College of Arts & Sciences

Committee for Academic Assessment and General Education

Assessment Report on Effective Communication 

(drafted March 2009; revised March 2010)

Since its inception in 2005, the A & S Academic Assessment and General Education Committee has made effective written and oral communication one of its priorities.  The committee has undertaken the assessment of effective communication in the College’s General Education program as the first stage in the process of reviewing the program’s goals, objectives, and outcomes.

Goals and Objectives:

In AY 2005-2006, the committee used existing documents on the College’s General Education program and input from A & S faculty, as well as documents produced by an ad-hoc group examining general education (The General Education Network), to formulate a statement of the goals and objectives for the A & S General Education program.  (See Appendix One for the complete list of goals and objectives.)  

In AY 2006-2007, College approved the A&S Goals and Objectives for General Education shown in Appendix One.  This document included the following language regarding effective communication:

Goal 2.  A liberally educated person communicates effectively
2.1 
Students will be able to give a presentation before a group.

2.2 
Students will be able to write papers that require locating, analyzing, and formally   

referencing information sources to support conclusions.
2.3 
Students will be able to write and speak creatively and critically.

Goal and Curriculum Mapping:

The committee reviewed the alignment between the A & S General Education Goals and objectives with the University’s Institutional Learning Objectives and the University General Education Goals – approved by faculty council 11/27/2006.  The alignment for effective communications is shown in Appendix Two.  
A review of departmental curricula and the General Education requirements showed that these requirements and the courses students take to fulfill them are fully aligned with the University Institutional Learning Objectives; effective communication (A & S Goal 2.0) in particular is met always or frequently in a significant portion of general education courses.  (See Appendix Two for the full results of this process.)

Furthermore, as part of our assessment endeavors, committee members examined the requirements for units outside A & S, including effective communication, and looked at the ways A & S courses meet those requirements.  The process revealed some differences between the expectations and perceptions of the professional schools and the objectives within A & S and how those objectives are met:  namely, effective communication is integral to many courses to an extent that schools outside of A & S seem to be unaware.  These results were forwarded to the divisions.  (See Appendix Three for the results of the study of the professional schools.)
Development of Criteria:

In Spring 2007, the committee began formulating a pilot project for assessing effective communication.  The committee designed a pilot program that included as many faculty as possible.  (See Appendix Four for a list of participants.) This group of faculty discussed assignments and criteria used to promote and evaluate students ability to effectively communicate.  This resulted in the development of a common definition of effective communication and its criteria.  
As a result of these year-long College-wide conversations, faculty identified common, cross-disciplinary criteria for evaluating student outcomes for Objectives 2.1 and 2.2.  After developing these criteria, faculty discussed characteristics of student work that reflect progress towards these objectives.  Our goal was to identify features that are common across disciplines and that are characteristic of effective communication.  The members of the pilot group examined grading rubrics and criteria from faculty in A & S as well as business and engineering to identify common characteristics of effective communication.  
From this information a document was produced during the Spring 2008 that outlines the faculty-generated criteria for effective communication and a rubric for assessing student work.  (See Appendices Five and Six for these documents; language regarding the definition of academic writing was revised in January 2009.)  

Assessment of Student Outcomes:

Rubrics. In the Fall of 2008, A&S Faculty were invited to use these rubrics to assess student work.  These faculty were then invited to discuss the effectiveness of the rubrics and their assessment of student outcomes.  Faculty participating in the project used the rubrics in their courses.  The committee received feedback regarding the rubrics and the reporting structure.  

