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Rationale

Writing is a valuable skill for students to possess in both academic attainment and future endeavors. No matter the form, writing will be present in students’ futures. Thus, the question for educators becomes how do we assure that students can produce meaningful and coherent writings? I believe this answer involves a few components; components that I will integrate into my own unit. First, educators must assure that the writing process is fitted in some manner to students’ individual needs, which stems from facets of differentiated instruction. Secondly, educators must determine what would be the most beneficial model to design instructional lessons. Since I will be working with freshmen on a character analysis, I believe the basic lesson planning model offers the most benefit in allowing students to develop their ideas. In correlation with the instructional design model, I believe an educator must consider the model one will use to create the best learning environment. Given the nature of writing, a blended model that contains attributes of the constructivist and behaviorist models will be the most advantageous to students’ learning process for my unit, which will allow for both flexibility in the content, as well as structure in organization and grammar. Furthermore, differentiation, as well as a combination of the basic lessoning model for the instruction and a blended model for the learning environment, serves as the foundation for my unit.

As mentioned above, if educators want students to achieve complete understanding and success, there must be a realization that all students learn differently. Thus, differentiated instruction is a core component in my unit. According to Heacox (2009), “Differentiation is what we do to enable more students to meet their state’s standards or province’s goals. It is the way in which we respond to learning differences as students engage in daily activities in our classroom” (p. 6). My unit recognizes the value of differentiation in a few ways. First, it offers students choice in which character they would like to analyze for the character analysis, as well as the content aspects they choose to incorporate into the analysis. Secondly, my unit offers tiered assignments based on readiness. For example, most students will be required to incorporate six direct quotations with parenthetical citations into the writing assignment. On the other hand, some of my students on Individualized Education Plans may gain a better understanding of the literary analysis if they focus on only three direct quotations with parenthetical citations. Finally, students’ understanding of the writing process will stem from activities that acknowledge various learning styles. There will be auditory, visual, and kinesthetic activities to enable complete understanding by all. Furthermore, differentiated instruction is one of the main components in designing my instruction.

In order for differentiated instruction to be successfully carried out, there must be a relevant model of instruction. The model for my instructional design is the basic lesson planning model, which will fit nicely in helping students reach their writing goals. The procedures section of this model, which includes the introductory activity, developmental activity, and concluding activity, offers a sound process in relaying the writing process to students (Chiarelott, 2006, p 90). First, the introductory activity allows the teacher to captivate students for the process to be covered in class that day. Through the developmental activities in the lessons of this unit, students will be given opportunities to examine samples of writing, ask questions to their teacher, and gain feedback from their teacher and peers. During the concluding activity each day, the teacher will assure students are on the right track with their writing by addressing and highlighting the key questions of that particular lesson. Furthermore, the basic lesson planning model will allow all facets of the writing process to be covered adequately for students’ understanding.

While the instructional design will be reflected through the basic lesson planning model, a blended model of the behaviorist and constructivist models will set the environment of the class. Moreover, the behaviorist model allows writing that contains a logical organization and adheres to the rules of grammar. According to Chiarelott (2006), “…behaviorist models work best when the content and outcomes require a predictable, definable performance, an observable, measurable behavior, and a teacher-controlled environment” (p. 111). This will hold true when I am teaching students the guidelines for the writing assignment. Moreover, every introduction should contain a hook, background information, and a thesis. This aspect of the lesson requires structure; the same is true of grammar. On the other hand, once students have learned the structure, there needs to be some freedom in allowing students to explore the content, which is reflective of the constructivist model. Chiarelott (2006) states, “Constructivist models work best when the content and outcomes allow for a range of possible acceptable responses, some of which may not be immediately discernable to the teacher when planning instruction” (p. 111). This is true of writing because if choice, which is a key element of differentiated instruction, is at the core of the instruction, students are allowed the opportunity to have various interpretations of the literature at hand. Furthermore, the blended model fits perfectly with the importance of teaching both structure and content in writing of my unit.

Furthermore, for my students to have a complete and successful learning experience with their literary analysis over a character in The Tragedy of Romeo and Juliet, three key factors must be incorporated into the lesson. The first includes having differentiation in mind when determining students’ learning goals. The next step includes creating an instructional design using the basic lesson planning model. Finally, using a blended model of behaviorist and constructivist approaches will enhance the learning environment.
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Unit Learner Outcomes

· Students will list personality characteristics of a selected character in The Tragedy of Romeo and Juliet. (Bloom’s Knowledge)

· Students will understand the format of a MLA parenthetical citation for a direct quotation in a Shakespearean play. (Bloom’s Comprehension)

· Students will list direct quotations of a selected charter in the Tragedy of Romeo and Juliet. (Bloom’s Knowledge)

· Students will explain/interpret the direct quotations of a selected character in The Tragedy of Romeo and Juliet. (Bloom’s Comprehension)

· Students will organize their writing ideas by creating a draft. (Bloom’s Synthesis)

· Students will analyze the personality characteristics of a selected character from The Tragedy of Romeo and Juliet. (Bloom’s Analysis)

· Students will write a literary analysis on a selected character in The Tragedy of Romeo and Juliet. (Bloom’s Synthesis)

· Students will write an engaging hook that captures the reader’s attention. (Bloom’s Synthesis)

· Students will identify various facets of background information from The Tragedy of Romeo and Juliet. (Bloom’s Knowledge)

· Students will compose a thesis statement that displays an understanding of a selected character from The Tragedy of Romeo and Juliet, as well as reflects the ideas found in the writing. (Bloom’s Synthesis)

· Students will write topic sentences for their body paragraphs that display an overview of each paragraph. (Bloom’s Synthesis)

· Students will evaluate what would be the most effective direct quotations to use to exhibit a selected character’s personality. (Bloom’s Evaluation).

