






Instructional Design
Ohio in the United States- A 4th Grade History Unit
By Sheena Bartlett
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Statement of Purpose/Rationale
	The state of Ohio has adapted the Ohio Revised Standards in Social Studies to get students in kindergarten to grade 12 ready for careers. These standards will be fully used in the classrooms by 2014-2015 school year. The state of Ohio wants schools to start implementing the college and career ready standards in Ohio now to better prepare for 2014-2015 and beyond. 
	Ohio’s Social Studies Standards incorporate history, geography, government, and economics in order to prepare students to be participating citizens of society. The goals of the Social Studies Curriculum include: helping students develop the ability to make informed and reasoned decisions for themselves and for the common good; prepare students for their roles as citizens and decision makers in a diverse, demographic society; enable students to learn about significant people, places, events and issues in the past in order to understand the present and foster students’ ability to act responsibly and become successful problem solvers in an independent world of limited resources. 
	The purpose of history in the content standards it to get students thinking historically, with have a clear sense of time- past, present, and future- and become more precise as students’ progress. Historical thinking includes skills such as locating, researching, analyzing and interpreting primary and secondary sources so students can begin to understand the relationships among events and draw conclusions. 
	I feel my history unit is going to prepare my students for their upcoming lessons in social studies. The design that I have chosen will meet contextualized teaching and learning because it allows students to experience history and allow them to apply that information in their “world”.
Reference
http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDetail.aspx?Page=3&TopicRelationID=1706&Content=127046

Learning Outcome
Subunit one: Content Statement 1. The order of significant events in Ohio and the United States can be shown on a timeline. 
· Students will be able to order chronologically historical events on a timeline in order to recognize the temporal sequence of events in history. 
· Students will place event on timelines. 
· Students will understand cause-and-effect relationships among events. 
· Students will construct a timeline of significant events in Ohio and the United States to demonstrate an understanding of units. 
Subunit two: Content Statement 2. Primary and secondary sources can be used to create historical narratives. 
· Students will locate, evaluate and organize a variety of sources to reconstruct an historical event. 
· Students will explain that primary sources are records of events as they are first described usually by a witness or by people who were involved in the event. Primary sources may include memoirs, oral interviews or accounts that were recorded later. Visual materials such as photos, original artwork, posters, and films are important primary sources. 
· Students will explain that secondary sources offer an analysis of a restatement of primary sources. They are written after the events have taken place by people who were not present at the events. They often attempt to describe or explain primary sources. Examples of secondary sources include encyclopedias, textbooks, books and articles that interpret or review research works. 

Subunit three: Content Statement 3. Various groups of people have lived in Ohio over time including prehistoric and historic American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in both cooperation and conflict. 
· Students will compare and contrast prehistoric (Paleo, Archaic, Woodland, Late Prehistoric) and historic (Delaware, Miami, Ottawa, Seneca, Shawnee, and Wyandot) American Indians that were the original inhabitants of Ohio. 
· Students will explain Late Prehistoric groups sometimes fought over access to hunting territories or the most fertile agricultural lands. 
· Students will explain Europeans began to appear in the Ohio Country beginning with the French in the late 1600’s followed closely by the English. Later waves of immigration included, but were not limited to, the Scotch-Irish and Germans. Migrating settlers came into the Ohio Country from other colonies. 
· Students will explain that immigrants worked together to create new settlements in Ohio. They cooperated in building transportation systems and developing new businesses. Hunting strategies and agricultural practices were sometimes shared among American Indians and European settlers. On the other hand, issues surrounding the use and ownership of land caused conflict between these groups. 
· Students will understand the continuing struggle among European powers for control of the Ohio River Valley resulted in the French and Indian War, which further strained relationships among the European settlers and the various American Indian tribes. 
· Students will explain how interactions among prehistoric peoples and between historic American Indians and European settlers resulted in both cooperation and conflict. 


Subunit Four: Content Statement 4. The 13 colonies came together around a common cause of liberty and justice, uniting to fight for independence during the American Revolution and to form a new nation. 
· Students will be able explain that the American colonies united in 1776 to issue the Declaration of Independence, announcing their decision to free themselves from Great Britain. They felt two practices of the British were particularly unjust because of high taxes were levied on stamps, paint, and tea without input from the colonists, who had no representation in Parliament, and the Proclamation of 1763 prohibited the colonists from settling west of the Appalachians. 
· Students will explain that the colonists had to think of themselves as Americans and wanted to govern themselves. They the American Revolution to end British rule. During this time period, Ohio was developing as a populated frontier. 
· Students will explain that Americans formed a new national government under the Articles of Confederation. 
· Students will explain why the American colonists united to fight for independence from Great Britain and form a new nation. 
· Students will be able to answer how do we know what really happened in the past.

Subunit Five: Content Statement 5. The Northwest Ordinance established a process for the creation of new states and specified democratic ideals to be incorporated in the states of the Northwest Territory. 
· Students will explain how Ohio progressed from territory to statehood, including the terms of the Northwest Ordinance. 
· Students will explain how the Northwest Ordinance influenced the incorporation of democratic ideals in the states formed from the Northwest Territory. 

Subunit Six: Content Statement 6. The inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led the United States into the War of 1812. Victory in the Battle of Lake Erie contributed to American success in the war. 
· Students will explain how the inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians let to the War of 1812. 
· Students will explain the significance of the Battle of Lake Erie to American success in the War of 1812. 

Subunit Seven: Content Statement 7. Sectional issues divided the United States after the War of 1812. Ohio played a key role in these issues, particularly with the anti-slavery movement and the Underground Railroad. 
· Students will be able to describe the sectional issues that divided the United States after the War of 1812. 
· Students will be able to explain the role Ohio played with the anti-slavery movement and the Underground Railroad. 

Subunit Eight: Content Statement 8. Many technological innovations that originated in Ohio benefitted the United States. 
· Students will be able to identify important inventions in communication, technology and transportation that began in Ohio. 
· Students will be able to explain how technological innovations that originated in Ohio benefitted the United States. 
· Students will be able to answer how Ohio influenced the growth of the United States. 
Pre-Assessment
Pre-assessment is giving a week prior to the unit so teacher can assess what students need to learn and what they know so he/she can better plan lesson plans. Students will take the quiz in a quiet room like it is a normal test. 
Pre-Assessment Quiz
Name:___________________________________
Directions: Answer the questions in complete sentences the best you can. This quiz is not for a grade. This test is to show what you know and what we need to work on. 

1. What are timelines? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. What are cause-and-effect relationships? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. What are primary sources? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. What are secondary sources? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5. Compare and contrast prehistoric and historic American Indians. ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. What is the Article of Confederation? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. What is the Northwest Territory? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8. What is the Northwest Ordinance? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

9. How did Ohio progress from a territory to a state? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

10. What led to the War of 1812? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. What is the significance of the Battle of Lake Erie? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

12. What were the issues that divided the United States after the War of 1812? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

13. What was the role of Ohio in the anti-slavery movement and the Underground Railroad? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

14. What were the inventions that originate in Ohio? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

15. How did Ohio influence the growth of the United States? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

 

Lesson Plan
Day: 1                                                                   Grade: 4

Learning Outcomes: 
· Students will be able to order chronologically historical events on a timeline in order to recognize the temporal sequence of events in history. 
· Students will place event on timelines. 
· Students will understand cause-and-effect relationships among events. 
· Students will construct a timeline of significant events in Ohio and the United States to demonstrate an understanding of units. 

	Materials Needed:
· Computers
· Website: www.oplin.org/evolution
· Timeline Scavenger hunt worksheet (attached to end of lesson)
· Dry erase board
· Dry erase markers
· Website: http://www.history-timelines.org.uk/american-timelines/35-ohio-history-timeline.htm

  	Procedures: Time allotted: about 1 hour
New Material
1. “Today we are going to learn about timelines.”
2. “Can someone tell me what a timeline is?”
3. Call on a student to answer. A student may say a timeline is a way of displaying a list of events in chronological order. 
4. Have a student draw on the dry erase board with dry erase marker, an example of a timeline. 
5. Then go to the website http://www.history-timelines.org.uk/american-timelines/35-ohio-history-timeline.htm . 
6. Go over the information and talk about the timeline and how the events happen in chronological order. (If students do not know what chronological order means do a quick definition to help them get an understanding.) 
7. “Now we are going to the computer lab to do a time line scavenger hunt.”
8. “But before we go, I would like to go over the worksheet.” (Hold up worksheet)
9. Read over directions. (This helps students who are auditory learners and helps students who need to be read to for IEP’s and 504 plans)(2-3minutes)
10. Ask if there are any questions. If so answer all questions before leaving the room to make sure everyone understands what we are supposed to do. 
11. Go to computer lab. 
12. Have students log onto the website: www.oplin.org/evolution/ (write this on the board and say it. This will help visual and auditory learners)
13. Once students are logged in and on the website, have them begin the scavenger hunt. 
14. As students are working walk around the room and answer questions and make sure everyone is on task.
15. Give about 40 minutes to do the scavenger hunt. 
16. After the 40 minutes is up, have students log off computer and line up to go back to class. 
Group Work
17. Once students are in the classroom, have students sit down at their desks and work with their table mates to discuss and compare their timelines. (10 minutes)
18. Once the 10 minutes is up have students come together as a big group to debrief on their timelines. 

Key Questions/Key skills
19. What are timelines? (A timeline is a way of displaying a list of events in chronological order.)
20. What is cause-and-effect relationship among events? (A relationship between one variable, and another, or others such that a change in one variable effects a change in the other variable. A cause-and-effect relationship is claimed where the following conditions are satisfied: the two events occur at the same time and in the same place; one event immediately precedes the other; the second event appears unlikely to have happened without the first event having occurred.)


21. Students will construct a timeline of Ohio’s history. (This is the scavenger hunt worksheet)

	Closure
· Review of Lesson
· “Can someone summarize what we learned today?” (Students may answer we talked about timelines and we learned that timelines are a line that displays events in chronological order.)
· “Now I would like you to please turn in your timeline worksheet.”

Assessment
· Students will be assessed informally through observations and by how they answer the key questions. Also students will be assessed on their timeline. Timelines are not for a grade but will be checked and given participation points. 









(Scavenger hunt worksheet following lesson plan)
Ohio History Timeline Scavenger Hunt 
Name:____________________________________
Directions; Go to the website www.oplin.org/evolution. Then navigate this website to answer these questions. Then when you collect all of the information, construct your own timelines with the information found. You should have 10 different timelines constructed. 
1. What events happened on these dates under the category History? (Hint: Use all 11 territories)
 Congress Lands Northeast: 
1801-1810:
1830:
1876:
1894:
1896:
1920:
Congress Lands Northwest:
1794:
1813:
1814:
1876:
1920:
1969:
Congress Lands South central:
1798:
1818:
1852:
1865:
1925:
1963-1971:
1975-1983

Congress Lands Southwest:
100bc-1600:
1795 (x2):
1840:
1888:
1896:
1903:
Connecticut Western Reserve:
1786:
1799:
1822:
1875:
1880:
1937:
1967:
Firelands:
1786:
1805:
1839:
1847:
1861-1865:
Ohio Company:
1788 (x2):
1836-1841:
1863:
1925-1929:
1993:
Symmes Purchase:
1787:
1788:
1790:
1830:
1869:
1888-1910:
1908:
1938-1953:
Seven Ranges:
1785:
1797:
1814:
1839:
1861-1865:
1880:
1900:
US Military District:
100bc-400:
1778:
1796:
1799:
1812:
1817:
1872:
1886:
1962:
Virginia Military District: 
800bc-100:
1781:
1791:
1803-1810: 
1812-1816:
1814-1818:
1822:
1825-1865:

Now construct the timelines with the given information. 