Conversations. The general findings of the committee thus far in the assessment of Objective 2.0:  Communicates effectively, is that student learning takes place incrementally over the course of four years in the general education program.  A range of assignments meant to strengthen written and oral communication are presented across disciplines, the results of which may be seen in impressive work as students reach their junior and senior years.
Faculty Survey. In the Fall 2008 the committee surveyed A & S faculty to determine the extent to which writing and speaking are part of their courses and curricula.  From this survey it is clear that a large number of A&S faculty place a strong emphasis on effective communications in their courses.  The committee discovered that: 

· 90% of A & S faculty responding require at least 1 paper or presentation in class

· 80% of A & S faculty responding require at least 1 paper

· 80% of A & S faculty responding require at least 1 presentation

· 50% of A & S faculty responding teach at least 1 WE class

(See Appendix Seven for complete results.)  
Student Survey.  A & S students who responded to the National Survey of Student Engagement (NSSE) had greater exposure to opportunities for effective communication than students nationwide.  Almost all students in the College who responded give presentations and write lots of papers; most students are doing a fairly significant amount of writing:

· Almost all students give presentations and write lots of papers

88% of freshman and all seniors responding gave a class presentation

95% of freshman and 98% of seniors responding prepared two or more drafts of a paper

· Everybody writes some

98% of freshman and 96% of seniors write at least 1 paper fewer than 5 pages

98% of freshman and all seniors write at least 1 paper between 5 and 19 pages

94% of seniors write at least 1 paper of 20 pages or more

· Many students write quite a lot

67% of freshman and 69% of seniors write at least 5 papers fewer than 5 pages

48% of freshman and 79% seniors write at least 5 papers between 5 and 19 pages

19% of seniors write at least 5 papers of 20 pages or more

(See Appendix Eight for complete results.)

College-Wide Assessment
In Spring 2009, the committee recommended that departments include information about their assessment of effective communication in their annual reports to the Dean, beginning in Fall 2009.  Each report detailed the departments’ assessment activities during the 2008 – 2009 academic year. The nine departments were biochemistry, chemistry, criminal justice, English, fine arts, history, mathematics, psychology, and sociology.

Faculty reported a variety of signature assessments, including oral presentations, small-group discussions, article critiques, and capstone projects.  Instruments (i.e., rubrics) were designed, either by the faculty or adapted from the A & S rubric described above, to assess this work.  Revisions to assignments and courses, including the development of new assignments and courses, particularly at key transition points in the curriculum, were made as a result.

Plans
The faculty involved in the assessment to date are listed in Appendix Four as noted above.   Now that a structure is in place and common language has been developed faculty are engaging in discussions about effective communications at the departmental level and at regular workshops hosted by the writing center.  This work has provided a strong foundation for future assessment... 

The general findings of the committee thus far in the assessment of Objective 2.0:  Communicates effectively, is that student learning takes place incrementally over the course of four years in the general education program.  A range of assignments meant to strengthen written and oral communication are presented across disciplines, the results of which may be seen in impressive work as students reach their junior and senior years.
Appendix One:

College of Arts and Sciences Goals and Objectives for General Education
A liberally educated person…

1.   Possesses knowledge beyond the boundaries of a chosen field or discipline and sustains a 
desire to pursue learning after leaving the university’s environment.

2. Communicates effectively. 

2.1. Students will be able to give a presentation before a group.

2.2. Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
2.3. Students will be able to write and speak creatively and critically.
3. Uses quantitative methods effectively.

3.1. Students will be able to use mathematical methods to solve problems.

3.2. Students will be able to interpret, make inferences, and draw conclusions from data presented in tabular or graphical form.

3.3. Students will be able to determine if numerical results are reasonable.

4. Cultivates an awareness of his/her place within the larger human community and the natural world.
4.1. Students will be able to make rational and informed decisions about the use of science and technology in our society.

4.2. Students will acquire aesthetic understanding and be able to articulate the social and historical context of the arts and philosophy.

4.3. Students will understand societies and cultures, exploring the diversity of individuals, groups, and institutions.

4.4. Students will recognize and analyze social issues from a range of theoretical perspectives.

4.5. Students will gain knowledge and understanding of human behavior, events, societies, cultures, and social structures, and explanations of change over time, from both historical and contemporary perspectives. 

4.6. Students will gain knowledge and understanding of the order, diversity and beauty of the natural world and of their relationship to natural phenomena.

5. Understands and applies methods of inquiry and explanation.
5.1. Students will understand and apply scientific methods. 
5.2. Students will understand and apply qualitative and quantitative methods to human behavior and social structures.