· Students will construct parenthetical citations in their body paragraphs that follow the MLA guidelines for a Shakespearean play. (Bloom’s Application)

· Students will explain why their selected direct quotations reflect the personality characteristics of a selected character. (Bloom’s Synthesis)

· Students will write closing sentences for their body paragraphs that wrap up the ideas of each paragraph. (Bloom’s Synthesis)

· Students will write a conclusion that summarizes the main points of the writing, as well as leaves the reader with some insight on the selected character. (Bloom’s Synthesis)

· Students will apply the guidelines of MLA to the setup of the literary analysis. (Bloom’s Application)

· Students will construct a works cited page. (Bloom’s Application)

· Student will demonstrate proper grammar and usage in their writing. (Bloom’s Application)

· Students will demonstrate correct spelling, capitalization, and punctuation in their writing. (Bloom’s Application)
· Students will critique a peer’s character analysis using a copy of the rubric. (Bloom’s Evaluation).
· Students will value the opinions of their classmates through the use of groups. (Bloom’s Valuing).
Pre Assessment


The pre assessment asks students some basic questions on constructing a character analysis. It has a strong focus on structure and organization since students have already been tested on the content of The Tragedy of Romeo and Juliet in a unit right before this one, which focused on reading the play. Additionally, students’ assessment of grammar/punctuation was pre assessed at the beginning of the year. Moreover, this pre assessment will allow the teacher to see what aspects of writing that students will need the most help in constructing a character analysis, which will be integral in students’ completion of the post assessment and attainment of the unit learner outcomes.
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Character Analysis Pre Assessment

Directions: After reading each question, please provide as much information as you can recall on the given topic.

1. Most introductions contain a hook to grab the reader’s attention. List the various strategies for hooks that you can recall.

___________________________________________________________________________

___________________________________________________________________________

2. Following the hook, one will often find background information in regards to the topic or literary text. If writing about a play, what would be some facets of background information?

___________________________________________________________________________

___________________________________________________________________________

3. What is the role of a thesis statement found in the introduction?

___________________________________________________________________________

___________________________________________________________________________

4. What is the role of a topic sentence found in a body paragraph?

___________________________________________________________________________

___________________________________________________________________________

5. What is the role of a concluding sentence found in a body paragraph?

___________________________________________________________________________

___________________________________________________________________________

6. What is the role of transitions throughout your writing?

___________________________________________________________________________

___________________________________________________________________________

7. List as many transitions as you can recall.

___________________________________________________________________________

___________________________________________________________________________

8. Before stating any direct quotation, what is the role of a lead-in?

___________________________________________________________________________

___________________________________________________________________________

9. What is the purpose of a parenthetical citation?

___________________________________________________________________________

___________________________________________________________________________

10. After providing adequate support and explanation in your body paragraphs, you will need a conclusion. What are some of the key elements that a conclusion should contain?

___________________________________________________________________________

___________________________________________________________________________

11. Following your actual essay, you must include a Works Cited. What is the role of the Works Cited?

___________________________________________________________________________

___________________________________________________________________________

Answers for the Pre Assessment

1. A hook could be created using some of the following strategies: a fact; a statistic; a short story/scenario; a question; a shocking or dramatic statement, etc.

2. The following are facets of background information: the title of the play; the author; when the play was written; a brief summary of the play; any historical context, etc.

3. The role of the thesis statement is to state the main point that the author wants to make by writing the essay.

4. The role of the topic sentence is to give the reader an idea of that particular paragraph is going to be about.

5. The role of the concluding sentence is to wrap up the thoughts of that particular paragraph.

6. The role of transitions is to maintain coherence and establish sequence within and between ideas and paragraphs.

7. Examples of transitions: first; second; third; next; finally; in addition; another; also; on one hand; on the other hand; moreover; furthermore; etc.

8. The role of a lead-in is to guide the reader into the direct quotation by providing some information on the quotation, such as who said the quotation.

9. The purpose of a parenthetical citation is to indicate to your reader where the information was retrieved in a short manner. The Works Cited page will then correlate and provide more information on the source that was used.

10. Some of the key elements of the conclusion include restating the thesis, summarizing the key points, and leaving the reader with an insightful message.

11. The role of the Works Cited is to cite and give credit to the sources that are referenced in the essay.
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Lesson One: Brainstorming Part I

I. Concept or Skill to Be Learned:

· Students will list personality characteristics of a selected character in The Tragedy of Romeo and Juliet. (Bloom’s Knowledge)
· Students will understand the format of a MLA parenthetical citation for a direct quotation in a Shakespearean play. (Bloom’s Comprehension)
· Students will value the opinions of their classmates through the use of groups. (Bloom’s Valuing).
II. Lesson Objectives:

· Students will be able to list the personality characteristics of a selected character in The Tragedy of Romeo and Juliet.
· Students will be able to explain how to construct an MLA parenthetical citation for a Shakespearean play.
III. Procedures (42 minutes):

A. Introductory Activity (10 minutes):

· To spark students’ interest in the upcoming writing project, the teacher will inform students that they will first be looking at the personality traits of a given celebrity. Moreover, the teacher will ask students as a class to come up with a celebrity. After students have selected a celebrity, the teacher will write the name of the celebrity on the center of the eno board. The teacher will then ask the students what are some of the personality characteristics of this individual. For example, students may say the individual is generous, funny, greedy, etc. The teacher will create a web for these responses; the name will be the center and the personality attributes will branch off of that. As this is going on, the teacher will make sure that students are staying on track with personality characteristics. For example, rich does not describe someone’s personality but generous does. 
· After students have created a web on personality characteristics, the teacher will explain that these currently stand as opinions. In order to prove that the celebrity is actually one of these characteristics, one must have proof. The teacher will ask students to give examples of how someone is a certain personality characteristic. For example, a student may state that the celebrity is generous because he or she gave money to a charity. Students will most likely find that some of the personality characteristics are harder to support. Thus, the teacher will enforce to students that one should go with the strongest support in one’s writing.
B. Developmental Activity (25 minutes):

