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Statement of Purpose

How do we know when we are not making meaning from our reading?  What can we do to repair this disconnect?  Students explicitly taught self-monitoring strategies will apply multiple strategies to improve comprehension of text; thus enhancing ability to think beyond the text to create meaning and improve transfer (Keene, 2010).  Students will be provided teacher directed think-aloud activities demonstrating making connections and using schema to improve reading comprehension.  An assessment of student mastery will allow for student demonstration of an ability to make connections to prior knowledge and demonstrate active thinking about one’s thinking while reading.
The basic lesson planning model was chosen for this design because of the nature of the learning target.  This sub-unit focuses on student development and enhancement of specific strategies in reading comprehension.  The purpose of the unit aligns well with Chiarelott’s (2006) Basic Lesson Planning Model.  The teacher will introduce the strategy and model its use, allow for student practice, and assess mastery of strategy use throughout the unit during conferring sessions.  
Each strategy being introduced will be modeled using text from the students’ environment and practiced with student selected materials.  The students will be learning about reading while engaged in authentic reading tasks.  As Tovani (2000) states, students must be given the opportunity to apply strategies to texts that they are reading to increase the transfer of strategy use in other areas.  Similarly, Chiarelott (2006) expresses the importance of aligning instruction in context with the students’ lives.  This sub-unit will allow for all student practice and exploration of strategies within the context of their daily reading tasks; thus stimulating the awareness of the connection of what is being learned to students’ lives.
The unit on metacognition from which this instructional design comes was created with contextualized teaching and learning in mind.  In fact, good teaching necessitates the ability to allow students to examine content in connection with their day to day lives.  If instruction does not allow for students to connect objectives to larger, more generalized concepts, then retention of that information will be minimal.  This sub-unit on making connections to prior knowledge will help students develop the strategies necessary to increase student capacity for reading to learn. 
Pre-Assessment

· Metacognition Awareness Survey will be administered prior to unit in order to generate an overall awareness of students’ use of metacognitive strategies – pre-reading, during reading, and post-reading.

· Will use student samples and conferring sessions as formative assessments of progress during unit

Metacognitive Strategies Awareness Index

Directions: Think about what kinds of things you can do to help you better understand a section of a textbook before, during, and after you read it. Read each of the lists of four statements and decide which one of them would help you the most. There are no right answers. It is just what you think would help the most. Circle the letter of the statement you choose.

I. In each set of four, choose the one statement that tells a good thing to do before you read to help you better understand a section of a textbook chapter.

