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DETAILED SCHOOL SCORES 2006

CRITERION 1

LEADERSHIP
1.1 SCHOOL LEADERSHIP

1.1.1 School leaders develop vision and set focus and direction.

Strengths

School leaders revisited the school vision in the Strategic Planning exercise in Nov 2004. Our Vision ¨To be a vibrant and innovative centre of learning in a caring and conducive environment to nurture each pupil with Christian values to be a gentleman, scholar and sportsman" still holds and is reflected in the Strategic Plan 2005 to 2007. The school used the SWOT model to ascertain the school's strengths, weaknesses, opportunities and threats. Based on SWOT analysis, the school reviewed the previous strategic plan and formulated the current strategic thrusts ¨Able Leadership, Holistic Education, Developing Staff Capacity and Optimising the use of IT and Other Resources"; taking into account important trends and future challenges. School goals are then formulated aligned to these thrusts. 

Values 

As a mission school, our vision and mission are anchored on the core school values: Diligence, Determination, Loyalty and Dedication, Courage, as well as Christian values. School leaders together with the EXCO have put the school values into context for staff and pupils and they are reflected in the school strategic plan.

School leaders place importance on nurturing pupils to be committed and loyal to the country as well as to appreciate the racial diversity in Singapore. School leaders set the following direction for NE in school: to raise conviction and enable staff in delivering the NE values; to instill knowledge, passion and commitment in pupils and to involve parents where possible. Processes are put in place to ensure that these values are instilled in the pupils during both curriculum and co-curriculum settings. 

School leaders also identify the need to establish a comprehensive character development framework incorporating the structure of Social Emotional learning Framework (SEL).

Future trends, directions and opportunities 

School leaders identify future trends, opportunities and challenges by scanning the external environment and taking leads from MOE initiatives. 

School leaders recognized the importance of IT skills with advances in technology and the need to nurture pupils who are innovative and enterprising. Hence, emphasis and resources are deployed to encourage the harnessing of information technology and to create various platforms for staff and pupils to display their creativity and innovation. The school also seizes the opportunity to enhance its distinctiveness in its strength in harnessing Information Technology for administration as well as Teaching and Learning. In recognition of its strength, the school was appointed the Cluster IT centre in 2002 and the North Zone IT Centre of Excellence 2005. The school was invited by ETD to propose its plan for a 'Future School of Singapore'.

To help the pupils adopt a global outlook and for staff to gain international perspectives to education, school leaders have created future opportunities for the school through international networking; the school has committed a long term exchange programme since 2004 with schools in China: Gao Xin No. 1 High School, Xi'an Gao Xin No 1 and No 2 primary schools. The collaboration with schools in China further enhances the school's SAP distinctiveness.

School leaders recognized the increasing emphasis on Life Sciences and that more pupils are interested to develop their interest in this area. In response to this trend, more focus has been given to this area in the school and life science enrichment programmes are created to stimulate and deepen both primary and secondary pupils' interest in it. 

As an indication of the school's continuous effort to improve its processes and strive for excellence, the school leaders see the achievement of awards as a benchmark for the school as well as a form of recognition of the school's achievement. 

Adapting to change and ambiguity

The school recognises the increasing importance of home-school partnership in education, hence, it establishes the School Family Life Education Programme both in primary and secondary sections to forge stronger bond between the pupil and his parents so that this would in turn impact his total development positively. 

In response to MOE initiative of TLLM, school leaders recognises the need to develop the staff capacity so that they can better engage the pupils, through initiatives such as in the secondary section - Protected Time and changes in time-table to allow for staff development sessions. In the primary section - an innovation module was designed and integrated into various disciplines across the six levels to enhance an innovative culture in line with TLLM, and a new middle management post has been created to facilitate this school initiative. 
Areas for Improvement
The school could further streamline its processes to establish a stronger link in the programmes between the primary and secondary sections to optimize the resources. 

1.1.2 School leaders ensure that the school’s management system is developed, implemented and continuously improved.

Strengths

School Management System

In the Secondary section, the Vice-Principal assists the Principal to oversee the areas of curriculum, staff and pupils assisted by 10 HODs, 8 SH/LHs and 3 Senior Teachers. The Vice-Principal (Admin) assists the Principal to oversee school administrative and operational processes assisted by 2 AMs and 1 OM. The HODs, SH/LHs and Senior Teachers are empowered to manage the pupil-focused processes in school. In the secondary section, the 12 Committees headed by key personnel are also formed to plan, implement and review key school programmes. Job scopes for key personnel and terms of reference for the various committees are spelled out, and HODs submit half yearly progress report to the Vice-Principal to ensure delivery of strategic plans.

In the Primary section, the Vice-Principal assists the Principal to oversee the areas of administration, curriculum, staff and pupils assisted by 6 HODs, 7 SH/LHs, 1 Senior Teachers, 1 AM and 1 OM. 

The school adopts the School Excellence Model (SEM) as a management and an appraisal tool. The middle management takes on the role of criterion owners to lead the teachers in this aspect. 

Processes for Managing Staff professional development 

To develop the capacity of the staff, the school embarked on the People Development journey in February 2005 to enhance our professional development programme. A PD committee was set up to ensure that the school's professional development processes are aligned to the People Developer Standard. The People Developer Award attained in September 2006 affirmed this. The induction programme involves a combination of monitoring, support and assessment especially for trainee teachers. It also provides opportunities for trainees to observe and learn from experienced teachers in classroom pedagogy and management. The programme includes a checklist designed to help new staff and trainees meet with their respective Heads of department, cooperating teachers and the relevant and administrative support personnel.



Processes to identify, plan and implement Improvements and encouraging Innovations 

School leaders have established various platforms to encourage innovations and school improvements. The staff is strongly encouraged to give suggestions for continual school improvement through the ESSS, and Staff Focus Group Discussion sessions, which are conducted twice yearly. All staff is involved either in Learning Circles, Action Research, Innowits (IP tools to create prototypes) to look into school improvement and innovation. Staff are also encouraged to share their innovative practices at department, school, cluster, zonal and national levels, and on ALI, an international IT platform. In the primary section, school leaders engage staff through a staff forum initiated this year as a comprehensive staff feedback platform. Areas of concern have been highlighted and these issues are discussed at EXCO meetings for improvement to be implemented in 2006/2007. A school improvement movement was also launched in the Primary Section in mid-2006 to streamline the area of staff involvement in school improvement into 10 categories that is aligned to the school strategic thrusts; this is to enhance the quality of the suggestions that would be raised. 

In the secondary section, the Vice-Principal gathered feedback from pupils on school improvement through her class visit sessions held throughout the year. The Class Suggestion Scheme provides opportunity for the pupils to give suggestions for school improvement. An I & E Committee was set up to develop programmes to encourage innovation and enterprise in pupils. 

Review of strategic plans

At the school management level, the strategic plan has been renewed and changes are made in response to the changes in the external education landscape.
Areas for Improvement
To formalize the structure for sharing of innovative practices and the measuring of the effectiveness on school improvement. 
1.1.3 School Leaders communicate quality school values to staff, students and other stakeholders.

Strengths

The school leaders make use of all opportunities [of time and space] to articulate the school vision and values, in both oral or written forms to pupils, staff and other stakeholders through a variety of platforms:

Communication to Staff

School leaders articulate and reinforce school vision, values and directions to staff during Contact Time and annual staff meetings and staff retreats. 

