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Instructional Design Project

Rationale/Statement of Purpose
When a patient receives therapy services, the underlying thought by many people in today’s society is that the therapist(s) will fix the patient.  In many private therapy settings, this may be the case.  The patient works with the therapist(s), one-on-one, performing specific activities as instructed to improve one’s condition.  While this approach may work for some, what many people don’t realize is that it does not work for everyone.  For this reason, there are many different models of service provision in which therapy can be provided.  Consequently, different therapists have different philosophies in regard to the best way to provide services to their patients.

Unfortunately, with the underlying societal assumption being that therapists will fix the patients during private therapy sessions, this creates discourse between the societal expectation of therapy service provision and the model of service provision used in Part C Early Intervention.  The philosophy in Part C Early Intervention is very different!  While many children receive specialized therapeutic services through Part C Early Intervention, the therapists in this setting typically have a more consultative and supportive role.  Therefore, it is essential that Part C Early Intervention staff can communicate the consultative and supportive philosophy to families so that they understand that their involvement is essential in order to promote their child’s development.      
Using the Jigsaw model for instructional planning, which focuses on cooperative learning, a child’s Early Intervention team (which may include the child, family, service coordinator, teachers, therapists, etc.) works together in order to promote student learning.  Individually, the team members research strategies in order to determine which one(s) might be most effective for a particular child.  The team members then come together during Early Intervention sessions or IFSP reviews to discuss, model, and teach the strategies to one another.   Through the modeling of strategies by therapists, differentiated instruction by teachers, group discussion among team members, and strategy implementation by all team members, the child ultimately gains new knowledge about the world (Chiarelott, 2006).  Rather than “fixing the children,” Part C Early Intervention therapists encourage the members of the child’s Early Intervention team to become active participants in promoting positive change in the lives of the children.  By incorporating and implementing these strategies consistently during their own daily routines, it is ultimately the family that promotes the advancement of the child’s skills in specific areas of development.  

With the Self-Directed Model of Teaching, students plan, incorporate, and test their own knowledge and understanding through individual and group assignments/activities.  The teacher creates the environment in which the students guide the instruction.  The teacher also assists students in making connections.  Students, however, direct the learning (Chiarelott, 2006).  
Using the Self-Directed Model of Teaching in my Early Intervention classroom,   I model activities that will help promote learning and create a classroom environment in which learning takes place.  As an Early Intervention staff member, I not only teach the children, but I also teach the parents.  While children are evaluated in order to determine their specific needs, Early Intervention is family-driven.  The students (children and their families) guide the teaching instruction by determining their own needs, outcomes, and resources.  The children guide the instruction when they choose activities in which they are interested.  Their families then guide the instruction by observing, asking questions, incorporating strategies in which their children are interested, and evaluating outcomes through assessment.   
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 Early Intervention Class

Number of Students:  6

Student Ages:  0 -36 months of age

Student Interests:  Bugs, balls, imitation, animals, music, books

Student Goals: 

#1 – More refined placement skills

#2 – Crawling on hands and knees

#3 – To be able to obtain toys by self

#4 – Increasing vocabulary

#5 – Encouraging equal strength and on both sides of the body

#6 – Becoming more comfortable with sensory activities/experiences.

Unit Length:  Six months (Progress Reviews completed every 180 days)

General Outcomes:

1. Students will engage in placement activities. (Goal #1)

2. Students will increase their mobility.  (Goal #2)

3. Students will increase their independence.  (Goal #3)

4. Students will use more sounds and words.  (Goal #4)

5. Students will use both sides of their body functionally.  (Goal #5)

6. Students will experiment with a variety of textures and sensory experiences. (Goal #6)

Unit Outcomes:


Goal #1 – 

1. Students will give an object upon request.  (cognition, fine motor, language)

2. Students will put objects in containers.  (cognition, fine motor)

3. Students will put balls is a circular hole.  (cognition, fine motor)

4. Students will put circles in a form board.  (cognition, fine motor)

Goal #2 – 

1. Students will spend longer periods on their tummies.  (gross motor) 

2. Students will obtain a hands-and-knees position.  (gross motor)

3. Students will belly crawl to get an object.  (cognition, gross motor).

4. Students will crawl on hands and knees to get an object.  (cognition, gross motor).  

Goal #3 –

1. Students will obtain desired objects within reach on their own.  (cognition, fine motor, gross motor).

2. Students will obtain desired objects out of reach on their own.  (cognition, fine motor, gross motor).

Goal #4 – 

1. Students will engage in face-to-face interaction with an adult.  (cognition, language)

2. Students will watch/listen to speaker’s mouth/sounds/words.  (cognition, language)

3. Students will imitate simple sounds/gestures/words.  (cognition, language) 

Goal #5 – 

1. Students will use their preferred/dominant side to perform age-appropriate activities.  (fine motor, gross motor)

2. Students use their weaker/less dominant side to perform age-appropriate activities with encouragement/reminders/assistance.  (fine motor, gross motor)

