INSTRUCTIONAL SUBUNIT ON
COMPREHENSION STRATEGIES
Created by Kristy Shinaver

Swanton Local Schools

As part of the 

3rd Grade Reading Intervention Curriculum

for Title I Reading
STATEMENT OF PURPOSE

Early intervention is essential for the struggling reader since reading affects the student’s performance in all future academic subjects. Learning to use reading comprehension strategies is imperative for students who struggle with reading. Cooper, Chard, and Kiger (2006) state that comprehension is “the process of constructing meaning by interacting with text. It is the primary reason one reads—to understand what has been read, not just call the words” (p. 119). Research has shown that one of the most effective ways to help students improve their comprehension is to teach them strategies (Cooper, Chard, & Kiger, p. 122). Also, those strategies students need to learn should be taught simultaneously since that is the way proficient readers use strategies. 


With third grade marking the beginning of a long line of standardized testing it is important that students have knowledge of, and ability to effectively use, vocabulary and reading strategies to help them to comprehend what they read. The Ohio Achievement Test for Reading measures how well a student is able to understand what they read. School effectiveness is measured according to how the students perform on achievement tests. When moving into a new area one might look at a school report card as a deciding factor if they have children or plan to have children in the future.


This instructional design utilizes the Basic Lesson Planning Model. This instructional planning model is appropriate for the lesson sequence on reading strategies because it has well-defined introductory, developmental, and concluding activities. It is important to provide struggling students with structure for intervention. It will be easy for any teacher to utilize this lesson sequence because of the detail involved in the lesson plan. The lessons are designed for small groups (no more than 6 students), and half hour – pull out sessions. 

Contextualized teaching and learning is incorporated into the lessons since they connect content to learners’ experiences, engage students in active learning, and identify contexts that are appropriate developmentally to the learner (Chiarelott, 2006, p. 6). Question Answer Relationship (QAR) mirrors different thinking processes involved in asking questions and constructing answers. Students who need mental modeling or have learning difficulties can benefit from this (Carr, Aldinger, & Patberg, 2004, p. 182). 


This intervention plan for reading comprehension will provide students with the skills they need to become successful readers. It will build their confidence and increase their performance on the Ohio Achievement Test for Reading. It will connect research based interventions with the Ohio Academic Content Standards for reading instruction at grade level.
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SUBUNIT LEARNER OUTCOMES

Comprehension Strategies

· The students will identify important information from their reading passages. (knowledge)

· The students will predict content, events and outcomes by using chapter titles, section headers, illustrations and story topics, and support those predictions with examples from the text. (comprehension)

· The students will make inferences regarding events and possible outcomes from information in the text. (analysis) 

· The students will monitor their reading comprehension and clarify if it does not make sense by rereading, looking at pictures or diagrams, or using context clues to figure out an unknown word. (application)

· The students will pose questions before or during reading and read to find the answers to these questions. (synthesis, knowledge)

· The students will summarize texts, sequencing information accurately and include main ideas and details as appropriate. (synthesis, evaluation)

· The students will use graphic organizers to demonstrate comprehension. (synthesis)
Pre Assessment
Name ____________________________________   Date ________________________
Directions:  Circle the number that represents how well you understand each concept.

0 - none          1 - little          2 - some          3 - good

1.  Reading Strategy                    0                    1                    2                    3

2.  Making Predictions                 0                    1                    2                   3

3. Context Clues                           0                    1                    2                   3

4.  Visualizing                              0                     1                   2                   3

5.  Main Idea                                0                      1                   2                   3

6.  Details                                     0                      1                   2                   3

7.  “Right There” question           0                      1                   2                   3

8.  “Think and Search” question  0                      1                   2                   3

9. “On Your Own” question        0                      1                    2                   3
Directions:  If you circled a 1, 2, or 3 write what you know about the concept on the line.  If you circled a 0 tell what you think it might mean. 
1.  Reading Strategy _______________________________________________________

2.  Making Predictions _____________________________________________________

3.  Context Clues _________________________________________________________

4.  Visualizing ___________________________________________________________

5.  Main Idea ____________________________________________________________

6.  Details _______________________________________________________________

7.  “Right There” question __________________________________________________
8.  “Think and Search” question _____________________________________________
9. “On Your Own” question _________________________________________________

Lesson 1

Introduction of Reading Strategies

** This lesson sequence is designed for Title I students who are pulled out, in small groups (no more than 6 students), for an extra half hour of Reading Instruction each day. Therefore this lesson will take two days to complete. 

