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INTRODUCTION
Much of the emphasis on transition from school to post school options is focused on research into the needs of individuals currently undergoing the process.  While this is important, the awareness, experiences and attitudes towards learning of those who have already left the formal system can provide valuable insights and aid planning for those yet to undergo the transition.
Without hard data, schools and educational support systems are reliant on anecdotal evidence as guiding principles.  Often such anecdotes only arise out of negative experiences and so data become skewed and unreliable.  A full survey of an individuals’ awareness, experiences and attitudes towards learning could provide hard evidence for planning and make available a benchmark to test the effectiveness of planning and facilitate the establishment of guidelines for future program development.
In Britain, MORI conducted a survey entitled "Attitudes to Learning 98 - State of the Nation Survey".  This research surveyed adults, aged 16 years and over throughout the United Kingdom and aimed to provide a benchmark of:

· attitudes to learning

· current and future learning

· why we learn

· how we learn

· awareness of learning opportunities.  (MORI, 1998)

This paper aims to test the suitability of this instrument and its usefulness in benchmarking the South Australian context in order to provide future data and direct for programs designed to support life long learning. This knowledge could have a profound impact on the planning of transition of all students from school, but particularly for those with some form of disability.

In Glasgow this instrument helped shape the form of the developing learning city concept and led to the creation of a network of virtual learning communities loosely branded as REAL.
Prior to its launch as the "Learning City" in 1999, the Glasgow Development Agency (1998) engaged MORI to use the instrument in the greater Glasgow area to provide benchmark measures of individuals’ awareness, experiences and attitudes towards learning.
The report differentiated between two important areas of learning:

· Learning at work and 

· Learning in the community 

(Glasgow Development Agency, 1998)

and provided a greater understanding of the forces that shaped the demand for learning and gave a greater insight into the “desires, goals and motivations of individual learners” (Young, 2003,1). In South Australia such information could provide the impetus for a similar campaign.
BACKGROUND & AIMS OF THE RESEARCH
The change in economic conditions and the effects of globalisation was severely felt in the Scottish constituency of Glasgow, a city historically reliant on heavy industry. The result was deep recession.  For the labour market this meant:

· fewer unskilled and semiskilled jobs

· people having to change their jobs several times in a lifetime

· more employment in the service sector

· more employment in occupations requiring high levels of education and creativity

· rising long-term unemployment

· an increase in the number of part-time, contract and precarious jobs

· shift in economic driving power away from employees.

(Young, 2003)

While the effect of globalisation and economic conditions has not resulted in the same depression for the South West region of the Adelaide metropolitan area, the influence on the labour market has been similar.  However the world wide trends identified by Young (2003) are just as evident in the Adelaide context:

· decline of the traditional family, fall in the popularity of marriage, rising rates of divorce, increase in one parent families and single mothers that never married

· growth in economic inequality and households  where no members are involved in paid employment (excluding those classified as retired).
· rising crime and increasing rates of incarceration

By listening to the desires, goals and motivations of learners the Glasgow Development Board was able to develop a new approach that treated learners "not as passive consumers but as co-creators" (Young, 2003, 1) The result was the creation of REAL - a network of branded, internet enabled virtual learning environments to support, develop and deliver lifelong learning opportunities for individuals and businesses within the Board’s district.
The long term aim of the writer is to examine similar structures that will encourage ongoing lifelong learning through listening to all learners within the South West region of Adelaide.  

In keeping with the theme of “nothing about me, without me” (McGahee-Kohvac, 2003) and the aim to treat learners as co creators rather than passive consumers (Young, 2003) this trial survey aims to develop an understanding of the individuals’ awareness, experiences and attitudes towards learning.  (This process is particularly important for those who have some form of disability.)
From this recommendations may be able to be made regarding its future use as an instrument in a full-scale survey to determine the attitudes and behaviour’s of learners in the South West region of Adelaide.
METHODOLOGY
Trial Sample

The evaluation sample of four adults in the 25 to 30 age group was selected because they left the formal schooling sector around 10 years ago.  It is felt that this group would represent individual awareness, experiences and attitudes towards learning that are set by current individual needs and interests rather than vestiges of more structured formal educational and training requirements they needed to obtain employment when they left school.
Two male and two female subjects were interviewed. All are currently employed full time.