End of lesson 1
Lesson 2
Day: 2 								Grade: 4 
Learning Outcome: 
· Students will locate, evaluate and organize a variety of sources to reconstruct an historical event. 
· Students will explain that primary sources are records of events as they are first described usually by a witness or by people who were involved in the event. Primary sources may include memoirs, oral interviews or accounts that were recorded later. Visual materials such as photos, original artwork, posters, and films are important primary sources. 
· Students will explain that secondary sources offer an analysis of a restatement of primary sources. They are written after the events have taken place by people who were not present at the events. They often attempt to describe or explain primary sources. Examples of secondary sources include encyclopedias, textbooks, books and articles that interpret or review research works. 

Materials 
Primary Source? What is that? (Worksheet)
Your History (Worksheet) 
Vocab words List (attached at end of lesson)
Strips of paper
Dry erase board 
Dry erase markers
http://www.vrml.k12.la.us/4th/ss/primary_2nddocuments/elem/primary_2nd_docs.ppt (Power Point)
Smart board
T-chart template on smart board(http://www.vrml.k12.la.us/3rd/homework/ss/ss/3rd_ss_units/un3/3rd_Un3Act4/primary_DocTchart.ppt)
Pencils
Notebook paper


Instructional Procedure(s): Time allotted 60 minutes
New Material (10 minutes)
· “Today class we are going to be able to compare and contrast primary and secondary sources.”

· Teacher will hand out small strips of paper to the students. 

· Write down what you think is the definition of a primary source. Then I want you to write down an example of a primary source.

· The teacher will collect the strips of paper. The teacher will read the students’ definitions and examples to the class. 
· A student volunteer will write the various examples on the dry erase board.
· “Now I would like you to write down what you think a secondary source is and give me an example.”
· Collect the strips of paper. 
· Go over their ideas. 
· Have student write them on the board. 
· Provide the definition of a primary source: "a document or physical object that was created during the time period being studied." (write this on the board) 
· Provide the definition of a secondary source; “source created by someone either not present when the event took place or removed by time from the event. (write this on the board)
· Have students write down the definition on notebook paper. 
· Go to this website to access the power point. http://www.vrml.k12.la.us/4th/ss/primary_2nddocuments/elem/primary_2nd_docs.ppt
· Go over power point. 
· Have students take notes. 
· Pass out the "Primary Sources" handout. 
Group Work (40 minutes)
· Break students up into groups to complete the worksheet together. 
· As students work, walk around room and make sure students are on task and answer any questions that there may be. 
· After about 20-25 minutes, get into big group and discuss the worksheet. 
· Talk about the use of each example as a primary source. 
· After having the class discussion, have students get back into their groups and work on the worksheet Your History. 
· Give about 15 minutes to complete. 
· After the 15 minutes is up, go over the worksheet as a group. 
Review (10 minutes)
· Ask if there are any questions. (Answer any questions that they may have)
· After going over the worksheets, put up the T chart template on the smart board. 
· Put a list of materials such as: 
•advertisements
•architectural
•blueprints
•clothes
•cookbooks
•diaries
•drawings
•encyclopedias
•interviews
•journals
•letters
•maps
•music
•periodicals
•photographs
•speeches
•textbooks
•tombstones
•videos
•works of art
· Have students put the right object under the correct term of primary or secondary source. 

Closure (1-2 minutes)
· “Can someone summarize what we covered today?”
· Get responses. 


Assessment (On going through the whole lesson)
· Students will be assessed through observations and how they answer the essential questions. 
Essential Questions
· What is a primary source? original works in various first-person accounts that are recorded at the time of an event
· What is an example of a primary source? Photographs, drawings, letters, diaries, documents, books, films, poster, speeches, scripts, songs, first person account of an event. 
· What is a secondary source? - Source created by someone either not present when the event took place or removed by time from the event.
· What is an example of a secondary source? Textbooks, journal articles, histories, and encyclopedias.







(Some ideas from this lesson were borrowed from Beth Huffman of Rocky River Schools. Retrieved from: learningtogive.org/lesson/unit16/lesson1.html#lesson) 
 Primary Source? What is That?
Handout 1
Primary Sources 
Name:____________________________________
Some examples:
Write a one-sentence description of how someone could use, read or look at each of the following as a primary source for information.
· Diaries 
· Scrapbooks 
· Sketchbooks 
· Interviews 
· Pamphlets 
· Letters 
· Documents 
· Speeches 
· Photographs 
· Clothing 
· Toys 
· Furniture 
· Buildings 
· Public opinion polls 
· Surveys 
· Audio recordings 
· Video recording 
· Art 

Your History
Name:________________________________
The year is 2101. How will historians know what life was like in the year 2001?
Your Home
1. How will people 100 years from now figure out how many people lived in your home?




2. How will people know what you did in the evenings?




3. How will people know what your parents did for a living?




4. How will people know what your neighborhood looked like?




5. Will people be able to tell if your family was more wealthy than your neighbors? What evidence will they use?




6. How will people be able to find out what types of food you ate? 




7. What can you do to leave a better record of your life?
																						

Lesson Plan 3 
Day: 3								           Grade: 4
Lesson Outcomes: 
· Students will compare and contrast prehistoric (Paleo, Archaic, Woodland, Late Prehistoric) and historic (Delaware, Miami, Ottawa, Seneca, Shawnee, and Wyandot) American Indians that were the original inhabitants of Ohio. 
· Students will explain Late Prehistoric groups sometimes fought over access to hunting territories or the most fertile agricultural lands. 
· Students will explain Europeans began to appear in the Ohio Country beginning with the French in the late 1600’s followed closely by the English. Later waves of immigration included, but were not limited to, the Scotch-Irish and Germans. Migrating settlers came into the Ohio Country from other colonies. 
· Students will explain that immigrants worked together to create new settlements in Ohio. They cooperated in building transportation systems and developing new businesses. Hunting strategies and agricultural practices were sometimes shared among American Indians and European settlers. On the other hand, issues surrounding the use and ownership of land caused conflict between these groups. 
· Students will understand the continuing struggle among European powers for control of the Ohio River Valley resulted in the French and Indian War, which further strained relationships among the European settlers and the various American Indian tribes. 
· Students will explain how interactions among prehistoric peoples and between historic American Indians and European settlers resulted in both cooperation and conflict. 
Materials:
Background Page: The Conflict of Understanding over Land
Worksheet 1: This Is My Land
Worksheet 2: Measuring the Land
Worksheet 3: Treaties that Defined the Land
Access to a computer.
Procedures
Learning New Material
·  “Today we are going to three activities to help us examine the issues from the American Indian and European/American perspectives. The three activities we are going to do are This is My Land, Measuring the Land, and Treaties that Defined the Land. We are going to learn that the Frontier Wars of the 1790’s were not just about the land but also about differences between American Indian and European/American cultural ideas and practices. We are also going to learn that theses subtle differences led to misunderstanding and miscommunication. We are also going to discover that the Indians and the settlers acted based on their cultural ideas without questioning them.”
· Hold up the background page and say, “I would like you to please read this background knowledge.”
· “When you are done please site quietly and look up at me to let me know that you are done. Have a class discussion on what they read. 
· Students read. (10-15 minutes)
· Have a class discussion on what they read. 
· Focus on the part of the background piece This is my Land that looks at the American Indian, European and America ideals about land ownership. 
· Hand out worksheet, This is My Land. 
· Go over directions. 
· “I want you to please read the quotations in the words people used to describe the land from their points of view. Then answer the six questions.”
Group Work
· “To answer the six questions you may work with your partner sitting next to you.”
· Give about 15 minutes to complete. 
· Go over worksheet as a class. (5-6 mins.)
· “Now I would like to go back to our background information from the beginning of class.”
· “I want you to focus on the measuring the Land.”
· “Let’s discuss this for a bit.”
· Talk about the section. 
· Main idea from the discussion is that American Indians, Europeans, and the Americans each established boundaries in their own way. 
· Hand out worksheet tow, Measuring the Land.
Group Work
· Have students get in pairs to answer the questions. 
· Give about 15 minutes to complete task. 
· After time is up go over the worksheet as a class. 
· “Now I would like you to go back to the background page and focus on the section Treaties that Defined the Land.” 
· Have a class discussion on it. 
· Distribute worksheet 3, Treaties that Defined the Land, and explain to the students they will be selecting and researching three treaties and looking at how land was treated. 
· “You will need to complete the chart and summarize the research by answering the questions.”
· “You may work with your partner that is sitting next to you.”
· Go to computer lab. 
· Student work on the questions. (20 minutes)
· After 20 minutes, students will go back to class and sit in their seats. 
· Then we will go over the charts each pair made. (15 mins)
Closure
· “Can someone summarize what we covered today?” (Get responses)
· “Now I would like you to complete the exit slip.” 
· Hand out exit slip. (attached to the back of lesson)
Assessment
· Students will be assessed through observation throughout the whole lesson. Then at the end of the lesson students will turn in their exit slip to be checked for understanding. The assessment is not for a grade. It is just a tool for the teacher to plan for lessons. 

Key Questions
How do interactions among prehistoric peoples and between historic American Indians and European settlers result in both cooperation and conflict? 
· The Frontier Wars of the 1790s were not just about the land but also about differences in American Indian and American and European cultural ideas and practices.
· Differences included misunderstanding and miscommunication.
· American Indians and Americans and Europeans based their actions on cultural ideas without questioning them.
· Cultural points of view, bias, stereotyping, or prejudice kept American Indians and Americans and Europeans from thinking about alternatives.
· Acts of prejudice are often committed unintentionally without thinking.
· How do we know what really happened in the past?
We know what happened in the past from secondary and primary sources such as books, diaries, textbooks, posters, pictures, etc. 
End of lesson. Information for this lesson plan came from http://www.ohiohistoryteachers.org/06/acouol.pdf . Also the article and the worksheets came from this website as well.
Exit Slip
Name:________________________________________
Directions: Answer the question in a complete and thoughtful answer. 
American Indians and Europeans and Americans fought over who would get to live in the Ohio Country. How did their different cultural ideas contributed to misunderstanding and conflict?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

