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River Civilization: Mesopotamia
Step One: Identify Desired Results (Essential Question(s) National/State/Common Core Standards) 

Unit Summary and Rationale:


	Give a brief overview of the unit content, concepts, and core activities. Provide a rationale for why this unit is important for students.

Overview
This ten-day unit will provide a comprehensive examination of the Mesopotamia river civilization including the role its geographic features played in influencing its government, economic structure,  trade, religious beliefs of the people, technology invented and used, and agricultural products.  This learning will further relate the historical characteristics of civilizations in this area to the characteristics of this geographic area in today’s time.  The five themes of geography (location, place, human-environment interaction, movement, and region) are integrated.
Beyond the social studies learning, students will also engage in interdisciplinary literacy work.  Students will select information to present in an informative writing piece that will have an authentic purpose its publication in the school newspaper.
This learning will be primarily project-based and collaborative.  Best practices used in planning and implementing this lesson include collaboration, measureable achievements, student centered, reflective, and authentic.
  A variety of activities will be involved, including small-group inquiry research and independent text construction.  Students will examine a pre-made Artifact Box that highlights characteristics of Mesopotamia without revealing the connection of the item to its significance in the civilization.  Students will hypothesize as to the connection. Students will have an option of exploring an aspect of Mesopotamia that interests them.

Assessments will be ongoing and varied. The students will complete a pre-assessment to inform the teacher of the prior student knowledge and also serve as an anticipation guide to increase student interest and activate prior knowledge.   Ongoing formative assessments will provide data to inform instruction. The final summative assessment will assess students’ understanding of the Mesopotamia river civilization as it relates to geography in a written response.  Students’ inquiry projects will be graded using a rubric.
Rationale
This unit supports a history and geography social studies theme as well as literacy goals.    Students will take their knowledge of geography and apply those ideas to an early civilization.  Students will also write explanatory texts with organized ideas.  Communicating about new learning will promote the deep retention of ideas.  Understanding this early civilization will help students to make sense of this area of the world in modern times.
This unit was designed using a backward design plan.  First I planned what I wanted the students to know and be able to do at the end of the unit.  From those desired outcomes, I created assessments that would allow me to measure whether or not that learning had occurred.  I then created learning activities and opportunities for the students to reach these goals and complete the assessments successfully.  (Understanding by design is supported by our class reading from Wiggins and McTighe, 1998.)



Essential Question(s):

	List the essential questions that underlie this unit. You may have more than one question. Make sure they are linked to the rationale stated above.

How did the geographic characteristics of the Mesopotamian area influence the early civilizations from that area?



State Standard(s)/Common Core:

	Social Studies:
Theme: Regions and People of the Eastern Hemisphere
History Strand
Early Civilizations - The eight features of civilizations include cities, well-organized central governments, complex religions, job specialization, social classes, arts and architecture, public works and writing. Early peoples developed unique civilizations. Several civilizations established empires with legacies influencing later peoples.
Content Statement: 2. Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
Geography Strand
Human Systems: Human systems represent the settlement and structures created by people on Earth’s surface. The growth, distribution and movements of people are driving forces behind human and physical events. Geographers study patterns in cultures and the changes that result from human processes, migrations and the diffusion of new cultural traits.
Content Statement: 6. Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
Literacy
CCSS.ELA-LITERACY.W.6.2
Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

CCSS.ELA-LITERACY.W.6.2.A
Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

CCSS.ELA-LITERACY.W.6.2.B
Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.

CCSS.ELA-LITERACY.W.6.2.D
Use precise language and domain-specific vocabulary to inform about or explain the topic.




Unit goal(s) / Key concepts
	Unit Goal(s)
	Clearly state the major goal(s) of this unit
· Students will learn the characteristics of early civilizations in Mesopotamia including religion, economy, government structure, agriculture, and social structure.