5.3. Students will understand and apply historical methods.
5.4. Students will be able to make aesthetic evaluations.
5.5. Students will be able to create and support rationally defensible arguments, analyze and criticize the arguments of others, produce clear and adequate explanations, and critically evaluate the explanations of others.
5.6. Students will understand ethical theories and apply them to issues of personal conduct and public policy.

6.0  Thinks critically.


6.1  Students will show a willingness to question assumptions and accept ambiguity.


6.2  Students will be able to make claims and draw conclusions supported by the 

marshalling and evaluation of evidence.


6.3  Students will synthesize divergent contents, methodologies, and models as reflective 

learners and thinkers across and within disciplines.

Appendix Two:  

A & S Alignment with University SLO in the Area of Effective Communicatin
	A&S Goals and Objectives
	University Student Learning Objectives

	
	Students will demonstrate the knowledge, skills and scholarship that are appropriate to their major field of study.
	Students will be able to think critically and communicate effectively
	Students will demonstrate attributes associated with professional and civic leadership
	Students will demonstrate characteristics of responsible citizenship

	2. Communicates effectively. 
	Each department or major will assess how general education goals and objectives contribute to their program
	√
	√
	√

	2.1 Students will be able to give a presentation before a group.
	
	√
	√
	√

	2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
	
	√
	√
	√

	2.3 Students will be able to write and speak creatively and critically.
	
	√
	√
	√


	University General Education – approved by faculty council 11/27/2006
	A&S General Education Goals and Objectives – Approved by A&S Faculty 9/18/2006

	1.    Students communicate effectively.
	2. Communicates effectively. 

2.1 Students will be able to give a presentation before a group.

2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
2.3 Students will be able to write and speak creatively and critically.


	University General Education – approved by faculty council 11/27/2006
	A&S General Education Goals and Objectives

– Approved by A&S Faculty 9/18/2006
	Writing
	Math Skills
	Comp Skills
	Critical Thinking*
	Humanities
	Science
	Social Science
	Values Seminar

	
	
	WE Course  (from writing requirement)
	Math test or  3 Cr 
	By major
	Courses in major and values seminar
	Hist, art hist, or music hist
	Aesthetics/ philosophy
	2 add course
	Science
	Lab Course
	Societal/cultural perspective
	Additional course
	Advanced Course
	

	Students communicate effectively.
	2. Communicates effectively. 
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2.1 Students will be able to give a presentation before a group.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A

	
	2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
	A
	
	F
	F
	A
	F
	F
	F
	F
	F
	F
	F
	A

	
	2.3 Students will be able to write and speak creatively and critically.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A


Appendix Three:

Faculty perception of emphasis on the general education goal that students communicate effectively.

	Science Division

	Course
	Lab Science
	SCI elective
	SCI 105, 209, 210

	School
	
	
	

	HM
	
	
	I

	A&S
	
	
	F

	CSWE
	S
	I
	

	A&S
	F
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


	Division
	Social Science

	Course
	ANTH 105
	GP 101
	PSYCH 105-211
	PSYCH 385
	SOC SCI electives

	School
	
	
	
	
	

	HM
	
	
	
	
	S

	A&S
	
	
	
	
	F

	CSWE
	
	S
	
	
	

	A&S
	
	F
	
	
	

	SON
	
	
	F
	F
	

	A&S
	
	
	A
	A
	

	SBA
	F
	
	
	
	

	A&S
	A
	
	
	
	


	Division
	Humanities

	Course
	HIST/AH
	HUM
	ML

	School
	
	
	

	HM
	
	S
	A

	A&S
	
	F
	F

	CSWE
	S
	S
	

	A&S
	A
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


The letters represent; I – infrequent, S – sometimes, F – frequently, A – always.  