· The teacher will inform students that for their upcoming writing assignment they will be doing something similar to the introductory activity. The teacher will inform students that they will select and examine the personality characteristics of a character in William Shakespeare’s The Tragedy of Romeo and Juliet.
· The teacher will explain to students that the first step in the character analysis is to select a character from the play. While students are free to make their own selection, the teacher will advise them to select a character that is fully developed throughout the play, such as Romeo, Juliet, Friar Laurence, Nurse, etc. Moreover, it would be hard for a student to complete a literary analysis on a character such as Lady Montague who has a minimal role in the play.
· The teacher will provide students a couple of minutes to think which character they would like to select. Additionally, the teacher will inform students that if they would change their mind through the course of the lesson that it would be okay.
· The teacher will ask students to write as many characteristics as they can about the selected character on a piece of notebook paper. 
· After students have come up with a list, the teacher will ask students to cross off any characteristics that may overlap. For example, to describe Romeo as both gloomy and sad is a bit redundant. The teacher will circulate the room at this time to answer any questions.
· The teacher will ask students to circle the three personality characteristics they think can be supported the most throughout the play. The teacher will circulate the room at this time seeking any questions or concerns.
· The teacher will pass out the Character Analysis Brainstorming worksheet to students individually. Moreover, the teacher will be passing out a modified copy of the brainstorming worksheet to some students based on readiness. For example, some students will only be finding one direct quotation, one parenthetical citation, and one explanation for each personality characteristic versus two. Furthermore, the teacher will instruct students to write the name of their character and the three personality characteristics across the top.
· The teacher will explain to students that the next step will come from providing support. In this case, students will be seeking direct quotations with correlating parenthetical citations. The teacher will project the brainstorming worksheet onto the eno and show students that they will need two quotations for each personality characteristic. However, the teacher will inform students that before they can go over any of this, they must first go over how to cite a direct quotation from Shakespeare using MLA guidelines.
· The teacher will pass out Tips for Citing Shakespeare. The teacher will then thoroughly go over the handout with students on how to properly construct MLA parenthetical citations in accordance with a Shakespearean play. This handout will be projected onto the document camera.
· Given the limited time of the class period, the teacher will inform students that this next step – actually finding the direct quotations – will continue in the next lesson.
C. Concluding Activity (7 minutes):

· The teacher will ask students key questions (see below) to assure their understanding of the process.
· After the students have displayed an understanding of the key questions, the teacher will use any remaining time to put students in their groups based on mixed readiness. These groups have been pre-assigned for the quarter. Additionally, they are built into the seating chart so students only have to slide their desks together. The teacher will have students examine each other’s lists for the last few minutes of the period to offer advice on the important characteristics they have found. The teacher will also circulate the room at this time.
Key Questions: 

· What is one personality characteristic you could use to describe Friar Laurence?
· How would you create an MLA parenthetical citation for Act Three, scene two, lines 187-189 in The Tragedy of Romeo and Juliet?
IV. Summary/Closure/Evaluation:

· The summary/closure is found in the concluding activity of the lesson. This includes the key questions, which allows the teacher to see students’ understanding.
· This lesson is essentially two parts. Students’ will be evaluated on the lesson objectives in the next lesson’s homework. See lesson two.
V. Materials/Resources:

· Eno board/projector/document camera

· Pen/pencil 

· Notebook paper

· Character Analysis Brainstorming worksheet

· Tips for Citing Shakespeare handout

· List of assigned groups
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Lesson Two: Brainstorming Part II

I. Concept or Skill to Be Learned:

· Students will list direct quotations of a selected charter in the Tragedy of Romeo and Juliet. (Bloom’s Knowledge)

· Students will understand the format of a MLA parenthetical citation for a direct quotation in a Shakespearean play. (Bloom’s Comprehension)
· Students will explain/interpret the direct quotations of a selected character in The Tragedy of Romeo and Juliet. (Bloom’s Comprehension)
II. Lesson Objectives:

· Students will be able to find direct quotations for a specific personality characteristic.
· Students will be able to create parenthetical citations.
· Students will be able to explain their direct quotations.
III. Procedures (42 minutes):

A. Introductory Activity (12 minutes):

· The teacher will ask students what they recall about the character analysis for a selected character in William Shakespeare’s The Tragedy of Romeo and Juliet. The teacher will guide students in seeing that they will explore three personality traits of a selected character. In order to support these characteristics, they will use direct quotations with correlating parenthetical citations. Additionally, they will include explanations of the quotations in their own words. 
· The teacher will project the Character Analysis Brainstorming worksheet on the eno board from the document camera. The teacher will inform students that they will be completing part of a sample column together. The teacher will write Romeo across the top. The teacher will ask students what is one personality characteristic students can think of to describe Romeo. The teacher will lead students in finding a direct quotation, creating a parenthetical citation, and giving an explanation for the personality characteristic students have identified.
· Example: Students may first identify Romeo as being shallow. A direct quotation with a parenthetical citation identifying Romeo as shallow could be the following: “Did my heart love till now?  Forswear it, sight! / For I ne’er saw true beauty till this night” 1.5.57-58). An explanation of this could be the following: Romeo’s first attraction to Juliet is based on her physical beauty. He knows nothing about her personality, yet he declares that he is in love with her.
· The teacher will ask students if they have any questions or concerns over these steps in completing the brainstorming graphic organizer.
B. Developmental Activity (25 minutes):