School leaders endorsed the departments' vision, goals and action plans to ensure alignment to the school's vision and strategic plans.

Communication to Pupils

School leaders articulate and reinforce school vision, values and directions to pupils during assembly period, morning assembly, school functions and events such as first day of school, Parent-Teacher Meetings, Founder's Day, VP's dialogue sessions with pupils. Secondary section - Secondary 2 Subject Combination Talk, Secondary 1 Welcoming Ceremony, Secondary 4 leavers' Ceremony. Primary section P1 orientation, customized Parent-Teacher Meetings catered to the needs of the different primary levels, Primary 6 Day of Honour, Primary 4 Option Briefing.

Communication to other Stakeholders

School leaders articulate and reinforce school vision, values and directions during school functions and events, via school website, e-portals and in letters addressed to parents. School leaders also communicate to other stakeholders such as board members and alumni members during school events, school board meetings, alumni meetings, school website and in letters addressed to them. 


Communication of Performance Targets to Inspire Pupils to better performance

In the Secondary section, school leaders set targets for the pupils at the beginning of the year during assembly and in class to inspire them to better performance. Performance targets and expectations are also communicated to all secondary two pupils and parents at the Subject Combination Talk.

Address stakeholder concerns

The school adopts open communication policy between school and partners. School leaders address parental concerns by inviting them to provide feedback and suggestions through the school email, letters and year-end survey. Follow-up action is then directed to the relevant personnel for action to be taken.
Areas for Improvement
 

To increase the frequency of contact with stakeholders. 
1.1.4 School leaders role-model commitment to excellence in their day-to-day activities

Strengths

Personal Involvement

School leaders demonstrate administrative efficiency daily and set standards of excellence in service for staff through their daily contact with pupils, parents and visitors to the school; school leaders also provide supervision and guidance through Management by Walking About.

Coaching and Mentoring and Empowerment

The Principal coaches the 3 Vice Principals through daily conferencing. He encourages them to keep a learning journal to reflect on their day-to-day practices as part of their professional development. 

The Vice Principals in turn mentor EXCO members by helping them set targets, and helping them monitor and evaluate their own learning. Key personnel with high potential are further developed to take on duties on a higher platform such as to head Cluster Communities of Practice. 2 key personnel, HOD IT and HOD Humanities, HOD Science were appointed to head 3 Cluster CoPs this year. At the same time, key personnel were also further developed through the North Zone Tea Sessions and North Zone In Conversation Sessions. 

Key personnel are empowered as Reporting Officers to provide performance coaching for their staff. They draw up developmental plans for each staff to help build their capacities and achieve their career goals. Teachers with high potential are also given opportunity to expand their capability by leading in various school projects.


Promoting learning

School leaders encourage learning among staff by providing opportunity for staff to be attached to schools in China for teaching experience as well as creating professional development sessions and Protected Time for staff to learn and grow professionally, as well as upgrading through post-graduate studies. School leaders also share with staff professional materials obtained from courses they have attended, from their own readings as well as recommended websites, to promote learning. 

Promoting health and well-being

In the Secondary section, school leaders establish a Cherish Committee consisting of key personnel to review and improve on the processes and programmes in the school so as to promote a healthy lifestyle through a well-being programme for pupils and teachers. Staff Retreats are carried out for the bonding and learning among staff.

Review and Improve effectiveness of own leadership

School leaders improve their own leadership effectiveness by attending customized retreats organized by MOE School Division and reading up on educational development.

Areas for Improvement
To explore the possibility of using the 'Understanding by Design' framework for improvement in Teaching and Learning. 

1.2 SCHOOL CULTURE

1.2.1 The school drives and supports implementation of school values.

Strengths

The school places important emphasis on character formation and inculcation of values in the pupils. As a Catholic mission school, our vision and mission are anchored on Christian values and traditions, and the school core values. These are cascaded through various activities and programmes guided by our school’s four strategic thrust.

Communication Process 

The communication process is clear and closely linked to daily actions. Through this process, teachers and pupils are able to identify with the values. The values are communicated through physical display of school values as a form of visual reminder, recitation of the Marist Creed, morning prayers aligned with school values, pupils¡¯ handbook and integrated into school-based programmes. In the secondary section, the school adopts an annual theme and a theme for each term. There is also a theme song to reinforce the Christian values. Masses are held to celebrate special events like Easter and exams masses are conducted to bless all the pupils. 

Integration of School Values

A conscious effort has been made in introducing school values to the respective programmes such as Pastoral Care Programme, Assembly Talks, Religious Education, CCA activities, CIP, camps and other outdoor activities, IP teaching and learning programmes as well as major school events. In the Primary section, a Character Development Framework is being developed and a PE portfolio is used to introduce the values. In the Secondary section, values are also instilled in pupils every morning through inspirational stories told during the morning assemblies. This approach has helped to keep school values alive, enhance the outcome and is closely aligned with the strategic thrust of providing holistic education to pupil. 

Providing platforms/opportunities for value demonstration 

The school has created hands-on opportunities for teachers and pupils to instill in them a sense of self-actualisation and this is also closely aligned with the strategic thrust of providing holistic education to pupils. The opportunities offered to pupils are through student leadership roles such as councilors, prefects, CCA leaders, class committee members and other task-based leadership platforms, as well as their involvement in various school programmes and events such as CIP, Marist Youth Day (Secondary section), National Education Events and various celebrations. The opportunities offered to staff are through staff sharing and collaborative platforms such as Good Practice Carnival (Primary section), Learning Circles, Peer Teaching & Learning Support Structure (Primary section), Staff Retreats and Induction Programme.

Recognition and Reinforcement

The approach of recognition and reinforcement to teachers and pupils highlights the prominence of our school values. It also moulds them in their respective roles and heads towards establishing role models. Staff and pupils are rewarded for demonstrating school values through the Marist Teacher of the Year and the Marist of the Year (Student) Awards. It is also an important criterion for consideration for the Outstanding Contribution Award (Individual and Team) and Caring Teacher Award given to the staff. Staff are also rewarded with overseas working trips and conferences. In the Secondary section, the school also rewards classes, which have exhibited the school values by accumulating consecutively 10 As for classroom cleanliness. 
Areas for Improvement
To increase the number of awards to be given so as to give recognition and reinforce the practice of school values by staff and pupils. 

1.2.2 The school involves middle management in promoting and integrating school values which encourage innovation, learning and achievement of the school’s goals down to the department and individual staff level.

Strengths

  

Middle managers play the key role, as the bridging factor to align and promote staff effort to departmental and school’s goals. The middle management encourages staff to be innovative and to strive for excellence towards achieving school goals by setting targets and expectations during departmental meetings and individual work review sessions. The middle management also provides constructive feedback to the officers under their charge on their conduct and performance during the work review sessions as well as during informal dialogue sessions and in the Primary section, promoting peer support structures within department. In mid-2006, a new role at middle management in the Primary Section has been created to actively promote innovation on a whole-school approach. The role of the Subject Head (Innovation and Research) has been tasked to draw up a structured programme to incorporate an innovative component in the 6-year teaching and learning programmes for the pupils. The actual plan will be deployed in 2007.

School Leaders provided middle managers with sufficient autonomy to actively seek for new approaches to adopt innovative teaching and learning approaches within and beyond their departments.