Appendix Four:

Faculty Participants in the Pilot Program
	Faculty
	e-mail
	2.1-

Present
	2.2- Write

	Loyd Bastin, Chemistry

	lbastin@mail.widener.edu
	X
	X

	Bob Bonk, Professional Writing
	rjbonk@mail.widener.edu
	
	

	Annalisa Castaldo, English
	acastaldo@mail.widener.edu
	
	

	Dwight DeWerth-Pallmeyer, Communication Studies
	dwdewerth-pallmeyer@widener.edu
	
	

	Pat Dyer, English
	pmdyer@mail.widener.edu
	X
	

	Paul Goldberg, Modern Languages (Spanish)
	plgoldberg@mail.widener.edu
	
	

	Mark Graybill, English
	msgraybill@mail.widener.edu
	
	

	Kathryn Healey
	
	
	

	Ilene Lieberman, HPGE and Art History
	idlieberman@mail.widener.edu
	
	

	Yana Kortsarts, Computer Science
	ykortsarts@mail.widener.edu
	
	

	Janice Krumm, Biology
	jlkrumm@mail.widener.edu
	
	

	J. Wesley Leckrone
	
	
	

	Louise Liable-Sands, Chemistry
	lml0302@mail.widener.edu
	
	X

	Andrea Martin
	
	
	

	Mara Parker, Music
	meparker@mail.widener.edu
	
	

	Ken Pobo, English
	kgpobo@mail.widener.edu
	
	

	Matthew Poslusney
	mposlusny@mail.widener.edu
	
	

	Mitchell Rothman
	msrothman@widener.edu
	
	

	Barbara Ryan
	beryan@widener.edu
	
	

	Stephanie Schechner, Modern Languages (French)
	saschechner@mail.widener.edu
	
	

	John Serembus
	jhserembus@widener.edu
	
	

	Lori Simons, Psychology
	lnsimons@mail.widener.edu
	
	

	Beatriz Urraca, Modern Languages (Spanish)
	burraca@mail.widener.edu
	
	

	Janine Utell, English
	jmutell@mail.widener.edu
	
	

	Itzick Vatnick
	ivatnick@widener.edu
	
	

	David Ward, Philosophy
	dvward@mail.widener.edu
	
	

	Susan Warren
	
	
	

	Scott Van Bramer, Chemistry
	sevanbramer@mail.widener.edu
	X
	X

	Sheryl Van Horne, Criminal Justice
	slvanhorne@mail.widener.edu
	
	

	Diana Vecchio, English
	dmvecchio@mail.widener.edu
	
	


Appendix Five:
Criteria and Rubrics for 2.1
WORKING DOCUMENT:

ASSESSMENT OF EFFECTIVE COMMUNICATION—OBJECTIVE 2.1

(revised 17 April 2008; A & S Assessment and General Education Committee)

Introduction
In Spring 2008, a pilot group consisting of faculty from across the College of Arts and Sciences examined the General Education objective of:

“2.1  Students will be able to give a presentation before a group.” 

This project was a continuation of the work the group had been doing on Goal 2:  Communicates Effectively, specifically Objective 2.2; the results of this work on 2.2 are in a separate document.  

As before, faculty began by discussing the varied purposes oral presentations serve in their courses and the contexts in which such projects are appropriate.  For the purposes of the project, the group focused on formal oral presentations, excluding (for the time being) class participation, informal discussion, group work, and other forms of oral communication in the classroom.  The discussion centered around the ways that oral presentations are distinct from writing in terms of purpose, focus, and skills required.  The group considered formal and informal speaking in class, the importance of audience, and the relationships among content,  performance, and delivery.  It was agreed that one of the particular challenges of assessing oral presentations is that the criteria of content, awareness of audience, and performance (as outlined below) are inextricably linked.  

Continuing its practice from earlier work, the group examined individual faculty rubrics and formulated a list of common criteria which might be transferable across disciplines.

As part of our ongoing assessment of effective communication, we present these criteria and a rubric template for defining and assessing effective oral presentations.

Defining the Criteria of Effective Oral Communication
Oral communication plays a critical role in teaching, both as informal class discussion and as formal presentation.  Both are responsible for the co-construction of meaning that is part of the learning process, and both serve to strengthen important skills.  However, formal presentations offer a concrete opportunity to assess students’ understanding of the work of the course; their ability to contribute to the meaning-making of a course through adequate preparation and performance which is responsive to the needs and expectations of their audience; and their communications skills more generally.

In assessing effective oral communication, the following three criteria are inextricably linked:  content, awareness of audience, and performance.