One male and one female were identified as having some form of learning disability during their formal schooling and had a Negotiated Education Plan in place while at school. Both are employed in a supported work environment.

All subjects live in the Marion City Council area, in the south west metropolitan region of Adelaide.

All interviews were carried out by telephone. The close relationship of the subjects to the researcher introduces an element of bias which must be tested in a larger survey.
Definition of Learning

The definition used by MORI’s initial ‘Attitudes to Learning ‘98 - State of the Nation Survey’ was the same as that accepted in the British Department for Education and Employment’s ‘National Adult Learning Survey (NALS)’ (1997)  This definition allows comparisons to be drawn between the Glasgow and the national surveys from 1997 and 1998.
NALS/DfEE Definition

“Learning can involve either formal, taught learning or informal, non-taught learning.

Taught learning, for example, includes training sessions at work, driving lessons, evening classes and teaching yourself using distance learning materials.

Non-taught learning, for example, includes studying and developing your skills on your own without being enrolled on a course, learning on the job at work and keeping up to date with your own interests by reading books etc.” (NALS, 1997)
RESULTS

Because of the extremely small trial sample no differentiation of those identified as having learning difficulties is made in this section, except where there are very significant differences and immediate recommendations for further study are evident.

Current and Future Learning

	Glasgow study (MORI, 1998)
	South West Adelaide mini sample

	In the past 12 months approximately a third of Glasgow residents have been involved in some form of taught learning (a lower proportion than for Britain as a whole).  A similar proportion have been involved in non-taught learning (again a lower proportion than nationally).

About half of Glaswegians would like to participate in some form of taught learning in the next year, a similar proportion would like to take part in non-taught learning.

However, a lower proportion actually think they will take part in taught or non-taught learning, just over a third for each.

That is not to say that Glaswegians don’t see the benefits behind learning - the vast majority feel they should devote time to self-development and an even greater proportion enjoy learning new things.


	In the past twelve months 75% of the sample had undertaken some form of taught. This is much higher than either the Glasgow or British results. Given the nature of the sample and the family traditions of Tertiary education this result is not surprising. The interesting point that emerges when the individual responses are examined is that those partaking in taught courses related to their employment, took no part in any taught or non-taught courses not directly related to their work. This is not surprising given the involvement required in vocationally orientated courses.

All subjects indicated a desire to be involved in both taught and non-taught courses in the next twelve months. Again this is not surprising given the background of the sample.


Why we Learn

	Glasgow study (MORI, 1998)
	South West Adelaide mini sample

	Learning is most commonly associated with discovery and the exchange of ideas, and the term tends to have more positive connotations than training or education.

The vast majority agree learning is personally important to them, and that learning will become more important in the next millennium.

Whilst the majority do enjoy learning new things, there is obviously many demands on people’s time.  Socialising with friends and family, generally relaxing and watching television are all competing for people’s time.  However, Glaswegians prefer learning new things to playing sports, going shopping, working and going to the cinema.

Glaswegians perceive the benefits of learning in terms of both the general and specific - the general in terms of helping them to achieve what they want out of life, the specific in terms of improving job prospects.

The fact that employers or work colleagues are most likely to influence an initial decision to learn supports the perceived benefits of learning.

It may also reflect the importance of being at work for many.


	Learning was associated most strongly with "gaining new skills","discovering" and "enjoyment".

Training was mostly associated with "hard work", while Education was clearly identified with “studying”.

All agreed that learning is important to them and will become more important in the future. 

While socialising with family and friends were paramount, the enjoyment from playing sport and shopping contrast with the Glasgow population. This would most likely reflect a general South Australian experience.