(This article is copied from the Ohio Historical Society-Information is in the red of each page)
Lesson: The Conflict of Cultural Understanding over Land
_____________________________________________________________________________________________
© 2006 Ohio Historical Society, Museums Division, 1982 Velma Avenue, Columbus, OH 43211-2497
www.ohiohistoryteachers.org www.ohiohistorycentral.org www.ohiokids.org www.ohiohistory.org/ohiopix
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (1)
The frontier wars of the 1790s were about who would get to live in the Ohio Country.
The American Indians wanted to retain the land to provide for their livelihood, for their culture was based on a combination of farming and hunting. Settlers, both the Europeans (British, French, and Spanish) and the Americans (Colonists), wanted to move in, claim the land, and clear it to farm. This dispute over the land initiated four different issues for American Indians and would be settlers: How does one define ownership? How do the meanings of the words we use for land and the people living on it affect how we think about it? How does one define boundaries and measure land? And, who has the authority to make decisions regarding the claim or sale of land?
Americans Indians and intruding settlers reached different answers to these questions including conflict and war.
THIS LAND IS MY LAND 
The conflicts between American Indians and European and American settlers initially arose from disputes over who really owned the land in the Ohio Country and the Old Northwest. Since the United States government could not raise taxes, it wanted to sell the land to pay off its Revolutionary War debts, and grant the land to the soldiers who had fought the war as payment for their service. The English wanted to maintain a relationship with the Indians of the American Northwest, their fur-trading partners, and hoped to establish an Indian buffer state between Canada and the United States.
After the American Revolution, settlers poured into the Ohio Country for they wanted to establish productive farms in the region’s vast forested areas. Ohio’s Indians resisted the arrival of these newcomers. The United States government sent the army to put down the Indian uprisings. This resistance turned into open conflict for the Americans claimed a right to the Ohio Country and the Old Northwest based on their defeat of the English during their War for Independence and through the provisions of the Treaty of Paris, 1783, which ended the war. Americans held several ideas about how one could claim land. While they had won the land through conquest, they also recognized that the Indians held title to the land simply because they already lived there. From 1783 –1789, the American government attempted to negotiate land purchases with the American Indians. These negotiations and treaties were not totally effective because the Indians held different cultural beliefs about land ownership than the U.S. governmental authority, therefore these cultural differences made it hard to communicate.
Not only was there a misunderstanding over the issuance of land ownership, but there was also a cultural difference in how one defined the boundaries of property. American Indians frequently used natural boundaries and Americans used the European developed method, exacting a mathematical solution that used a grid-like design.
The American Indian View of Land: 
American Indians practiced communal land ownership. That is, the entire community owned the land upon which it lived. They viewed the land as a gift from the Great Spirit to be held in common. Like the Europeans, the Indians understood that one could acquire land through conquest. They also understood that one could acquire unclaimed land or land that had been abandoned by others. The American Indian once gained the right to use land by occupation, long usage, or family burial. American Indians, however, had neither concept of individual land ownership nor a concept of buying and selling land until they met the Europeans.
Early purchases seem to have been exercises in cultural misunderstanding. American
Indians were selling one thing and the Europeans and Americans purchasing another thing.
Lesson: The Conflict of Cultural Understanding over Land
_____________________________________________________________________________________________
© 2006 Ohio Historical Society, Museums Division, 1982 Velma Avenue, Columbus, OH 43211-2497
www.ohiohistoryteachers.org www.ohiohistorycentral.org www.ohiokids.org www.ohiohistory.org/ohiopix
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (2)
American Indians frequently thought they were selling only certain uses of the land, such as hunting rights. On the other hand, Europeans thought they were buying exclusive rights and complete control of the land. In fact, American Indians did not always leave the land they sold and expected to continue to hunt and fish on those lands.
Indian beliefs about boundaries were more fluid than the European enclosed lands.
Indian fields were often unfenced. Tribal lands included the village, gardens, and hunting grounds. The boundaries of Indian land would shift as people moved between summer farmland and winter hunting quarters, or from depleted soil to more fertile lands. Their homes were often temporary or capable of being moved. While hunting grounds were frequently held in common with other tribes, Indians sometimes fought among themselves over specific hunting rights.
The European View of Land: 
Europeans and Americans developed a concept of individual land ownership between the 16th and 19th centuries. Before this, the king owned all the land and granted the use of it to lords, who in turn granted the use of it to their subjects.
Beginning about 1500, the enclosure movement divided public lands for individual use and enclosed them with fences or hedges.
The enclosure movement caused one of the greatest changes in the landscape of rural England. It was the process whereby communal use of cultivated land, open pastures, meadows, and wastes (uncultivated land) was gradually replaced by a system of private land management. It involved both a legal change and a physical change. The communal element was abolished, and individual landowners and tenants took over separate, private control of defined areas of land. The community no longer had rights over most of the land, and the poorer members of village society were frequently disadvantaged in consequence. Physically, the great open fields, unfenced and unhedged meadows and pastures, and the expanses of fen, moor, common, and heath were divided up into hedged, fenced, or walled fields. The land was enclosed instead of open.
BBC History Trail: Local History
http://www.bbc.co.uk/history/lj/locallj/ff_thriplow_enclosures.shtml
As a result of the enclosure movement, Europeans developed three methods of acquiring land. The oldest known method was conquest – the land belonging to someone you conquered became yours. Secondly, Europeans began view land as a commodity – as they began dividing and owning land, they realized that it could be bought and sold. Finally, Europeans thought that one could acquire unclaimed lands for free simply by improving it – improving it meant that one cleared the land, farmed it, raised livestock, and built a permanent dwelling.
Conquered, purchased, or improved lands were sometimes enclosed with fences that established the boundaries of one’s land. In the early years of the settlement of America, several unconventional ways of claiming land were used. The French laid lead plates at the mouths of the tributaries of the Ohio River to claim all the land that surrounded the tributaries. Individually, settlers, and sometimes squatters, built structures such as log cabins, and claimed the surrounding land. Land was bartered for. Land was claimed as spoils of combat. Land was taken by the government and
granted in lieu of payment of military service. Land was ceded or negotiated by treaty.
The words European and American people used to describe the Old Northwest, frontier, and wilderness had negative associations. The frontier was that part of the country that
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (3)

bordered, settled, or inhabited regions. The wilderness was a wild or uncultivated region, uninhabited, or inhabited only by wild animals and savages. (The word savage comes from the Latin word silva or the woods). According to western wisdom, the basic difference between a savage and a civilized people could be determined by its notion of private property. To the European, the wilderness and frontier were beyond civilization. They were wild, threatening, lawless, unordered, unpredictable, and inhospitable.
To Europeans, only the Indians’ gardens and fields – the areas they farmed – could be
Considered as belonging to the Indians. In this view, any land not improved by the Indians was open to any settler who would make use of it. European and American settlers coming into the Ohio Country and the Old Northwest could tame the forests, build fences, and cultivate the land.
MEASURING THE LAND – American Indian Measurement of Land: 
Some Indian tribes measured their territory by time – the typical tribal territory was measured by the distance a man could walk in half a day. Other Indians used natural features, such as the Ohio River and the crest of the Appalachian Mountains, to distinguish their boundaries. Some Indians used “markers” to define their boundaries – we might compare them to posted signs. The Iroquois
and the Ottawa hung “a sun [disk] at the strait between Lake Herier [Erie] and Lake Huron,
which should mark the boundaries between the two peoples”. Other American Indians set up red poles to mark their territories. The city of Baton Rogue (Red Pole) was named after one such pole. In 1755, during the French and Indian War, Maj. Gen. Braddock commented on markers he encountered in his mission against the French:
"...they had stripped and painted some trees, upon which they, [Indians], and the
French had written many threats and bravados with all kinds of scurrilous language.”
The Indians and French were warning the English to proceed no farther. In 1764, Col.
Henry Bouquet, on his expedition into the Ohio Country, mentioned similarly painted trees with hieroglyphics, which he said were records of Indian Wars.
Chief Luther Standing Bear pointed out a difference between the way American Indians and Europeans and Americans viewed the land was that Indians viewed the forested regions of America as their home, as hospitable, where they made a living, the land was the Great Spirit’s good gift to mankind. Europeans and Americans viewed this same land as a wilderness, hostile and untamed.
MEASURING THE LAND – European Measurement of Land: 
Originally, Europeans also used natural features to define the boundaries of their lands. However, natural features change over time. For example, a tree that one might use to mark the edge of one’s property might die.
The European concept of determining which exact land was owned required a more permanent solution than that of relying on natural features.
A survey system, using a grid-like design would help to assure that boundaries would be permanent. Once the land was measured and recorded, the boundaries would be fixed, and as a result, could not be disputed. This concept rested on the idea that land must be divided with a uniform standard of measurement in order to be fairly distributed. For a long time there was no uniform system of land measurement. Measurement was often based on the length of one’s foot, and since different people had different sized feet, one person might end up with more or less land than another. In 1620, a Welshman and mathematician, Edmund Gunter, came up with a standard system of measurement using a chain of 100 links. The Gunter system, was quickly
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (4)
adopted throughout Europe. The Gunter system was used with a compass and other survey equipment to lay out a man-made mathematical grid over the land. For the most part this grid disregarded the natural features of the land. This was the system the U. S. government used to survey much of the Ohio Country. The grid-like pattern of this system can be seen across most of America today. It is evident in the 1812 map of Ohio included in this lesson. Today, the Gunter chain used to measure land is more commonly called chains and links.
TREATIES THAT DEFINED THE LAND: 
Europeans and later the U.S. government viewed American Indian tribes as nations. They defined a nation as a particular group of people with a common language, history, and culture. From this point of view all of the various Indian communities would be viewed as one nation and representatives of this group had the authority to make decisions affecting the whole group.
While this was the European understanding of nations and governmental authority, not
all American Indians shared this concept. They frequently believed that each tribal community of anywhere from 200 to 6000 people was autonomous or self-governing. While tribal communities could join federations for mutual support, they frequently retained sovereignty or the authority to control their own affairs.
In 1768, the Iroquois Indians and the English signed the Treaty of Fort Stanwix [Rome,
NY]. In this treaty, the Iroquois (Six Nations) agreed to cede all claims to the Ohio Country lands east and south of the Ohio River to the English. (The Iroquois had claimed this land through conquest in the 1600s, but did not live in the Ohio Country and were disinterested in it.)
Ohio tribes including the Delaware, the Mingo, the Shawnee, and others living in this area rejected the treaty outright.. While the Iroquois agreed to cede this land, most Ohio Indians did not. They contended that the Iroquois, who did not even live in the Ohio Country, did not have the authority to negotiate for the other tribes. As a result of the treaty, settlers began to homestead in the region.
In 1783, The Treaty of Paris between England and the United States resolved the differences that caused the American Revolution. One of the articles of the treaty provided that England grant the lands of the Ohio territory to the United States. At the time, the United States desperately needed money and one solution to raise funds for the government to operate was to sell the newly acquired land in the Ohio Country. However, U.S. officials realized that Indians controlled the land and before any sales could take place, they would have to convince the Indians to give up their claims to the land.
In 1785, the U.S. government negotiated a treaty with the Delaware, Wyandot, Ottawa,
and Chippewa tribes. The treaty negotiations took place at Fort McIntosh [Beaver, PA]. Most of the Indian representatives were younger chiefs who did not have the legal authority to negotiate any treaty. Despite this, the American commissioners pressed for a treaty and imposed their terms upon the Indians. After several weeks of negotiations the Indians signed the Treaty of Fort McIntosh on January 21, 1785. These Indian chiefs ceded the lands in southern and eastern Ohio. The Shawnee and the Miami had refused to participate since the Shawnee refused to accept the terms of the Treaty of Fort McIntosh, the U.S. government continued negotiations with them hoping to avoid war. The Shawnees gave the American negotiators a belt of black wampum, a sign of war. The American negotiators threatened the Shawnees with attack if they refused their demands. On January 31, 1786, Shawnee chiefs, fearing the power of the American military, agreed to the Treaty of Fort Finney
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (5)
[near the mouth of the Great Miami River]. The Shawnee chiefs in attendance agreed to
relinquish all claims to their land in southwestern Ohio and southern Indiana. The Americans
also promised to keep squatters from settling on land reserved exclusively for the Indians. Not all western Shawnee participated, those who did participate were hungry and in need of supplies.
Most of the Shawnee and Miami under the control of the British still claimed all land north of the Ohio River. Once again, officials of the U.S. Government did not understand that individual chiefs did not speak for all bands or villages or tribes.
Settlers now viewed the newly acquired land as open for settlement and quickly began
to populate the region. This resulted in violent interactions between Americans and Indians. In one raid, Kentuckian Benjamin Logan burned eight Shawnee villages and 15,000 bushel of corn. In retaliation, the Indians sought revenge. In November of 1786, a confederation of tribes, with the assistance of Iroquois Chief Joseph Brant, met in council at Detroit. Their purpose was to disregard all previous treaties and negotiate a new treaty. They would all have to be in agreement in selling their land the future.
U.S. government officials did not want war for they lacked funding to equip an army. Instead, they stalled negotiations thinking that if it did come to war they could blame it on the Indians.
Henry Knox, the Secretary of War, demanded that Arthur St. Clair establish a peaceful
relationship between the settlers and the Indians. St. Clair invited the Indians chiefs to Fort Harmar [Marietta, OH] for a meeting to negotiate a peace. The meeting began on December 13, 1788 with representatives of the Wyandot, Delaware, Ottawa, Chippewa, Potawatomi, and Sauk tribes present. The Indians hoped that St. Clair would agree to establish an Indian reservation in the area west of the Muskingum River and north of the Ohio River. St. Clair countered that the chiefs should comply with the reservation boundary established in the Treaty of Fort McIntosh of 1785. He threatened the Indians with attack if they refused and then proceeded to bribe them with three thousand dollars in gifts. On January 9, 1789, the chiefs signed the Treaty of Fort Harmar which reiterated the terms of the Treaty of Fort McIntosh. Many tribes, including the Shawnee, refused to honor the treaty. They claimed that the tribes represented at the treaty negotiations did not speak for them. Indian attacks on settlers in the Northwest Territory worsened following this treaty. St. Clair had failed to attain the peace.
Beginning in 1790, the American military determined it was imperative to force the Indians from the Ohio Country. After the Harmar and St. Clair defeats in 1790 and 1791, the U.S. government attempted to renegotiate with the Indians but the talks did not bring about a lasting peace. Because of the United States’ constant war preparations, the Indians were filled with distrust there were still uprisings between settlers and the Indians. After 1790, the Indians insisted that the Ohio River be the boundary of their lands in defiance of the treaties of Fort McIntosh and Fort Harmar. The U.S. government was just as determined that the Northwest Territory would be settled.
On August 20, 1794, an American army commanded by Anthony Wayne defeated an
Indian force led by Blue Jacket. With this victory, Indians living in the western portion of the Ohio territory knew that they had to sue (ask) for peace. In January 1795, representatives from the various tribes met with Wayne at Fort Greene Ville. The Americans and Indians spent the next eight months negotiating a treaty which became known as the Treaty of GreeneVille. In it the Indians agreed to cede all of their claims to land in southern and eastern Ohio. The Indians, however, could still hunt on the land that they ceded.
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BACKGROUND: A CONFLICT OF CULTURAL UNDERSTANDING OVER LAND (6)
The Treaty of Greenville provided security for a short period of time, during which the
settlers in the area were able to leave the protection of their fortresses, claim, work their lands in relative peace, and concentrate on becoming a state. Conflict between the Americans and Indians remained a constant for the next several years.
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WORKSHEET 1: THIS IS MY LAND (1)
After discussing the background information about the conflict of understanding over the land, read the following quotes. NOTE: When original works, such as diaries, journals, or documents are transcribed, nothing is changed to retain the integrity of the document. Therefore, today one might notice different spellings, punctuation, grammar, and sentence structure.