· The teacher will inform students that for the remainder of the class period they will be having a writing workshop to complete the Character Analysis Brainstorming worksheet. The teacher will inform students that the first step is to find all of the direct quotations from The Tragedy of Romeo and Juliet using their The Language of Literature textbook. The teacher will inform students that the reason they should find the direct quotations first is because if they are unsure if a direct quotation fits under a certain personality characteristic, they can check with the teacher at this time. The teacher will instruct students to also complete the parenthetical citation with the correlating direct quotation as soon as find the direct quotation. Otherwise, they will be doing a lot of backtracking and may make errors. Additionally, the teacher will remind students to use the Tips for Citing Shakespeare handout they were given the previous lesson. After finding all of the direct quotations and constructing the parenthetical citations, the teacher will instruct students to provide explanations in their own words as to what the direct quotation means.
· The teacher will circulate the room for the remainder of the period to assure students are on the right track and to answer any questions.
C. Concluding Activity (5 minutes):

· The teacher will ask students the key questions (see below) to assure their understanding of the process (a continuation/reiteration from yesterday’s lesson).
· The teacher will inform students for homework they will need to complete whatever they did not finish on the Character Analysis Brainstorming worksheet. The teacher will inform students that she will collect this worksheet tomorrow so she can go on to provide feedback on their progress.
Key Questions:

· If you wanted to cite a direct quotation on Act Five, scene three, lines 120-123 in The Tragedy of Romeo and Juliet, how would you create the parenthetical citation?
· What is the meaning of the direct quotation in Act Five, scene three, lines 120-123?
IV. Summary/Closure/Explanation:

· The summary/closure is found in the concluding activity of the lesson. This includes the key questions, which allows the teacher to see students’ understanding.
· Students will be evaluated on the lesson’s objectives by completing the Character Analysis Brainstorming worksheet. The teacher will offer students’ feedback on whether or not their direct quotations are reflective of the personality characteristic, their parenthetical citations are correct, and their explanation is reflective of the direct quotation. This will be a 12 point completion grade. However, points will be deducted if the worksheet is not filled out completely.
V. Materials/Resources:

· Eno board/projector/document camera

· Character Analysis Brainstorming worksheet (attached to lesson one)

· Tips for Citing Shakespeare handout (attached to lesson one)

· The Language of Literature textbook

· Pen/pencil

Lesson Three: Writing an Introduction

I. Concept or Skill to Be Learned:

· Students will organize their writing ideas by creating a draft. (Bloom’s Synthesis)
· Students will write an engaging hook that captures the reader’s attention. (Bloom’s Synthesis)
· Students will identify various facets of background information from The Tragedy of Romeo and Juliet. (Bloom’s Knowledge)
· Students will compose a thesis statement that displays an understanding of a selected character from The Tragedy of Romeo and Juliet, as well as reflects the ideas found in their writing. (Bloom’s Synthesis)
· Students will value the opinions of their classmates through the use of groups. (Bloom’s Valuing).
II. Lesson Objectives:

· Students will be able to write an introduction with the following components: an engaging hook, sufficient background information, and a strong thesis.
III. Procedures (42 minutes):

A. Introductory Activity (15 minutes):

· The teacher will collect students’ homework, which was the Character Analysis Brainstorming worksheet. The teacher will inform students that she will be examining these and providing students’ feedback for the next lesson.
· Before beginning the focus of the lesson, which is writing an introduction, the teacher will pass out The Tragedy of Romeo and Juliet Character Analysis Rubric to students. The teacher will pass this out individually since some students will be completing a modified assignment based on their readiness. Moreover, they will receive the same possible points, but everything will be scaled differently since they are focusing on one direct quotation, one parenthetical citation, and one explanation per personality characteristic (see explanation attached to the post assessment).
· The teacher will then thoroughly explain all facets of the rubric with students. This will also be projected onto the eno board. Additionally, the teacher will remind students that this is what they are being graded over; thus, they want to assure that all of these aspects are fully and accurately incorporated into the character analysis.
· The teacher will inform students that today they will begin drafting the essay. The teacher will ask students what is the first aspect that is needed for a draft. The answer is an introduction (although the teacher has collected the brainstorming worksheets, students will still be able to complete this phase because it was not a prevalent component on the brainstorming).
· The teacher will project the Sample Introduction onto the eno board and read through it with the students. The teacher will then ask students what aspects they found to be strong and/or compelling within the introduction. The teacher will inform students that there are three solid aspects that make up a good introduction: hook, background information, and a thesis. The teacher will inform students that the focus of their lesson today will be on writing an introduction.
B. Developmental Activity (22 minutes):

· The teacher will pass out Drafting for The Tragedy of Romeo and Juliet Character Analysis. The teacher will inform students that this will be their guide in creating the character analysis.

· The teacher will inform students that the first component of a well-written introduction is a hook. Moreover, a hook is something that captures the reader’s attention. The teacher will ask students what forms of hook they can recall. The following are some of the responses the teacher will be looking for in students’ responses: a fact; a statistic; a short story/scenario; a question; a shocking or dramatic statement, etc. As students list some of these methods, the teacher will write them on the eno board. Additionally, the teacher will instruct students to write some of these methods under “Examples” on the drafting guidelines handout. 
· The teacher will then project the Sample Introduction back onto the eno board. The teacher will ask students to identify what the hook is in the sample. The teacher is looking for students to identify the first sentence of the paragraph as the hook.
· The teacher will then give students a few minutes to try and construct their own hook. The teacher will circulate the room at this time.
· The teacher will inform students that the next component in a well-written introduction is background information. The teacher will go over the components of background information that are found on the drafting guidelines with students.
· The teacher will ask students to identify what the background information is in the Sample Introduction. The teacher is looking for students to identify sentences two-five as background information.
· The teacher will then give students some time to work on the background information for the introduction. Also, the teacher will inform students that The Language of Literature textbook for ninth grade will be helpful in completing this section.
· The teacher will inform students that the final component of an introduction is a thesis. The teacher will define a thesis from the drafting handout.
· The teacher will ask students to identify what is the thesis in the Sample Introduction. The teacher is looking for students to identify the last sentence of the paragraph as the thesis.
· The teacher will then give students a few minutes to write a thesis. The teacher will emphasize to students that the three personality characteristics in the thesis should be in the same order that their body paragraphs will be presented.
· The teacher will also inform students to make sure the flow of all these components is being written smoothly.
· The teacher will give students any remaining developmental time to get in their groups based on mixed readiness (see previous lesson) to examine one another’s introductions thus far and provide feedback. 
C. Concluding Activity (5 minutes):