1. Before I begin reading, it’s a good idea to:

A. See how many pages are in the section of text.

B. Look up all the big words in the glossary.

C. Make some guesses about what I think the section is about.

D. Be sure I can answer the questions at the end of the section.

2. Before I begin reading, it’s a good idea to:

A. Look at the questions at the end of the section.

B. Decide how long it will take me to read the section.

C. Sound out the words I don’t know.

D. Check to see that the reading is making sense.

3. Before I begin reading, it’s a good idea to:

A. Ask someone to read the section to me.

B. Read the title to see what the section is about.

C. Check to see if most of the words have long or short vowels in them.

D. Check to see if the charts and pictures are in order and make sense.

4. Before I begin reading, it’s a good idea to:

A. Check to see that no pages are missing.

B. Make a list of the words I am not sure about.

C. Use the title, pictures, and other diagrams to help me make guesses what the section is about.

D. Read the last sentence so I will know how the section ends.

5. Before I begin reading, it’s a good idea to:

A. Decide on why I am going to read the section.

B. Learn all the difficult words I can.

C. Reread some parts to see if I can figure out what is happening if things aren’t making sense.

D. Ask for help with the difficult words.

6. Before I begin reading, it’s a good idea to:

A. Retell all of the main points of all the previous chapters.

B. Ask myself questions that I would like to have answered in the section.

C. Think about the meanings of the words that have more than one meaning.

D. Look through the section to find all of the words with three or more syllables.

7. Before I begin reading, it’s a good idea to:

A. Check to see if I have read this section before.

B. Use my questions and guesses as a reason for reading the section.

C. Make sure I can pronounce all of the words before I start.

D. Think of a better title for the section.

8. Before I begin reading, it’s a good idea to:

A. Think of what I already know about the things I see in the pictures and other diagrams.

B. See how many pages are in the section.

C. Choose the most important part of the section to read again.

D. Read parts of the section aloud to someone.

9. Before I begin reading, it’s a good idea to:

A. Practice reading the section aloud.

B. Recall all of the main points to make sure I can remember the section.

C. Think of how the questions at the end of the section might be answered.

D. Decide if I have enough time to read the section.

10. Before I begin reading, it’s a good idea to:

A. Check to see if I understand the section so far.

B. Check to see if the words have more than one meaning.

C. Think about how it might relate to previous sections of the text.

D. List all of the important details.

II. In each set of four, choose the one statement that tells a good thing to do while you are reading to help you better understand a section of a textbook chapter.

11. While I am reading it’s a good idea to:

A. Read the section very slowly so that I will not miss any important parts.

B. Read the title to see what the section is about.

C. Check to see if the pictures, diagrams or examples have anything missing.

D. Check to see if the section is making sense and I am understanding the ideas in it.

12. While I am reading it’s a good idea to:

A. Stop to retell the main points in my own words to see if I am understanding. 

B. Read the section quickly so that I can find out what happened.

C. Read only the bold print words and the questions at the end of the section to find out what it is about.

D. Skip the parts that are too difficult for me.

13. While I am reading it’s a good idea to:

A. Look all the big words up in the glossary.

B. Put the book away and find another one if things are not making sense.

C. Keep thinking about the title and the pictures to help me decide how things relate.

D. Keep track of how many pages I have left to read.

14. While I am reading it’s a good idea to:

A. Keep track of how long it is taking me to read the section.

B. Check to see if I can answer any of the questions I asked before I started reading.

C. Read the title to see what the section is going to be about.

D. Read straight through without looking back.

15. While I am reading it’s a good idea to:

A. Have someone read the section aloud to me.

B. Keep track of how many pages I have to read.

C. List the section’s main ideas.

D. Check to see if my guesses are right or wrong.

16. While I am reading it’s a good idea to:

A. Read very slowly to be sure I don’t miss any important ideas.

B. Make predictions about what each subsection will say.

C. Not look at the pictures because they might confuse me.

D. Read the section aloud to someone.

17. While I am reading it’s a good idea to:

A. Try to answer the questions I asked myself before reading.

B. Try not to confuse what I already know with what I am reading about.

C. Read the section slowly.

D. Check to see if I am saying the new vocabulary words correctly.

18. While I am reading it’s a good idea to:

A. Try to see if my guesses about the reading are right or wrong.

B. Reread to be sure I haven’t missed any of the words.

C. Decide on why I am reading the section.

D. List what I knew about the topic beforehand.

19. While I am reading it’s a good idea to:

A. See if I can recognize the new vocabulary words.

B. Be careful not to skip any parts of the section.

C. Check to see how many of the words I already know.

D. Keep thinking of what I already know about the subject matter to help me decide how new content relates to my prior knowledge.

20. While I am reading it’s a good idea to:

A. Reread some parts or read ahead to see if I can figure out what it’s about if things aren’t making sense.

B. Take my time reading so that I can be sure I understand what it’s about.

C. Do all the questions at the end of the chapter.

D. Say every word in my mind so I can make certain that I know the words.

III. In each set of four, choose the one statement that tells a good thing to do after you have read to help you better understand a section of a textbook chapter.

21. After I’ve read a textbook section it’s a good idea to:

A. Count how many pages I read with no mistakes.

B. Check to see if there were enough pictures to go with the section to make it interesting.

C. Check to see if I met my purpose for reading the section.

D. Underline the causes and effects.

22. After I’ve read a textbook section it’s a good idea to:

A. Underline the main idea.

B. Recall the main points of the whole section so that I can check to see if I understood it.

C. Read the section again to be sure I said all the words right.

D. Practice reading the section aloud.

23. After I’ve read a textbook section it’s a good idea to:

A. Read the title and look over the section to see what it is about.

B. Check to see if I skipped any of the vocabulary words.

C. Think about how this information might relate to a specific situation in real life.

D. Make a guess about what will the next topic might be.

24. After I’ve read a textbook section it’s a good idea to:

A. Look up all the big words in the glossary.

B. Reread the important parts aloud.

C. Have someone read the section aloud to me.

D. Think about how the information in the section was like things I already knew about before I started reading.

25. After I’ve read a textbook section it’s a good idea to:

A. Think about why this information is important.

B. Practice reading the section aloud for practice of good reading.

C. Look over the section title and pictures to see what it was about.

D. Look at all the titles and subtitles.

* obtained from Findlay University methods student (2009)
Making Connections - Day 1