American Indian View of Land European and American View of Land
We do not understand measuring out the
lands. It is all ours. Brother, you seem to
grow proud because you have overthrown
the King of England.
Shawnee chief at an abortive peace conference

Among them the land is as common as the
sone [sun] and water. Myne and Thyne [Mine
and Thine or Mine and Yours] have no place with
them.
Peter Martyr 16th c. CE


Nothing the Great Mystery placed in the
land of the Indian pleased the white man,
and nothing escaped his transforming hand.
Wherever forests have not been mowed
down, wherever the animal is recessed in
their quiet protection, wherever the earth is
not bereft of four-footed life--that to him is
an 'unbroken wilderness.'
But, because for the Lakota there was no
wilderness, because nature was not
dangerous but hospitable, not forbidding but
friendly, Lakota philosophy was healthy--
free from fear and dogmatism. And here I
find the great distinction between the faith of
the Indian and the white man. Indian faith
sought the harmony of man with his
surroundings; the other sought the
dominance of surroundings.
In sharing, in loving all and everything,
one people naturally found a due portion of
the thing they sought, while, in fearing, the
other found need of conquest.
For one man the world was full of beauty;
for the other it was a place of sin and
ugliness to be endured until he went to
another world, there to become a creature of
wings, half-man and half-bird.
Forever one man directed his Mystery to
change the world He had made; forever this
man pleaded with Him to chastise his wicked
ones; and forever he implored his God to
send His light to earth. Small wonder this
man could not understand the other.
Chief Luther Standing Bear, Oglala Sioux

God did make the world to be inhabited by
mankind, and to have his name known to all
nations, and from generation to generation as the
people increased and dispersed themselves into
such countries as they found most convenient.
And there in Florida, Virginia, New England and
Canada is more land than all the people of
Christendom can cultivate, and yet more to spare
than all the Indians of those countries can use
and cultivate. And shall we here keep such a
small island, and at such great rents and rates,
where there is so much of the world uninhabited,
and as much more in other places, and as good
or rather better than any we now possess, were it
cultivated and used accordingly?
John Smith, Advertisement for the inexperienced Planters
of New England, 1631
________________________________________________
The great level plains which one meets with
here and which from natural prairies, have a
circumference of from twenty to fifty miles, they
are found interspersed almost everywhere along
the rivers. These plains have a soil as rich as can
be imagined and which with very little labor can
be devoted to any species of cultivation which
one wishes to give it.
Manasseh Cutler, c. 1789
________________________________________________
As for the Natives [Indians] in new England,
they inclose [enclose] no Land, neither haue
[have] any settled habytation [habitation], nor
any tame Cattle to proue [prove] the Land by.
John Winthrop. Journal of John Winthrop, 1630-1649. 27
December 1633
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WORKSHEET 1: THIS IS MY LAND (2)
American Indian View of Land European and American View of Land
Some of our chiefs make the claim that the
land belongs to us. It is not what the Great
Spirit told me. He told me that the land belongs
to Him, that no people owns the land; that I
was not to forget to tell this to the white people
when I met them in council.
Kanekuk, Kickapoo prophet
There are but two means of acquiring the
native title. First, war; for even war may,
sometimes, give a just title. Second, contract
or treaty.
Thomas Jefferson, 1784
What is this you call property? It cannot be the
earth, for the land is our mother nourishing all
her children, beast, birds, fish, and all men.
The woods, the streams, everything on it
belongs to everybody and is for the use of all.
How can one man say it belongs only to him?
Massaoit, a leader of the Wampanaog, who befriended
the Plymouth colonists in 1620s
______________________________________________
My reason teaches me that land cannot be sold.
The Great Spirit gave it to his children to live
upon and cultivate as far as necessary for their
subsistence, and so long as they occupy and
cultivate it they have the right to the soil, but if
they voluntarily leave it then any other people
have a right to settle on it. Nothing can be sold,
except things that can be carried away.
Black Hawk, Sauk
If a poor man, who had nothing but his
hands, should ask me, “Where shall I go to
establish myself in order to live with the most
ease, without the help of horses or oxen?” I
would say to him, “Go to the banks of one of
the creeks in the Scioto bottoms; all that you
will have to do will be first to obtain
permission from the Indians from the
neighboring village (this permission is no
longer necessary since the treaty with them);
second, scratch the surface of the earth and
deposit there your wheat, your corn your
potatoes, your beans, your cabbage, your
tobacco, etc., and leave the rest to nature. In
the meantime amuse yourself with fishing and
the chase.
St. John de Crevecoeur, French consul to America,
quoted by Manasseh Cutler, 1789

No tribe has the right to sell, even to each
other, much less to strangers …Sell a country!
Why not sell the air, the great sea, as well as
the earth? Didn't the Great Spirit make them
all for the use of his children?
Tecumseh, Shawnee

O, what a country will this be at a future
day! What field of delights! What a garden of
Spices! What a paradise of pleasures! When
these forests shall be cultivated . . . .
Diary of the Reverend James Smith, 1797
By what right are the French claiming
Iroquois land?
the Mingo demand of Captain Chabert de Joncaire, 1751
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WORKSHEET 1: THIS IS MY LAND (3)
After you have read these quotations of American Indians, European, and American views of land use and ownership, answer the following questions:
1. How did the American Indians view land ownership? ____________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
2. How did European Americans view land ownership? ______________________________________________________________________
____________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
3. Were there any similarities in their concepts of land? ______________________________________________________________________
____________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
4. What were the differences in their concepts of land? ______________________________________________________________________
____________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
5. In your opinion, who owned the Ohio Country? ______________________________________________________________________
Support your answer. ______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
6. From what you have read, could and the American Indians and the settlers have lived
together peacefully or come up with another workable solution? _______ Support your
answer. ______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________