Appreciation of the benefits of Learning reflects the subject’s background and indicates some similarities with the Glasgow and British studies.

As suggested in the Glasgow study learning and work appear highly related. Not unsurprising given the importance of work to the subjects.




How We Learn

	Glasgow study (MORI, 1998)
	South West Adelaide mini sample

	Glaswegians prefer to learn by doing practical things or self-study.

Traditional learning tools are still preferred - books, lectures, videos and TV programmes.

IT learning tools are still in their relative infancy but attitudes are positive - the majority agree IT advances are making learning more enjoyable and easier.

A significant proportion, however, still lack the confidence to exploit the IT revolution.

Working Glaswegians rate “trial and error” and “watching others do the job” almost as highly as taught courses for improving their performance and skills at work.


	Four preferences for learning were clearly evident:

Learning through doing practical things.

Learning with a group of people being given information/instructions by a teacher/tutor.

Exchanging ideas/information with others.

Group activities organised/facilitated by a teacher/tutor.

Surprisingly all subjects immediately identified books/written materials as a clear preference of instructional media.

The mini sample showed a major split in the perceived helpfulness of school in preparing them for their current learning needs. Those who had a Negotiated Curriculum Plan in place while they were at school did not perceive that school had prepared them for the learning they needed in their life today.


CONCLUSIONS
Experiences and attitudes to Learning
The sample is far too small to draw any inferences between the populations of Britain, Glasgow and the trial sample.
However there are strong indications that the survey questions are suitable and appropriate for a community such as the Marion Local Council Area.  The broad range of questions also helps support the concept that education and learning are not confined to promoting economic growth (Wolf 2002) and the broadest definition should be used in attitudinal and behavioural studies.
Future research issues

A properly constituted survey within a Local Council Area could give a clearer indication of the attitudes and behaviours of the local population.  The size of the sample would need to be sufficient to determine if a correlation between the Council area and Britain and or Glasgow existed.  Inferences about the awareness, experiences and attitudes towards learning and baseline data about the attitudes and behaviours of the community could then be drawn so that specific future direction recommendations could be made.
School preparation for lifelong learning

The small sample of students with disabilities in this survey shows a strong suggestion that there is a strong feeling that schools do not prepare them for the learning they need to do in their life today.  This supports research suggesting that transition programs should embrace more than employment and involve preparation for post compulsory education and training (Riches, 1994).  The level of engagement in post school education and training for students with disabilities has traditionally been substantially below their non-disabled peers, and if they do become engaged they are more unlikely to drop out or complete their programs (Stodden, 2001).
Future research issues
Given a sufficient total sample number, those with a disability or integration difficulties could be identified and compared to the general population.  This allow would allow specific recommendations regarding life long learning needs to be made based on hard data, and would have a strong influence on the practices and planning for the transition from school to post school learning for those students identified as having a disability.  It may also give hard data on the barriers to successful post school education.
The use of ICT systems.
There is evidence to suggest that students with learning difficulties experienced much greater difficulty in learning how to using computer than their peers without learning difficulty (Brown-Chidsey & Boscardin, 2001).  Although there is a large variation, students do not always perceive computers as useful in the general everyday classroom learning (King, 1995).  The finding of Lewis et al (1999) that even when computer use resulted in an improvement in the quality of their writing, student attitude to their use remained negative.  A more positive attitude is only found where there was greater access and frequency of use in the classroom (Proctor & Burnett, 1996). This evidence is strongly supported in this preliminary survey as both subjects in the sample who had a Negotiated Curriculum Plan at school, reported concern and anxiety about learning using a computer. 
While recognising that some aspects of computer aided instructions may be more difficult than traditional methodologies (De La Paz, 1999), the keys for success appeared to be:

· availability to machines, so that they are seen as a standard work tool and 

· accessibility to appropriate applications

Despite a small sample, it appears that while students with learning disabilities give similar reports of positive interaction with computers to their non-disabled peers, but they indicate far more negative attitudes and frustrations. (Brown-Chidsey & Boscardin, 2001)