I. Skill to be learned:  Reading Strategies
II. Lesson Objectives: 
· The students will predict content, events and outcomes by using chapter titles, section headers, illustrations and story topics, and support those predictions with examples from the text. (comprehension) 
· The students will monitor their reading comprehension and clarify if it does not make sense by rereading, looking at pictures or diagrams, or using context clues to figure out an unknown word. (application) 
· The students will pose questions before or during reading and read to find the answers to these questions. (synthesis, knowledge)
III. Procedures

A. Introductory activity (7 minutes): Day One
· Ask students what a reading strategy is. Then explain as follows: A strategy is a tool stored in your memory and experiences that can help you figure out the meaning of a tough word or select important information from a book. So, if a word or sentence confuses me, I’ll reread to see if that helps. If I’m still confused, I’ll look for clues in the sentence or paragraph that might help. The more reading strategies I have, the better prepared I am to solve reading problems. 
· Ask the students to give examples of strategies that they use before, during, and after reading to help them understand what they read. 
B. Developmental Activity (23 minutes): 
· Pass out the Reading Strategy Checklists and Ants, Bees, and Other Social Insects.
· Discuss the strategies listed on the checklist for before reading and model how to use them. Ask students to make predictions about what they will learn and ask questions they think they might find the answers to for chapter one. Record student responses on the board.
· Discuss the “while reading” strategies. 
· Choral read (everyone reads together simultaneously) chapter one, stopping periodically to “think aloud” when you are using a reading strategy. Example: misread a word and stop to point out that what you said did not make sense. Therefore, you must reread to clarify. Tell students that good readers make mistakes, however they notice when it does not make sense so they go back and correct themselves.
· When finished reading chapter one, discuss the after reading strategies and ask students to help apply them to the chapter. Tell the students to keep their Reading Strategy Checklist in their Title I folder so that they can use it tomorrow. 
· As an “exit slip”, ask the students to tell you one reading strategy that we used while reading to help us understand what we read. 
C. Concluding Activity (25 minutes):  Day Two
· Have the students get out their Reading Strategy Checklists. Pass out Ants, Bees, and Other Social Insects. 

· Partner students according to ability (stronger reader with poor reader). 

· Instruct the students to partner read chapter two. However they must use their reading strategy checklists as they read. They must use before, while, and after reading strategies. They should write down their predictions and questions. 

· As students read, go to each set of partners to assist anyone who is struggling with applying the reading strategies to their reading. 

· When each set of students is done reading chapter two and applying the reading strategies, meet back at the table. Ask the students to discuss what strategies they used, what predictions they made, if their predictions were right or if they had to adjust them, when they used context clues, what questions they asked, if they found the answers to their questions…
IV. Assessment: 
· The students will be assessed informally to see if they met the learning goals for this lesson. On the first day they will be asked to list one reading strategy that they learned before they leave Title I (to provide them closure for the day). On the second day I will assess student learning by observing their use of Reading Strategies while partner reading and their discussion after reading. 
V. Materials/Resources:
· Ants, Bees, and Other Social Insects, by Kris Hirschmann (one copy for each student) 

· Reading Strategy Checklist
Reading Strategy Checklist

Name ___________________________________________     Date ________________

BEFORE READING…

___  I think about the cover, title, and what I know about the topic.

___  I skim, looking at and thinking about pictures, photos, graphs, charts.

___  I read headings and captions.

___  I read the back cover and/or print on the inside of the jacket.

___  I use the five finger method to see if the book is just right for me.

___  I ask questions.

___  I make predictions.

WHILE READING…

___  I make mental pictures.

___  I identify confusing parts and reread these.

___  I use pictures, graphs, and charts to understand confusing parts.

___  I identify unfamiliar words and use context clues to figure out their meanings.
___  I stop and retell to see what I remember. If necessary, I reread.