WORKSHEET 2: MEASURING THE LAND (1)
After discussing the background information about the conflict of understanding over the land,
Compare the images below.
Painted Tree by Robert Griffing, Courtesy of
Robert Griffing
American Indians stripped bark from certain 
trees and painted symbols or pictures on the                                         
bare trunk as a kind of message. These
messages may have told of successful hunting
trips, the number of the enemy killed in a recent
battle, or even warnings or threats.
The typical tribal territory was measured by the
distance a man could walk in half a day. Some
Indians used “markers” to define their
boundaries, we might refer to them as posted
signs.
The Iroquois and the Ottawa hung “a sun [disk]
at the strait between Lake Herier [Erie] and
Lake Huron, which marked the boundaries
between the two peoples.
Map of Ohio
John Melish, 1818
This map shows the various land grants
and the square townships created by
Gunter’s method of surveying.
Enacted in the Land Ordinance of May
20, 1785, Congress set an orderly
method of surveying, sale, and
settlement of public lands with clear
boundaries in the United States.
With a retangular system of surveying
land, the land could be divided into
6-mile-square townships that contained
36 numbered, equal sections with
specific sections set aside for public use,
such as #16 for the use of schools.
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WORKSHEET 2: MEASURING THE LAND (2)
After discussing the background information about the conflict of understanding over the land,
and comparing and contrasting the images of the painted tree and early map of Ohio, answer the
following questions.
1. What (mathematical) systems of measurement did the American Indians define the boundaries and measure their lands? ______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
2. What (mathematical) systems of measurement did American and European surveyors define their boundaries and measure their lands? ______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
3. What are the similarities between the way each defined and measured the land? 
_____________________________________________________________________
______________________________________________________________________
______________________________________________________________________
4. What are the differences between the way each defined and measured the land? ______________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
______________________________________________________________________
5. Name some types of posted signs that define land use, or restrict access do we see today.
_________________________________ ___________________________________
_________________________________ ___________________________________
_________________________________ ___________________________________
_________________________________ ___________________________________
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WORKSHEET 3: TREATIES THAT DEFINED THE LAND (1)
This worksheet requires the use of a computer and the internet to complete. If the class does
not have internet access, the teachers may want to look up and print out copies of these web
pages to pass out to the class.
After discussing the background information about the conflict of understanding over the land:
Go to Ohio Historical Society’s online encyclopedia website www.ohiohistorycentral.org
and use key the word “treaty” to look up at least three of the treaties listed below.
Complete the chart on the next page using the information from the web page.
Answer the questions at the end of the chart.
Treaty of Paris (1783) http://www.ohiohistorycentral.org/entry.php?rec=1412
Transcript http://www.ohiohistorycentral.org/entry.php?rec=431
Treaty of Fort Stanwix (1784) http://www.ohiohistorycentral.org/entry.php?rec=1420
Transcript http://www.ohiohistorycentral.org/entry.php?rec=449
Treaty of Fort McIntosh (1785) http://www.ohiohistorycentral.org/entry.php?rec=1422
Transcript http://www.ohiohistorycentral.org/entry.php?rec=433
Treaty of Fort Finney (1789) http://www.ohiohistorycentral.org/entry.php?rec=1425
Transcript http://www.ohiohistorycentral.org/entry.php?rec=447
Treaty of Fort Harmar (1789) http://www.ohiohistorycentral.org/entry.php?rec=1424
Transcript http://www.ohiohistorycentral.org/entry.php?rec=451
Treaty of GreeneVille (1795) http://www.ohiohistorycentral.org/entry.php?rec=1418
Transcript http://www.ohiohistorycentral.org/entry.php?rec=435
Treaty of Fort Industry (1805) http://www.ohiohistorycentral.org/entry.php?rec=1423
Transcript http://www.ohiohistorycentral.org/entry.php?rec=432
Treaty of Ghent (1814) http://www.ohiohistorycentral.org/entry.php?rec=1419
Additional Treaties found on Ohio History Central:
Students may be interested in looking at the treaties between the United States government and
the American Indians between 1817 and 1842. It was with these treaties that Indians in Ohio
gave up any remaining claims they might have had to land in Ohio.
Treaty of the Maumee Rapids (1817)
Treaty of St. Mary’s (1817)
Treaty of Lewistown (1829)
Treaty of Little Sandusky (1829)
Treaty of Wapakoneta (1831)
Treaty of Maumee Bay (1831)
Treaty of Maumee (1833)
Treaty of Upper Sandusky (1842)
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WORKSHEET 3: TREATIES THAT DEFINED THE LAND (2)
Answer the following questions:



1. In looking at the information in this grid, were the tribes that negotiated with the United States the same communities that were affected by the treaties? __________________________________________________________________________________________________________________________________________________________________________________________________________________
2. Were all the communities affected by the treaties represented by the treaties? __________________________________________________________________________________________________________________________________________________________________________________________________________________
3. How did this impact the implementation of the treaties? ______________________________________________________________________
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
4. Considering the fact that representatives of the United States and the American Indians had different concepts about governmental authority, could they have reached a working solution to their problem? __________ Explain your response. ______________________________________________________________________
____________________________________________________________________________________________________________________________________________









(End of 3rd lesson plan)
Lesson Plan #4
Day: 4								Grade: 4

Learning Outcomes: 
· Students will be able explain that the American colonies united in 1776 to issue the Declaration of Independence, announcing their decision to free themselves from Great Britain. They felt two practices of the British were particularly unjust because of high taxes were levied on stamps, paint, and tea without input from the colonists, who had no representation in Parliament, and the Proclamation of 1763 prohibited the colonists from settling west of the Appalachians. 
· Students will explain that the colonists had to think of themselves as Americans and wanted to govern themselves. They the American Revolution to end British rule. During this time period, Ohio was developing as a populated frontier. 
· Students will explain that Americans formed a new national government under the Articles of Confederation. 
· Students will explain why the American colonists united to fight for independence from Great Britain and form a new nation. 
· Students will be able to answer how do we know what really happened in the past.

Materials
· Appendix A
· Appendix A-1
· Appendix B-How America Began: The Founding 13 Colonies
· Appendix C
· Appendix F
· Computer
· Website: http://www.socialstudiesforkids.com/articles/ushistory/13colonies2.htm
· Smart board
· Appendix G- 2 column notes (One for every student)
· Appendix G1- 2 column note key
Key Vocabs
· Dysentery-an intestinal disease
· Malaria-A disease caused by the bite of an infected mosquito.
· Godspeed-The wish for the welfare of someone starting a journey. 
Procedures: (2 class periods for 1 hour)
· “Today we are going to learn about the first permanent English Colony in James Town, Virginia. We will tell the story of John Smith and Pocahontas.”
· “How many of you heard of Pocahontas?”
· “I am going to begin our lesson off by reading a few pages of history and geography: Pearson Learning Core Knowledge.” (This offers relevant information about Captain John Smith and his role in the survival at the Virginia Colony.)
· “While I am reading I want you to fill out this two column notes.” (Hold up notes)
· Hand out notes. 
· Put the reading up on smart board so students can follow along too. 
· Read pages 166-171. 
· While reading student will be taking notes. 
· While reading teacher will explain that the three ships from the London Company (The Discovery, The Susan Constant, and the Godspeed) arrived in Virginia, seeking gold and other riches. They came ashore on Chesapeake Bay and sailed up a river they named the James River after the kind of England. While they were looking for a place to build a colony the Indians were watching them.
· Then put up Appendix A on the smart board.
· Hand out Appendix A to the students. 
· Have students label James River and Chesapeake Bay. 
· Have students have a class discussion and ask the clarifying questions that follow the map. 
· Continue on reading and filling out the notes. 
· The colonists decided to build their fort on a marshy shore, not realizing that diseases like malaria, pneumonia, and dysentery would run rampant. The gentlemen from England were not used to working, and expected others to the work, while they looked for gold. 
· The directors of the London Company placed seven men’s names in a sealed box before the ships sailed. The box was to remain closed until the arrival in Virginia. John Smith was one of the men who were chosen to be on the council. The other men did not like John Smith, but he proved to be born leader.
· He wanted to finish building the fort before exploring, but was overruled. When they returned, the Indians had attacked the fort and killed some of the colonists. Since they did not return in time to plant crops, they had to hunt and fish. Again, only John Smith was able to do this successfully. In the middle of a land full of wildlife and food, the colonists were starving. He traded with the Powhatan Indians for meat and corn, and gave the Indians axes, shovels and blankets. The Indians did not always trust white men, and these expeditions for food were often dangerous, however John Smith knew if he did not get food for the colonists, they would not survive the first winter.
· At times, the Indians welcomed him with feasts and dancing, and other times they tried to kill him. Once, when he was facing death, he took out his compass and talked about the heavens. He soon became their friend. Another time, the Indians were ready to beat his brains out when the 12 year old daughter of Chief Powatan, rescued him. Her name was Pocahontas. After this happened, the Indians traded food to the colonists and taught them how to plant corn and set fish traps. They made John Smith an honorary chief. They were willing to trade with him because he was fair and honest, and always kept his word.
· Finally, the council was ready to listen to John Smith. He made a simple rule: Those who did not work could not eat. Even though many complained, John did not give in. Eventually, houses were built, the wells were made larger, crops were planted and fish were caught. There was more trade with the Indians, and the colonists were able to send cargos of timber back to England for trade.
The colony grew from its original 100 people to over 500.
· After students are done, go over the technology activity worksheet. 
· Hand out the worksheet. 
· Read directions. 
· Ask if there are any questions. 
· Have students go to the computer lab. 
· Once at the lab remind students to log on to http://www.socialstudiesfor kids.com/articles/ushistoy/13colocnies2.htm
· “You have to choose a colony from New England Colonies, 1 middle Colonies, and 1 from the Southern Colonies. Then you have to research your colonies and answer the questions. 
· “You can what state belongs to which set of colonies on the Appendix A maps.”
· “You have the rest of class to finish. We will continue to work on these tomorrow for the first part of class. Than the second part of class we will present what we found.” (40 minutes)
· Line up to go back to class. 
Closure
· “Can someone summarize what we covered today?” (Get a student to reply)
· “Tomorrow we will continue talking about the 13 colonies.”
Next Day
· Go to computer lab. 
· Have students finish their colony project (15-20 minutes)
· After 20 minutes have students line up to go to the classroom. 
· Back in the classroom students will present their information, then we will go over the questions at the end of presentations. (40 minutes)
Closure: 
· Can someone summarize what we covered in the last two days?” (Get a student to answer) (2-3 minutes)
· “Any questions?” (answer any questions) (2-3 minutes)
Assessment 
Students will be assessed on their presentations and they will be observed throughout the lesson. 

Key Questions
· Why did American Colonists unite to fight for independence from Great Britain and form a new nation? Great Britain’s King George III ruled the colonies from across the Atlantic Ocean. But eventually the colonists became very unhappy about the way King George III was governing the colonies. The King made the colonists pay taxes on things they needed for their everyday lives—tea, paper, even playing cards. Benjamin Franklin traveled to London in 1757 and stayed there until 1775, trying to convince the King to treat the colonies fairly. He explained that the colonists should not pay taxes to Britain without having any say in how the money was spent or how the colonies were governed. Meanwhile, as people in the colonies grew more and more angry with the British, the idea of becoming an independent nation spread. Benjamin Franklin returned to Colonial America. He helped Thomas Jefferson write the Declaration of Independence, a document telling the world that the colonies would form a free and independent nation. On July 4, 1776, the American colonists declared their independence from Great Britain.

· Why did Colonists have to think for themselves as Americans? The Colonist called themselves Americans because they were independent from Britain when they signed The Declaration of Independence.







