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 Step 1: Video Choice and Rationale

 Video/Materials Title: The Midnight Ride of Paul Revere
 Rationale: The reason our group selected this video is because within the mini unit taught, the teacher does a great job of using a cross curricular approach to teaching about the historical event of Paul Revere’s Midnight Ride. Through watching the way this teacher utilizes technology, small group work, and simple reading comprehension activities, as potential future Social Studies teachers, we have a lot to learn about how to make our lessons more, interesting, effective, and dynamic.
Video/Materials Location (full citation): The partnership for 21st century skills. (2011) The Midnight Ride of Paul Revere (Video). Available from https://thepartnershipfor21stcenturyskills238.eduvision.tv/Default.aspx
 Step 2: Overview/Summary of Lesson Procedures
The video I watched involved Gina Underwood, an elementary school teacher, explaining her cross curricular approach to teaching the poem “The Ride of Paul Revere” by Henry Wadsworth Longfellow, Her objectives for this lesson were to promote positive cooperative work habits by allowing students to work in cooperative group settings and to demonstrate to students that everything we do and learn is connected to more than one discipline. The two main questions answered through the lesson are: 1. How is the future shaped by the past and present? 2. How can people promote freedom?

To begin her mini unit, Underwood has her class brainstorm by using a word web displayed on an interactive whiteboard. After having her students write down and discuss the connections between celebrating, the fourth of July, and the Revolutionary War (America gaining independence from Great Britain), Underwood goes over the rubric with her students that details what is expected from them by the end of the lesson.
Next, students are broken up into four different groupings and sent to different stations to begin 15 minute rotations. Group One works with a teacher on a guided reading lesson using a themed leveled reader titled, Paul Revere’s Midnight Ride. The teacher’s role in this activity is to help familiarize students with vocabulary, oversee shared reading, and to work on sequencing. Group Two works with an interactive whiteboard and internet access to study spelling words related to the topic using a Battleship game. Students get to take turns figuring out the words all the while demonstrating/increasing their proficiency with technology. Group Three does a guided note taking activity with teacher guidance. Students are to read a related story from their class reading book, find the ten most important events, and then practice sequencing these events by placing them properly on a timeline. Group Four utilizes computers to access a bookmarked webpage which will have the students complete a compare and contrast activity. The students will read the full version of Henry Wadsworth Longfellow’s poem, “The Ride of Paul Revere.” Students are responsible for comparing and contrasting the poem with what actually happened the night of Paul Revere’s ride and then have to come up with reasons as to why the author might have decided to add or subtract items from the original, historical account. Finally, after all the groups have spent 15 minutes at each station, the students come back as a full class forum and (still within their small groups) evaluate themselves and their group as a whole on their performance for the day based on the criteria listed in the rubric. By the end of the lesson Underwood’s hope was that students not only would have learned more about Paul Revere’s ride, but also recognize that not only are students responsible for their own individual ability to learn but that how and when they act in class can also impact the learning of their small group or entire class depending on the structure of the day’s lesson. Students are ultimately responsible for their own learning and need to keep that in mind and act accordingly.
The basis of this lesson was to teach a historically based poem in a cross curricular fashion through a small group setting. Additionally, Underwood made sure to emphasize the importance of being responsible for your own learning and that of your group/classmates.

Step 3: Identify Elements of Best Practices Using the Class Protocol
	Element of Best Practice with Definition
	What the teacher is doing....
	What the students are doing.....
	Comments

	STUDENT CENTERED:

instruction that focuses on students’ needs and connects content meaningfully to students’ experiences

· Challenging (student choice)

· Authentic (real, unique connections)

· Experiential (learn from doing not listening)

· Holistic (whole-to-part)
	· Give students choices and responsibility by allowing them to choose their own topics for inquiry

· Take cues from students’ interests, concerns, and questions (Zemelman et al., p. 12)

· Need to individualize the learning process

· Meaningful technology usage
	· self paced

· self motivated

· critical thinking

· problem solving

· feedback

· discussion of opinions and ideas

· self reflective

· goal setting

· hands on/active learning 

· research
	· The teacher made sure to offer learning opportunities that appeal to all learning styles: visual, auditory, kinesthetic. 
· The teacher made sure to individualize the learning process by hand selecting leveled readers and establishing smaller learning groups.

· Students were in charge of their own learning in two of the four groups.

· Students were asked to evaluate themselves and their group’s ability to complete the day’s tasks.

	COGNITIVE:

instruction through higher order learning, inquiry, and self-monitoring of thinking

· Reflective-Opportunities to reflect, debrief, and abstract from experiences what students have felt, thought, and learned.

· Constructivist- Students recreate and reinvent every cognitive system they encounter, including language, literacy, and math.

· Expressive-students employ multiple modes of communication to construct meaning

· Developmental-growth through a series of stages, activities fit the developmental level of students
	· Content should build on students' prior knowledge

· Help students develop the types of thinking that our society values (analytical reasoning, interpretation, metaphorical thinking, creative design, categorization, hypothesizing, drawing inferences, synthesis) Zemelman et al., p. 15)


	· critical thinking

· self motivated

· active learners

· inventing/constructing new ideas

· self aware of own cognitive processes
	· Teacher begins the lesson with a brainstorming lesson that activates students’ prior knowledge.

· Students were asked to justify why the author of a poem would change historical events to better fit his own piece of writing.