___  I predict and adjust or confirm.

___  I raise questions and read on to discover answers.

___  I jot down a tough word and the page it’s on and ask for help.

AFTER READING…

___  I think about the characters, settings, events, or new information.

___  I discuss or write my reactions.

___  I reread parts I enjoy.

___  I skim to find details.

___  I reread to find support for questions.

*Adapted from 35 Must-Have Assessment and Record-Keeping Forms for Reading, Scholastic Professional Books*
Lesson 2

Main Idea and Details

I. Concept to be learned:  Main Idea and Details

II. Lesson Objectives: The students will summarize a chapter from a text using a graphic organizer to include the main idea and details. (synthesis, evaluation)

III. Procedures
A. Introductory activity (5 minutes): Day One

· Ask the students what a main idea is and discuss that it is what a selection is mostly about.  

· Ask the students if they can tell you what details are.  Discuss how they give information to support the main idea.
B. Developmental Activity (25 minutes): 
· Pass out Ants, Bees, and Other Social Insects and tell the students that when we are done rereading chapter one we will discuss what the main idea is and look for supporting details. 

· Choral read chapter one. 

·  Ask the students what they think the main idea of chapter one is.  Discuss that the chapter is mostly about how social insects live in colonies and have special jobs to do.  
· Pass out a concept map to each student and discuss the relationships on the map to help students make connections. 
· Pass out an “about point” graphic organizer to each student.

· Ask the students what the story is about.  They should be able to say that the story is about social insects.  Record this information on the white board in the “About” section.

· Ask the students what the point is that they are trying to make in the chapter by saying, “What about social insects; what is the point of the chapter?”  The point is that social insects live in colonies.  Record this information on the white board.  Have the students add this information to their graphic organizer in the “Point” section.

· Help the students make the connection that when we put the “about” and “point” together we have our main idea.

· Remind the students that the details are the important pieces of information in the story that support the main idea.  They sort of hold up the main idea like the legs on a table hold up the tabletop.  

· Help the students go through the chapter and find the details that support the main idea.  They should start at the beginning of the chapter so that the details are sequenced. The details may include that the insects in the colony have special jobs to do; the queen lays eggs; the workers take care of the queens eggs, guard the colony…  

· The students should record the details on their graphic organizer.  Record student responses on the white board.  

· Wrap up the lesson for the day by asking the students to repeat what main idea and details are. Let them know that tomorrow we will use our graphic organizer to write a summary paragraph.

C. Concluding Activity (25 minutes):  Day Two

· Ask students to recall what main ideas and details are.  

· Have them get out their “About Point” graphic organizers from the previous day.  

· Let the students know that today they will use their graphic organizer to write a summary paragraph for chapter one of Ants, Bees, and Other Social Insects.

· Tell the students that they will put the about and point together to form their topic sentence.  Discuss that the topic sentence is the first sentence in the paragraph and it tells the reader what the paragraph is about. 

· Ask the students where to start the paragraph.  Prompt them to say that it needs to be indented.  Record the topic sentence on the chart paper.  

· Ask the students what they notice about the topic sentence from what we discussed yesterday.  Point out that our topic sentence is also the main idea of the story.

· Let them know that the next step is to record our details.  However, instead of writing them the way they are on our graphic organizer we need to make sure that they are in complete sentences.  We also may need to add connecting words so that our paragraph sounds good.

· Record the details on chart paper with student input.  Students should write the paragraph on paper as it is being written it on chart paper.  

· Read the paragraph out loud and let the students know that it is missing something.  Tell them that we need restate the “about point” in other words so that the paragraph sounds like it is ending.  Give a couple of examples of how we can do this, and have the students choose which way sounds best.  Record it on the chart paper.

· Have the students choral read the paragraph.  Let them know that they just wrote a summary paragraph using the main idea and details.  Remind that students that the “about-point” is the main idea.

· End the lesson by asking each student to recall what a main idea and details are.  

