold their art.

Painting No. 7 by Franz Kline

The individual styles of
Abstract Expressionism are as
varied as a person’s handwriting.
Franz Kline (1910-1962) expressed
a somber spirit with his heavy,
broad strokes of black on white,
such as the one copied here. His
friend Jackson Pollock (1912-1956)
dripped paint on large canvases,
weaving webs of color lines as intri-
cate as jazz music.

Jazz, because of its improvisational nature, influenced Abstract Expressionist
artists who improvised as they painted. So did Zen Buddhism, a religion practiced
by some postwar artists. Zen Buddhism instructs people to act spontaneously, and
Abstract Expressionists did so as they worked. Abstract Expressionists painted with-
out any particular subject, making their art a new experience for both artist and

viewer.
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Materials

For this activity you will need:

® paper
e paintbrushes

e poster paints in three colors
o three plastic cups
e scissors (for poking holes in the cups)

American artist Jackson Pollock (1912-1956) developed his own method of Abstract
Expressionism, called “action painting.” The name for Pollock’s technique comes from the
way he painted. He would actively move about, dripping paint from a brush onto a large canvas
laid flat on the floor. Sometimes he also dripped paint from a can with holes in the bottom.
The enjoyment of his paintings is seeing how colors flowed into unusual shapes and how the
networks of dripped lines intertwine like fine lace.

Now it is your turn to be a painter in action.

1. Poke five or six small holes in the bottom of a plastic cup.

2. Place a sheet of paper on a table or desk. Hold the cup over the paper and pour a teaspoon
of poster color into it. Let the color drip through the holes onto the paper. If the paint is too
thick or the holes get clogged, add a little water to dilute the paint.

3. As the color drips, move the cup around to get a variety of lines.

4. Choose two more colors for your abstract composition. Drip each color onto the paper.

5. Complete the “action painting” by dripping each color from a brush.

© 1990, 2000 J. Weston Walch, Publisher
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       (T Chart)
20th Century Art Movements

Discuss key attributes of each as well as key artists and their work
German Expressionism





Abstract Expressionism

[image: image10.jpg]Name Date

Project 72: Minute Composition

Materials

For this activity you will need:
e four felt-tipped pens, pencils, or crayons of different colors

Select four different colors of felt-tipped pens, pencils, or crayons. When your teacher says
“Go!” begin to color or doodle in the space below with one of your colors. Draw lines, swirls,
shapes, or whatever you want. When your teacher says “Stop!” lay that color aside. With the
second “Go!” begin coloring with the second pen or crayon until told to stop. You will also
be timed for the final two colors. Keep in mind the arrangement of your colors as you work.
Abstract Expressionists work much more slowly than this, but a timed exercise will help free you
from any inhibitions of expressing yourself with color, shape, and line.

@
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Lesson Plan Three
‘Who the x%%%.# is Jackson Pollock’

Allotted Time:  Two 90 Minute Class periods
Concept of Skill to be learned:  Discuss the documentary of the above title and how it fits into popular culture and history.  (The documentary is about a truck driver who bought a painting at a thrift store for $5 and was told by an art teacher that it was painted by Jackson Pollock.  The film goes on to show how an everyday woman takes on the art world and investigates the theories of why it could be an actual Jackson Pollock painting, including hiring someone in forensics to look for fingerprints that belonged to the artist.)
Lesson Objectives:  

·  To learn about a current topic and discuss it’s relevance into looking toward the past.

· To learn how science can relate to art.

· To learn how to predict the results of the video and draw conclusions on what could happen.
· To ask and answer well thought out questions that have to do with the video
Engagement:

·  Students will watch the documentary ‘Who the %&*#$ is Jackson Pollock?’
· As the students watch the video, have them come up what at least 3 questions or concerns related to the video.
Exploration:
·  Have students get into partners and share their questions about the documentary and combine their questions into one question to share
Explanation:

·  Come together as a class and write down all of the questions on the Smart Board (one of the students can volunteer as the secretary).

Extension:

·  Have students right down the various questions in their journals and as a class formulate the answers by looking at key parts of the video.