In examining the use of CD-ROM training programs to enable students with dyslexia to learn to read Temple et al (2003) found that technology is effective for students with disabilities when:

· the applications used are able to continually assess individual performance and match the difficulty of the task to the ability of the student

· the applications used are selected to address the unique needs, strengths and weaknesses of the student

· applications that use video technology shows significantly higher success rate the those that do not

· the choice of the applications used is guided by diagnostic assessment tools that our aligned to students documented academic needs

· the applications used provide immediate feedback to students

Their work supports earlier research that showed the use of computers in improving learning outcomes for children with cerebral palsy, autism or severe learning disabilities (Weir, 1987) and as an important socialising agent developing positive interactions between students (Michayluk & Saklofske, 1988; Ryba, Selby & Nolan 1995).

Future research issues

A worthwhile follow up project would be to examine how the use of ICT would result in improved transition from school to post school options of students with integration difficulties

The project could review, identify and establish a collection of appropriate flexible learning materials that address the skills and attitudes needed for students with integration difficulties to move from school to post school options. 

The result would be a collection of:
· Work Education resources
· Basic Life Skills resources

that are verified, assessed and rated for suitability, accessibility and validity

Linked to this could be a supplementary project that improves access to flexible learning opportunities for those with integration difficulties. This would aim to develop a system that allows materials and resources to be more easily available and accessible to those with integration difficulties. The result would be an Icon based navigation system that is validated and tested for suitability, accessibility and reliability.
This small scale survey has provided an opportunity to listen to a very limited number of learners in the South West area of metropolitan Adelaide, and may lead to an expanded study where all learners from this area can become co-creators in developing a new paradigm that supports learning needs for the transition through perpetual life changes. The associated projects identified could provide support and encouragement specifically for those with a disability to access a collection of resources that would specifically help their transition from school to a fulfilling post school option.
Any resulting programs or structures developed from this approach would have as its foundation “nothing about me, without me” (McGahee-Kohvac, 2003) and aim to treat learners as co creators rather than passive consumers (Young, 2003)
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Appendix 1 - Detailed Results

Current and Future Learning

Taught learning

Q1. Please tell me if you have been involved with any of these forms of learning in the past twelve months.

	Q1
	Glasgow%
	Britain%
	Sample%

	Taught courses designed to help you develop skills that you might use in a job
	18
	23
	75

	Taught courses that were meant to lead to qualifications
	12
	14
	50

	Learning which involved working on your own from a package of materials provided by an employer, college, commercial organisation or other training provider
	10
	16
	50

	Courses, instruction or tuition in driving, playing a musical instrument, in art or craft or sport or any practical skills
	9
	14
	25

	Any other taught course, instruction or tuition
	5
	9
	25

	Evening classes
	4
	9
	25

	None of these
	67
	53
	0

	Sample number
	(496)
	(1043)
	(4)


Non-taught learning

Q2. Please tell me if you have been involved with any of these forms of learning in the past year.
	Q2
	Glasgow%
	Britain%
	Sample

	Time spent keeping up to date with developments in the type of work you do e.g. reading books, manuals or attending seminars
	19
	34
	75

	Deliberately trying to improve your knowledge about anything or teaching yourself a skill without taking part in a taught course
	13
	31
	25

	Supervised training while you were actually doing a job
	13
	18
	75

	Studying for qualifications without taking part in a taught course
	3
	4
	25

	None of these
	68
	44
	0

	Sample number
	(496)
	(1043)
	(4)


Desire to learn

Q3. How much would you like to take part in any taught learning activities in the next twelve months?
	Q3
	Glasgow%
	Britain%
	Sample

	A great deal
	16
	22
	0

	A fair amount
	31
	38
	75

	Not very much
	18
	21
	25

	Not at all
	31
	17
	0

	Don’t know
	4
	2
	0

	Sample number
	(496)
	(1043)
	(4)