· Students will learn how the geographic characteristics of the Mesopotamia area influenced the characteristics of the civilizations using the five themes of geography.  (This goal is supported by our class reading 5 Themes of Geography Lesson Plans and Social Studies Activities that encourages educators to begin with a concrete example and move to the more abstract.)
· Students will learn how the humans of that time influenced the environment in the Mesopotamian area.
· Students will write informational texts in relation to one of the characteristics of early Mesopotamian civilizations. 

· Students will develop their topic with appropriate facts, definitions, precise language and vocabulary.


Description of Teaching Methodology
	Teaching Methodology
	Discuss the various teaching methods you will be using and why you have chosen these methods.  
Learning for this unit will be primarily project-based.  Students who experience the content rather than read about it or receive a lecture about it are more likely to retain the information and to make deeper meaning.  (This is supported by the class reading of Houghton Mifflin’s website Project-Based Learning Space  http://college.cengage.com/education/pbl/background.html#The%20Basics)
Students will frequently work in mixed-ability groups of four students.  The collaborative model of education cites increased learning when students discuss and interact with peers.   (Zemelman, Daniels, and Hyde, 2005, recommend not tracking students in an effort not to “dumb down” the curriculum).
Students will reflect on their learning at the conclusion of the unit.


Context for Teaching
	Context for

Teaching
	· Public school in an affluent community.
· Larger-than-average proportion of families practicing the Jewish faith.  School not in session in observance of major Jewish holidays.
· Numerous faiths represented in the community (including the 5 major world religions)

· Building is an intermediate building with 400 fifth and 400 sixth graders.

· Class size 28 students.

· Students arranged in mixed-ability groups of 4 that are changed frequently so students have opportunities to work with a variety of peers.
· Students are in the classroom for 80 minutes of a learning each day.  Half of the year is dedicated to social studies and half of the year science is taught.
· Teacher has access to laptop, iPad, LCD projector, and screen.

· Students have access to Chromebooks (1 per student) and iPads (2 per group).


Step Two: Determine Acceptable Evidence

Key Assessments
How will you know if students have answered the essential questions, reached the desired results and met the standards? What will you accept as evidence of student understanding and proficiency? List pre-, formative, and summative assessments here. Be sure to include a range of appropriate activities along the continuum, including informal checks for understanding, observation/dialogue, quizzes/tests, academic prompts, and performance tasks/projects. 

 Within the chart below, explain why you chose these assessments to meet your unit standards and essential question(s). Describe the assessments themselves and what content or concepts they will measure. Discuss ways in which you might use formative assessments to inform your instruction. This description should be in narrative form. 

	Pre-

Pre-assessment on aspects of Mesopotamia, especially the role of geography in the development of civilization.  This non-graded, 18 question, multiple-choice assessment will also serve as an anticipation guide.

Pre-assessment found at:

IXL Learning. (2015). Quia: Ancient river valley civilizations quiz. Retrieved July 25, 2015, from http://www.quia.com/quiz/244151.html
 (Levstik and Barton remind us that students do not enter the classroom as blank slates.  Rather, their prior knowledge and interests can be a spring board to increase their interest and excitement in the curriculum).


	Formative

Ongoing formatives – thumbs up/thumbs down, check-in, exit slips, “kid watching,” observation of participation and dialogue in collaborative groups.

Teacher will intervene with individuals or small groups who do not display understanding on formative assessments as the unit progresses.  These individuals will receive additional small-group instruction or additional scaffolding.  This could include graphic organizers, re-teaching of materials, pre-teaching of upcoming content.



	Summative

Project-based collaborative task (Artifact Box or other acceptable project which displays the students’ learning about a topic of their choosing).  Students will chose their own topic for this project and will pair up with others who desire to research the same question.  Students can compose an artifact box of 4 items that reflect their learning along with descriptions.  Students could compose a travel brochure to ancient Mesopotamia.  Students could choose from a variety of options that best fit their desired learning topic, learning style, and interests.

Individual writing project with peer editing.  Students will individually research a topic of interest and write a short informational piece for publication in the student newspaper.  This is an authentic task.
Individual written assessment given prompt, “How did the geographic characteristics of the Mesopotamian area affect the development its civilizations?”  Students will know in advance that this is their learning topic.