IV. Assessment: 

· Student learning will be evaluated during the lesson.  The teacher will record information about student responses to determine whether or not the students were able to use main idea and details in sequence to summarize the text.
V. Materials/Resources:
· Ants, Bees, and Other Social Insects, by Kris Hirschmann (one copy for each student) 

· Concept Maps
· About Point Graphic Organizer

· Chart Paper and notebook paper

Social Insects













Name:________________________________       Date:________________

About Point Graphic Organizer

** This graphic organizer was adapted from Teaching Comprehension by Carr, Aldinger, and Patberg
Lesson 3

Question and Answer Relationship (QAR)
I. Concept to be learned:  Question Answer Relationship
II. Lesson Objectives: The students will answer three different types of questions to identify important information from the text, make inferences from information in the text, and draw from their background knowledge. 

III. Procedures
A. Introductory activity (5 minutes): 

· Tell students that you are going to teach them a strategy that will improve their ability to answer questions about their reading assignments.

· Explain that there are different types of questions and that knowing the difference between the types of questions can help them become a better test taker. These different types of questions are “right there” questions, “think and search” questions, and “on your own questions”.
B. Developmental Activity (15 minutes): 
· Pass out a copy of Ants, Bees, and Other Social Insects, and the Question Answer Relationship questions to each student.
· Let them know that we are going to be using chapters one and two from the book which we have previously read to answer the questions. 
· Show students how each relationship works, using Ants, Bees, and Other Social Insects. Begin with the “right there” QAR. Tell students that the answer is in the text. The words to make the questions and the words to make the answer are “right there”. “What are four types of social insects?” is a “right there” question. Model the process of answering the “right there” QAR with the text for number 1.
· Now explain the “think and search” QAR. Tell students that clues to the answer are in the text but are a little harder to find. They must act like detectives and search for the clues in different parts of the text. Model the process of finding “think and search” QARs. “What should the workers do if their queen gets sick or too old to make enough chemical to reach every worker?” is a “think and search” question. Model the process of answering the “think and search” QAR with the text for number 2.
· Finally, explain the “on my own” QAR. Tell students that the answer will not be told by words in the text. They must construct the answer in their heads by connecting what they have read to their background knowledge. “How would you rate the importance of a worker to a colony? Why?” is an example of an “on my own” question. Once again, model the process of constructing “on my own” QAR for number 3.
C. Concluding Activity (10 minutes):

· Instruct the students to answer questions 4, 5, and 6 on their own to see if they understand the concept.

· Assist any struggling student with the process. 

IV. Assessment: 

· The students will be assessed on whether or not they were able to answer the questions correctly using the QAR concept. If they struggled and needed assistance while working on their own a note should be made in case they need more practice with this skill. 

V. Materials/Resources:
· Ants, Bees, and Other Social Insects, by Kris Hirschmann (one copy for each student) 

· Question Answer Relationship questions

*The procedure for teaching QAR came from Teaching Comprehension by Carr, Aldinger, and Patberg
Name_________________________  
Date_________________

Question Answer Relationship

Right There
1. What are four types of social insects? ______________________

_____________________________________________________________________________________________________________________________________________________________________
Think and Search
2.  What should the workers do if their queen gets sick or too old to make enough chemical to reach every worker? _________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________
On Your Own
3.  How would you rate the importance of a worker to a colony? Why?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________

Right There
4.  How does a healthy queen tell the workers to stop new queens from hatching? ___________________________________________

_____________________________________________________________________________________________________________________________________________________________________

Think and Search
5.  If you were an ant, how would you communicate with other ants?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________
On Your Own
6.  Do you think it is important for a bee to know how to dance?  Why? __________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________

Post Assessment
1. List two reading strategies that you can use while reading to help you understand the selection.

a. ________________________________________________________________

b. ________________________________________________________________

2. What does it mean to visualize what you read?

a. To look at the words in the text.

b. To make pictures in your mind like a TV.

c. To look at the pictures in a book.

3. What is a context clue?

a. The clues detectives use to solve a mystery.

b. The other words in the sentence that can help you figure out what a word means.

c. The facts or bits of information that help describe the main idea.