· Students were in charge of their own learning in two of the four groups.

· Students were asked to evaluate themselves and their group’s ability to complete the day’s tasks.

	SOCIAL:

learning should take place in an interactive setting, teacher creates interactions that scaffold student learning

· Democratic- the classroom acts as a model community. 

· Collaborative- working collaboratively works better than competitiveness or individualism. 
	· facilitate and guide group interactions

· provide frequent feedback

· help students learn how to make decisions in group settings for the entire group

· teach what it means to be a citizen in whichever community you are in (i.e. school, country, world)

· help students create a learning environment elsewhere

· teach socially acceptable norms/expectations
	-working in partner or small groups to complete tasks

-taking part in group problem solving

-provide feedback to peers

-respect peers

-appreciate diversity

-negotiate conflicts
	· One of the main objectives for the class was to promote positive cooperative work habits by allowing students to work in cooperative group settings.
· Teachers acted as facilitators, not lecturers.

· Within groups, students were asked to justify why the author of a poem would change historical events to better fit his own piece of writing.

· Students were asked to evaluate themselves and their group’s ability to complete the day’s tasks.

	CONSTRUCTIVE ASSESSMENT:

Serves a constructive purpose-it has beneficial effects on teaching and learning

Authentic- real world tasks
	· assess what students know

· provides choices for students to demonstrate knowledge

· includes multiple modes of assessment including informal and formal in instruction

· acts as an advocate for student learning
	· be able to adequately demonstrate knowledge of a topic

· choose type of assessment

· intrinsically motivated to learn not extrinsically motivated to earn high grades
	· The teacher utilized a variety of formal and informal assessment to see how well students are acquiring information.
· Students are asked to conduct research (real world task) and determine what is fact and fiction in a piece of writing.


Step 4: Critique with Examples

The video that I watched, titled “The Midnight Ride of Paul Revere,” explored a holistic way of teaching a historically based poem through promoting positive cooperative work habits by allowing students to work in cooperative group settings and demonstrating to students that everything we do and learn is connected to more than one discipline. Through examining Gina Underwood’s teaching and comparing it with my group’s protocol on best practices, I was able to identify different elements of best practices that were met.
STUDENT CENTERED:

While watching the video, many different elements of Underwood’s teaching style and lesson construction easily fit into the Student Centered category of Best Practices. The main purpose behind Underwood structuring her class to be Student Centered was to prove to students how much responsibility they actually have when it comes to their own learning process as well as that of their classmates. There are only two groups in which a teacher is present and the role of the teacher is very clearly defined as facilitator, not lecturer. Because if the merely supportive role of the teacher, students are the driving force of the activity. It was neat watching the students discuss different elements with one another, especially as they were working on the compare and contrast computer based activity. 
COGNITIVE:

The start of the lesson as well as one of the stations during the lesson fits strongly into the Cognitive learning aspect of our Best Practices rubric. To activate students’ prior knowledge on the topic of the Revolutionary War and its importance in our nation’s history, Underwood began with a whole class brainstorming activity using a word web on an interactive whiteboard. By starting with what students already knew and combining that with new information, Underwood was able to easily transition her students into learning more about the Revolutionary War, especially Paul Revere’s famous ride. Another part of the lesson that is very much a Cognitive aspect is the station in which students are asked to compare and contrast the poem “The Ride of Paul Revere” by Henry Wadsworth Longfellow with what actually is documented in the history books about that event. Besides the basic comparing and contrasting, students are asked to justify why Longfellow would change (add/subtract information to/from) historical events to better fit his own piece of writing. This task requires critical thinking and reasoning skills which personalizes the learning even further because the students need to put themselves in the place of the author. 
SOCIAL:

The main design aspect of the lesson easily fits into the Best Practices category of Social learning. By having the students divide up into four small groups, Underwood made the students primarily responsible for their learning by placing them into a cooperative learning environment. Not only did the students spend a majority of the lesson in small groups, at the end of the lesson students were asked to evaluate their teamwork together. The students were given the rubric that was discussed at the start of the class and asked to evaluate themselves and their group’s ability to complete the day’s tasks. If something went really well they were to discuss why they think their group excelled in that area. If something did not go well while working together students were to come up with reasons they did not excel in that area and come up with changes to be implemented in the future for ensured success.
CONSTRUCTIVE ASSESSMENT:

According to our rubric for Best Practices, when assessing students, teachers need to have the students complete real world tasks and utilize assessments that have beneficial effects on teaching and learning. In this lesson, Underwood does just that. At one student run station in the lesson, Underwood has her students perform some guided research (a real world task) and determine what is fact and fiction in Longfellow’s poem. By having the students actually find the historically accurate website and compare information/content there with the poem, Underwood is engaging students’ thinking as well as exposing them to more real world implications of using technology. For assessing students Underwood utilizes a variety of formal and informal assessments to see how well students are acquiring information throughout the lesson. She uses conversation to gauge learning informally and written responses (timeline, extended response questions, etc.) to determine student understanding formally. 
After breaking down Gina Underwood’s teaching video, “The Midnight Ride of Paul Revere,” and comparing its content to my group’s rubric for Best Practices, it is clear that many different elements of Underwood’s teaching style and lesson construction easily fit into each of the four categories on our rubric. Therefore, I can safely say that this lesson can be considered a good example of Best Practices according to my group’s standards.