Concept being covered: Making Connections to Enhance Reading Comprehension – “What do good readers do?”
Lesson Objectives: 

· The teacher will introduce and model using connections to improve comprehension

· The students will be able to identify types of connections readers make with text

Procedures:

Introductory (15 minutes)
Prior knowledge:  Ask students:  “What do good readers do while reading?”  (Elicit responses about thinking about their reading – focus on making connections to help with making meaning of what is being read)  

CHART RESPONSES ON BOARD/CHART PAPER
Ask students:  “Has something you were reading ever reminded you about something in your life, another text, or in the world?”  (Elicit student responses and discuss if these reminders helped understand the text)   

CHART RESPONSES ON BOARD/CHART PAPER

Explain to students that today you will be demonstrating how good readers can use these reminders, called “connections”, to help them understand the text.  Connections are a form of metacognition that allows a reader to think about similar situations in order to help them understand the material better, or to understand characters actions/moods.  They help readers infer what is occurring or being stated.

Developmental Activity (40 – 50 minutes)
· Teacher read-aloud modeling how the teacher uses connections/reminders to understand what is being read.  I have selected the news article referencing the recent fight (attack) on a teenager by other teens at the Franklin Park Mall in Toledo, Ohio.  This event has been in the news recently and the students discussed it in their social studies class this week.  Read the article aloud to the class (present article on smart board or provide student copies) and pause to mark the text where there are reminders/connections that help understanding.  I have marked several of each type of connection (text-self, text-text, and text-world) as well as weak connections (those that don’t help understanding). (20 - 30 minutes)

· Review my connections that I marked for the students to demonstrate my use of this strategy – ask students:  “What do you notice about these connections?”  (Elicit the different types and the difference between those that helped me and those that didn’t help me understand the text)  Code the types of connections. (10 – 20 minutes)

· Elicit student feedback – “Do any of you have different connections that would help you understand this text better?”  (we have different background knowledge and will have different connections to texts) (5 – 15 minutes)

Concluding Activity (10 minutes)
· Ask students again:  “What do good readers do while reading?”  “What are connections?”  “How do they help readers understand the text?”
· Enter “connections” and codes on the Metacognition Unit Organizer
· Connections (goes under using “inferences”) relate text information to familiar events 
· Codes (place under “marking the text”): t-s, t-t, t-w
Assessment/Evaluation Strategy

· Informal observation of student participation in class discussion.

· Exit slip – Four section concept circle for connections.

Materials Needed

· News article from www.wtol.com – 90 copies for students and entered into smart board

· Chart Paper or Smart Board Page developed for recording student responses and teacher think-aloud
City leaders recommend total ban of unsupervised teens at mall
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By Erica Shaffer - bio | email
Posted by Lisa Strawbridge - email
TOLEDO, OH (WTOL) - The Westfield corporate offices are meeting to discuss whether security changes need to take place after a more than a dozen teens were arrested at Westfield Franklin Park mall last weekend following a fight.

City leaders say shoppers are becoming fearful to visit the mall, and they feel everything possible should be done to protect the shopping destination.

The position of city leaders is that there needs to be an exclusion of teens 18 and under unless they are accompanied by a responsible adult 21 or older, according to sources for the city.

The safety department is offering help too. "We have offered our support to Westfield in terms of more surveillance outside of the mall, but we have also been meeting with them to discuss issues inside the mall," said Toledo Public Safety Director Shirley Green.

Some people in the community say banning all unsupervised teens from the mall is going too far. Pastor Cedric Brock of Nebo Baptist Church says one bad apple shouldn't spoil the whole bunch. He does believe the mall should have guidelines for unsupervised teens, but not until after 6 p.m.

Brock also says mall executives need to focus on positive teen behavior by "giving good stand-out teens a voice" and by acknowledging there are teens trying to do the right thing.