· The teacher will ask students the key questions (see below) to assure students understanding of constructing a well-written introduction.
· The teacher will inform students that if not completed already, they should have an introduction completed for the next class period.
Key Questions:

· What is one hook you could use to capture the reader’s attention on a character analysis over Juliet from The Tragedy of Romeo and Juliet?
· What are some of the key facets of background information you should include in a character analysis over a selected character from The Tragedy of Romeo and Juliet?
· What is a sample thesis for a character analysis on the Nurse from The Tragedy of Romeo and Juliet?
IV. Summary/Closure/Explanation:

· The summary/closure is found in the concluding activity of the lesson. This includes the key questions, which allows the teacher to see students’ understanding.

· Students will be evaluated on the lesson’s objectives by drafting an introduction for the character analysis. The teacher will offer students’ feedback on whether or not their introduction successfully fulfills the components of a well-written introduction. This will be a graded homework assignment worth approximately six points.
V. Materials/Resources:

· Eno board/projector/document camera
· Students’ homework: Character Analysis Brainstorming worksheet
· The Tragedy of Romeo and Juliet Character Analysis Rubric
· Sample Introduction
· Drafting for The Tragedy of Romeo and Juliet Character Analysis

· Pen/pencil

· The Language of Literature textbook
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Sample Introduction


Everyone knows the classic plot of a love story:  boy meets girl, boy tries to get the girl, and then they fall madly in love with one another. In William Shakespeare’s The Tragedy of Romeo and Juliet, first performed in 1596, this idea of quick love can be found between the main characters of Romeo Montague and Juliet Capulet.  In the play set in Verona, Italy, Romeo experiences “love-at-first-sight” when he sees Juliet at Lord Capulet’s feast. After winning her heart, the two adolescents want nothing more than to be together, but this proves difficult because of the animosity between their two families. Nevertheless, Romeo and Juliet do not allow this hatred to stop their feelings for one another, which proves to be fatal. By closely examining the character Romeo, one will see how his personality of being shallow, romantic, and depressed contributes to the tragedy of this Shakespearean play.
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Drafting for The Tragedy of Romeo and Juliet Character Analysis

Note:  Use this handout, your rubric, the Tips for Citing Shakespeare handout, and samples/directions given in class to construct your character analysis. Please see me if you have any questions.

Reminders:  

- No first-person

- No contractions

- Italicize the title of a play

INTRODUCTION

Listed below are the components of an introduction. All of these components will be put together to form the introduction, which is one paragraph when you type your final copy. If you would prefer to write it as one paragraph now, you may do so.
· Hook: something that will grab the reader’s attention.

· Examples of hooks discussed in class:
· Your hook:  

· Background information on The Tragedy of Romeo and Juliet, such as:  the title of the play; the author; when the play was written; brief summary of the play; any historical context; etc. 
· Your background information:

· Thesis:  the main point that the author wants to make by writing this essay.

· Example: By closely examining the character Romeo, one will see how Romeo’s personality of being shallow, romantic, and depressed…
· Your thesis:
BODY PARAGRAPH ONE

Listed below are the components of a body paragraph. All of these components will be put together to form your first body paragraph, which is one paragraph when you type your final copy. If you would prefer to write it as one paragraph now, you may do so.
· Topic sentence: the first sentence in a paragraph that gives the reader an idea of what the paragraph is going to be about.

· Your topic sentence should also include a transitional word, which connects your ideas together from paragraph to paragraph, idea to idea, etc.

Example of a topic sentence with a transition:  The first personality characteristic of Romeo 

to examine is how he is shallow.
· Your topic sentence with a transition for body paragraph one:
1. Lead into the first direct quotation.

Example:  (See the sample given in class for sentences in between).  Upon looking at Juliet, 

Romeo states, “Did my heart love till now?  Forswear it, sight! / For I ne’er saw true beauty 

till this night” (1.5.57-58).

2. State the first direct quotation that displays the personality characteristic of this particular paragraph. Make sure it is word-for-word and includes the parenthetical citation (see above).

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down. 
Example:  This quotation indicates that Romeo’s first reason for being attracted to Juliet is 

because of her physical beauty, not her personality or intelligence. Additionally,…  
· Following the guidelines above, write your first lead-in, direct quotation, parenthetical citation, and explanation for body paragraph one:
1. Lead into the second direct quotation. Make sure to use a transitional word here!

Example:  Friar Laurence, a Franciscan priest and confidant to Romeo, also seems to find 

this shallowness in Romeo.  Friar Laurence states, “Quotation.”
2. State the second direct quotation that displays the personality characteristic of this particular paragraph. Make sure it is word-for-word and includes the parenthetical citation (see above).  

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down.

· Following the guidelines above, write your second lead-in, direct quotation, parenthetical citation, and explanation for body paragraph one:
· Concluding sentence:  at least one sentence that wraps up the thoughts of this paragraph.