Goal #6 – 

1. Students will be exposed to a variety of sensory experiences.  (cognition, sensory)

2. Students will further explore sensory experiences through touch, smell, and/or taste.  (cognition, sensory)

Pre-assessment

By conducting different pre-assessment strategies, the Early Intervention team can gain knowledge in regard to a child’s general skill level.  In addition, the child’s understanding of certain concepts can also be evaluated through these techniques.  Formative pre-assessment activities can be very beneficial in helping the educator to design his or her instruction.    

Through the use of the developmental screenings, such as the Ages and Stages questionnaire, Early Intervention staff members are made aware of any area of development where there could be a possible concern.  These screenings, however, are typically conducted prior to a child beginning Early Intervention services.  
Prior to beginning the teaching subunit on pets, it would be beneficial to have families complete a questionnaire to document their child’s interests, strengths, weaknesses, and any concerns that the family might have.  Questionnaires can be useful tools that can also help in communicating personal family experiences and family observations to the Early Intervention staff.  During initial Early Intervention sessions, staff members record their observations of each child’s skills in a variety of areas of development.  This method of pre-assessment can then be tracked using a more formal assessment, the H.E.L.P. (Hawaii Early Learning Profile), in order to assess more specific developmental skills.  The H.E.L.P. checklist helps guide the staff in determining what skill(s) may be emerging next based on the skills the child already possesses.  In addition, parents are frequently asked about their child knowledge in regard to certain concepts/activities during Early Intervention session.  Parent input can be very valuable! It is yet another pre-assessment strategy that is recorded and considered when planning instruction.  
Pre-assessment Questionnaire:  Pets
1. What are your child’s favorite toys/activities?
2. Does your child like animals?  If so, which ones?
3. Do you have any pets?  If so, what?

4. What does your child do well?  What does you child find difficult/frustrating?

5. How does your child do with placement activities?

6. How independent is your child?

7. How does your child communicate?

8. Describe your child’s strength/mobility?

9. How does you child do with texture activities?

10. What are your biggest concerns for your child?
11. Other?
Pre-assessment Observation Sheet:  Pets
Child Name: ________________

Observer:  _______________________
Cognition:

Language (expressive and receptive):
Motor (fine and gross):

Personal/Social-Emotional:

Adaptive (independence, sleeping, eating, etc.):

Vision:
Hearing:

Nutrition:

Lesson Plans

Lesson #1:  Pets (Dogs)

Objectives:  
placement, mobility, independence, language, strength, becoming familiar with sensory experiences

Concepts/Skills:  
Identification of skills, researching strategies, working with other people in a group, communicating/modeling strategies, empowering the child/family, giving feedback for improvement of skills   
Materials:
dog stuffed animals, rattles, pop-up toys, blocks, puzzles, pudding, dog paper, “Where’s Spot” book, dog shakers
Procedures:
Introductory Activity (15 minutes)
· When families enter the classroom, there will be dog stuffed animals, rattles, pop-up toys/blocks, and puzzles out for free play.  Children can look at, touch, and explore the materials.
· Teacher will inform the families that today we will learning by playing with a variety of toys that are dog-related  


Developmental Activities (35 minutes)
· Divide students into their Early Intervention teams.  Each group will work during free play with appropriate therapists on reaching for toys, moving to get toys, strengthening/positioning activities, engaging with toys, and communicating their wants/needs.  Early Intervention staff will model strategies.  Staff will encourage families to ask questions and practice strategies.
· Teams will come together at the table.  Give each child a paint smock, dog picture, and chocolate pudding.  Model finger-painting with pudding.  Encourage child/family/team to engage in the activity.  
· Teams will remain at the table during story/snack.  Prepare plates with “Scooby Snack” graham crackers and prepare juice in cups.  Model the simple sign “for me” by patting on own chest in order to request snack.  Encourage team to give hand-over-hand assistance to children if needed.  Allow children to imitate the gesture “for me” if they can.  Read the story “Where’s Spot.”  Model/emphasize the word “dog” and the sound “woof-woof.”  Encourage imitation.   