The middle management is empowered to recognize and reward staff through their roles as reporting officers. The middle management also sits on the various award selection committees such as Marist Teacher of the Year, Outstanding Contribution Awards and Caring Teacher Awards. Middle managers actively nominate their staff with such contributions for opportunities for further exposure. (E.g. Overseas attachment and skills enhancement courses and seminars.)

In the Primary section, based on the findings from the Staff Forum conducted in mid 2006, middle managers have been tasked to draw up additional internal structures to acknowledge and encourage staff contributions. 

Areas for Improvement
To review KPIs on innovative practices in school. 

1.2.3 The school involves middle management in active review of work unit plans

Strengths

     

Middle managers are the key component in terms of conducting regular reviews at departmental level. There are comprehensive review structures established for these purpose such as departmental review meetings (IP & Non-IP Departments), Individual Work Review Sessions, Committee Meetings, End-of-year Systemic Review Meetings and in the Primary section, level review meetings (Teachers teaching subjects within same level), Subject-Based Review Meetings.

Besides the former review of the overall action plans every semester, findings and relevant data gathered from the other meeting platforms are also channeled into the review of the action plans.

These are done to ensure that the school is progressing towards the targets set at the beginning of the year, and also to ensure alignment with the school’s goals and strategic thrusts. 

Revisions of the action plans based of feedback are communicated to relevant teachers to ensure consistency in their implementation

In the secondary school, the organizing committees also conduct review of major school events after each event. An ‘After Action Review’ form would be completed for future reference.
Areas for Improvement
There is a need to establish a common monitoring mechanism to track the outcomes of the follow-up actions based on review findings
     

 

1.2.4 The school involves Student Leaders in transmitting school values

Strengths

 

Student Leaders in the secondary section include the Class Committee members, Student Councilors and CCA Leaders and other task-based leadership role. Student leaders in the Primary section include Prefects, CCA Leaders, Class Monitors and other task-based leadership role.

Trainings

Formal and structured trainings have been made available for student leaders to equip them with the necessary skills to handle their task. The school made a conscious effort to incorporate values into their training package to highlight certain behavioural and performance indicators.

Development Opportunities

The school provides platforms for student leaders to exercise their leadership abilities through running of school events, such as morning assembly, leading in creed recitation and morning prayers, silent reading (only Primary section), hosting and organization of school-based events, assisting in daily classroom management.

These opportunities allowed the student leaders to have an avenue to demonstrate their values that were cascaded to them through the trainings provided by the school. 

In the Primary section, the student leaders are also involved in school improvement effort through gathering suggestions and feedback from their members. The teacher advisors will raise this during EXCO meetings to discuss for possible action for improvement. In the Secondary section, CCAs leaders (NCOs for uniform groups, captains of sports groups, EXCO members of clubs and societies) are involved in decision making for school improvements and encouraged to contribute their ideas and creativity in their CCAs.

Reviews

Student leaders in the Primary section were constantly engaged with their respective teacher advisors to review on their leadership roles and responsibilities. These provided them with the opportunity to feedback on the challenges and areas for improvement pertaining to their roles and responsibility. 

Areas for Improvement
To create more platforms for student leaders to transmit school values. 

1.3 RESPONSIBILITY TO SOCIETY

1.3.1 The school involves its students in community / environmental programmes

Strengths

     

The school aims to promote active citizenry among its pupils through its Community Involvement Programme (CIP). The school has set a minimum target of 8 hours of CIP for the secondary pupils and 6 hours for the primary pupils.

Involvement in Community Programmes

The school approaches community involvement on a school-wide approach - The secondary school organizes the annual Marist Youth Day whereby the pupils organize a food and fun fair to raise funds for its School Needy Pupil Fund; The primary school organizes an annual 'Use Your Hands Campaign' to instill the values of responsibility and care in the pupils; it also adopted the 'Cranes to Grains' project to help the needy in the community; it organizes an annual food drive jointly with the voluntary organization, Food From The Heart, to help the poor and needy in the community.

The school approaches community involvement on a class basis. In the secondary section, each class is given the opportunity to select its choice of approved charity organization, as well as to decide on how to meet the needs of the organization, under the guidance of the form teacher. The pupils reflect on their learning after they have completed their CIP in term 4 during the RME lessons. In the primary section, the upper primary classes take turn every year to visit the Sree Narayana Mission Home for the Aged Sick as part of its CIP. The school tracks all community involvement activities and these are reflected in every pupil's report card. 

The secondary pupils serve the school community through the Math Peer Tutoring programme or the Tutoring Programme held jointly between the primary and secondary sections.

The respective uniformed groups in the primary and secondary sections also organise CIPs for their members.

Involvement in environmental programmes

The pupils are encouraged to care for the environment through recycling. Recycling corners are set up in both primary and secondary sections. In the primary section, recycling bins are also placed in the classrooms as well. 

The secondary section conducts the 'Newspaper Collection' Drive as part of its Earth Week Commemoration activities. 

In the primary section, all primary six pupils are involved in the Seashore Life Programme to clean up the beaches as part of their effort to care for the environment. The primary pupils are involved in caring for the school environment through the following activities - All primary 4, 5 and 6 pupils are rostered to help in the cleaning of the school canteen after recess; all primary 1,2 and 3 pupils are rostered to help pick up litter in the school during one of the Civics and Moral Education lessons. 

The school reviewed its CIP for improvement. In the primary section, the Community Involvement Committee decided to replace some of the CIP activities based on pupils' and teachers' feedback to ensure that the activities conducted are meaningful. 
In the secondary section, the lower secondary pupils will focus on CIP projects that will help raise their awareness of service learning in the following year. 
Areas for Improvement

  

To increase the number of pupil-initiated projects so as to raise the level of awareness and direct involvement among the pupils. 

1.3.2 The school involves its staff in community / environmental programmes.

Strengths

 

The staff is actively involved in community programmes. They work together with the classes in the various class CIP as well as on the school wide CIP. 

The school staff is also encouraged to care for the environment and recycle paper through the placement of educational posters and Paper Recycling Bins in the Staff room. All staff makes the effort to recycle and reuse paper. 
Areas for Improvement

To formalize a programme for staff involvement in CIP. 

 

1.3.3 The school manages its resources for community improvement.

Strengths

The school's facilities have been used by various external organisations free of charge such as MOE/ Zonal/ Cluster (Meetings/ Workshops). For example, the SRC/ Boardroom is used for N4 Cluster EXCO meetings and N4 Communities of Practice. IT facilities are used for training by N4 Cluster schools, other schools and overseas visitors. Members of the Singapore Badminton Association's Affiliated Training Centre, as well as pupils from other schools use the school hall for badminton training. The school facilities are also used by alumni members for meetings and recreational purpose. 

To enhance family life by providing family life education programmes to parents, staff and students and making family resource easily available to parents, staff and pupils. Parents, staff and the staff's families were coached on means and ways to build esteem in their children, understanding their children, discipline strategies, effective communication skills, modeling a good marriage and a healthy lifestyle, marriage enrichment, family bonding, money management and work life balance. 

The primary section provides an avenue for the parents to be enriched in skills related to inline skating and to allow for collaboration with the parents. The school opened its compounds to allow the parents to run the 'Inline Skating Enrichment' programme for staff, parents and their families. 

There is two-way collaboration with the LTA to create a safe and conducive environment for the students. The school works with LTA to reduce the noise level and enhance safety. Further collaboration is evident in the manner, which the school allows LTA to use the school compound to store their equipment and allow a parking lot space. To add on, frequent survey of the land is permitted to be carried out in the primary school.