Step Three: Matrix (Plan Learning Experiences and Instruction)
Plan for at least five consecutive days.  Be sure to include more than one strategy and assessment each day. Add more days as needed.  You do not have to sue this Table –feel free to use any format you want for each lesson (as shown in the Cmap examples)
	
	Topic/
Content/

Geography Themes
	Strategies/Activities
Provide some sense of how your lesson will look ere –from start to finish –just enough detail to make sense to others 
	Assessment
	Materials (teacher created & Instructional)

	Monday


	Geographic theme – location (relative and absolute)
Geographic theme – Region
Introduction to unit

	Students are introduced to the unit and learning goals.

Students complete pre-assessment / Anticipation guide.

Teach location using Mesopotamia as the target location.  
Students practice finding location.

Absolute location – latitude and longitude
Relative location – between the Tigris and Euphrates Rivers
The region of Mesopotamia is defined by the geographic presence of river boundaries on two sides.
	Pre-assessment
IXL Learning. (2015). Quia: Ancient river valley civilizations quiz. Retrieved July 25, 2015, from http://www.quia.com/quiz/244151.html
Formative

Observational – does the student find correct absolute and relative location for Mesopotamia?

Formative 

Exit slip: One question you still have after today’s learning experience.

	One Chromebook per student (24) for taking the online pre-assessment.
Maps for finding location.



	Tuesday


	Geographic theme – place (human and physical characteristics of a place)

	Scavenger hunt- students research in small groups to learn about the geographic theme of Place and how it apply to Mesopotamia.

Physical characteristics of Mesopotamia – abundant supply of water from two rivers, fertile soil, and land ideal for agricultural (flat).
Human characteristics of Mesopotamia – cities, job specialization, trade, polytheistic religion.
	Formative – teacher check-in with groups.
	Trade books, Chromebooks (1 per student) 

	Wednesday


	Geographic theme – Human-environment interaction

	Given yesterday’s scavenger hunt, students will complete a quick write on how they think the human characteristics and the environment may have interacted and influenced each other.

Whole class discussion.

Humans use the land for agriculture.  Human nomads cease hunting and begin to form cities.   Irrigation is used to further agriculture.  Presence of rivers allows for ease of transportation for trade.
	Formative – teacher assesses students’ quick write and sharing during discussion.
	Paper

	Thursday & Friday

	Geographic theme – Movement

	Mesopotamia as the first civilization, creation of cities, specialization of labor. 

Mesopotamia is an example of human settlement rather than human movement, or human movement towards a settlement.
Students will be given teacher-made artifact boxes without explanations for the items.  Student groups will try to identify the artifact and its significance given prior learning of the week and real-time research.  Students will write up the groups’ hypotheses with supporting information.

Teacher will present the ideas from students’ write-ups.
	Formative – teacher will assess students’ engagement and thinking about the artifacts as well as their writing with supporting information.
	Teacher-made Artifact Boxes without explanations for the items.

	Monday - Wednesday

	Intro to inquiry-learning in collaborative groups

	Students encouraged to choose an aspect of Mesopotamia that they are interested in and form a question to explore.
Students with similar interests are grouped together to collaborate.

Work time.

Second task – students will individually choose a topic to research and write a short informational piece to be included in the student newspaper.  Students must pay attention to detail and supporting information with precise vocabulary.  Authentic assessment – articles will be included in the student newspaper.
Ongoing writing workshop for peer sharing, feedback, editing, and revision.
	Begin work on summative assessment project.  Students will choose a format to display their learning (artifact box, song, travel brochure, the sky is the limit!) Rubric given to students.
Formative – small group conferences with teacher to informally assess understanding and progress on project.

Summative assessment – informational article to include in student newspaper
	Trade books relating to various aspects of Mesopotamia, Chromebooks, ipads.

	Thursday - Friday
	Presentation of culminating project as Gallery Walk.
	Gallery walk of group inquiry projects.