End of lesson 4. Material for this lesson is at the end of this lesson. Some information and ideas came from http://www.darke.k12.oh.us/curriculum/SocialStudies/How%20America%20Began.pdf
Appendix B
How America Began: The Founding of the Thirteen Colonies
Teacher Background Notes
	The United States began as a group of thirteen English colonies. These colonies did not begin at the same time. It took almost 150 years for all the colonies to be settled. The first colony was Jamestown, which was founded in 1607. Colonies continued to be settled through 1752. The thirteen colonies are broken down into three regions: The New England Colonies, the Middle Colonies, and the Southern Colonies. The New England colonies were Massachusetts, New Hampshire, Connecticut, and Rhode Island. The Middle Colonies were New York, Delaware, New Jersey, and Pennsylvania. The Southern Colonies were Maryland, Virginia, North Carolina, South Carolina, and Georgia.
When the English settlers first arrived, they may have come to find riches and own land, to have religious freedom, or to experience an adventure. African Americans also came to the New World, but against their will as slaves. The new settlers needed several items to survive in the New World. They could only bring limited supplies from England, such as tools, weapons, food and clothing. They still needed tools for farming, building, and sewing. The colonists also needed services that would help meet their needs. Teachers, doctors, blacksmiths, butchers, and many other occupations were needed to help the villages prosper. 
	The journey across the Atlantic Ocean took several months, and was very difficult. Many men died before they could reach the shores of the New World. Those who survived had to build huts to live in and had to find or plant food to survive. The Native Americans were already living in America when the colonists arrived. The relationship between the Native Americans and the colonists was often strained, and resulted in conflicts. John Smith played an important part in settling issues between the two groups. 
In 1614, tobacco was introduced as a cash crop in Virginia. Because labor was expensive, the colonists began to look for cheaper ways to produce this crop. In 1619, they decided to bring African Americans to America as slaves. 
	In 1621, a group of wealthy Dutch businessmen formed the Dutch West India Company. The Dutch government gave the company the right to establish a colony whose sole purpose was to make money. The people who owned the company would be rich. The governor of the new colony was able to buy the land where their town was built from the Indians for around $24. Today, we know this land as Manhattan Island. 
	Life was very different in colonial times than it is today. There was no television or radio, although there were newspapers.	Women and black people could not vote. In fact, only men who were property owners could vote. Colonists had to provide their own food, since there were no supermarkets to shop for food and other goods. In the early days, colonists had to trade with the Native Americans for food. Any other supplies needed to come by ship from Europe. As life continued, shops were set up for trade and villages prospered. Boys helped their fathers in the fields, since most of the colonists were farmers. Girls helped their mothers cook and sew clothes. Only boys were allowed to go to school, although some girls learned to read at home. During their free time, the boys and girls of the colonies made up games to play. Remember, in those days there were no computer games!
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Appendix F
Optional Technology Worksheet

Name ____________________________________________________________
Please log on to: http://www.socialstudiesfor kids.com/articles/ushistory/13colonies2.htm and click on one of the states under the New England Colonies, Middle Colonies, and Southern Colonies to research (use the back button to choose another state). Fill in the information below with what you find out. If you finish, please complete the questions below the dashed line.
New England Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state: _________________________________________________________________________
Middle Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state: _________________________________________________________________________
Southern Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state: _________________________________________________________________________
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
1. The thirteen colonies were colonies of what country? ______________________________________
2. Which colony was farthest north? ________________________________________________
3. Which colony was the farthest south? ______________________________________________
4. The colonies were bounded by the Appalachian Mountains on the west? What ocean bordered the colonies
on the east? _____________________________________________________
5. The oldest colony was Virginia (founded in 1607). Which colony was just south of Virginia? ____________
6. The colony of Virginia contained what are now the states of Virginia and West Virginia. What colony
bordered Virginia to the northeast? ___________________________________________
7. The colony of Massachusetts was composed of what are not the states of Massachusetts and Maine. What
colony was between the two parts of Massachusetts? ________________________________
8. What colony was located east of Connecticut? _______________________________
9. The colony of New York contained what are now the sates of Vermont and New York. What two colonies
bordered the colony of New York on the south? ___________________and________________________
10. In what year did the 13 colonies declare their independence from Britain? __________________________________________________________________________









Appendix F-1
Optional Technology Worksheet Key

New England Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state (date): _______________________________________________________________________
Middle Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state (date): _______________________________________________________________________
Southern Colonies
State Chosen: _____________________________________________
Founded: ________________________________________________
Major Industry: _________________________________________________________________________
Major Cities: ___________________________________________________________________________
Colony Named for: ______________________________________________________________________
Became a state (date): _______________________________________________________________________
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
1. The thirteen colonies were colonies of what country? England
2. Which colony was farthest north? Massachusetts
3. Which colony was the farthest south? Georgia
4. The colonies were bounded by the Appalachian Mountains on the west? What ocean bordered the colonies
on the east? Atlantic Ocean
5. The oldest colony was Virginia (founded in 1607). Which colony was just south of Virginia? North Carolina
6. The colony of Virginia contained what are now the states of Virginia and West Virginia. What colony
bordered Virginia to the northeast? Maryland
7. The colony of Massachusetts was composed of what are not the states of Massachusetts and Maine. What
colony was between the two parts of Massachusetts? New Hampshire
8. What colony was located east of Connecticut? Rhode Island
9. The colony of New York contained what are now the sates of Vermont and New York. What two colonies
bordered the colony of New York on the south? Pennsylvania and New Jersey
10. In what year did the 13 colonies declare their independence from Britain? 1776














Appendix G
Two Column Notes, Lesson 4, John Smith and Jamestown
The Voyage to the
New World
Arriving in the New
World
John Smith
􀀹 It took _____ months to travel to the New World
􀀹 They traveled on three boats
______________________
______________________
______________________
􀀹 On the trip, one of the men argued with a man who was in
charge, he was _________________________ and his name
was ____________________________
When they arrived in the new world, a treasure chest was
brought out. It was from the _______________ and it
contained _____________________ and
______________________________________
􀀹 ______ men were chosen to be in charge
o One name was surprising ______________________
􀀹 They did not let him on the council, but we did follow the
directions of the Virginia Company
􀀹 We were all very _______________________ about our new
settlement!
􀀹 Many men did _________ want to work. They wanted to look
for ____________
􀀹 John Smith knew how to do many things.
o ________________________
o ________________________
o ________________________
o ________________________
􀀹 Many men wanted to _________________________
_____________________ but John Smith wanted to
_______________________________________________
_______________________________________
􀀹 While they were gone, __________________________
___________________________________________
􀀹 Then they let John Smith on the council!
2008 Core Knowledge National Conference, How America Began: The Founding of the Thirteen Colonies,, 3rd Grade 36
Good things happen
A turn for the worst
A New Leader
Appendix G, continued
􀀹 A new rule: __________________________________
___________________________________________
􀀹 John Smith helped the colony grow
o ________________________
o ________________________
o ________________________
o ________________________
􀀹 The colony grew to _________ people
􀀹 Captain Smith was hurt by an explosion of gunpowder and had
to return to England
􀀹 When he left they had plenty of
_______________________________ but no
________________________________
􀀹 There were problems with the
___________________________________________
􀀹 The colonists were running out of
___________________________________________
􀀹 Many of them died from _______________________
___________________________________________
􀀹 The colonists decided to leave Jamestown, but they didn’t get
far!
􀀹 As they were leaving, a large ship was coming with a new
______________________________ and lots of
___________________________________________
􀀹 The governor ordered that people _________________
_______________________________________________
_______________________________________
􀀹 Things started to get better

Appendix G-1
Two-column notes key, Lesson 4, John Smith and Jamestown
The Voyage to the
New World
Arriving in the New
World
John Smith
􀀹 It took __4___ months to travel to the New World
􀀹 They traveled on three boats
____Discovery________________
____Godspeed________________
____Susan Constant____________
􀀹 On the trip, one of the men argued with a man who was in
charge, he was locked in chains and his name was
John Smith
When they arrived in the new world, a treasure chest was
brought out. It was from the Virginia Company and it
contained instructions and a list of men to be in charge
􀀹 7 men were chosen to be in charge
o One name was surprising John Smith
􀀹 They did not let him on the council, but we did follow the
directions of the Virginia Company
􀀹 We were all very excited about our new settlement!
􀀹 Many men did NOT want to work. They wanted to look for
gold
􀀹
􀀹 John Smith knew how to do many things.
o build the fort
o catch fish
o find food
o ________________________
􀀹 Many men wanted to look for gold (or explore James River)
_____________________ but John Smith wanted to finish
the fort first
􀀹 While they were gone, Native American attacked
___________________________________________
􀀹 Then they let John Smith on the council!
2008






Lesson Plan 5
Date: Day 5								Grade: 4
Learning Outcomes:
· Students will explain how Ohio progressed from territory to statehood, including the terms of the Northwest Ordinance. 
· Students will explain how the Northwest Ordinance influenced the incorporation of democratic ideals in the states formed from the Northwest Territory. 

Materials:
http://www.youtube.com/watch?v=A_sfcKxPwYA (website) 
The US Constitution
The Northwest Ordinance
Worksheet- Connections to the Past
Worksheet-Documents Toward Statehood
Smart board
Procedures (1 hour)
New Material
· “Today we are going to talk about the Northwest Ordinance and how Ohio became a state.”
· “I have a short video clip to watch today.”
· Put video on smart board. Put up the website: http://www.youtube.com/watch?v=A_sfcKxPwYA. 
· Student watch the short clip. 
· Have a discussion of what they watched. 
Group Work
· Hand out Connections to the Past worksheet.
· Read directions. 
· “Now I would like you to get with a partner to work on this worksheet together.”
· Give about 25-30 minutes to complete.
· Students will be examining portions of both the Constitution and the Northwest Ordinance to find areas of agreement in both documents. 
· Students will find two items discussed in the Northwest Ordinance that cannot be found in the Constitution. 
· When students are done review the questions. 
· Then break up into pairs again to complete the second worksheet- Documents toward statehood. 
· “For this worksheet you have to use the topic clues to indicate which document and article, section, or amendment enables each step to be taken.”
· Give about 25-30 minutes to complete.
· When students are done go over the worksheet as a class. 
Closure:
“Now that you have examined both of these documents it should be clear that many ideas contained in the Northwest Ordinance were clearly valuable to the father of the Constitution. 
Key Questions:
· How did Ohio progress from territory to statehood, including the terms of the Northwest Ordinance? The Northwest Ordinance demonstrated that the land north of the Ohio River and east of the Mississippi would be settled and would eventually become part of the United States. It was passed by the Continental Congress July 13th, 1787. The act created a system of government for the Northwest Territory, new federal lands laid out by Thomas Jefferson. The Northwest Territory would ultimately become Ohio, Indiana, Illinois, Michigan, and Wisconsin. The Northwest Ordinance explained how the territory would become states, describing a three step process that inevitably ended in statehood.
How did the Northwest Ordinance influence the incorporation of democratic ideals in the states formed from the Northwest Territory? In 1787 the territory northwest of the Ohio River, which eventually came to comprise the states of Ohio, Indiana, Illinois, Michigan, and Wisconsin, was designated the Northwest Territory, and the Northwest Ordinance of 1787 carefully outlined the process through which the territories would become states.  Each territory was to have a governor, a secretary, and three judges, all chosen by Congress.  When any territory’s population reached five thousand, the male adults there would have the right to elect an assembly.
Once the population reached sixty thousand, the territory could call a convention to draft a constitution and apply for statehood.  In addition, the Ordinance provided for a Bill of Rights that guaranteed freedom of religion, proportional representation trial by jury, and other rights; and slavery was permanently excluded from the territory.  Needless to say, if the provisions of the Northwest Ordinance had been applied to the remaining territories, many of which were soon to become states, the extension of slavery and thus the entire future of the American nation would have been considerably different.
The essential point about the Northwest Ordinance is that America did not see its territories as part of an empire, but rather as territory that would join the original thirteen states on an absolutely equal footing, with the same privileges, rights, and responsibilities.  The Northwest Ordinance has been considered significant enough that some historians have said that its philosophy of equality of territories and new states is part of our constitutional heritage.  Along with the Declaration of Independence, the Northwest Ordinance is seen as one of the highest achievements of the Confederation era.  The principle behind the Northwest Ordinance was carried into the Constitution in Article IV, Section 4, which states:  “The United States shall guarantee to every State in this Union a Republican Form of Government.”

End of Lesson. Materials follow the lesson plan. 
WORKSHEET: Connections with the Past

Name:_______________________________

Place topic in the blank that covered of both the Ordinance of 1787 and the Constitution in the blank and then underline the section of each passage that describes the topic. Draw a line from the topic blank to the section of the Ordinance of 1787 and the Constitution, which you have underlined. 

Topics are: Becoming a state, governing a territory, relations with other states, term of legislator, habeas corpus (protection of law), republican government (representative government), freedom of speech, relations with American Indians, slavery, and freedom of religion. 