Evaluation:

·  Possible field trip and or scavenger hunt to look for famous art either from the movement of Abstract Expressionism or otherwise.  
· Students can choose from a series of garage sale or thrift store paintings and try to persuade the students to believe that it could be famous by presenting facts.  (Students could partner up for this activity).
Materials and Resources:

Pencils, journals, video of ‘Who the $%#&@ is Jackson Pollock?’, variety of garages sale paintings.
Lesson Plan Four
Museum Trip:  Guess the Abstract Expressionist

Time Allotted for Lesson:  Two 90 minute class periods
Concept or skill to be learned:  Students will look at real works of art and discuss and explain the characteristics that make them actual Abstract Expressionist works of art.  (Not just because they might be in the same gallery).
Lesson Objectives:
·  To view actual works of art so the students can get a feel of the grand scale on which the artists worked.

· To break down areas of the painting and understand the brushwork that the artist used.

· To sketch out various ideas from the paintings to create them when they get back to the classroom for a culminating project.

Engagement:

·  Students will be briefed on the field trip and what it is that they will be looking for and what paintings to look for without looking at the title or which artist painted it.

· Students will then gather at the appropriate gallery and identify each of the following paintings.  (Imagine that these paintings are in the same museum, for purposes of the lesson, they are).

Jackson Pollock,Number 8, 1949 (detail) 
1949 (280 Kb); Oil, enamel, and aluminum paint on canvasNeubergerMuseum,State University of New York 


Mark Rothko
Untitled (Violet, Black, Orange, Yellow on Red




Willem de Kooning, Woman III, (1953), private collection


Franz Kline – Painting – New York, …
561 x 899 – 73k – jpg

Hans Hoffman

Robert Motherwell – Grandfathers and ..



Clyfford Still, 1964

Arshile Gorky, The Liver …
Exploration:
·  The students will identify artistic attributes of each work by color, line, shape, composition, size of painting and plug those characteristics into the appropriate painting.

· The students will stand by their favorite painting of the choices and think of one feeling word to describe why it is their favorite.

· The students will in turn stand or sit by their least favorite painting of the choices and state in one phrase starting with “it reminds me of…” why they dislike it.
Explanation:

·  While still in the gallery, the students will sketch an 8 x 8 square of one of the paintings discussed onto their notebook.  (The students need to also be aware of the colors that appear in the section that they chose.)
Extension:

·  After returning to school, i.e. during the next 90 minute class period, the students will review the information from the museum and discuss the differences between going to the museum and looking at a group of slides on a Smart Board.

· The students will take out their notebooks and get their sketches out.
· The students will each receive one piece of 8 x 8 canvas paper and recreate their chosen section from the museum painting that they chose.  The will draw it out first and use acrylic paint and various types of brushes.

Evaluation:

·  Students will take their finished 8 x 8 painting and put them together for a culminating Abstract Expressionist mural project.

· After the students have decided as a group how they want the pieces put together, the teacher will then assemble it in the school library.

· A post-assessment for this project is to number each 8 x 8 piece of the mural and have students take an identification quiz for each piece and give the name of the artist for each individual piece that was chosen and recreated by their classmates.

Materials and Resources:

·  Journals, pencils for museum trip, 8 x 8 piece of canvas paper for each student, acrylic paint, assorted brushes.
Post-assessment
Name:____________________________

Date:_______________
Personal Art Collection

Assume you can own any art object anywhere in the world.  Choose from either something we’ve looked at in class or something you have looked at on your own.  You may choose to wear it, hang it on your wall, live in it, or display it.  You have three choices for your personal collection.  Share your results with you groups.

1.  Title________________________ Location____________________________

Why?___________________________________________________________

_________________________________________________________________

2.   Title_______________________ Location______________________________

Why?____________________________________________________________

___________________________________________________________________

3.  Title_______________________ Location_______________________________

Why?____________________________________________________________

_________________________________________________________________
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What is your opinion of the painting?
Why?
Evaluation

What ways would you render the subject
differently?
Synthesis

Explain what you think the artist is trying to
say about the subject matter.
Analysis

If you could interview the artist, what
questions would you ask?
Application

What is the subject or theme?
Understanding

Describe the painting.
Knowledge