Content might include the following:

· knowledge emerging from course content, disciplinary subject matter, and/or research

· purpose in the form of an argument or goal

· preparation of material to be presented 

Awareness of audience might include the following:

· pacing and timing

· organization and coherence

· engagement in terms of presentation of information and performance

Performance might include the following:

· presentation of credibility, confidence, and expertise

· presentation of the body:  eye contact, gesture, dress, etc.

· presentation of voice:  clarity, tone, volume, etc.

Assessing Effective Oral Communication
Content
A student presenter demonstrating mastery will have:

· a clear purpose, grounded in the knowledge of the subject and reflecting critical thought upon that knowledge

· evidence of thorough preparation reflected in quality of information and/or argument presented, use of appropriate visual aids, research and documentation, etc.

Awareness of audience
A student presenter demonstrating mastery will have:

· a clear organizational pattern to facilitate audience listening and understanding, with a strong introduction and conclusion supported by a coherent presentation of information or argument

· a strong engagement with the audience, conscious of appropriate pacing and individual and group response, including during Q&A

Performance
A student presenter demonstrating mastery will have:

· a self-presentation or stance that conveys credibility, confidence, and expertise 

· a delivery that includes appropriate presentation and use of body, voice, and language

A&S Assessment Criteria for 2.1 “Students will be able to give a presentation before a group”

Presenter’s Name____________________________
Date______________________Location_______________

Reviewer_____________________________



Title/Event________________________________________

	Level
	Masterful
	Competent
	Developmental
	Comments

	Criteria
	
	
	
	

	Content
	Student presenter has a clear purpose, grounded in knowledge of the subject matter and reflecting critical thought upon that knowledge.

Student presenter demonstrates evidence of thorough preparation reflected in quality and depth of information and/or argument presented, use of appropriate details, visual aids, research and documentation, etc.
	Student presenter has a purpose, although focus is at times lost, and evidences basic understanding of the subject matter and some critical thought.

Student presenter is for the most part prepared, but may be lacking in some thoroughness or detail; supplementary material/evidence/research/ visual aids may be less than satisfactory. 
	Student presenter lacks a clear purpose or foundation in course material or knowledge of subject matter.

Student presenter is unprepared and unfocused; discussion of information and/or argument lacks depth and detail.
	

	Performance
	Student presenter’s stance conveys credibility, confidence, and expertise. 

Student presenter crafts a delivery that includes appropriate presentation of physical presence, voice, and language.
	Student presenter’s stance is credible overall, but may lack some confidence.

Student presenter has a generally strong delivery, but may have weakness in physical presence, voice, and/or language.
	Student presenter demonstrates no credibility, confidence, or expertise.  

Student presenter has poor or inappropriate delivery; physical presence, voice, and language are used poorly or inappropriately. 
	

	Awareness of Audience
	Student presenter has constructed a clear organizational pattern to facilitate audience listening and understanding, with a strong introduction and conclusion supported by a coherent and logical presentation of information or argument.

Student presenter has a strong engagement with the audience and is conscious of appropriate pacing and individual and group response, including during Q&A.
	Student presenter creates an organizational pattern that facilitates audience understanding, but may not have coherence all the way through; introduction, conclusion, and/or transition points may be weak.

Student presenter is aware of audience needs and responses, although may not engage effectively through adjustments in pacing, strong Q&A, etc.
	Student presenter constructs a disjointed or flimsy organizational pattern that fails to lead the audience effectively through the material.  

Student presenter lacks awareness of audience needs and responses; presentation is poorly paced and presenter fails to engage.
	


Revised 6 April 2008; A & S Assessment and General Education Committee.
Appendix Six:
Criteria and Rubrics for 2.2
WORKING DOCUMENT:

ASSESSMENT OF EFFECTIVE COMMUNICATION—OBJECTIVE 2.2

(revised 12 January 2009; A & S Assessment and General Education Committee)

Introduction
Since Spring 2007, a pilot group consisting of faculty from across the College of Arts and Sciences has been looking at the General Education objective of:

“2.2  Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions.” 