Reflection.

Written response to big idea prompt.


	Summative - Teacher uses rubric to assess student group inquiry projects.  Authentic assessment as student work will be displayed in the local public library.
Self-assessment – students individually reflect on learning and the process they used to answer their own inquiry.

Summative – students respond to prompt “How did the geographic characteristics of the Mesopotamian area affect the development its civilizations?”   

	Space for Gallery Walk.

Student work.


Culminating Project Rubric

This rubric is intentionally left rather open-ended.  Since students are choosing their own inquiry topics and form of presentation, I did not want to restrict their creativeness with a tight and very detailed rubric.
	
	Excellent 
	Fair 
	Learning not demonstrated

	10 points

Does the audience know what your inquiry question was?


	Inquiry topic clearly presented

8-10 points
	Vague presentation of inquiry topic

5-7 points
	Inquiry topic not presented

0-4 points

	10 Points

Does the audience understand what you learned from your investigation?
	Results of inquiry activity clearly presented.

8-10 points
	Results of inquiry activity are incomplete or vague.

5-7 Points
	Information you learned is not communicated to your audience.

0-4 Points

	5 points

Does your presentation capture the interest of your audience?
	Presentation is meaningful and demonstrates significant effort at communication of findings.

4-5 points
	Presentation is lacking in effort. 

2-3 points
	Presentation does not reflect any effort.

0-1 points

	Total 25 Points
	
	
	


	Bullet list the accommodations you will provide for individuals and subgroups within your class (accelerated, ELL, special needs, etc.).  This does not mean simply requiring students to do more or less; it means helping them access content and produce satisfactory work in ways best suited to their academic needs. This might include teacher modeling, utilizing graphic organizers, translation websites, differentiated reading materials, tiered activities, choice boards, etc.

DIFFERENTIATION:

FOR WHOM?

Teacher wears microphone that provides amplified sound.

Student M has mild hearing difficulties and has also demonstrated better focus to teacher when sound is amplified.

All text materials have been scanned to attendant.  All physical materials have been sanitized or brought in from home.
Student P has an immune disorder and cannot be handed any materials (paper or book) from a teacher or another student
Camera is installed with live feed to “clean room.”

Student P will not attend class if the disease burden of students or teachers is too high.  She must have all materials available in clean room in advance.

Copies of significant texts being read on cd.

Students T, G, J, and R have reading difficulties and benefit from following along to the text being read.

Scribe for students who have difficulty outputting their thinking in written words.

Student C.O.

Teacher or interventionist support with guiding questions and/or redirection.

Challenged students.
Handout of text excerpts to use instead of the entire source.
Challenged students.
Teacher and Interventionist have front-loaded struggling students with vocabulary (region, economy) and have supported students in finding examples of characteristics of regions in advance to increase engagement in the lesson.
Students T, G, J, R, N. C, Z, and C.O. (Challenged students)
Content: a variety of books and online resources are available, some at a higher reading level and some at a lower reading level.

Advanced and challenged students as well as ELL students.
Process: some students will listen to the text being read on cd while they follow along

Struggling readers
Product: choice is available in the creation and presentation of the final product
All ranges of abilities and multiple intelligences.
Translation websites

ELL students




Self-analysis:

Using the table below, please describe how the content, strategies, and assessments you have planned meet at least FIVE criteria from our Social Studies Best Practices (BP) in class Activity:
	Student-centered
	This unit is being taught to a specific group of students who have their own background knowledge, interest, and learning styles.  The needs and strengths of the students are considered in planning this unit.  Students will have the option to choose a topic or question of interest to them.  The teacher is not the sage-on-the-stage, but rather a facilitator of the seeking of information.

	Collaborative/Interactive
	Students will collaborate in small groups as they research and plan their projects.  They will develop their social skills and relationships while becoming scholars of Mesopotamia’s history and geography.

	Reflective
	Teacher provides opportunities for students to reflect on their learning experience in the unit.  Students complete unit with a better understanding of how they learn and how to be successful again in the future.