· Your concluding sentence for body paragraph one:
BODY PARAGRAPH TWO

Listed below are the components of a body paragraph. All of these components will be put together to form your second body paragraph, which is one paragraph when you type your final copy. If you would prefer to write it as one paragraph now, you may do so.
· Your topic sentence with a transition for body paragraph two:
1. Lead into the first direct quotation.

2. State the first direct quotation that displays the personality characteristic of this particular paragraph. Make sure it is word-for-word and includes the parenthetical citation (see above).

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down.
· Following the guidelines above, write your first lead-in, direct quotation, parenthetical citation, and explanation for paragraph two:
1. Lead into the second direct quotation. Make sure to use a transitional word here!

2. State the second direct quotation that displays the personality characteristic of this particular paragraph. Make sure it is word-for-word and includes the parenthetical citation (see above).

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down.

· Following the guidelines above, write your second lead-in, direct quotation, parenthetical citation, and explanation for body paragraph two:
· Your concluding sentence for body paragraph two:
BODY PARAGRAPH THREE

Listed below are the components of a body paragraph. All of these components will be put together to form your third body paragraph, which is one paragraph when you type your final copy. If you would prefer to write it as one paragraph now, you may do so.
· Your topic sentence with a transition for body paragraph three:
1. Lead into the first direct quotation.

2. State the quotation that displays the personality characteristic of this particular paragraph.  Make sure it is word-for-word and includes the citation.  

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down.

· Following the guidelines above, write your first lead-in, direct quotation, parenthetical citation, and explanation for body paragraph three:
1. Lead into the second direct quotation. Make sure to use a transitional word here!

2. State the quotation that displays the personality characteristic of this particular paragraph.  Make sure it is word-for-word and includes the citation.  

3. After writing the direct quotation, you need to fully explain how it fits the personality characteristic. It is not enough just to put the quotation down.

· Following the guidelines above, write your second lead-in, direct quotation, parenthetical citation, and explanation for body paragraph three:
· Your concluding sentence for body paragraph three:
CONCLUSION

· Restate the thesis

· Summarize the key points

· Leave the reader with an insightful message

· Your conclusion:
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Lesson Four: Punctuation – Periods and Other End Marks

I. Concept or Skill to Be Learned:

· Students will demonstrate correct spelling, capitalization, and punctuation in their writing. (Bloom’s Application)
· Students will value the opinions of their classmates through the use of groups. (Bloom’s Valuing).
II. Lesson Objectives:

· Students will be able to use proper punctuation in regards to periods and other end marks.
III. Procedures (42 minutes):

A. Introductory Activity (7 minutes):

· The teacher will first collect the introductions from Drafting for The Tragedy of Romeo and Juliet Character Analysis, which was homework from the night before. The teacher will be providing students feedback for the next lesson.
· The teacher will explain to students that they will be working on a punctuation unit while they are working on the character analysis. Moreover, the teacher will emphasize that punctuation is a fundamental aspect in constructing one’s writing. Correct punctuation allows the reader to follow the writer’s ideas and is part of proper conventions.
· The teacher will inform students that today’s lesson on punctuation will focus on periods and other end marks. Additionally, the teacher will inform students that she will be passing back their homework from the other night, which was the Character Analysis Brainstorming worksheet later in the lesson.
· The teacher will write the following sentence on the eno board: Clean your room – This sentence will not have any end marks. The teacher will ask students what they believe the end mark should be. Furthermore, the teacher will lead the students to see that a period or an exclamation mark could be used. Moreover, the end mark can change the voice and purpose of what is being said.
B. Developmental Activity (30 minutes):

· The teacher will pass out a two-sided copy of Periods and Other End Marks from McDougal Littell’s The Language of Literature, which correlates with the textbook. One side of the handout indicates “Teaching” and the other side indicates “More Practice.”
· The teacher will instruct students to turn to the side that states, “Teaching.” The teacher will then use the document camera to project the “Teaching” side of the worksheet onto the eno board. The teacher will then examine the declarative, imperative, and indirect statements with students; all of these will use a period. The teacher will also go over other uses of periods with students. The teacher will then go over the example of an interrogative sentence; this will use a question mark. Finally, the teacher will go over the exclamatory sentence with students; this will use an exclamation mark. Furthermore, the end marks should be a review from earlier grades with students.
· The teacher will guide students in completing the “Teaching” side of the worksheet. The teacher will be sure to call on a variety of students at this time. Additionally, the teacher will clarify any questions or concerns that students may have.
· The teacher will then inform students that they will be getting in their groups (based on mixed readiness; see note from previous lesson on how these are assigned) to complete the other side of the worksheet labeled “More Practice.” The teacher will then have students get into their groups to work on the worksheet. 
· While students are working on this punctuation activity, the teacher will be circulating the room for two purposes. First, the teacher will answer any questions on the punctuation worksheet if needed. Secondly, the teacher will visit each group and pass back each student’s Character Analysis Brainstorming worksheet. The teacher will talk with the group and/or individual students on any issues they make want to correct on their brainstorming before writing the draft. The teacher will also inform students if they finish the punctuation worksheet early, to make any revisions on the brainstorming worksheet.
· The teacher will then project the “More Practice” worksheet onto the board and go over the answers with the students. The teacher will call on a variety of students to check for understanding.
C. Concluding Activity (5 minutes):

· The teacher will ask students the key questions to assure their understanding of the punctuation rules covered in class.
· The teacher will then pass out students’ homework, McDougal Littell’s Periods and Other Ends Marks with the side that states, “Application.” The teacher will inform students to have it complete for the following lesson. Additionally, the teacher will ask students to make any necessary changes to their brainstorming worksheet before they start drafting the body paragraphs tomorrow. The teacher will emphasize that by making these changes right a way, they will be saving themselves time and/or points later.
Key Questions:

· How would you punctuate the following sentences:
· Do you have your homework done
· The students asked the teacher what the homework was
· Bob T Smith said, “I can’t believe I aced the test”
IV. Summary/Closure/Explanation:

· The summary/closure is found in the concluding activity of the lesson. This includes the key questions, which allows the teacher to see students’ understanding.
· Students will be evaluated on the lesson’s objectives by completing the punctuation worksheet on periods and other end marks. This will be taken as a completion grade worth five points during the next class period.
V. Materials/Resources:

· Eno board/projector

· Periods and Other End Marks from McDougal Littell’s The Language of Literature – this includes the following worksheets: Teaching, More Practice, and Application
· Document camera/projector/eno board
· Pen/pencil
· Students’ Character Analysis Brainstorming Worksheet



Lesson Five: Writing the Body Paragraph

I. Concept or Skill to Be Learned:

· Students will demonstrate correct spelling, capitalization, and punctuation in their writing. (Bloom’s Application)
· Students will write topic sentences for their body paragraphs that display an overview of each paragraph. (Bloom’s Synthesis)

· Students will evaluate what would be the most effective direct quotations to use to exhibit a selected character’s personality. (Bloom’s Evaluation).

· Students will construct parenthetical citations in their body paragraphs that follow the MLA guidelines for a Shakespearean play. (Bloom’s Application)

· Students will explain why their selected direct quotations reflect the personality characteristics of a selected character. (Bloom’s Synthesis)
· Students will write closing sentences for their body paragraphs that wrap up the ideas of each paragraph. (Bloom’s Synthesis)
II. Lesson Objectives:

· Students will be able to use proper punctuation in regards to periods and other end marks.
· Students will be able to write a body paragraph with the following components: topic sentence; two direct quotations with correlating parenthetical citations and explanations; closing sentence.
III. Procedures (42 minutes - this lesson will be broken up in to two parts):

      Part I. (10 minutes)

A. Introductory Activity (2 minutes):

· The teacher will inform students that this lesson will cover two concepts: punctuation and writing for the body paragraph; the main focus will be on the writing.
· The teacher will ask students to pull out their punctuation homework from the night before: “Application” of Periods and Other End Marks from McDougal Littell’s The Language of Literature. The teacher will spot check students’ answers for a completion grade.
B. Developmental Activity (6 minutes):

· The teacher will use the document camera to guide students through the homework on periods and other end marks. The teacher will call on a variety of students to check for students’ understanding.
C. Concluding Activity (2 minutes):

· The teacher will ask students the key questions in regards to punctuation (see below). Additionally, the teacher will remind students that this unit of punctuation will continue and be intertwined within the writing unit. 
      Part II. (32 minutes)

A. Introductory Activity (8 minutes):

· The teacher will pass back students’ introductions with feedback. The teacher will inform students while they are not working on these today, the changes should be made for the final copy. 
· The teacher will inform students that they will be writing body paragraph one today for the character analysis. 
· The teacher will instruct students to get out the Character Brainstorming Analysis worksheet with feedback, which the teacher had passed back the day before. The teacher will inform students that this will be critical in creating students’ drafts. The teacher will also ask students to retrieve their Drafting for The Tragedy of Romeo and Juliet Character Analysis.

· The teacher will project the Sample Body Paragraph on the eno board and read through it with the students. The teacher will then ask students what aspects they found to be strong and/or compelling within the introduction. The teacher will inform students that there are a few solid elements that make up a good body paragraph: a topic sentence with a transition; two direct quotations with correlating parenthetical citations and explanations; and a concluding sentence.
B. Developmental Activity (18 minutes):

· The teacher will instruct students to retrieve their Drafting for The Tragedy of Romeo and Juliet Character Analysis, which the teacher will also project onto the eno board.
· The teacher will instruct students that the first component of a well-written body paragraph is a topic sentence with a transition. The teacher will emphasize that this allows the reader to know what ideas the paragraph pertains to.
· The teacher will ask students to identify the topic sentence in the Sample Body Paragraph, which is the first sentence in the paragraph.
· The teacher will provide students a couple of minutes to write their own topic sentence with a transition. Additionally, the teacher will remind students that this first paragraph should correlate with the first aspect in their thesis, which is found in the introduction.
· The teacher will instruct students that the next aspect is to lead into the direct quotation with the correlating parenthetical citation. First, the teacher will go over this information with students using the drafting guidelines. Secondly, the teacher will point out this information on the Sample Body Paragraph. Thirdly, the teacher will remind students to use their brainstorming worksheet to retrieve this citation and correlating parenthetical citation. 
· The teacher will give students a little bit of time to complete this. The teacher will also circulate the room at this time to answer any questions.
· The teacher will ask students what the next step will be. The answer is to supply a sufficient explanation of how this particular direct quotation fits into the personality characteristic. 
· The teacher will examine the explanation on the Sample Body Paragraph with students.
· The teacher will give students a little bit of time to write their own explanation. The teacher will instruct students that while they gave a brief account on their brainstorming worksheet, they must go into greater detail in their draft. The teacher will circulate the room at this time.
· The teacher will also briefly examine the concluding sentence with students. She will instruct students that this will come in at the very end of the paragraph.
C. Concluding Activity (6 minutes):

· The teacher will ask students the key questions over writing a body paragraph (see below) to assure students’ understanding of the task. 
· The teacher will inform students for homework they need to complete body paragraph one. The teacher will also emphasize that they do all aspects under body paragraph one. The teacher will be collecting it the next class period and supplying students with feedback
Key Questions:

· How would you construct a topic sentence about the Friar Laurence being intelligent?
· How would you explain the direct quotation in Act Four, scene one, lines 115-116 from The Tragedy of Romeo and Juliet?
· How would you construct a parenthetical citation for the above direct quotation? 
· How would you construct a closing sentence about Romeo being depressed?
IV. Summary/Closure/Explanation:

· The summary/closure is found in the concluding activity of the lesson. This includes the key questions, which allows the teacher to see students’ understanding.
· Students will be evaluated on the lesson’s objectives by drafting a body paragraph for the character analysis. The teacher will offer students’ feedback on whether or not their introduction successfully fulfills the components of a well-written body paragraph. This will be a graded homework assignment worth six points.
V. Materials/Resources:

· Students’ homework - Periods and Other End Marks from McDougal Littell’s The Language of Literature – Application
· Pen/pencil
· Eno board/projector/document camera
· Students’ Character Brainstorming Analysis worksheet
· Sample Body Paragraph
· Drafting for The Tragedy of Romeo and Juliet Character Analysis

· Students’ introductions
Dent 2

Sample Body Paragraph

The first personality characteristic of Romeo to examine is his ability to be shallow.  In the beginning of the play, Romeo is heartbroken from not being able to win the heart of a young lady named Rosaline.  However, Romeo forgets all about his “love” for Rosaline when he sees Juliet at the Capulets’ feast.  Upon looking at Juliet, he states, “Did my heart love till now?  Forswear it, sight! / For I ne’er saw true beauty till this night” (1.5.57-58). This quotation indicates that Romeo’s first reason for being attracted to Juliet is because of her physical beauty, not her personality or intelligence.  Moreover, his ability to be instantly attracted to her because of her beauty displays his shallowness.  Friar Laurence, a Franciscan priest and confidant to Romeo, also seems to find this shallowness in Romeo.  After meeting Juliet, Romeo goes to Friar Laurence’s cell to tell him about his newfound love.  Friar Laurence is surprised by this instant change of heart in Romeo, and he responds, “Is Rosaline that thou didst love so dear, / so soon forsaken? Young men’s love then lies / not truly in their hearts, but in their eyes” (2.3.72-74).  Friar Laurence is pointing out that young men like Romeo tend to fall in love with what they see instead of having a heartfelt connection.  Furthermore, it is evident that Romeo is attracted to Juliet because of her looks.  One may even say that this first glance of shallowness leads to his downfall.

Post Assessment


The post assessment for The Tragedy of Romeo and Juliet Character Analysis consists of assessing students’ understanding of the following components found in the unit: ideas and content; structure and form; and grammar, usage, and mechanics. Under each of these three main headings, there are specific aspects that deal with that particular heading. In addition, there are numbers below each aspect for the teacher to rate the student’s ability in this particular aspect. When grading, the teacher will circle which number the student has earned; ten being high and one being low. By even glancing at the numbers, students will be able to see what areas are their strong suits versus what areas they may need to work on. Additionally, there is enough room for the teacher to put comments in between all specific aspects, as well as room for any additional comments on the back. Finally, students with a modified assignment based on readiness will have a slightly different rubric to accommodate for the fact that they have less direct quotations, parenthetical citations, and explanations. For example, each parenthetical citation will be worth four points versus two for these students. This will still add up to 12 points for this particular section for all students. Moreover, the point value is the same; it is just the students who have a modified assignment are putting a greater focus on a smaller workload. Furthermore, this post assessment will allow all students to gain a greater understanding of a successful character analysis.

Ms. Klausing 







Name: ______________________________

English I







Period: ________ Date: ________________

The Tragedy of Romeo and Juliet Character Analysis Rubric

Ideas and Content

The literary analysis demonstrates a strong understanding of the play by thoroughly examining the personality traits of the selected character.

10
9
8
7
6
5
4
3
2
1

The introduction contains an engaging hook, sufficient background information, and a strong thesis.

Two points for each of the aspects listed above 

6
5
4
3
2
1

The body paragraphs incorporate parenthetical citations to accurately support each personality characteristic of the selected character.

Two points for each parenthetical citation

12
11
10
9
8
7
6
5
4
3
2
1

The body paragraphs provide ample explanation for each parenthetical citation.

Two points for each explanation

12
11
10
9
8
7
6
5
4
3
2
1

The conclusion restates the thesis, summarizes the key points, and leaves the reader with an insightful message.

Two points for each of the aspects listed above

6
5
4
3
2
1




Structure and Form

The essay uses transitional words and phrases to maintain coherence and establish sequence within ideas and between paragraphs.

Each body paragraph is worth four points (see guidelines given in class); the conclusion is worth one

13
12
11
10
 9
8
7
6
5
4
3
2
1

The essay adheres to the correct setup of parenthetical citations in correlation with MLA guidelines.

Two points for each citation

12
11
10
9
8
7
6
5
4
3
2
1

The essay contains a works cited page in correlation with MLA guidelines.

One point deducted for each error

5
4
3
2
1

The setup and organization of the literary analysis adheres to MLA guidelines.

One point deducted for each error

4
3
2
1

Grammar, Usage, and Mechanics

The essay contains minor errors in grammar and usage.

Every three errors will deduct one point

10
9
8
7
6
5
4
3
2
1

The essay contains minor errors in spelling, capitalization, and punctuation.

Every three errors will deduct one point

10
9
8
7
6
5
4
3
2
1

Comments:











   Total Points: ____________/100
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Note: This is on an 11x17 piece of paper in landscape setup. Moreover, the quality and room is a lot better than this scan. The very top box says, “Character selected for character analysis.” The first three boxes below state, “Personality characteristic.” Under each “Personality characteristic box” are two boxes that read, “Direct quotation and parenthetical citation from Romeo and Juliet to illustrate this characteristic.” Under each one of those boxes, there is a box that states, “Explanation of direct quotation.” Additionally, some students will be receiving a modified brainstorming worksheet based on their readiness. These brainstorming worksheets will contain only one box for a direct quotation, one box for a parenthetical citation, and one box for an explanation per personality characteristic.
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