Faculty began by discussing the variety of purposes writing serves in their courses, focusing on evidence-based writing.  The discussion came to encompass faculty conceptions and definitions of academic writing within and across disciplines, as well as assessment of academic writing.

The discussions and considerations of individual faculty rubrics led to the articulation of criteria for effective student writing which might be transferable across disciplines.

As part of our ongoing assessment of effective communication, we have sought therefore to provide some criteria faculty might use in creating their own instruments for their specific courses and disciplines, but that also might give us common language as a faculty in talking about effective written communication as we go forward with our assessment projects across the college.

Definition of Academic Writing
Effective academic writing is based on claims supported by evidence, and crafted with an awareness of an academic or scholarly audience. 

These might take different forms, according to discipline; however, no matter what the field, these are the necessary and defining characteristics.  

Claims might include the following:

· thesis

· hypothesis

· statement of problem

Evidence might include the following:

· primary and secondary sources

· data (lab results, surveys, etc.)

· theoretical evidence 

Awareness of academic audience might include the following:

· a sense of other work done in the field and the writer’s contribution

· organization and style according to the norms of both the genre of academic writing and the specific discipline 

· abiding by the standards of academic integrity, including appropriate documentation as required 

Criteria of Effective Academic Writing
Claim
A paper demonstrating mastery will have:

· an arguable claim, grounded in understanding of disciplinary knowledge and reflecting critical thought upon that knowledge

· a clear path towards a reasonable conclusion, based on the claims articulated and the evidence provided

Evidence
A paper demonstrating mastery will have:

· appropriate, relevant, and well-placed evidence, chosen to best further the writer’s claim and establish credibility, and evaluated and analyzed according to the writer’s purpose and context

· an awareness of other contributions within the discipline, and synthesis—with integrity—of those contributions with the writer’s own work and ideas

Audience
A paper demonstrating mastery will have:

· an organizational pattern that best facilitates reader understanding of the argument and information presented

Assessment Criteria for 2.2 “Students will be able to write papers that require locating, analyzing and formally referencing information sources to support conclusions”

Student’s Name____________________________




Date______________________Course_______________

Reviewer_____________________________




Assignment________________________________________

	Level


	Masterful
	Competent
	Developmental
	Comments

	Criteria


	
	
	
	

	Claim
	Writer presents an arguable claim, grounded in deep understanding of the discipline and reflecting critical and original thought.  

Writer reaches reasonable and interesting conclusions based on claims and evidence
	Writer presents an intelligible claim, evidencing basic understanding of the discipline and some critical thought.

Writer reaches conclusions that are, for the most part, solid.
	Writer presents a shaky or simplistic claim which seems to reflect weak grasp of the discipline.  

Writer reaches tenuous, illogical, or irrelevant conclusions.
	

	Evidence
	Writer provides appropriate, relevant evidence, chosen to further claims and establish credibility and evaluated and analyzed according to writer’s purpose and context.  

Writer demonstrates an awareness of disciplinary contributions and synthesizes the ideas of others with his/her own.
	Writer provides some evidence that while not fully analyzed is mostly relevant.

Writer demonstrates some awareness of disciplinary contributions, although synthesis may be lacking.
	Writer provides no evidence, or evidence presented has little to do with the purported claim.  

Writer offers little or no synthesis of information or research with the writer’s own ideas.
	

	Audience
	Writer constructs and maintains an organizational pattern that facilitates reader understanding of the argument and information presented.  

Writer employs style and mechanics suited to the genre of academic writing and the specifics of the discipline, including appropriate word choice, usage, and documentation.  
	Writer constructs an organizational pattern that allows for general understanding, although components of the structure may be weak or ill-sustained.

Writer follows the expectations of academic writing, although there may be flaws in diction, usage, or documentation.
	Writer constructs a disjointed or flimsy organizational pattern that fails to lead the reader effectively through the text.  

Writer employs style and mechanics inconsistent with the expectations of academic writing:  misuse of diction, poor usage, flawed documentation.
	


Revised 6 April 2008; A & S Assessment and General Education Committee.
Appendix Seven:
Results from survey of A&S Faculty on effective communication – October 2008
Presentation - For each of the classes you are teaching this semester, do your students give a presentation before a group?