· Teams will come together on the floor during music time.  Each child will reach and take a dog shaker out of the basket.  Children will work strengthening by side-sitting (to the left and right sides) during this activity.  Teacher will model shaking shakers, patting shakers on a surface, and banging 2 shakers together during the “Shake, Shake, Shake ’til the Music Stops,” “Love Somebody,” “Shake, Shake, Shake Your Hands,” and “Bow Wow Wow” songs.  Teacher will model putting shakers back in the basket when finished.  Children will be encouraged to imitate reaching, shaking, patting, banging, and placing shakers back in the basket.   Hand-over-hand assistance will be given if needed. 

Concluding Activity (10 minutes)
· Teams meet briefly before leaving to review and discuss activities worked on during class and activities that would be beneficial to continue to incorporate into the child’s everyday routine.  Encourage families to try the activities over the next week with their child.
Lesson #2:  Pets (Cats)

Objectives:  
placement, mobility, independence, language, strength, becoming familiar with sensory experiences

Concepts/Skills:  
Identification of skills, researching strategies, working with other people in a group, communicating/modeling strategies, empowering the child/family, giving feedback for improvement of skills   

Materials:
cat stuffed animals, rattles, pop-up toys, blocks, puzzles, real cat, “That’s Not My Kitten” book, cat shakers

Procedures:
Introductory Activity (15 minutes)
· When families enter the classroom, there will be cat stuffed animals, rattles, pop-up toys/blocks, and puzzles out for free play.  Children can look at, touch, and explore the materials.

· Teacher will inform the families that today we will learning by playing with a variety of toys that are cat-related  


Developmental Activities (35 minutes)
· Divide students into their Early Intervention teams.  Each group will work during free play with appropriate therapists on reaching for toys, moving to get toys, strengthening/positioning activities, engaging with toys, and communicating their wants/needs.  Early Intervention staff will model strategies.  Staff will encourage families to ask questions and practice strategies.

· Teams will come together at the table for a real cat experience.  Children will be given the opportunity to watch, listen to, and touch a real cat.  Teacher will model the sign for “cat,” the word “cat,” and the sound “meow.”  The child/family/team will be encouraged to imitate and engage in the activity.  

· Teams will remain at the table during story/snack.  Prepare plates with goldfish crackers and prepare milk in cups.  Model the simple sign “for me” by patting on own chest in order to request snack.  Encourage team to give hand-over-hand assistance to children if needed.  Allow children to imitate the gesture “for me” if they can.  Read the story “That’s Not My Kitten Spot.”  Model/emphasize the word “cat” and the sound “meow.”  Encourage imitation.   

· Teams will come together on the floor during music time.  Each child will reach and take a cat shaker out of the basket.  Children will work strengthening by kneeling during this activity.  Teacher will model shaking shakers, patting shakers on a surface, and banging 2 shakers together during the “Shake, Shake, Shake ’til the Music Stops,” “Love Somebody,” “Shake, Shake, Shake Your Hands,” and “Meow, Meow, Meow” songs.  Teacher will model putting shakers back in the basket when finished.  Children will be encouraged to imitate reaching, shaking, patting, banging, and placing shakers back in the basket.   Hand-over-hand assistance will be given if needed. 


Concluding Activity (10 minutes)
· Teams meet briefly before leaving to review and discuss activities worked on during class and activities that would be beneficial to continue to incorporate into the child’s everyday routine.  Encourage families to try the activities over the next week with their child.
Lesson #3:  Pets (Fish)

Objectives:  
placement, mobility, independence, language, strength, becoming familiar with sensory experiences

Concepts/Skills:  
Identification of skills, researching strategies, working with other people in a group, communicating/modeling strategies, empowering the child/family, giving feedback for improvement of skills   

Materials:
cat stuffed animals, rattles, pop-up toys, blocks, puzzles, goldfish crackers, milk, “The Rainbow Fish” book, fish shakers

Procedures:
Introductory Activity (15 minutes)
· When families enter the classroom, there will be fish stuffed animals, rattles, pop-up toys/blocks, and puzzles out for free play.  Children can look at, touch, and explore the materials.

· Teacher will inform the families that today we will learning by playing with a variety of toys that are fish-related  


Developmental Activities (35 minutes)
· Divide students into their Early Intervention teams.  Each group will work during free play with appropriate therapists on reaching for toys, moving to get toys, strengthening/positioning activities, engaging with toys, and communicating their wants/needs.  Early Intervention staff will model strategies.  Staff will encourage families to ask questions and practice strategies.

