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River Civilization: Egypt
Step One: Identify Desired Results (Essential Question(s) National/State/Common Core Standards) 

Unit Summary and Rationale:


	Give a brief overview of the unit content, concepts, and core activities. Provide a rationale for why this unit is important for students.

This is a ten day unit on the Egyptian civilization. Students will study the geography, religious beliefs, traditions, and social structures of Egypt. Students will look in-depth into the gods and afterlife. They will also study and practice the writing system. Students will work individually and in groups. Students will be assessed in a variety of ways such as written assignments, oral presentations, and daily group work.

This unit is important for students because it will engage them in their learning about another culture. Students will be able to compare the Egyptian civilization to the other civilizations they have studied or will study in the future. They will be able to recognize the contributions of this civilization to our world today. This unit incorporates activities and assessments that will challenge students but also keep them engaged and allow them to be very hands-on. Students will have multiple chances to collaborate with their peers and build up their own social skills.



Essential Question(s):

	List the essential questions that underlie this unit. You may have more than one question. Make sure they are linked to the rationale stated above.

· Why was the Nile important?
· What are the positions and roles in Egypt’s society and how did these people live?

· How did geography influence the development of Ancient Egyptian culture?


National Standard(s) or Choose any of your Current National StandardsOptional
	Use NCSS Standards. Please write out Thematic Strand and Performance Expectations, and indicate page number(s). Use more than one Strand.

Thematic Strand: Culture
Performance Expectation: Human beings create, learn, share, and adapt to culture. The study of culture examines the socially transmitted beliefs, values, institutions, behaviors, traditions and way of life of a group of people; it also encompasses other cultural attributes and products, such as language, literature, music, arts and artifacts, and foods.
Thematic Strand: People, Places, and Environments
Performance Expectation: The study of people, places, and environments enables us to understand the relationship between human populations and the physical world. Students learn where people and places are located and why they are there. They examine the influence of physical systems, such as climate, weather and seasons, and natural resources, such as land and water, on human populations.



State Standard(s)/Common Core:

	Use the ONLS for Social Studies. 

List at least two different content strands with at least one content statement supporting each. List the skills topic from either strand, listing the content statement that supports it (there is only one for each strand).

Include at least 1 Common Core Literacies Standard

Theme Regions and People of the Eastern Hemisphere 

Strand History 

Topic Early Civilizations The eight features of civilizations include cities, well-organized central governments, complex religions, job specialization, social classes, arts and architecture, public works and writing. Early peoples developed unique civilizations. Several civilizations established empires with legacies influencing later peoples. 

Content Statement 2. Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
Theme Regions and People of the Eastern Hemisphere

Strand Geography

Topic Spatial Thinking and Skills

Spatial thinking examines the relationships among people, places and environments by mapping and graphing geographic data. Geographic data are compiled, organized, stored and made visible using traditional and geospatial technologies. Students need to be able to access, read, interpret and create maps and other geographic representations as tools of analysis.

Content Statement 4. Latitude and longitude can be used to identify absolute location.

Theme Regions and People of the Eastern Hemisphere 

Strand Geography 
Topic Human Systems Human systems represent the settlement and structures created by people on Earth’s surface. The growth, distribution and movements of people are driving forces behind human and physical events. Geographers study patterns in cultures and the changes that result from human processes, migrations and the diffusion of new cultural traits. 

Content Statement 6. Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment
Literacy Standards

Key Ideas and Details:

CCSS.ELA-LITERACY.RH.6-8.3

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).

Craft and Structure:

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

Integration of Knowledge and Ideas:

CCSS.ELA-LITERACY.RH.6-8.7

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.



Unit goal(s)
	Unit Goal(s)
	Clearly state the major goal(s) of this unit
Students will
· Locate Africa and Egypt using latitude and longitude.

· Expand vocabulary on Ancient Egypt.

· Identify hieroglyphics

· Recall at least two functions of the Nile River that the Ancient Egyptians used
· Conduct research on their own and in groups.

· Write about the mummification process.
· Compare and contrast life in Ancient Egypt to life in other civilizations




Description of Teaching Methodology
	Teaching Methodology
	Discuss the various teaching methods you will be using and why you have chosen these methods.  
· Role play – Students will be given the opportunity to show what they know in a fun and very engaging way. Students will have the chance to dress up and interact with their peers as different people. 
· Blogs – Blogs are a fun way for students to write about what they know or think. Students typically think being able to type something is better than hand writing it, plus on their blog posts they will be able to interact with their classmates. 

· Discussion – The teacher will get the discussion started, but then it is up to the students to keep it going. They will be able to ask each other questions and state their opinions in a safe environment. This will also give students the chance to step up into the role of a leader. 

