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River Civilization: Indus Valley River Civilization
Step One: Identify Desired Results (Essential Question(s) National/State/Common Core Standards) 

Unit Summary and Rationale:


	Give a brief overview of the unit content, concepts, and core activities. Provide a rationale for why this unit is important for students.

This unit is designed so that students will work together in order to research and represent ideas of the Indus Valley putting it together into a project.  Before beginning, the students will be asked to write a pen pal letter, as a person living during the Indus Valley times, describing their day.  Collaboration, as a best practice, allows students to learn how to work together, giving them a place to think in partners or small groups, while allowing the teacher a way to facilitate instruction.  First students will work in small groups to become very familiar with a specific aspect of the Indus culture (organization, sanitary, trade, etc.). They will then jigsaw into different small groups to create a project together using the information they’ve become experts on.  Students will be pretend to be travel agents of a long ago time and will need to gather information to show people the highlights of their trips.  The assessment will be to create a representation (brochure, commercial, etc.) to show people what the most important things that will be on their trips, trying to connect it to the unique geography of the Indus Valley.  This assessment, where students are researching and then evaluating what they think is most important, is authentic.  It will also be challenging. It will allow students to reach deeper into areas of interest and answer open ended questions of most importance, like evaluating, a higher level thinking skill.  Finally, students will be asked to reflect on how the Indus Valley can be seen today in present day Northwest India and Pakistan.  This process allows them to draw connections and reflect on what they’ve learned, ultimately helping them in the construction of their knowledge.
The Indus Valley civilization will be introduced on the first day using a fictional story about a boy living during the time who traveled with this father to the market for the day.  During the story, artifacts mentioned in the story will be shared from the artifact box.  These artifacts and the information they share will be the basis of the first set of small groups. They will be used to intrigue students into learning more about that part of the Indus culture.
During the unit, the five geography themes will be embedded into mini-lessons at the beginning of each day.  We will begin with location.  Using map puzzles in small groups, we will figure out which states each of the pieces belong to by recognizing place names, natural features and other clues from the piece. Next we will discuss place.  Students will be responsible for finding different ways to say “Hello” and placing it on a world map where it is used for the class to see. After place we will spend time on Human/Environment Interaction.  Students will make lists of all the things they would want in order to make life great.  They will then circle the things they would need in order to survive.  Finally, they will determine if those needs are found naturally in the environment or if they are man-made. Next we will discuss movement.  Students will discuss how far their parent(s) drive to get to work from home.  As a class a graph will be made showing different commuter distances using bars to represent 0-9, 10-19, 20-29, and more than 30 miles. Finally, we will discuss regions.  We will use a map of the city the school is located in.  Each student will place a marker where they live.  As a class we will determine which regions the most/fewest students live in, as well as the reasons why this might be. At the end of each day, these concepts will be assessed through exit tickets.  Using this process I will know if the concept needs to be addressed further the following day.



Essential Question(s):

	List the essential questions that underlie this unit. You may have more than one question. Make sure they are linked to the rationale stated above.

How much do things change over time, or do they stay the same?

How have ideas and events from the past shaped the Eastern Hemisphere today?
How can something so long ago affect us today?  
How does geography influence a civilization?
How does being alone make a culture unique?



National Standard(s) or Choose any of your Current National StandardsOptional
	Use NCSS Standards. Please write out Thematic Strand and Performance Expectations, and indicate page number(s). Use more than one Strand.

Thematic Strand: Culture
Performance Expectation: Social studies programs should include experiences that provide for the study of culture and cultural diversity, so that the learner can describe ways in which language, stories, folktales, music, and artistic creations serve as expressions of culture and influence behavior of people living in a particular culture.
Thematic Strand: Time, Continuity, & Change
Performance Expectation: Social studies programs should include experiences that provide for the study of the way human beings view themselves in and over time, so that the learner can identify and use various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others.
Thematic Strand: People, Places, & Environments
Performance Expectation: Social studies programs should include experiences that provide for the study of people, places, & environments, so that the learner can describe how people create places that reflect ideas, personality, culture, and wants and needs as they design homes, playgrounds, classrooms, and the like.
Thematic Strand: People, Places, & Environments

Performance Expectation: Social studies programs should include experiences that provide for the study of people, places, & environments, so that the learner can examine the interaction of human beings and their physical environment, the use of land, building of cities, and ecosystem changes in selected locales and regions.

Thematic Strand: People, Places, & Environments

Performance Expectation: Social studies programs should include experiences that provide for the study of people, places, & environments, so that the learner can explore ways that the earth’s physical features have changed over time in the local region and beyond and how these changes may be connected to one another.

Thematic Strand: Production, Distribution, & Consumption
Performance Expectation: Social studies programs should include experiences that provide for the study of how people organize for the production, distribution, and consumption of goods and services, so that the learner can explain and demonstrate the role of money in everyday life.



State Standard(s)/Common Core:

	Use the ONLS for Social Studies. 