Areas for Improvement
To formalize tracking of usage of school facilities by the community to assess the extent of the school's outreach to provide support to its community. 
CRITERION 2

STRATEGIC PLANNING
2.1

STRATEGIC PLANNING 

2.1.1 The school takes into consideration internal factors in its strategic planning process.

Strengths

 

The school's strategic planning exercise was conducted in Dec 2004 by Senior Leadership and EXCO members. During the SWOT analysis, the school analyses its own strengths and weaknesses. The school considers internal factors such as pupils' profiles, needs and talents, staff needs and capabilities, financial and physical resources. 

The School Leaders engaged the middle management to review and make refinements to the strategic plan in 2006.

The school revised its first strategic thrust this year to focus on achieving organizational excellence through building strong leadership among school leaders and middle managers. 

Under strategic thrust 2 in providing holistic education for our students, the school is in the process of adopting a more structured approach towards Character Development as a result of the findings from the QSE survey.

For strategic thrust 3, the school also placed more emphasis on staff well-being in response to the results of the school climate survey conducted in 2005. 

To capitalize on the staff’s IT capabilities, the school is enhancing on its application of By(i)TES to evaluate the effectiveness and validate its IT processes to support administration, staff training and teaching and learning.   

Areas for Improvement
To involve the staff in identifying the strengths and weakness so as to increase the level of involvement, and to raise the sense of ownership. 

2.1.2 The school considers the external environment in its strategic planning process.

Strengths

The school considers the external environment in its strategic planning process through monitoring and regular review of:


- MOE directives which are aligned with national goals, 
- changing career needs based on the needs and requirements specified by potential 
  employers and higher institutions, 
- community needs and expectations comprising general public enquiries, alumni,  

 parents’ feedback and press reports, 
- progress in technology as outlined by the business climate and government policies
- Outcomes of comparable schools

A three-year (2005 - 2007) Strategic Plan was formulated based on the internal and external scan. To enable the school to realize its vision, four thrusts were identified as follows:

(1) Establishing organizational excellence by providing a strong and able leadership 
(2) Providing a holistic education for our students 
(3) Developing the capacity of our staff 
(4) Capitalizing on the use of ICT and other resources to support administration and  

    teaching & learning processes.
Areas for Improvement
To involve staff in identifying opportunities and threats, to provide more avenues for staff contributions to school improvement 

2.1.3 The school’s strategic planning process ensures a cascading of school strategic plan to all levels.
Strengths

The school’s strategic planning process ensures a cascading of school strategic plans to all levels which comprises stakeholders like board members, middle management, level coordinators, teachers, non-teaching staff, parents and pupils.

Communication of Strategic Plan

The school has established practices and various channels of communication to disperse important information. These include the IT portals as the main channels of communication across all levels, staff work plan seminar, regular EXCO meetings, contact time (focus group discussion), department meetings, meet-the-parent sessions and student assemblies. 

Department / Individual Alignment to Strategic Plan

All departments align their programmes to the school strategic thrusts and key performance indicators. 

Committees are also formed to look into goals that transcend departmental boundaries, for example, the pupil management and pupil development committees, staff development committee (which also comprise of staff welfare), IT, I&E, and Staff Welfare.

The department and committee plans are then cascaded to the individual teachers’ work assignments.
Areas for Improvement
To further enhance communication of strategic plan to parents and pupils to strengthen the support from these stakeholders. 

2.1.4 The school uses data in its strategic planning

Strengths

The school uses data and information gathered from its internal and external scans in its strategic planning process. They provide markers in the development of strategies to attain school goals. 

Internal Data

The data in students' performance in examinations (CAs and SAs, PSLE & O level Exams) and competitions (national and international) are key indicators for success under the cognitive development of students. 

Students’ performance in NAPFA and Sustained Achievement Awards are also indicators of the success of the school’s processes.

The student profile provides valuable data on students' background. These data allow for planning of student well-being and character development programmes to address the needs of the individual student.

School Pic Data show trends in performance of the school against other comparable schools in various areas such as national examinations and PFT that help the school understand where it stands and hence position them for improvement accordingly.

Surveys are another important source of feedback to the school. Regular surveys are conducted on various groups of stakeholders ranging from Board members, alumni, suppliers, PSG/parents to staff and students. 

Staff Learning Needs Analysis is carried out to align individual learning plans with school goals.

Data from MOE systems such as ESSS, TRAISI and PM2S are invaluable sources of data that help the school manage its processes.

External Data

External data such as the audit report, Public Perception Survey on Teaching profession, MOE School Climates Survey, QSE, energy consumption index and feedback from the community are valuable information the school uses to review its strategic planning processes.


Through the scanning of external data, School leaders recognized the importance of IT skills and the need to nurture pupils who are innovative and enterprising hence, emphasis and resources are deployed to encourage the harnessing of IT. School leaders also identified from the external scan the importance of helping pupils and staff to adopt a global outlook, opportunities were then created for pupils to have exchange programmes and work attachment for staff with China’s school.
Areas for Improvement
To use data for benchmarking, especially for the niche areas identified by the school. 
2.1.5 The school monitors and reviews strategic plan and processes to reflect necessary changes

Strengths

School leaders lead in the review of the strategic plan. Reviews are conducted from time to time to enable the school to be responsive to changing needs. 

A mid year review of the school strategic plan was carried out with inputs from all departments. This is to ensure that the key performance indicators are on track. 

The school revisited the school’s strategic plan at the end of the year. The review of strategic thrusts are (1) Establishing organization effectiveness by providing strong and able leadership (2) Providing a holistic education for our students (3) Developing the capacity of our staff (4) Capitalizing on the use of ICT and other resources to support teaching, learning and administration process.
Areas for Improvement

The school needs to review its strategic planning process, to enhance on areas pertaining to identification of KPIs and target and goals projection.

2.2

SCHOOL OPERATION GOALS 

2.2.1 The school has long-term goals and plans.

Strengths

  

Based on the structured SWOT analysis, the school developed and refined the 4 strategic thrusts for 2005 - 2007. At the end of 2006, a review of the strategic thrusts was carried out and the following long-term goals were identified. The timeframe for long-term goals is 2 to 3 years

Strategic Thrust 1: Establishing organization excellence by providing strong and able leadership:
Long Term Goal 1: BPA for Organizational Effectiveness 


Strategic Thrust 2: Providing a holistic education for our students:
Long Term Goal 2a: Achieve good academic performance in National Exams
Long Term Goal 2b: Enhance SAP distinctiveness
Long Term Goal 3: Attain SAA in at least 2 areas - Sports & Games, Uniformed 
                 Groups, Aesthetics 
Long Term Goal 4: Attain Outstanding Development Award for Character 
                 Development

Strategic Thrust 3: Developing the capacity of the staff
Long Term Goal 5: Attain BPA for Staff Well-being
Long Term Goal 6: Attain BPA in Teaching and Learning

Strategic Thrust 4: Capitalizing on the use of ICT and other resources to support teaching, learning and administrative processes
Long Term Goal 7: Attain Partners Award
Long Term Goal 8: Attain the Advanced By(i)tes school status

The attainments of the long-term goals are dependent on the success the school achieves in its short-term goals.
Areas for Improvement

There is a need to have a more effective review of the goals to further supports the schools' strategic thrust.
2.2.2 The school has short-term goals and plans.