· Peer Evaluations – Instead of just the teacher looking over their work, students will have their classmates look at their work and provide feedback. Peer feedback can give students a different perspective. This can also encourage students to think more critically of their own work. 
· Individual Research – Students won’t always be given the answer by the teacher or those around them. Students need to learn how to do research on their own and incorporate that research into their work. By having students do some research on their own, they will develop higher-level thinking skills and learn how to analyze sources and information better. 



Context for Teaching
	Context for

Teaching
	     Discuss the circumstances in which you will teach.  Type of school, class size, room arrangement, schedule, available resources including technology, hard copy etc. 

Type of school: Small, rural

Class size: approx. 18-22 per class

Room arrangement: desks grouped

Schedule: 1 hour class periods

Available resources: Chromebook cart, smartboard


Step Two: Determine Acceptable Evidence

How will you know if students have answered the essential questions, reached the desired results and met the standards? What will you accept as evidence of student understanding and proficiency? List pre-, formative, and summative assessments here. Be sure to include a range of appropriate activities along the continuum, including informal checks for understanding, observation/dialogue, quizzes/tests, academic prompts, and performance tasks/projects.
	Pre-
	Formative
	Summative

	Class gathered information chart
Question slip

	Discussions

Pyramids

Posters
	PowerPoint

Wax Museum 


	Using the chart above, explain why you chose these assessments to meet your unit standards and essential question(s). Describe the assessments themselves and what content or concepts they will measure. Discuss ways in which you might use formative assessments to inform your instruction. This description should be in narrative form. 

Question Slip – Students will be given a small slip of paper with two questions on it. The questions will be “Why was the Nile River important to the Ancient Egyptians?” and “What would you like to know about Ancient Egypt?” The first question is key to understanding the civilization. The second question is key to understanding what the students are really interested in. This will help guide the lessons towards student interest.
Chart – As a class, the students (with the help/guidance of the teacher) will create a chart of what they know about Ancient Egypt. This will help other students learn basics of the civilization that others may already know and will also help the teacher see where there are absences of information. 

Discussions – As a whole, there will be many discussions throughout the unit. Discussions are important to allow students time to reflect on what they have learned so far and also to clear up any questions they might have. 

Pyramids – Students will create paper pyramids that fold out. These will give students the opportunity to be artistic and show what they understand about the Egyptian tombs and burials.
Posters – Posters will be made to show what students have learned about the various gods and goddesses. This will allow students to collaborate with their classmates.
PowerPoint – Groups will create PowerPoints about the major pharaohs of ancient Egypt. This will be a way to incorporate technology and allow students to be creative.
Wax Museum – As the final assessment, students will pick roles/people to play in our wax museum. Students will dress up and present knowledge about their role to the viewers that walk through. Students must be able to answer questions about their history and appearance. 



Step Three: Matrix (Plan Learning Experiences and Instruction)
---Separate Document ----
Wiggins, G., & McTighe, J. (1998). Understanding by Design. Alexandria, VA: USCD.
Use of differentiated instruction – Give this a TRY!

	Bullet list the accommodations you will provide for individuals and subgroups within your class (accelerated, ELL, special needs, etc.). 

Accelerated: Students will be given longer/more complicated messages to decode (day two). Students can compare the Egyptian gods to gods of other civilizations. Students can work with more than just an apple for the mummification project to see effects on different fruits/foods. 
ELL: Students will be given fill in the blank notes. Students will have access to a translator online. Students will be shown examples of finished projects. 
Special needs: Students will be given shorter/simpler messages to decode (day two). Students will be given a handout prior to class discussions/individual research. Students will be given fill in the blank notes. 



Self-analysis:

Using the table below, please describe how the content, strategies, and assessments you have planned meet at least FIVE criteria from our Social Studies Best Practices (BP) in class Activity:
	Challenging
	Students are challenged throughout the unit. During most days students are not “spoon fed” answers. Students must research and find the answers themselves. Students are also challenged during the projects because they must figure out what information is important enough to be included on their own. 


	Active
	Students are hands-on during this unit. They are in charge of their own research. They also get to create papyrus and do the mummification process themselves instead of just reading about it. 

	Collaborative
	Students work with a partner or in a group at least once each day. Students either research individually then come together with a partner or they are working in a group to complete a project. 

	Student-Centered
	During this unit, the teacher is more of a guide. The teacher starts the lesson by asking students what they know/think, but then it is up to the students to continue either on their own or in pairs/groups. On one day students are even in charge of leading the discussion themselves. There is very little direct instruction.

	Multi-disciplinary
	This unit includes many different geography aspects as well as other subject areas. A book based on Egyptian culture is introduced during day one that is then transitioned into reading. The mummification process is linked to science through the step-by-step process. 
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