	Authentic
	Learning is project-based and serves a real purpose.  Students’ texts will be used as newspaper articles for the school paper and artifact boxes or other visual projects will be on display at the local public library.

	Measureable
	Students complete self-assessment.  Final projects reflect the full potential of students.


Resources
Andrews, E.  (2013).  Eight things you may not know about Hammurabi’s Code.  Retrieved July 9, 2015, from http://www.history.com/news/history-lists/8-things-you-may-not-know-about-hammurabis-code
This History Channel resource appeals to the “top ten list” feeling that we want to know what is on the list!  Students who are familiar with Hammurabi’s Code or who have no prior knowledge, will find this source informative.

Crash Course.  (2012).  Mesopotamia: Crash course world history #3.  Retrieved July 25, 2015, from https://www.youtube.com/watch?v=sohXPx_XZ6Y
A fast-paced, refreshing look at Mesopotamia’s geography, settling of cities, religion, cuneiform, social order, Hammurabi’s Code, ziggurats, and taxes.  Unfortunately, not appropriate for our sixth grade students as it mentions “scoodilypooping” (slang for sexual intercourse) and shows a cartoon of this.  I think this video would be a good refresher for the teacher before this unit.
IXL Learning. (2015). Quia: Ancient river valley civilizations quiz. Retrieved July 25, 2015, from: http://www.quia.com/quiz/244151.html
A product of IXL, this site provides quizzes on specific subjects.  This link is for an 18-question multiple choice quiz on Mesopotamia.  The quiz is computer-graded immediately after submission.  I intend to use this tool as a pre-assessment and anticipation guide.

Lassieur, A. (2012).  Ancient Mesopotamia.  New York, NY: Scholastic Library Publishing.

This resource is a physical book, as opposed to a website.  I feel it is important to give students options when acquiring resources for class use.  Also, this makes for a good back-up plan when technology ceases working!

Mark, J. (2009).  Ancient History Encyclopedia. Retrieved July 9, 2015, from http://www.ancient.eu /Fertile_Crescent/
This website is written in dense text with vocabulary such as “rampant urbanization.”   It is not ideal for struggling readers.  However, higher level readers would benefit from the text on this level.  Key words appear in colored text within the paragraphs and a timeline on the side adds value to this site.

Nelson, K. (2015). History for kids: Ancient Mesopotamia.  Retrieved July 8, 2015, from http://www.ducksters.com/history/mesopotamia/ancient_mesopotamia.php 
This website provides more than information to simply be read.  This site is interactive including quick quizzes, word search, and a crossword.  There is advertising.

Nelson, K. (2015). Ancient Mesopotamia: The ziggurat. Retrieved July 10, 2015, from http://www.ducksters.com/history/mesopotamia/ziggurats.php
This is another Duckers website.  It contain information that is easy for a student to read.  The ziggurat is contrasted with Egyptian, Aztec, and Mayan pyramids.

Steele, P. & Farndon, J. (2007).  DK eyewitness books: Mesopotamia.  New York, NY: DK Children.

Another trade book to offer a choice in media.  This is a typical DK Eyewitness Book, with beautiful photographs of Mesopotamian artifacts.

The River Valley Civilization Guide. (n.d.). Tigris/Euphrates River valley civilization. Retrieved July 25, 2015, from http://www.rivervalleycivilizations.com/tigris-euphrates.php
This site uses headings and bulleted text to arrange information about Mesopotamia.  This site would be ideal for struggling readers who “get lost” in paragraphs of text.  The site includes information on other River Valley civilizations as well.
TimeMaps, Ltd.  (2015).  Civilization: Ancient Mesopotamia.  Retrieved July 25, 2015, from http://www.timemaps.com/civilization/ancient-mesopotamia
This is a comprehensive website and information is presented in an easy to enjoy manner.  The page starts with the statement that “All later Western civilizations were built on the foundations laid down here.”  That connects directly with our learning goals.
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