Copyright 2010 WTOL. All rights reserved. 
Making Connections - Day 2
Concept being covered: Making Connections to Enhance Reading Comprehension – “What do good readers do?”
Lesson Objectives: 

· The teacher will introduce and model using connections to improve comprehension

· The students will be able to identify types of connections readers make with text
· The students will practice identifying personal connections in a text

· The students will judge the strength of connections in helping build comprehension
Procedures:

Introductory (5 – 10 minutes)
Prior knowledge:  Ask students:  “What is metacognition?” (Actively thinking about our thinking)  “How do we do this?” (Using inferences and marking the text)  “What are some ways we can do these things?” (making connections to the text and marking them as t-t, t-s, t-w)

Explain to students that today we will work together demonstrating how good readers can use connections to help them understand the text.  We will be reading the text, Slower Than The Rest, by Cynthia Rylant.  
Developmental Activity (50 – 60 minutes)

· Distribute the short story and present on the Smart Board so that all students have access to it.  Ask students to make a prediction about the story based on the title alone – explain that this is a good strategy to use when preparing to read a text.

· Remind students that these are their copies and ask them what that means we get to do with them when using our metacognition (mark the text)

· Begin reading the story pausing to model teacher connections and mark the text

· After one or two teacher connections, solicit student connections

· Continue reading selection allowing for multiple students to share their connections – marking student connections on board for future discussion.

· Revisit connections and discuss type of connections and strength for developing comprehension 
Concluding Activity (10 – 15 minutes)
· Ask students again:  “What do good readers do while reading?”  “What are connections?”  “How do they help readers understand the text?”
Assessment/Evaluation Strategy

· Informal observation of student participation in class discussion

· Assign homework:  Bring in sample passages and connections you made that helped your comprehension

Materials Needed

· Chart Paper or Smart Board Page developed for recording student responses and teacher think-aloud

· Slower Than The Rest, by Cynthia Rylant (from All Living Things) 90 copies for students and teacher page added to Smart Board for read-aloud
Making Connections - Day 3
Concept being covered: Making Connections to Enhance Reading Comprehension – “What do good readers do?”
Lesson Objectives: 

· The students will practice identifying personal connections in a text

· The students will judge the strength of connections in helping build comprehension

· The students will explain how their connections improve their understanding of the text
Procedures:

Introductory (5 minutes)
Prior knowledge:  Ask students:  “What is metacognition?” (Actively thinking about our thinking)  “How do we do this?” (Using inferences and marking the text)  “What are some ways we can do these things?” (Making connections to the text and marking them as t-t, t-s, t-w)  “How do the connections help the reader comprehend the text?” (Develop an understanding of processes, character actions and feelings, and improve visualization strategy)

This is a review of the metacognition unit organizer
Explain to students that today they will be practicing and elaborating on making connections to their texts and explaining how it improves their understanding of the text   
Developmental Activity (50 min)

· Share student examples of connections from homework assignment – discuss how these helped understanding.  Explicitly demonstrate how students should complete the connections chart, drawing attention to the importance of explaining “how” the connections improved/ enhanced comprehension.  (15 – 20 minutes)

· Distribute post-it notes to class and explain to students that they will be reading from their independent reading selections and marking the text for connections.  Students will use the post-it notes to write their connections on and expand them into the modeled format used with the homework assignment (distribute organizers as an accommodation also) (35 – 40 minutes)
Concluding Activity (20 – 25 minutes)
· Students share connections and record on smart board – code and check for completeness of explanations
Assessment/Evaluation Strategy

· Small group conferring during reading workshop 

· Evaluation of student practice and use of connections with authentic texts – this would be done through student completed connections organizers and reflections in writer’s notebooks.

Materials Needed

· Post-it notes

· Connections organizer

· Smart Board
Connections







Book Title: ________________
Name: ​​​​​​___________________

Codes:   T-S        Text to Self










 T-T        Text to Text


 T-W      Text to World

	Quote and page number from the text
	Type of connection
	Connection (“This reminds me of when…)
	How it helps (“This helps me better understand the selection because…..)

	
	
	
	

	
	
	
	


Post Assessment


Students will demonstrate a growth in their ability to use connections to improve their comprehension of texts.  They will demonstrate this growth through portfolio assessment.  Students will be able to rank their connections organizer according to description of connections and how those connections improved comprehension of text.  The collection of student practice will allow for formative assessment of student mastery as well as enable the teacher to provide specific feedback to improve student application and explanation of connections.  The portfolio will provide a summative assessment of student growth in using the identified strategy.
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