· Teams come to the table during story/snack.  Prepare plates with goldfish crackers and prepare milk in cups.  Model the simple sign “for me” by patting on own chest in order to request snack.  Encourage team to give hand-over-hand assistance to children if needed.  Allow children to imitate the gesture “for me” if they can.  Read the story “The Rainbow Fish.”  Model/emphasize the sign and word “fish.” Encourage imitation.  Encourage children to point to the fish when named.  Give hand-over-hand assistance if needed.   

· Teams will come together on the floor during music time.  Each child will reach and take a fish shaker out of the basket.  Children will work strengthening by lying on their tummies during this activity.  Teacher will model shaking shakers, patting shakers on a surface, and banging 2 shakers together during the “Shake, Shake, Shake ’til the Music Stops,” “Love Somebody,” “Shake, Shake, Shake Your Hands,” and “Five Little Fish” songs.  Teacher will model putting shakers back in the basket when finished.  Children will be encouraged to imitate reaching, shaking, patting, banging, and placing shakers back in the basket.   Hand-over-hand assistance will be given if needed. 


Concluding Activity (10 minutes)
· Teams meet briefly before leaving to review and discuss activities worked on during class and activities that would be beneficial to continue to incorporate into the child’s everyday routine.  Encourage families to try the activities over the next week with their child.
Lesson #4:  Pets (Birds)

Objectives:  
placement, mobility, independence, language, strength, becoming familiar with sensory experiences

Concepts/Skills:  
Identification of skills, researching strategies, working with other people in a group, communicating/modeling strategies, empowering the child/family, giving feedback for improvement of skills   

Materials:
bird stuffed animals, rattles, pop-up toys, blocks, puzzles, bird paper, feathers, glue, “Where’s the Bird” book, bird shakers

Procedures:
Introductory Activity (15 minutes)
· When families enter the classroom, there will be bird stuffed animals, rattles, pop-up toys/blocks, and puzzles out for free play.  Children can look at, touch, and explore the materials.

· Teacher will inform the families that today we will learning by playing with a variety of toys that are bird-related  


Developmental Activities (35 minutes)
· Divide students into their Early Intervention teams.  Each group will work during free play with appropriate therapists on reaching for toys, moving to get toys, strengthening/positioning activities, engaging with toys, and communicating their wants/needs.  Early Intervention staff will model strategies.  Staff will encourage families to ask questions and practice strategies.

· Teams will come together at the table.  Give each child a paint smock, bird picture, feathers, and glue.  Model touching the feathers and gluing them on the bird paper.    Encourage child/family/team to engage in the activity.  Give hand-over-hand assistance if needed.  

· Teams will remain at the table during story/snack.  Prepare plates with nuts/sunflower seeds and prepare water in cups.  Model the simple sign “for me” by patting on own chest in order to request snack.  Encourage team to give hand-over-hand assistance to children if needed.  Allow children to imitate the gesture “for me” if they can.  Read the story “Where’s the Bird?”  Model/emphasize the sign for bird, the word “bird,” and the sounds “tweet tweet” and “peep-peep.”  Encourage imitation.   

· Teams will come together on the floor during music time.  Each child will reach and take a bird shaker out of the basket.  Children will work strengthening by sitting during this activity.  Teacher will model shaking shakers, patting shakers on a surface, and banging 2 shakers together during the “Shake, Shake, Shake ’til the Music Stops,” “Love Somebody,” “Shake, Shake, Shake Your Hands,” and “Peep Peep Peep”songs.  Teacher will model putting shakers back in the basket when finished.  Children will be encouraged to imitate reaching, shaking, patting, banging, and placing shakers back in the basket.   Hand-over-hand assistance will be given if needed. 


Concluding Activity (10 minutes)
· Teams meet briefly before leaving to review and discuss activities worked on during class and activities that would be beneficial to continue to incorporate into the child’s everyday routine.  Encourage families to try the activities over the next week with their child.

Post-Assessment

After each sub-unit, or six-week period, post-assessment should be conducted in order to determine what has been learned in the process and what still needs to be learned in the future.  Although it is important for the Early Intervention staff to conduct post-assessments in order to determine what the child has learned, it is also important for the staff to assess what the family learned in the process.  By doing this, the Early Intervention staff can evaluate how well a family has understood the strategies and how well they have been able to implement them into activities in the child’s daily routine.  This is also helpful in determining what additional strategies might be helpful in teaching the child and family in the future.  
For the pet subunit included in this project, a post assessment survey is completed by the family in regard to the child’s progress.  In addition a checklist, which evaluates the family’s comfort level with implementing strategies into the child’s routine, is also completed by the family.  More formal and summative post-assessment strategies, such as the Battelle Developmental Inventory – 2nd edition, can be completed at the end of Early Intervention, prior to the child turning three.  Assessments such as these, however, are used in order to determine if the child demonstrates a need for ongoing specialized services in preschool.  They are not typically used to evaluate the curriculum or instructional design. 
Post-Assessment Survey:  Pets
Please circle the answer that best applies.