Strengths

  

The short-term goals are derived from the school’s strategic thrusts and long-term goals. These short-term goals are cascaded to all departmental work-plans. Thus, all department work plans are aligned to the school strategic thrusts. The time-frame for short-term goals is 1 to 2 years 

Short Term Goals

Strategic Thrust 1: Establishing organization excellence by providing strong and able leadership:
-processes and systems in school are fully understood and adhered to by staff
-resource allocation is optimized and responsive to changing educational landscape
-all staff to practice service excellence

Strategic Thrust 2: Providing a holistic education for our students
-GCE O Levels: valued added award and better than comparable schools
-PSLE: quality passes and mean aggregate score
-increase number of projects with bilingual and bicultural application
-increase opportunities for PRC students to share culture
-increase number of students offering Higher Chinese
-attain achievement awards in Sports & Uniform Group (Sec) and Sports and Aesthetics
-attain Development Award for National Education
-attain Development Award for Character Development
-increase development of leadership abilities in students

Strategic Thrust 3: Developing the capacity of the staff
-maintain the People Developer Award
-attain CHERISH (Gold) award
-attain Thinking Culture Award so that staff has a strong sense of purpose and ownership of school programme
-increase opportunities for professional sharing among teachers
-increase in number of teachers using innovative teaching and learning methods

Strategic Thrust 4: Capitalizing on the use of ICT and other 
resources to support teaching, learning and administrative processes
-achieve value-added benefits for school and stakeholders / partners
-maximize the use of IT in admin, teaching and learning

The departments carry out reviews of its goals and strategies and make refinements to improve processes. 
Areas for Improvement
    

There is a need to have a more effective review of the goals to address the short term challenges relating to all stakeholders.
2.2.3 The school has stretch goals.

Strengths

The school's stretch goal is to achieve the School Distinction Award in 2011. The revised stretch goal is to achieve the School Excellence Award in 2012. The school's long and short term goals address the achievement of this stretch goal.

The attainment of the People Developer Standard has prompted the school to re-look into its short-term goal setting process which resulted in the revision of the short-term goal. The short-term goal is now the School Distinction Award.
Areas for Improvement

There is a need to have a more effective review of the goals to address the challenges faced by the school in terms of the rapid changes in the educational landscape. 

CRITERION 3

STAFF MANAGEMENT
3.1       STAFF RESOURCE PLANNING

3.1.1 The school manages  its staff resource planning process

Strengths
Staff Resource Planning
The staff resource planning process is aligned to the school's Strategic Thrust 3, which is developing the capacity of the staff. This is closely linked to the school's vision to be a vibrant and innovative centre of learning, and its mission supports its educational programme through cordiality, cooperation and constructive dialogue. 

Integrated Approach
Staff resource planning is integrated with career development plan and training plan for all staff. The school has been adopting the PDS framework to align and streamline staff development process, encompassing individual, departmental and school's developmental directions.

Systemic Approach 
Needs analysis - Both the school and staff needs have been taken into consideration at the beginning stage of the planning process for example in the work reviews, Learning Needs Analysis and Career Development Plan.

Strength Analysis
School leaders and middle managers are engaged in identifying staff with high potential for the 3 different tracks at the start of the year for allocation of challenging roles and responsibilities that provides opportunities to nurture their skills along the various developmental tracks. Second echelon leadership is identified and developed in these ways.
 
Deployment mapping
Staff deployment are mapped according to short term and long term needs and strength analysis. This deployment approach has been adopted at school, departmental and also CCA areas to ensure alignment in terms of the staff resource planning approach in order to support the school's strategic thrust. Staff deployment is planned by December based on school needs. Adjunct teachers are recruited when necessary. The school also makes plans for long-term and short term absence of staff through the relief planning committee.
 
Review mechanism
Effectiveness of the staff resource planning process has been constantly reviewed at different levels. (EXCO meetings, departmental meetings, termly reviews and end-of-year systemic review.)
 
The school made necessary effort to reorganize the staff resource plan according to changing needs. Evidence of such effort from the primary school can be seen from the Staff Development Committee, IT Department and Innovation & Research domain. For the secondary section, Time tabling committee and HODs will look into the changing needs.

For the primary section, a Staff Forum has also been initiated by the School Leaders to promote better communication on staff related matters and to generate suggestions and ideas for areas to improve in terms of the staff resource planning process. Similarly, Focus Group Discussions between staff and school leaders in the secondary section perform the same function.
Areas For Improvement

There is a need to optimize staff resource, integration of processes across departmental-based and school-based activities could be further streamlined to prevent under utilization of staff resource or over-stretching of certain resources.
3.1.2
The school involves staff in the staff resource planning process

Strengths
Structured Approach
The school adopts a structured approach to involve all staff members in staff resource planning.  This approach ensures that teachers' input and feedback have been taken into consideration and the middle managers share their knowledge about the strengths and weakness of the teachers beyond their department, to achieve optimal deployment effectiveness and efficiency.

Planning Process
In the primary section, a staff survey for all teachers to identify individual's preference, strengths, talents, expertise and potential is conducted. A Staff Forum has been initiated by the School Leaders to promote better communication on staff related matters and to generate suggestions and ideas for areas to improve in terms of the staff resource planning process. Similarly, the secondary section uses input from staff during work review sessions, informal chats or coaching sessions for the same purpose.

Deployment 

School leaders and middle managers communicate in mapping teachers' strength against school and departmental needs and areas of focus. To identify teachers with potential for career advancement in leadership, teaching and professional track, both school needs and staff potential are synchronized. In the primary section, a middle manager has been appointed for staff resource planning. This middle manager ensures that workload of each teacher is evenly distributed, taking into consideration of their teaching experiences. In the secondary section, the leader of the timetabling committee coordinates the deployment of teachers.
 
Monitoring of the Effectiveness of the Staff Resource Plan 
Reporting Officers monitor the effectiveness of deployment through work reviews, feedback dialogues with their teachers and departmental and level meetings. Findings from these feedback sessions are raised at EXCO meetings during discussion of staff matters. School Leaders carry out individual chat sessions with teachers to understand their progress and their career aspiration for future recommendations.

Systemic Review 
The primary section started adopting a systemic review tool at the end of 2006 to check for alignment between the intended objectives and approaches of the staff resource plan and the actual deployment outcomes. This systemic review tool also checks for evidences of review at different levels and to highlight existing areas for improvement. Findings from the systemic review will be factored into the planning process for 2007 staff resource planning process.
 
The secondary section HODs get feedback from their department staff through the EPMS work review that is done twice a year. HODs also obtain feedback through informal coaching sessions. This feedback is filtered back to the EXCO when considering staffing plans. HODs consult staff on their deployment and interests, and staff are given the opportunities to chart their training and career through the PD processes. School Leaders conduct focus group discussion sessions. These are opportunities for staff to provide feedback to the school management. Reviews are done by the senior and middle management using feedback gathered from the staff. The total workload of teachers is considered when assigning CCAs, committees and other duties. Review of staff development systems are conducted by way of surveys conducted by the HRD Committee. Survey results provide invaluable information and data on staff perception towards the school's staff development processes.

Areas For Improvement

The structured approach of staff resource plan has not been implemented fully in terms of the planning and deployment of EAS.