Q4. How much would you like to take part in any non-taught learning activities in the next twelve months?
	Q4
	Glasgow%
	Britain%
	Sample%

	A great deal
	13
	25
	0

	A fair amount
	32
	40
	25

	Not very much
	19
	19
	75

	Not at all
	29
	14
	0

	Don’t know
	5
	2
	0

	Sample number
	(496)
	(1043)
	(4)


Likelihood of learning

Q5. How likely are you to take part in any taught learning activities in the next twelve 

	Q5
	Glasgow%
	Britain%
	Sample%

	Very likely
	18
	24
	25

	Fairly likely
	18
	25
	50

	Not very likely
	23
	26
	25

	Not at all likely
	36
	23
	0

	Don’t know
	4
	2
	0

	Sample number
	(496)
	(1043)
	(4)


Q6. How likely are you to take part in any non-taught learning activities in the next twelve months?

	Q6
	Glasgow%
	Britain%
	Sample

	Very likely
	12
	27
	25

	Fairly likely
	26
	33
	0

	Not very likely
	22
	21
	75

	Not at all likely
	33
	17
	0

	Don’t know
	7
	3
	0

	Sample number
	(496)
	(1043)
	(4)


Awareness of Personal Development

Q7. How strongly do you agree or disagree with the following statement?
	Q7
	
	Agree%
	Disagree%

	Developing myself is something that I should devote time to.
	Glasgow

Britain

Sample
	70

72

100
	14

13

0

	I enjoy learning new things.
	Glasgow

Britain

Sample
	92

93

100
	3

3

0

	Sample number
	Glasgow

Britain

Sample
	(496)

(1043)

(4)
	


WHY WE LEARN

The meaning of learning

Q8. For each of these words or phrases I read out can you tell me whether you associate it most with a) learning, b) training or c) education?

	Q 8
	Glasgow
	Britain
	Sample

	
	Learning %
	Training %
	Education %
	Learning %
	Training %
	Education %
	Learning %
	Training %
	Education %

	Achievement
	44
	23
	32
	37
	27
	34
	50
	0
	50

	Being taught
	39
	14
	47
	31
	19
	48
	25
	50
	25

	School
	24
	2
	73
	26
	3
	71
	50
	0
	50

	Qualifications
	17
	30
	51
	12
	37
	49
	25
	25
	50

	Gaining new skills
	27
	65
	6
	23
	72
	3
	100
	0
	0

	Hard work
	38
	45
	13
	36
	41
	18
	25
	75
	0

	Boring
	19
	15
	43
	24
	18
	31
	50
	25
	25

	Discovering
	74
	8
	16
	70
	7
	19
	100
	0
	0

	Enjoyment
	65
	22
	9
	62
	21
	11
	100
	0
	0

	Computers
	42
	35
	20
	30
	47
	19
	25
	50
	25

	Exchanging ideas/information with others
	69
	14
	14
	54
	16
	27
	75
	0
	25

	Finding out more
	71
	11
	17
	67
	8
	21
	100
	0
	0

	Studying
	32
	9
	59
	33
	7
	57
	25
	0
	75

	TV/Video
	61
	8
	25
	60
	9
	24
	75
	0
	25

	Personal growth
	66
	19
	12
	52
	19
	23
	50
	25
	25

	Sample Number  
	(496)
	(1043)
	(4)


The importance of learning
Q 9. Thinking about this definition of learning how important or unimportant is learning to you personally?

	Q 9
	Glasgow %
	Britain %
	Sample %

	Very important
	52
	63
	50

	Fairly important
	30
	27
	50

	Neither important or unimportant
	10
	5
	0

	Fairly unimportant
	5
	3
	0

	Very unimportant
	2
	1
	0

	Sample number
	(496)
	(1043)
	(4)


Q 10. Thinking about this definition of learning how important or unimportant is learning to you personally?