List at least two different content strands with at least one content statement supporting each. List the skills topic from either strand, listing the content statement that supports it (there is only one for each strand).

Include at least 1 Common Core Literacies Standard

Grade: 6
Theme: Regions and People of the Eastern Hemisphere

Strand: History

Topic: Historical Thinking and Skills

Content Statement: Events can be arranged in order of occurrence using the conventions of B.C. and A.D. or B.C.E. and C.E.

Grade: 6

Theme: Regions and People of the Eastern Hemisphere

Strand: History

Topic: Early Civilizations
Content Statement: Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
Grade: 6

Theme: Regions and People of the Eastern Hemisphere

Strand: Geography
Topic: Human Systems
Content Statement: Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
Grade: 6

Theme: Regions and People of the Eastern Hemisphere

Strand: Geography

Topic: Human Systems

Content Statement: Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today.
Grade(s): 6 - 8
Theme: English Language Arts
Strand: History/Social Studies
Topic: Craft and Structure
Content Statement: (CCSS.ELA-LITERACY.RH.6-8.4) Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.



Unit goal(s)
	Unit Goal(s)
	Clearly state the major goal(s) of this unit

1. To promote student investigation of the Indus Valley river civilization, including its location and the impact of its placement around the Indus River, trade and the importance of seals in power, organization and protection of the cities, and water/drainage systems.
2. To apply the five geography themes while discovering about the Indus Valley people.



Description of Teaching Methodology
	Teaching Methodology
	Discuss the various teaching methods you will be using and why you have chosen these methods.  
1. Group Work:
Group work leads to improved learning and substantial educational gains. I plan to teach history in a cooperating and engaging way within a supportive and tolerant classroom.
2. Considerate Text: 
Students need materials that are interesting, engaging, and that help to boost the material that comes from the textbook. These materials need to come in a variety of forms, such as fictional and nonfictional, as well as be written to suit all needs (independent and instructional).  As a method of differentiation, I will be providing texts written at different reading levels for students to use for research and informational purposes. 
3. Visual Discovery:

Students will view and analyze images that are projected on the smart board for them or printed out and given to them. They will also touch artifacts created to represent the time period.    By asking a series of inquiry questions while the students are visually stimulated, it will allow students to discover key social studies. 
4. Inquiry-Based Learning:

This teaching strategy will be used to contribute to successful social studies instruction. Inquiry-based learning teaches critical thinking skills, promotes the transfer of concepts to new questions, and develops student ownership of their inquiry and enhances student interest in the subject matter. All of these components are essential to student learning and success in the social studies classroom.


Context for Teaching
	Context for

Teaching
	Discuss the circumstances in which you will teach.  Type of school, class size, room arrangement, schedule, available resources including technology, hard copy etc. 

These lessons will be taught at Madison Middle School in Madison, OH.  This is a brand new building in the suburbs of Cleveland.  The classrooms are large and equipped with white boards, including an interactive projector, carpeted areas, and triangular desks that allow for easy grouping when needed.
There are five classes throughout the day that range in size from 24 – 28 students each.  Classes are 45 minutes in length.

There are four student computers in each classroom as well as two brand new computer labs large enough to support the entire class with room for group work. There is also an iPad cart that holds a class set of tablets for student use.

Hard copies of books are available in the student library, however more resources will be brought in from the public library system.


Step Two: Determine Acceptable Evidence

How will you know if students have answered the essential questions, reached the desired results and met the standards? What will you accept as evidence of student understanding and proficiency? List pre-, formative, and summative assessments here. Be sure to include a range of appropriate activities along the continuum, including informal checks for understanding, observation/dialogue, quizzes/tests, academic prompts, and performance tasks/projects.
	Pre-
	Formative
	Summative

	· Pen pal letter, as a child in the Indus Valley times, describing a typical day.

	· Geography theme exit slips
· Observation of group work

· Geography theme mini-lessons

· Research for group topic

· Sharing of expert material in jigsaw groups
	· Travel agent representation
· Reflection: Comparison of Then vs. Now


	Using the chart above, explain why you chose these assessments to meet your unit standards and essential question(s). Describe the assessments themselves and what content or concepts they will measure. Discuss ways in which you might use formative assessments to inform your instruction. This description should be in narrative form. 

At the beginning of the unit, the students will spend time writing a letter to a pen pal discussing the day they had.  They are to address, using what knowledge they have about the Indus Valley people prior to starting, what typical things a child of this time might see or do. This assessment will give me an idea of who knows what already.  It will allow me to see what needs more time, what needs less, as well as who I can turn to for peer help.
The exit slips will allow me to see if the students completely understand the geography theme taught for that day.  At the end of class, I will give them a slip that prompts them to tell me more about that day’s theme applying it to a different topic than the one used earlier. If they can apply the knowledge, I know it is safe to move on, if not, I will need to spend more time on it the following day before moving on to another theme.
While students are working in groups, I will have the opportunity to hang back and observe the learning and sharing taking place.  Through this observation, I will be able to guide groups and individuals toward the goals for this unit if they get off track or seem to be misunderstanding.