Placement
Does your child take objects out?    Yes    No    Sometimes
Does your child release an object?    Yes    No    Sometimes
Does your child put objects in an open container?    Yes    No    Sometimes
Mobility/Independence/Strength
How does your obtain a desired object?  By himself/herself    With Help  

How does your child move to get a desired object?    Reaching    Rolling    Scooting    Crawling    Walking

Language
How does your child expresses his/her wants and needs?    Gestures    Signs    Words
Does your child use the sign for dog?    Yes    No    Sometimes

Does your child use the sign for cat?    Yes    No    Sometimes

Does your child use the sign for fish?    Yes    No    Sometimes

Does your child use the sign for bird?    Yes    No    Sometimes

Does your child identify dogs by pointing to them correctly?   Yes    No    Sometimes   

Does your child identify cats by pointing to them correctly?   Yes    No    Sometimes   

Does your child identify fish by pointing to them correctly?   Yes    No    Sometimes   

Does your child identify birds by pointing to them correctly?   Yes    No    Sometimes   

Does your child associate the correct animal sound with dogs?    Yes    No    Sometimes

Does your child associate the correct animal sound with cats?    Yes    No    Sometimes

Does your child associate the correct animal sound with fish?    Yes    No    Sometimes

Does your child associate the correct animal sound with birds?    Yes    No    Sometimes

Does your child name a dog correctly on his/her own?    Yes    No    Sometimes

Does your child name a cat correctly on his/her own?    Yes    No    Sometimes

Does your child name a fish correctly on his/her own?    Yes    No    Sometimes

Does your child name a bird correctly on his/her own?    Yes    No    Sometimes

Sensory
Does your child readily touch new textures?    Yes    No    Sometimes
Post-Assessment Family Checklist
Please check those that apply.

Placement
Strategies

· Taking objects out, releasing objects, putting objects in open containers

· Giving hand-over-hand assistance, encouraging imitation and independent use 

____  I am very confident in implementing placement strategies at home. 

____  I am somewhat confident in implementing placement strategies at home. 

____  I am not yet confident in implementing placement strategies at home. 

Mobility/Independence/Strength
Strategies

· Implementing positioning activities (ex. reaching, tummy time, side-sitting, hands-and-knees, kneeling, etc.)

· Placing toys strategically to encourage movement 

· Giving hand-over-hand assistance, encouraging imitation independence 

____  I am very confident in implementing mobility/independence/strengthening strategies at home. 

____  I am somewhat confident in implementing mobility/independence/strengthening strategies at home. 

____  I am not yet confident in implementing mobility/independence/strengthening strategies at home. 

Language
Strategies

· Modeling gestures, signs, sounds, and words 

· Giving hand-over-hand assistance, encouraging imitation and independent use 

____  I am very confident in implementing language strategies at home. 

____  I am somewhat confident in implementing language strategies at home. 

____  I am not yet confident in implementing language strategies at home. 

Sensory
Strategies
· Giving opportunities to explore new textures
· Modeling the touching and exploration of new textures 

· Giving hand-over-hand assistance, encouraging imitation and independent use 
____  I am very confident in implementing sensory strategies at home. 

____  I am somewhat confident in implementing sensory strategies at home. 

____  I am not yet confident in implementing sensory strategies at home. 

Reflection

When designing instruction, there is more for educators to consider than what meets the eye.  Educators must be able to conceptualize teaching in order to meet the needs of their students (Chiarelott, 2006).  They must be able to motivate students using a variety of experiences and real situations in order to assist students in making connections that they can apply to their own lives (Bern & Erikson, 2001).  Educators must assess child skills and knowledge and identify child learning outcomes.  They must create instructional sequences by gaining student attention, informing the learner of the outcome, linking what is learned with previously learned concepts/skills, presenting the materials to be learned, providing opportunities for skill/concept use, supplying feedback on a student’s current level of performance, assessing overall performance, and enhancing retention and transfer.  Through post-assessment, educators can then determine what students are learning, how well students are learning, and whether or not it is necessary to modify their instruction (Chiarelott, 2006).  
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