	Q 10
	Agree %
	Disagree %

	Learning will become more important in the next millennium
	Glasgow (496)
	83
	6

	
	Britain (1043)
	83
	7

	
	Sample (4)
	100
	0


Enjoying Life and Learning

Q11. Which three of these things do you enjoy doing most?
	
	Glasgow %
	Britain %
	Sample %

	Socialising with friends
	65
	58
	100

	Spending time with family
	51
	56
	75

	Relaxing at home
	40
	40
	25

	Watching TV
	32
	22
	0

	Reading
	27
	32
	0

	Learning new things
	21
	28
	0

	Playing sports/doing physical exercise
	20
	24
	50

	Going shopping
	19
	13
	50

	Being at work
	10
	16
	0

	Going to the cinema
	8
	5
	0

	Sample number
	(496)
	(1043)
	(4)


Perceived benefits of learning
Q12. Please tell me in which way you think learning could be most useful to you personally?
	Q12 Most useful
	Glasgow %
	Britain %
	Sample %

	Helping me to achieve what I want out of life
	23
	na
	25

	Improving my job prospects
	21
	na
	25

	Satisfy my personal interest/curiosity
	18
	na
	0

	Stretching my brain
	18
	na
	0

	Improving my quality of life
	15
	na
	25

	Increasing my self-confidence
	14
	na
	25

	Improving performance in current job
	7
	na
	0

	Increase salary
	7
	na
	0

	Improving my standard of living
	9
	na
	0

	Sample number
	(496)
	(na)
	(4)


Influences to start learning
Q13. Which of the following would influence you most in deciding to start learning?
	Q13
	Glasgow %
	Britain %
	Sample %

	Employer/through work/work colleagues
	41
	21
	50

	Friends
	38
	36
	0

	Information from local college/institute
	13
	13
	25

	Information on television
	12
	10
	0

	Parents/relatives
	11
	25
	25

	Your children
	11
	9
	0

	Information from Library
	9
	11
	0

	Information in local newspapers
	8
	8
	0

	Information in national newspapers
	8
	8
	0

	Information from magazines
	7
	8
	0

	Careers guidance/careers centre
	7
	5
	0

	Sample number
	(496)
	(1043)
	(4)


Encouragement to learn

Q14. Do you agree or disagree with the following statement?
	Q14
	
	Agree %
	Disagree %

	School prepared me for the learning that I need to do in my life today.
	Glasgow (496)

Britain (1043)

Sample (4)
	49

48

50
	40

41

50


Note: Disagreement in the sample came from those who had a Negotiated Curriculum Plan at school

Barriers to Learning
Q15. Do you agree or disagree with the following statement?
	Q15
	
	Agree %
	Disagree %

	The stress laid on gaining qualifications puts me off learning
	Glasgow (496)

Britain (1043)

Sample (4)
	32

37

75
	49

45

25


LEARNING AT WORK

Encouragement to learn
Q16. Do you agree or disagree with the following statement?

	Q16
	Agree %
	Disagree %

	I would find time to use a work place learning centre or resources room if it would help me to do my job better
	Glasgow (496)

Britain (1043)

Sample (4)
	65

69

75
	22

16

25


Employer support 

Q17 Do you agree or disagree with the following statements?

	Q17 (Base: All who are currently working)
	Agree %
	Disagree %

	My employers supports me if I want to go on a course to learn new things not directly related to my job
	Glasgow(223)

Britain (1043)

Sample (4)
	31

31

50
	50

47

50

	There are enough opportunities for me to learn new things where I work
	Glasgow(223)

Britain (1043)

Sample (4)
	58

59

75
	34

31

25


HOW WE LEARN

Learning in the Community

Preferred style for learning

Q18 In which three of the following ways do you prefer to learn?