The primary section needs to enhance the communication of the staff deployment approaches to the staff to establish stronger support from them.
3.2        STAFF TRAINING AND DEVELOPMENT

3.2.1
The school determines the training and development needs of the staff

Strengths
People Developer Standard
The school adopts the People Developer Process to manage its staff training and resources as it recognises the importance of training and development needs of the staff in the strategic planning. The PDS Steering Committee drives the programmes and activities in developing the staff. PD system owners are committed to the implementation of the PD process and they reiterate their commitment to the staff during staff meetings.
Learning Needs Analysis and Career Development Plan
Conference between the Reporting Officer and Jobholder - A Work Review session was conducted in Nov 2005 to identify Learning Needs Analysis and clarification of Career Development Plans. Learning needs were also surfaced through observation and discussions of the level of work performance of JHs in meeting school goals and expectations. The school identifies staff with potential and put processes in place to develop them.
 
Strategic Learning Direction
From the school and department work plans, the EXCO derived the Strategic Learning Direction (SLDs) and the Department Learning Directions (DLDs) 2006 between Dec 2005 and Jan 2006. They outline key learning programmes that are crucial to achieving the KRAs for 2006.

Target Setting
In Jan 2006, JHs and ROs jointly discussed and set targets for the year. By clarifying the school's and various departments' KRAs to staff, ROs conducted constructive discussions with JHs in determining specific learning programmes that will meet the school and departmental goals. These discussions form the basis of the individual Learning Needs Analysis (LNA), which is a commitment by staff to attend courses that meet learning needs. This served as a 2nd round of LNA conducted for staff. 


The Admin Managers (AM) oversee the training needs of the EAS to ensure that the milestone courses are adhered to and identify suitable and relevant courses for the EAS to attend.

Areas For Improvement
Primary:
There is a need to look into a balanced proportion of time allocated for training at different levels (school, dept, individual).

Secondary:
There is a need to review the planning cycle of the formation of SLD, DLD and TLP, so that the TLP can be confirmed by Jan.
3.2.2
The school ensures the implementation of its staff training and development plans

Strengths
Total Learning Plan (TLP)
The TLP is formulated based on holistic analysis of the staff LNA. The TLP symbolizes the commitment of the school to provide learning hours, budget and places to all levels of staff. The TLP is communicated to staff through meetings with staff. The TLP serves as a reminder for ROs to schedule their JHs for learning and development. Course Evaluation forms and the Pre and Post Course Review forms reflect course effectiveness and implementations of staff learning. All documents related to staff professional development are kept in the Individual Learning Portfolios. 


Time Allocated
Staff are also given time off during curriculum time to attend relevant workshops and courses. Relief teachers are engaged to relief staff who had to attend learning activities. In the Primary Section the first Wednesday of the month is blocked for Staff Development. Similarly, in the secondary section, certain Wednesdays of the month are blocked off in the school calendar for the same purpose. In addition, the school also blocked off 2 periods each week as a white space in the teachers' time table for teachers to meet for sharing purposes. Teachers have to carry out TEAM teaching and fill up a TEAM teaching log book.

Induction Programme
The school has a structured programme for the induction of new and beginning teachers, as well as the EAS into the school. There is also an induction programme for existing teachers who are re-deployed to carry out new functions. 
A handbook is drawn up and given to all new and beginning staff to give them an overview of the school culture, history, philosophy, mission and vision and other administrative duties. Relief and adjunct teachers are briefed on some school admin matters as well.

Nurturing Leadership
Identified potential key appointment holders were handheld and mentored by the existing appointment holders. HODs are nominated to go for the DDM Course.

The school encourages teachers to sign up for Advanced Diploma Courses and pursue their degrees and Masters in Education.

Areas For Improvement
Primary:
There is a need to consider the experience and competency of the subject teachers before making the key learning programmes compulsory to all.

There is a need for the implementation of learning plans to take into consideration the constraints to reduce over-loading of training activities.

Secondary:
A system needs to be set up so that the ROs can monitor more closely whether the JH has adhered to the learning activities listed in the LNA.

3.2.3
The school reviews professional development programmes and implements improvement

Strengths
Structured Process
There is a structured process in the evaluation of training which aims to benefit staff development programmes through accurate and candid feedback from all who participate actively in the programmes. 

Evaluation process - Teachers provide feedback on learning usefulness and learning acquired. ROs and teachers confirm Learning Objectives and assess attainability of Post-Course Expectations. ROs assess teachers' Post-Course Performance. ROs evaluate the impact of key programmes on school and department KPIs.

Management uses the following steps for evaluation: Department Evaluation of Learning Impact on Key Performance Indicators, Learning & Development Practices Survey, Learning Effectiveness Report, and System Review Meeting.
A perception survey of staff training and development is carried out yearly.

People Developer Standard
The school management considers feedback on learning activities critical to the evaluation of the efficacy of completed courses. The evaluation enables school leaders and members of the PD Steering Committee to improve the PD systems by collating participants' assessments and recommendations of learning programmes attended. These assessments are fed back into the decision-making process for staff professional development in the next academic year. The Learning Effectiveness Report (LER) provides management with important data and information on the status of the staff learning programme. Management meets twice yearly to review the report using the following data: Learning Utilization, Participant Satisfaction, Exam & Certification Results, Impact On Organizational KPIs, System Feedback.


Learning from others
The school learns from a variety of sources: school visits, internet websites, conferences/retreats, publications, work attachments, reports, learning journeys, sharing sessions. The school measures its processes and systems against the best existing in other organizations, educational or non-educational, to meet the exacting needs of education and responsibility of educating those who can function effectively when they join the workforce.

Areas For Improvement
Primary:
A more in-depth evaluation of its people development processes for further improvement can be made within the school.

Secondary:
There could be a more structured approach for benchmarking. The school needs to follow up on the recommendations mentioned in the LER more closely.
3.3   STAFF INVOLVEMENT IN SCHOOL IMPROVEMENT

3.3.1
The school promotes staff involvement in school improvement

Strengths
There are formal and informal means to encourage, obtain and act upon suggestions. Staff are encouraged to innovate by giving and acting upon suggestions that support school goals and objectives.
 
For the Primary Section, a staff forum was held with the Principal and Vice-Principal to gather feedback on school matters and new initiatives. For the Secondary Section, School Leaders gathered feedback from staff through formal dialogue sessions. Suggestions and feedback were collated and forwarded to the relevant authorities for action and implementation.
Team Learning
Departments are given a choice to do InnoWits, Learning Circles (LC) (Table 3.3.1a), Action Research (AR) (Table 3.3.1b), Apple Learning Interchange (ALI) or Prototype. These are put in place to involve staff in school improvement. The Committees undertake and see through the projects to completion. Surveys are done before and after each WITS project to ascertain their effectiveness. Learning Circles allow teachers to share good teaching practices within Departments. For the Secondary Section, lessons which reflect good pedagogy and teaching methodology were selected as exhibits for ALI. Facilitators in each Department help teachers prepare and upload lessons.
Education Staff Suggestions Scheme
The ESSS in the primary section has been enhanced to focus on quality suggestions rather than quantity. This is in alignment with the areas identified to support our Strategic Thrust for holistic education. The ESSS Coordinator and EXCO members collate and evaluate each suggestion. Staff are kept informed of the results of their suggestions through the monthly posting on the Staff Notice Board. Successful suggestions are implemented. Sharing of suggestions was done during department meetings and also through informal and formal level meetings and LCs. For Secondary Section, each staff is expected to contribute at least four suggestions per year. A book voucher is given to the staff responsible for the best suggestion of each month. Staff are informed as to whether their suggestions are accepted or not. For accepted suggestions, the staff would also oversee implementation.
School Improvement Movement
The School Improvement Movement (Pri Table 3.3.1c) seek to review and adopt a more proactive approach to identifying good practices that will result in school improvement and also to recognise staff's contributions in school improvement. These are regularly discussed at EXCO meetings to recognise staff's contributions. Various tracking and monitoring processes have been streamlined to reduce duplication of effort via the enhanced improvement movement. The focus has also been shifted from Wits to Innowits and LCs.
Staff Sharing
Sharing sessions have been identified as key learning programme in every Department. There are platforms for teachers to share good practices to improve on their teaching and learning environment. For example Good Practice Carnival was carried out by the Primary section for the teachers to share.