Through this unit, students will be becoming experts on one specific area of the culture of this civilization and then share their expertise with students how became experts in another area.  In order to be sure the group understands the culture as a whole, they will work in groups to create a travel agent representation, highlighting the things they find would be important for someone traveling to this area during this time to know. This will be graded using a rubric.
Students will also be assessed individually on what they have learned, but also on how they compare it to the present day area. This is what the reflection is for.  This will also be graded using a rubric.



Step Three: Matrix (Plan Learning Experiences and Instruction)

Plan for at least five consecutive days. Be sure to include more than one strategy and assessment each day. Add more days as needed.  You do not have to use this Table –feel free to use any format you want for each lesson (as shown in the Cmap examples)
	
	Topic/Content/

Geography Themes
	Strategies/Activities
Provide some sense of how your lesson will look here –from start to finish –just enough detail to make sense to others 
	Assessment
	Materials (teacher created & Instructional)

	Monday


	Location
Intro to Indus Valley
1st jigsaw group assigned

	Map Puzzles
Fictional Story – Indus Boy w/ Artifact box

Brainstorm ideas to research based on item from Artifact box
	Observation
Exit Slip


	US/State puzzle maps
Exit Slip w/ location prompt
Indus boy fictional story

Artifact box

Paper/pencils to brainstorm lists of questions they have

	Tuesday


	Place
Group Research

	Ways to say “hello” map
Research to find information to answer brainstorm questions
	Observation
Exit Slip

Observation
	World Map
Exit Slip w/ place prompt

Leveled books in areas being researched

Computers/iPads

	Wednesday


	Human/Environment Interaction
Group Research

	Wants vs. Needs List
Research to find information to answer brainstorm questions
	Observation
Exit Slip

Observation
	Paper/Pencil
Exit Slip w/ Human/Environment Interaction prompt

Leveled books in areas being researched

Computers/iPads

	Thursday


	Movement
Jigsaw Learning
	Discuss distance parents travel to work and create a bar graph
Students from smaller groups teach larger group about the area they are experts in
	Observation
Exit Slip

Observation
	White board
Graph Poster

Exit Slip w/ Movement prompt



	Friday


	Regions
Jigsaw Learning
	Mark city map with location of student houses and discuss where most/least live and why
Students from smaller groups teach larger group about the area they are experts in
	Observation
Exit Slip

Observation
	City Map (enlarged)
Push Pins

Exit Slip w/Region prompt



	Monday
	Group Project –design
	Students work to put important information about the civilization into a representation that can be used to inform travelers (of long ago) about the area.
	Observation
	Poster board

Construction paper

Scissors

Glue

Tape

Coloring utensils

	Tuesday
	Group Project – presentation

Student Reflection
	Groups present their representations to the class.

Students reflect on understanding by comparing history of the area with the area today.
	Representation Rubric
Reflection Rubric
	Rubrics

Rubrics

Paper/Pencils


Wiggins, G., & McTighe, J. (1998). Understanding by Design. Alexandria, VA: USCD.
Use of differentiated instruction – Give this a TRY!

	Bullet list the accommodations you will provide for individuals and subgroups within your class (accelerated, ELL, special needs, etc.).  This does not mean simply requiring students to do more or less; it means helping them access content and produce satisfactory work in ways best suited to their academic needs. This might include teacher modeling, utilizing graphic organizers, translation websites, differentiated reading materials, tiered activities, choice boards, etc.

· Accelerated students – group leaders, can add information above and beyond what group had come up with.
· Varied reading level books on the same topics (independent and instructional)
· Graphic organizers and/or skeleton note taking sheets for students with learning disabilities so they can focus on/find what it is they are being asked to find.
· Written directions along with verbal for students on the Autism Spectrum



Self-analysis:

Using the table below, please describe how the content, strategies, and assessments you have planned meet at least FIVE criteria from our Social Studies Best Practices (BP) in class Activity:
	Student Centered
	Besides guiding the areas the students are to delve further into, students are asked to brainstorm what they would like to know more about or questions they have in regards to their area.  This allows them to become more interested in what they are learning and take ownership of the material.


	Collaborative
	Students are working in jigsaw groups to become experts on one area then regrouping and teaching their new group what they learned so that more can be covered in a smaller amount of time without losing content. They are also being assessed on a group project.



	Challenging
	This unit is challenging because students are working towards finding the answers to questions they have leading them toward ownership of their work and feeling more pride about it.  They will work harder trying to answer questions they have versus answering questions that are given to them.



	Reflective
	Students are asked to think about what they’ve learned, both to answer their own questions as well as from the excitement of their peers, and applying it so that they can compare present day to the past.



	Authentic
	Students are working on finding and sharing answers to questions they have so that they can create a document that would be similar to something they’d see in everyday life.  Travel is a huge part of our culture and most people want to know more about where they are going before they actually leave.  This project allows students to feel as if they are doing work for a career rather than school.
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