1. Topic: _____________________________________________ 
U.S. Constitution, Article 4, Section 3. New states may be admitted by Congress into this Union; but no new state shall be formed or erected within the jurisdiction of any other States; nor any state be formed by the junction of two or more States, or parts of States, without the consent of the legislature of the States concerned as well as the Congress. 
The Congress shall have power to dispose of and make all needful rules and regulations respecting the territory or other property belonging to the United States… 
Ordinance of 1787, Section 1. Be it ordained by the United States of Congress assembled, that the said territory, for the purpose of temporary government, be one district, subject, however to be divided into two districts, as future circumstances may, in the opinion of Congress make it expedient. 

2. Topic: _____________________________________________ 
U.S. Constitution, Article 4, Section 3. New States may 
be admitted by Congress into this Union; but no new state shall be formed or erected within the jurisdiction of any other state; nor any state be formed by the junction of two or more States, or parts of States, without the consent of the legislature of the states concerned as well as of the Congress. The Congress shall have power to dispose of and make all needful rules and regulations respecting the territory or other property belonging to the United States… 
Ordinance of 1787, Section 9. So soon as there shall be five thousand free male inhabitants, or full age, in the district, upon giving proof thereof to the governor; they shall authority, with time and place, to elect representatives from their counties or townships, to represent them in the general assembly… 

3. Topic: _____________________________________________ 
U.S. Constitution, Article 1, Section 2. The House of 
Representatives shall be composed of members chosen every second year by the people of the several states, and the electors of the most numerous branch of the State legislature. 
Ordinance of 1787, Section 10. The representatives thus 
elected shall serve the term of two years; and, in case of the death of the representative, or removal from office, the governor shall issue a writ to the county or township, of which he was a member, to elect another in his stead, to serve for the residue of the term. 

4. Topic: _____________________________________________ 
U.S. Constitution, Article 4, Section 1. Full faith and 
credit shall be given in each State to the public acts, records and judicial proceedings of every other State. And the Congress may by general laws prescribe the manner in which such acts, records, and proceedings shall be proved and the effect thereof. 
Ordinance of 1787, Section 13. And for the extending the fundamental principles of civil and religious liberty, from which the basis where on these republics, their laws and constitutions, are erected; to fix and establish those principles as the basis of all laws, constitutions, and governments, which forever hereafter shall be formed in the said territory; to provide, also, for the establishment of State, and permanent government therein and for their admission to a share in Federal councils on an equal footing with the original States… 

5. Topic: _____________________________________________ 
U. S. Constitution, Amendment 1. Congress shall make 
no law respecting an establishment of religion, or prohibiting the free exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people to peaceably assemble and to petition the Government for redress of grievances. 
Ordinance of 1787, Article 1. No person, demeaning 
himself in peaceable and orderly manner shall ever be molested on account of his mode of worship, or religious sentiments in the said territory. 

6. Topic: ____________________________________________ 
U.S. Constitution, Article 1, Section 9. …The privilege 
of the writ of habeas corpus shall not be suspended, unless when in cases of rebellion or invasion the public safety may require it. No bill or attainder or ex post facto law shall be passed. 
Ordinance of 1787, Article 2. The inhabitants of the said 
territory shall always be entitled to the benefits of the writs of habeas corpus and of trial by jury; of proportionate representation of the people in the legislature, and of judicial proceedings according to the course of the common law. 

7. Topic: ____________________________________________ 
U.S. Constitution, Article 4, Section 4. …The United States shall guarantee to every State in this Union a republican form of government, and shall protect each of them against invasion and on application of legislature or of the executive against domestic violence. 
Ordinance of 1787, Article 5. …The constitution and 
government, so to be formed, shall be republican, and in conformity to the principles contained in these articles, and, so far as it can be consistent with the general interest of the confederacy. 

8. Topic: _____________________________________________ 
U.S. Constitution, Article 1, Section 8. The Congress shall have power to lay and collect taxes, duties, imposts, and excises to pay the debts and provide for the common defense and general welfare of the United States; but all duties, imposts, and excises shall be uniform throughout the United States. 
To borrow money on the credit of the United States. 
To regulate commerce with foreign nations and among the several States, and with the Indian tribes. 
Ordinance of 1787, Article 3. Religion, morality, and knowledge being necessary to good government and happiness of mankind, schools and the means of education shall forever be encouraged. The utmost good faith shall always be observed 
towards the Indians: their lands and property shall never be taken from them without their consent and in their property, rights, and liberty they shall never be invaded or disturbed, unless in just and lawful wars authorized by Congress; but laws founded in justice and humanity shall, form time to time, be made, for preventing wrongs being done to them, and for preserving peace and friendship with them. 

9. Topic: ____________________________________________ 
U.S. Constitution, Article 1, Section 9. The migration or importation of such persons as any States now existing shall think proper to admit, shall not be prohibited by the Congress prior to the year one thousand eight hundred and eight, but a tax or duty may be imposed on such importation, not exceeding ten dollars for each person. 
Ordinance of 1787, Article 6. There shall neither slavery nor involuntary servitude in the said territory, otherwise than in the punishment of crimes, whereof of the party shall have been duly convicted: PROVIDED ALWAYS that any person escaping into the same, form labor or service is lawfully claimed in one of the original States, such fugitive may be lawfully reclaimed and conveyed to the person claiming his or her labor or service as aforesaid. 

10. What topics are dealt with in Articles 3 and 6 of the Northwest Ordinance that are not discussed in the U.S. Constitution? 
______________________________________________________ 
______________________________________________________ 
Ohio Historical Society, 1982 Velma Avenue, Columbus, OH 43211 www.ohiohistory.org Ohio Historical Society, 1982 Velma Avenue, Columbus, OH 43211 www.ohiohistory.org (Resourced from)


























Documents toward Statehood

Name:________________________________

After completing the exercise “Connections in the Past” connect each selected topic between the United States Constitution and the Northwest Ordinance. Use those topic clues to indicate which document and article, section, or amendment enabled each step to be taken. 

Step 6. Ohio could become a state. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) ___________________________________ 

Step 5. Ohio could elect a state legislature. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) ___________________________________ 

Step 4. Ohio could write a constitution. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) ___________________________________ 

Step 3. Congress passes an Enabling Act, okaying Ohio’s statehood. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) ___________________________________ 

Step 2. Ohio could apply for statehood. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) ___________________________________ 

Step 1. Ohio could become a territory. 
U.S. Constitution (part) __________________________________ 
Ordinance 1787 (part) _______________________________









Lesson Plan #6
Day: 6	                                                                                         Grade:4
Learning Outcomes:
· Students will explain how the inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians let to the War of 1812. 
· Students will explain the significance of the Battle of Lake Erie to American success in the War of 1812. 


Materials:
http://www.youtube.com/watch?v=VM1vEXUbRQg&feature=related (Video)
http://www.youtube.com/watch?v=HeObVBRZvVw&feature=relmfu (Video)
The War of 1812 Article
Smart Board
Worksheet (War of 1812)
Pencils
Prcoedures: (3 class periods of 1 hour)
· “For the next three days we are going to learn about the war of 1812 and the inability to resolve standing issues with Great Britain and ongoing conflicts with the American Indians.”
· “To begin off this topic I would like to play two videos. We will watch one today and one tomorrow.”
· Play video from http://www.youtube.com/watch?v=VM1vEXUbRQg&feature=related . 
· After video have a discussion of what we just watched. 
Day 2
· “Can someone summarize what we covered yesterday?” (Get responses)
· “Today we are going to watch the second part of the movie. 
· Play video from this website: http://www.youtube.com/watch?v=HeObVBRZvVw&feature=relmfu
· Video will be 48 minutes long. 
· After video, have a discussion about what we just watched. 
Day 3
· “Today we are going to continue to talk about The War of 1812.”
· Review what we have covered the last few days. 
· Put up The War of 1812 article on the Smart Board. 
· Read the article to the class. 
· After completing the article hand out the War of 1812 worksheet. 
· Read the directions. 
· “Please work on this worksheet independently.”
· Give 20-25 minutes to complete. 
· When students have completed their worksheet, have students turn them in. 

Closure:
· “Can someone summarize what we covered the last three days?”
· Get responses. 

Assessment:
Students will be assessed on their worksheet and how they participated in the class discussions. 

Key Questions:
· How did the inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led to the war of 1812? The issues with Great Britain entailed the dividing of land after the Revolution, the loss of the Ohio River valley, and housing vital fur trade routes. Great Britain had great ties with American Indians through trade and therefore enticed the Indians against America. The Americans felt high tension from both Great Britain and American Indians.  The American people began to feel threatened that the British were trying to influence the American Indians to rebel against them and were looking for a way to them from trading with the American Indians.  America decided to close the ports to the British so that they would be unable to trade and have interaction with the American Indians.  This created tension amongst the United States and Great Britain which eventually lead to the beginning of the War of 1812.  


· What was the significance of the Battle of Lake Erie to American success in the War of 1812?      At the Battle of Lake Erie, Oliver Hazard Perry and American sailors defeated the British navy.  This time in history, the British navy was one of the most powerful on earth.  This battle enabled Americans control of Lake Erie and positioned them to successfully attack Indian troops fighting with Britain.  Ended in stalemate, in December of 1814, the Treaty of Ghent was signed and on Feb 16, 1815, the U.S. Senate approved the treaty.  Once the treaty took effect, all territories won in the war were returned to their original owners. The trade restrictions and the impressing of U.S. sailors ended.  The American Indians were no longer provided weapons to fight by the British, thus Indians could no longer repel the settlement of Ohio. 












This lesson used some ideas and information from http://www.instructorweb.com/docs/pdf/warof1812le.pdf .
Name__________________________ Date_________________
The War of 1812 Worksheet

1. What is the War of 1812 also known as?
A. The little Civil War                                B. The War of 1812
C. The American Revolution Part 2          D. World War II

2. What two countries fought in the War?
A. France and Great Britain                      B. France and U.S.
C. France and Spain                                 D. Great Britain and U.S.

3. Who was the President when the War started?
A. Thomas Jefferson                                 B. James Madison
C. Andrew Jackson 			            D. Abe Lincoln

4. What was the name of the Act, which would not allow American ships to sail to
foreign ports?
A. The Embargo Act                                 B. The Shipping Act
C. The Foreign Sailing Act                       D. The No American Products Act

Fill in the Blanks & Essays
5. ___________ ________________ were people who encouraged America going to
war.

6. The Battle of York occurred on _________________________________.

7. In 1813, British soldiers claimed victories in __________________ and
____________________.

8. Two of the buildings destroyed in Washington D.C were the
______________________ and ______________________________.

9. Why do you think the Americans felt they had to go to war with Great Britain?









10. If you had been there in 1812, what side would you have chosen? Would you have
been a War Hawk or someone who wanted peace? Explain your answer.