Every department, committee and level holds review meetings at least twice a year to reflect on the year's action plan and to gather feedback and suggestions for improvement.


After Action Review
An After Action Review (AAR) is conducted after every major school event. (eg. National Day celebrations, Meet-the-Parents session, Teachers' Day, Sports Day, Prize Presentation Ceremony) to gather feedback and areas for improvement. A standard AAR form is accessible in the fileserver and feedback are filed for future reference.

For the Primary Section, there is a mid-year and end of the year systemic review by all staff in IP and non-IP areas of the SEM processes. All Staff were involved in the School Strategic Plan. Teachers in charge of CCAs are given autonomy to decide and improve on their programmes.
 
The Education Staff Suggestion Scheme (ESSS) and Work Improvement Teams (WITs) and Learning Circle are put in place to involve staff in school improvement.

Every department, committee and level holds review meetings at least twice a year to reflect on the year's action plan and to gather feedback and suggestions for improvement. Feedback and suggestions were gathered and necessary actions and improvements taken. Minutes for every meeting are kept in the Department Folder in the Central Dbase.

Areas For Improvement
Primary:
There is a need for regular evaluation and feedback to staff on their suggestions (time-frame). There has to be a closer monitoring of ESSS contributions.
 
Secondary:
There is a need to implement more accepted suggestions and encourage quality suggestions from staff.
3.4        STAFF MORALE

3.4.1
The school determines and promotes staff well-being

Strengths
Determining Staff Needs


As a result of the 2003 climate survey the school drew up a short term goal under Strategic Thrust 3 : To create an environment that allows for staff to manage stress and health well.

In addition, staff are provided various communication channels to express their well-being needs such as feedback to SDC (secondary) and SDC (primary), ESSS and staff surveys. Staff are consulted to determine CCA and teaching preferences.

Promoting Staff well-being
Improvements were made to the work environment based on staff feedback. 

In the primary section, based on staff feedback, the following improvements were made: A new photocopier was purchased. The staff lounge was made more cosy for staff relaxation. A coffee-machine was added. Light refreshments were provided regularly. In addition, all permanent staff in the primary section with the Apple emacs.

Feedback from secondary staff resulted in the following improvements: another printing machine added to two existing ones in the staffroom and a new photocopier was placed in the HOD office. Staff suggested massages as a means to de-stress and massage and foot reflexology sessions by practitioners from the Blind Association were organized. There was feedback on the need for micro-wave facilities for halal food only. The staff lounge provides two micro-wave ovens, one strictly for halal food only.

The Staff Recreational Centre with its pool-table, dart-board and audio-visual equipment continues to be well-utilised for staff contact and meetings. There was also renovation of staff toilets.
 
Promoting Healthy Lifestyle and Collegiate Rapport
The school provides a healthy lifestyle programme to promote staff fitness (Appendix 3.4.1a). Besides this, a health screening was conducted to ascertain the physical health of staff. There is collegiate rapport and support among staff and there is also management and staff bonding with staff retreats, workshops and other activities. (Appendix 3.4.1b)

Areas For Improvement
There is a need to improve the canteen food for a more healthy diet for staff.

3.4.2
The school promotes communication and interaction between management and staff

Strengths
Promoting interaction between management and staff


The school uses a number of channels to facilitate communication and interaction between management and staff. There are facilities for face to face dialogue such as staff focused group discussion sessions, staff forums, contact time and staff meetings, department and level meetings and work reviews. There are also electronic means to promote communication such as the ESSS, Apple Remote Desktop, iCHAT, email, entourage, school intranet, Central Dbase and portal broadcast (secondary section). The school also adopts an open door policy between management and staff. 

A staff seminar and retreat to Batam was organized by the school. Staff workshops were conducted where much collegiate interaction took place.

Social events for staff such as staff dinners and lunches and formal and informal gatherings were also organised to promote interaction between management and staff.

Acting on Feedback
In the secondary section, staff are encouraged to contribute suggestions to improve their working environment through the ESSS. ESSS suggestions are evaluated and given to relevant people in charge of the area. Those pertaining to staff welfare needs are referred to the SWC for review and implementation if possible. Staff are invited to check on the status of their suggestions on the ESSS intranet.

Areas For Improvement
There is a need to review the effectiveness of the communication channels.

3.4.3
The school assesses staff well-being

Strengths
The school uses indicators such as absenteeism rate, requests for transfer and resignations to assess staff well-being and staff satisfaction.

Staff well-being and satisfaction are also assessed through the Forbes school climate survey for both EO and EAS and the yearly staff perceptions surveys and the Learning and Practices survey (Sec section only). the school assesses staff well-being and level of satisfaction through dialogue sessions, staff survey, ESSS records and informal feedback on Entourage.

In the secondary section, the Cherish Award criteria is also used to assess staff well-being and healthy lifestyle. A healthy lifestyle of staff is assessed through the participation rate of various activities such as healthy Lifestyle Incentive 2.4km walk/run and Monday Staff Day.

Areas For Improvement
There is a need to review and improve its approach to ensure staff satisfaction.

3.5.1
The school manages staff appraisal

Strengths
The school adopts a structured approach in its management of staff appraisal. This approach ensures that staff is familiar with the staff appraisal processes in the school.

Planning Process
The school aligns its action plan to the school strategic thrusts and directions and communicates them to the staff.

The department action plan details the expectation and targets for all departmental programs, in areas relating to IP, non-IP and CCA responsibilities at the beginning of the year which are then used by the teacher to draw up their individual work plans.

ROs conference with their respective JHs at the beginning of the year to set targets and expectations for the year. Where necessary, ROs conduct informal coaching sessions to help JHs in the setting of their targets.

Reviewing Process
ROs monitor the progress of the JHs bi-annually during work review. JHs are assessed on the 13 teaching competencies listed in the EPMS and are advised on how they can develop these competencies during conferencing.

ROs conduct lesson observations, check pupils' written work for assessment and provide focus feedback to develop the competencies of the JHs. The PPCR is also used as evidence of teacher learning.
 
After the Mid-Year Pre-ranking exercise, underachieving and low-performing staff are given feedback on their performance and timely interventions are made to improve on their performance before the year-end Ranking exercise.
Calibration of EPMS Competencies
In the secondary section, calibration of competencies in the EPMS was done in 2005 by the teachers and they are assessed based on the 13 teaching competencies. They are advised on how they can develop some of them. Ranking processes have been established and refined to incorporate the competencies in the EPMS. The 2005 calibration document was used as a reference in 2006 ranking exercise. 

For the non-teaching staff, PRAISE for EAS staff is conducted twice a year.
Areas For Improvement
Primary:
There is a need to ensure clearer communication of how KPIs are used as to assess staff during the appraisal process.