Paper - For each of the classes you are teaching this semester, do your students write a paper that requires locating, analyzing, and formally referencing information sources to support conclusions

WE - For each of the classes you are teaching this semester, is your course writing enriched?

Table 1 - Survey of A&S Faculty

	Number of classes with response of
	Presentation
	Paper
	WE

	0
	20%
	22%
	51%

	1
	49%
	41%
	37%

	2
	10%
	20%
	7%

	3
	17%
	10%
	2%

	4
	5%
	5%
	2%

	5
	0%
	2%
	0%

	
	
	
	

	Neither presentation nor paper
	10%
	
	


Question 5: For the classes you are teaching this semester, are there other types of assignments that you use that have to do with effective communication?  If so, please list them.

· Writing workshops

· Small group informal presentations

· In two of my classes, students are working on expository essay writing (involving pre-writing, editing and re-writing, but not researching).  In addition, students in my other course are working on leading discussions.

· Leading a class discussion

· Poster presentations

· every communication studies paper focuses on logical thought progression, proving your assertions, using active verbs and descriptive language

· The course is run like a tutorial, so there is presentation at each session (the student presents).

· group work, discussion, conferences

· Vocal and Speaking exercises

· Critiques of theatre productions seen   outside of the university.

· Performing Monologues and Theatreical Scenes. "

· working in groups, leading class discussion

· Genetics problems require that students use and explain symbols used in crosses and pedigrees

· Various stories in journalistic formats.

· Students are doing a variety of oral presentations, both informal and formal, as well as writing assignments, both informal and formal (e.g., posting on Campus Cruiser bulletin boards, writing reflective papers, etc.)

· There is a civic engagement component to two of the courses which requires people to participate in political activities which may require them to publicly communication political views.

· Journals, senester writing portfolios, essays

· Written lab reports for non-science majors that do not require references.

· leading a class discussion group

· Article critiques; oral presentations; structured group exercises

· an observation paper, a review paper, an interview paper, and a journal with 40 structured reflection questions. Each paper requires a presentation. Students are also required to lead a discussion in class at least once every two-weeks. 

· Papers that require analyzing and formally referencing sources (not finding them).

· opinions, paper linking a work of fiction to topics covered in class.

· Every week, students in course 3 are required to answer questions about the readings. These questions require students to "locate, analyze, and formally reference" the text to support conclusions.

· students give a second oral presentation

· students write a reflective paper in addition to their two laboratory reports"

· Students select and introduce segments of films.  They must present a cultural analysis and direct classmates to the scene or scenes that support their analysis.

· Mathematics Scavenger Hunt

Appendix Eight:

Results from 2006 National Survey of Student Engagement

Table 2 - A&S Freshman

	Question
	Never
	Sometimes
	Often
	Very Often

	Made a class presentation
	16
	55
	22
	11

	Prepared two ore more drafts of a paper or assignment before turning it in
	5
	41
	35
	19


Table 3 - A&S Seniors

	Question
	Never
	Sometimes
	Often
	Very Often

	Made a class presentation
	0
	22
	37
	41

	Prepared two ore more drafts of a paper or assignment before turning it in
	2
	39
	27
	31


	Table 4 - Number and Length of Papers Written by A&S Freshman


	None
	1-4
	5-10
	11-20
	20+

	Number of written papers or reports of FEWER THAN 5 PAGES
	2
	33
	33
	25
	7

	Number of written papers or reports BETWEEN 5 AND 19 PAGES
	2
	51
	33
	11
	4

	Number of written papers or reports of 20 pages or More
	75
	20
	4
	2
	0


Table 5 - Number and Length of Papers Written by A&S Seniors

	
	None
	1-4
	5-10
	11-20
	20+

	Number of written papers or reports of FEWER THAN 5 PAGES
	6
	25
	23
	27
	19

	Number of written papers or reports BETWEEN 5 AND 19 PAGES
	0
	21
	52
	17
	10

	Number of written papers or reports of 20 pages or More
	6
	75
	13
	2
	4