	Q18
	Glasgow %
	Britain %
	Sample %

	Through doing practical things
	43
	45
	75

	On my own/self-study
	34
	45
	0

	With a group of people being given information/instructions by a teacher/tutor
	29
	33
	75

	By practising something on my own
	29
	27
	0

	Exchanging ideas/information with others
	25
	32
	75

	By watching demonstrations 
	27
	24
	0

	Thinking for yourself
	19
	22
	0

	Group activities organised/facilitated by a teacher/tutor
	19
	20
	75

	One-to-one study with a tutor
	17
	21
	0

	Other
	1
	*
	0

	No preference
	5
	1
	0

	Don’t know
	4
	1
	0

	Sample number 
	(496)
	(1043)
	(4)


* not available

Note: All members of the sample group selected three of four preferences:

· Group activities organised/facilitated by a teacher/tutor

· Exchanging ideas/information with others

· Through doing practical things

· With a group of people being given information/instructions by a teacher/tutor

Each preferences indicates some for of active participation with others.

Preferred Materials/tools For Learning

Q19. If you wanted to learn something new which of these methods would you prefer to use?

	Q19
	Glasgow %
	Britain %
	Sample %

	Books/Written materials
	58
	72
	100

	Lectures
	35
	42
	0

	Videos
	31
	32
	0

	TV programmes
	28
	32
	0

	CD-ROM/computer software packages
	15
	23
	0

	Internet
	11
	11
	0

	Audio-tapes/CDs 
	8
	14
	0

	Other type of learning material
	5
	8
	0

	Other
	1
	2
	0

	None of these
	4
	1
	0

	Don’t know
	3
	1
	0

	Sample number 
	(496)
	(1043)
	(4)


Note: All sample subject immediately and clearly identified Books and written materials indicating a primary preference for this medium as the most valid and reliable.

Q20. How much do you think you can learn from each of the following?

	Q20
	Glasgow
	Britain
	Sample

	
	Great deal/ Fair amount
	Not a lot/ nothing
	Great deal/ Fair amount
	Not a lot/ nothing
	Great deal/ Fair amount
	Not a lot/ nothing

	Reading books
	93
	6
	95
	4
	100
	

	Watching educational TV
	93
	6
	93
	6
	50
	50

	Using reference books
	87
	10
	88
	10
	100
	0

	Reading newspapers
	75
	24
	73
	26
	75
	25

	Using computers
	70
	15
	69
	20
	100
	0

	Using the Internet/CD ROMs
	66
	16
	64
	21
	100
	0

	Watching TV generally
	66
	34
	59
	41
	25
	75

	Listening to the radio
	51
	45
	57
	40
	50
	50

	Sample number:  Glasgow (496)  Britain (1043)  Sample (4)


The Use of IT

Q21. Do you agree with the following?

	Q21
	Glasgow %

Agree
	Britain %

Agree
	Sample %

Agree

	The advances in technology are making learning more enjoyable
	76
	75
	100

	The advances in technology are making learning easier
	79
	74
	100

	I am unsure/worried about learning new things using computers
	44
	39
	50

	Sample number:  Glasgow (496)  Britain (1043)  Sample (4)


Note: Those subjects in the sample group who had a Negotiated Education Plan identified issues and concerns about learning new things using a computer.

Effective learning at work

Q22. In your own experience, which of the following methods of learning, if any, improve your performance/skills at work?

	Q22
	Glasgow%
	Britain%
	Sample%

	Taught courses/training to improve how you do your job during paid work hours
	50
	56
	75

	Your own trial and error
	48
	48
	50

	Watching others do the job
	36
	39
	25

	Informal advice/tips on how to do your job from your line manager/workmates
	34
	46
	25

	Teaching yourself things that help you do your job outside paid work hours
	20
	27
	0

	Taught courses about things you are interested in, but that are not related to your job, during paid work hours
	10
	9
	0

	Taught courses about things you are interested in, that are not related to your job, outside paid work hours
	8
	9
	0

	None of these
	6
	4
	0

	Don’t know
	1
	1
	0

	Sample number (All who are currently working)
	(223)
	(1043)
	(4)