Answer Key
1. C
2. D
3. B
4. A
5. War Hawks
6. April 27, 1813
7. Canada and New York (or Upstate New York)
8. Any two: The Capitol Building, The White House, The War Offices, and the Treasury
building
9. Answers may vary
10. Answers may vary



































Lesson Plan 7
Day: 7                                                                              Grade: 4

Learning Outcomes: 
· Students will be able to describe the sectional issues that divided the United States after the War of 1812. 
· Students will be able to explain the role Ohio played with the anti-slavery movement and the Underground Railroad. 
Materials: 
http://education.nationalgeographic.com/education/multimedia/interactive/the-underground-railroad/?ar_a=1 (interactive website)
Computer 
http://www.touring-ohio.com/history/ohio-underground-railroad.html

Procedures: (1 hour)
· “Today we are going to learn about how Ohio played a major role in the anti-slavery movement and the Underground Railroad and we are going to learn what issues divided the United States after the War of 1812.”
· “For our lesson today we are going to be going to the computer lab.” 
· “When we get to the lab, I would like you log in and go to the website: http://education.nationalgeographic.com/education/multimedia/interactive/the-underground-railroad/?ar_a=1. This is an interactive activity I would like you to complete. It gives you an example of what it may have been like as a slave escaping to freedom.” 
· Give about 6 minutes to complete this activity. 
· Once students are done, talk about what did they learn and if they made it safely to gain independence.
· After the discussion, have students get with another student to work as pairs. 
· “As a pair, I would like you to go to the website: http://www.touring-ohio.com/history/ohio-underground-railroad.html.”
· “Once you are there I would like you and your partner to read the two page article.”
· “When you completed the reading, I would like you to write a paper together, pretending that you are a slave and you are using the Underground Railroad. Use your information you found on the website touring-Ohio. I want you to use the words passenger, stations, conductors, agents, and stock holders. I want you to describe the setting and how you may have felt. The paper must be at least a page double spaced. These will be presented in class.” (The directions will also be posted on the dry erase board for students to refer to.)
· Give students about 45 minutes to complete this task. 
· Once the 45 minutes is up, have students log out of their computers and go back to classroom. 
· Once in the classroom have students present their papers. 

Closure: 
· “I am going to go around the room and I want everyone to tell me one thing they learned today about the Underground Railroad and how Ohio played a role.” 
· Go around room to listen to everyone. 

Assessment:
· Students will be assessed on their papers they had to write and they will be assessed on the answer given at the end of class period. 

Key Questions:
· What were the issues that divided the United States after the War of 1812? The War of 1812 caused America to have a lot of decisions to make about many issues. One issue was the Protective Tariffs that raised the price of goods that were imported, so people would buy local goods. All of the businesses that import and export goods became mad, so they created the Tariff Act of 1816, in order to raise the rates. Another issue was the Liberal Lands Act of 1800 and 1804, which reduced the price of land. This caused an argument for a long time. Slavery was the biggest issue in the United States. In the 1820s, the Abolitionist movement became more important and “free states” started to form in the North. Slavery was seen as immoral.  
· What was the role Ohio played with the anti-slavery movement and the Underground Railroad? 
The Ohio Anti-Slavery Society was created in Zanesville, Ohio because of the Anti-Slavery Movement. They decided to abolish slavery and protect the African Americans’ rights. The society traveled all over to spread the word and they even wrote about it in “The Philanthropist” (popular newspaper). Ohio had the largest Underground Railroad network trying to free as many slaves as they could. John Fairfield was a member of a family who owned slaves and he was a part of the Underground Railroad Network. He freed over 28 slaves at a time.  















Lesson Plan 8
Day: 8								Grade: 4

Lesson Outcomes:
· Students will be able to identify important inventions in communication, technology and transportation that began in Ohio. 
· Students will be able to explain how technological innovations that originated in Ohio benefitted the United States. 
· Students will be able to answer how Ohio influenced the growth of the United States. 

Materials:
Half sheet of paper with 10 inventions (5 inventions from Ohio and 5 not)
Smart board
List of Ohio Inventors/Inventions
Computer
Crayons
Markers
Pencils
Scissors
Glue
Construction paper 

Procedures: (2- 1 hour sessions)
· “Today we are going to learn about inventions and inventors from Ohio.”
· Hand out a half sheet of paper with ten pictures on it of inventions. (5 from Ohio and 5 not)
· “I want you to circle five inventions that you think is from Ohio.”
· “Then  I want you to write down three ways you can gather information about Ohio inventors.”
· Give about two minutes to complete. 
· After time is up go over the five Ohio inventions students circled. 
· Then post up more pictures of inventors and inventions from Ohio. 
· Go over the pictures. 
· Then post up a list of Ohio inventors and inventions. 
· Place the list on the smart board for students to reference.(List attached at the end of lesson.)
· After going over the inventions, students will pick an Ohio inventor/invention to research. 
· Talk about how to get information for the project.
· “I want you to conduct a research about an Ohio inventor, one of his/her inventions, and how the invention changed people’s lives and contributed the U.S. I want you to have 1 page paper answering those questions. Then I want you to have a visual aid.”
· “The visual aid can be a poster, book, etc.”
· “I will give you an hour to do these and I will give you more time tomorrow.” 
· “I also have all of the supplies on the table for you to use.” (Such as crayons, markers, paper, scissors, glue, etc.) 
· “Tomorrow we are going to present our information.”
· “Any questions?” (Answer any questions students may have)

Day 2
· Continue finishing project. 
· Give about 20 to 30 minutes to finish. 
· After 30 minutes have students present their information. 

Closure:
· Go around the room and have every student tell one thing they learned today.
· Students will tell one thing. 
· Ask if there are any questions. 

Assessment:
· Students will be assessed by using a rubric to grade the presentation and materials made. 

Grading Rubric: 


Research Product Rubric
You are to produce your final research product in a written form with an accompanying
visual aid. Your research product will be scored according to the following rubric:





	
	2
	1
	0

	Inventor
Information
	Accurate and
complete
information
regarding the
inventor is included.
	Some information
regarding the
inventor is included.
	Incomplete or
missing information
regarding the
inventor.

	Invention
Information
	Accurate and
complete
information
regarding an
invention is
included.
	Some information
regarding an
invention is
included.
	Incomplete or
missing information
regarding an
invention.

	Importance
(How the invention
changed lives and
contributed to the
growth of the U.S.)
	The importance of
the inventor/
invention is clearly
identified,
explaining how it
changed lives and
contributed to the
growth of the U.S.
	The importance of
the inventor/
invention is
somewhat identified,
vaguely explaining
how it changed lives
and contributed to
the growth of the
U.S.
	The importance of
the inventor/
invention are not
identified.

	Writing
Conventions
	Good sentence
structure, spelling,
grammar and
punctuation.
	Fair sentence
structure, spelling,
grammar and
punctuation.
	Poor sentence
structure, spelling,
grammar and
punctuation.

	Visual Aid
	Good visual aid
provided, neat,
appealing and
relevant to the topic.
	Fair visual aid
provided, fairly neat
and appealing and
close to the topic.
	Poor visual aid
provided, lacking in
neatness and appeal,
vaguely on topic or
off topic.



Total:_______x5
______/50



Key Questions;
· What are the important inventions in communication, technology, and transportation that began in Ohio? 
The invention of the light bulb made it so people could still do things at night when it was dark outside. Businesses could stay open longer. This spread all over the world because it was such an amazing invention that everyone wanted to have in their homes or businesses. 
When the gas mask was invented it saved lives. Many people wanted this all over the country. It became especially popular for the firefighters. 
The telephone created communication over distances very quickly and whenever you want. This became popular all over the country and less people wrote letters.
Transportation was improved by people being able to self-start their cars. Safety for drivers was provided from the traffic signal. Now this invention is used all around the world, daily. Transportation was also impacted by the inventions made for the railroad. For example the air brake and steam boiler which made it easier to travel goods across the country.

· How did the technological innovations that originated in Ohio did benefitted the United States? Many inventions changed America. For example, communication was changed by the invention of the telephone. Technology was improved when Thomas Edison invented the phonograph and light bulb. The invention of the gas mask was an impact on technology too. Transportation was better when the airplane, automobile self-starter, traffic signal, air brake, and steam boiler were invented. These all were invented by people who originated in Ohio.
· 
· How has Ohio influenced the growth of the United States? Ohio has influenced the growth of America in so many different ways. Ohio has so many important people who have impacted many things. Many people changed the views of slavery by creating the Ohio Anti-Slavery Society. They freed over 40,000 slaves in the Underground Railroad.  Also, Ohio has products that they provide and supply for other parts of the country. Ohio has many inventors who have invented many things we use today. Edison’s light bulb invention is used all over the United States. The gas mask was invented to save lives and firefighters use it as a part of their uniform. The telephone was invented by Alexander Graham Bell and it changed communication forever. Everyone I know at least has one telephone in their house. The railroad industry and transportation improved because of the inventions that were created, such as the automobile self-starter, traffic signal, air brake, and steam boiler. Ohio is a small state, but we have impacted everyone’s lives in so many ways.






























FAMOUS OHIO INVENTOR LIST:

Charles Brush (electric arc light)           Arthur Compton (sodium vapor lamp)
Charles Hall (inexpensive aluminum)     Charles Kettering (car starter)
Granville Woods (train telegraph)           Garrett Morgan (traffic signal)
Charles Richter (earthquake scale)        James Spangler (portable vacuum)
Harvey Firestone (rubber tires)               Josephine Cochran (dishwasher)
Elisha Gray (telegraphic instruments)     Frank Seiberling (work safety)
Ernest Volwiler (anesthetic)                    W.F. Semple (chewing gum)
James Ritty (cash register)                      Thomas Edison (light bulb)
Orville and Wilbur Wright (airplane)




















Name:____________________________

Pre-Activity
Directions: Circle 5 inventions that you think were invented in Ohio. Then write three ways that you can find information on your invention. 



[image: http://upload.wikimedia.org/wikipedia/commons/thumb/b/b4/Gluehlampe_01_KMJ.png/200px-Gluehlampe_01_KMJ.png]                             [image: Airplane Pics]




[image: http://www.dylanscandybar.com/resources/dylans/images/products/processed/301-Dubble-Bubble.a.zoom.jpg]                                     [image: http://www.montgomerycountymd.gov/Content/dot/dir/pedsafety/images/signs/signal-9.jpg]
[image: http://2.bp.blogspot.com/-BjqjSZHFSIE/Tu9SqzbF8DI/AAAAAAAAEVc/woArGSQa8aU/s400/microwave.jpg]                                            [image: C:\Users\Scott Bartlett\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\7ZS57JOP\MC900311292[1].wmf]
[image: http://www.dannoenterprises.com/clipart/red%20cartoon%20car.gif][image: http://bouldercityappliancerepair.com/images/content_image4df131ff654bb.jpg]


Post Assessment

Name:_________________________

Directions: Answer the questions in complete sentences the best you can. 

2. What are timelines? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. What are cause-and-effect relationships? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. What are primary sources? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5. What are secondary sources? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. Compare and contrast prehistoric and historic American Indians. ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. What is the Article of Confederation? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8. What is the Northwest Territory? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

9. What is the Northwest Ordinance? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

10. How did Ohio progress from a territory to a state? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. What led to the War of 1812? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

12. What is the significance of the Battle of Lake Erie? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

13. What were the issues that divided the United States after the War of 1812? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

14. What was the role of Ohio in the anti-slavery movement and the Underground Railroad? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

15. What were the inventions that originate in Ohio? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

16. How did Ohio influence the growth of the United States? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________





	The post assessment is the same as the pre-assessment because it allows me to see what the students learned compared to their pre-assessment. It will give me more accurate data. 


[bookmark: _GoBack]	The post assessment answer key is varied. Students can have a wide range of answers. The answers to these questions are highlighted throughout the document. 
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