4. What is a main idea?

a. The most important idea which tells what the selection is mostly about.

b. The words in the story.

c. A fact from the selection.

5. What is a detail?

a. The most important idea which tells what the selection is mostly about.

b. A synonym for context clue.

c. Facts or bits of information that help describe the main idea.

Directions:  Before reading the selection, read the title and then make a prediction.
6. Prediction: ________________________________________________________________________________________________________________________________________________________________________________________________________________________

“Cats:  Lions and Tigers in Your House”

            House cats, lions, and tigers are part of the same family. When animals are part of the same family, they are alike in many ways. House cats are like lions and tigers in many ways, too. When kittens are first born, they drink milk from their mothers. Lions and tigers drink milk from their mothers, too. When kittens are born, they have claws just like big cats. Claws are used by lions, tigers, and kittens to help them keep away enemies. As kittens get bigger, they learn to hunt from their mothers. House cats hunt in the same way that lions and tigers do. They hide and lie very still. When the animal they are hunting comes close, they jump on it and grab it by the back of the neck. Cats kill other animals by shaking them and breaking their necks.

            Lions, tigers, and house cats show when they are afraid in the same ways, too. Their fur puffs up, making them look bigger. They hiss and spit, too. Those are their ways of saying, “I’m afraid, don’t come closer.” 

            A cat’s tongue has many uses. Because it is rough with little bumps on it, it can be used as a spoon. A cat drinks milk by lapping it. Because of the bumps, the milk stays on the tongue until the cat can swallow it. If you feel the top of a cat’s tongue, it is rough. This makes the tongue good for brushing the cat’s hair. Lions and tigers clean themselves with their tongues just like house cats do.
Directions:  Use the selection to answer the following questions.
7. What is the main idea of the selection?

a. Cats, lions, and tigers are alike in many ways.

b. A cat’s tongue is rough.

c. Cats hiss and spit when they are afraid.

8. List two details that support the main idea.

a. ________________________________________________________________

b. ________________________________________________________________

9. “Right There” question:
What do lions, tigers, and kittens use their claws for?
________________________________________________________________________________________________________________________________________________________________________________________________________________________
10. “Think and Search” question:

Name three ways that house cats, lions, and tigers are alike.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. “On Your Own” question:

Do you think it is important that cats’ tongues are rough? Explain.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

** Story taken from Qualitative Reading Inventory – 4, Level 3 – Expository text **
Answer Key:
QAR questions from social insect story:

1. ants, termites, wasps, and bees

2. The workers should give some special food to some larvae, the food will turn the young insects into queens, and the strongest queen will take over the old queen’s job.
3. A worker is very important to a colony. Without workers there would be no one to get food, guard home, take care of larvae, tend to eggs, and build. The colony would not survive without workers.

4. She makes a chemical that spreads through the colony.

5. If I were an ant, I would leave a scent trail to help the other ants find food. I could also use some sound and motion to communicate.

6. Yes, I think it is important for a bee to know how to dance because the dance shows the other bees where food is and how far away it is.
Post Assessment:
1. Students may list any two reading strategies that they learned. See Reading Strategy checklist for possible answers.

2. b

3. b

4. a

5. c

6. Prediction should make sense according to the title.

7. a

8. May have any two of the following details: Cats, lions, and tigers all drink milk from their mothers; have claws; use their claws to help keep enemies away; learn to hunt from their mothers; hunt in the same ways; kill other animals by shaking them and breaking their necks; show they are afraid in the same ways; have rough tongues; use their tongues for drinking; use their tongues for cleaning themselves.

9. Claws are used by lions, tigers, and kittens to help them keep away enemies.
10. Three ways cats, lions, and tigers are alike are that they all drink milk from their mothers when they are babies, they use their claws for protection, and they show they are afraid by puffing up, hissing, and spitting. (note: any three ways they are alike that are mentioned in the story will be acceptable answers)

11. I think that it is important that cats’ tongues are rough because this helps them use their tongue as a spoon to lap up milk and swallow it. It also helps them to brush their fur and clean themselves. 
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