Secondary:
There is a need to review the calibration of the 13 competencies of the EPMS yearly.

3.5.2
The school recognizes staff for their achievements, services and contributions towards meeting its objectives

Strengths
The school provides a variety of reward and recognition schemes to support the school goals and motivate staff to give their best.
 
Planning Process


All staff participate in the nomination of awards. EAS are also eligible for the Outstanding Contribution Awards (Individual and Team).  A selection panel comprising of the P, VP, and Exco-members review the nominees and select winners for the awards.

Awards

Besides the MOE sponsored Individual and Team Outstanding Contribution Awards, the school Alumni also sponsors the Yee Cho Sin Marist Teacher of the Year Award, in recognition of a teacher's contributions to the school as well as the Marist Long Service Award for teaching and non-teaching staff who have served the school for more than 20 years. There is a systematic process of nomination and selection for these awards. Another recognition scheme is that of overseas working trips and attendance at conferences such as a teacher attachment programme to Xi'an, China and US Apple Overseas programme.

In the secondary section, the school also seeks recognition for their outstanding staff by nominating them for external awards such as the Outstanding Youth in Education Award (OYEA), President's Award for Teaching as well as the National Day Awards.

Recognition 

Staff with high CEP are identified and recommended for leadership roles or as senior teachers. Opportunities are given to these staff to enable them to develop their abilities. Staff who perform well are given higher performance bonuses.
 
Staff performance is also recognized with the Teachers' Day dinner sponsored by the school alumni. Staff promotions are announced at Contact Time.

In the primary section, Certificates of Appreciation for Good Practice Carnival and Mentorship, tokens of appreciation to mentors and Certificate of Achievement for full attendance 

In the secondary section, the Staff Welfare Committee also has guidelines to recognize staff who leave the school for their contributions to the school. For example, tokens of appreciation are given to retiring staff and staff who have been promoted as vice-principals. In addition, tokens of appreciation are also given to staff members who leave the school but who had served the school for at least seven years.

There are also ESSS reward tokens for good suggestions made by staff for school improvement.

Areas For Improvement
There is a need to review the process of staff recognition.
CRITERION 4

RESOURCES
4.1 PHYSICAL FACILITIES

4.1.1 The school manages its buildings, equipment and materials to support a conducive physical environment for learning and work

Strengths

The physical facilities meet the school's strategic plan and thrusts. 

Overall management of physical facilities is supported by senior management (Fig 4.1.1a). The physical facilities are optimized through planned usage in the timetable & adhoc bookings (Fig. 4.1.1b). For example, in the secondary section, IT labs are built to support T&L, for other enrichment activities. This is aligned to the school's strategic thrust 4 of optimising use of IT resources. Secondly, the physical facilities are multi-tasked for strategic purposes. The Staff Recreation Centre is not only used for recreation, but also for school meetings like contact times, SEM meetings etc. It is also used to host VIPs. The secondary Student Recreation Centre is also used as an I&E enrichment room. The school also share the halls for important school functions. Thirdly, physical facilities are extended to the community. For example, the school hall is used for hosting badminton tournaments and various celebrations.

The school has a clear system for the maintenance, repair and security of its physical facilities.(Fig 4.1.1c). The system of reporting faults is through means, like Ntrix (Secondary), telephone calls to the general office. When fault is reported, the operations manager(OM) activates relevant authorities to carry out repair. There is a system for maintaining the physical facilities regularly (Table 4.1.1).

Security in the School is carried out at various levels, from security guards, operations support officers to the pupil population. Security devices are installed to reinforce security. Preventive measures of security are carried out through SOPs for emergencies (e.g. emergency evacuation, IPP (In-House Protection), Avian Flu etc.). 
The school has installed an auto-gate system and a TV surveillance system to enhance security by monitoring key areas in the school. The gate's operating time is programmed. Security guards have been deployed to improve pupil/staff safety. Security is enhanced during important events, such as PSLE and GCE 'O' Levels. The staff room and some other special rooms (e.g. computer labs, AVA rooms etc.) have been installed with an access management system to reinforce security. There is a protocol for visitors (Fig 4.1.1g). Further pupil safety is ensured by a system of signing out of pupils by parents/guardians through general office. After school dismissal, OSOs will lock up the classrooms and secure all roller shutters along corridors. Security alarm is activated in all standard rooms after office hours (Fig 4.1.1h). The school also has a system for key loans. The class monitor locks the classroom when the classroom is vacant during school hours. The school has a system to ensure fire safety. Fire hose reels, fire extinguishers and fire core points are present throughout. Exit signs, emergency lightings are in place at all stairways. Strategic rooms are equipped with door closers and fire-rated doors to delay the spread of fire. The entire system and equipment is regularly maintained. 

The school optimizes the consumption of utilities and reduce and recycle waste (Fig 4.1.1i)
Utilities are optimised through carefully. Light sensors are installed in most rest rooms. The air-cons in staff room are programmed to switch off after office hours/weekends. Certain school areas are used only when there is enough people. For example, to conduct lessons in the AVA Theatrette, there should be at least 3 classes. Computer labs are only to be used for IT-related lessons. The principal briefed the staff to reduce paper for printing and recycle printed paper. There are recycling boxes in the staffroom and general office for recycling.

In addition, the staff is encouraged to monitor their photocopying usage through assigning an individual code for the photocopying machine. Each staff is given 2000 pieces. In primary section, certain pupils are identified as 'Green Ambassadors' to promote good conservation habitsand collection of recycled paper on a regular basis. In addition, old LCD projectors are re-deployed in non-standard rooms.


HODs, OM, AM are inventory holders. Items are recorded in the inventory holding list. Loans are captured in loan records. Annual inventory checks are conducted by officers appointed from the various departments. In secondary section, the manual inventory system works well and very few items are lost. Media physical assets are kept in the AV room. A stock inventory has been created to account for the resources placed in the AV room. At year-end, the AV technician does a stock-check. In the science labs, equipment and lab samples are managed by two technicians. They have a stock inventory list review the physical assets regularly. For example, in the Chemistry labs, stock-taking is conducted twice a year. 
Areas for Improvement

There is a need to improve the efficiency of asset management system in the school.

There can be a greater awareness created to encourage the school to optimise the consumption of utilities and recycling.

There is a lack of clear communication in terms of feedback on the management of physical facilities maintenance, repair and replacement policies between the user and management.
4.2  TEACHING-LEARNING RESOURCES

4.2.1 The school manages teaching-learning resources effectively to contribute to the overall school programmes.

Strengths

There is a clear approach on the management of TLR(Fig4.2.1a)

The school has identified 2 key TLR, Print & Non-Print.(Fig4.2.1b) TLR are selected & purchased based on the needs of the department/school that are in line with school goals. Budgets are set aside to purchase TLR. 

The school ensures that all teachers have access to these resources for staff training, teaching purposes & for pupils to develop applications and projects. School has acquired comprehensive TLR to support the overall school programmes.(Fig4.2.1c) 

Teachers and pupils are involved in selecting TLR HODs and teachers are involved in the selection & recommendation of TLR based on the needs of the various departments which are aligned with the school goals and MRL resources for pupils' use(Fig4.2.1d). In addition, the Secondary section, Pupil-librarians help in the selection of resources for the MRL. 

In the Primary section, a Life Science Garden is set up to support the Life Science programme. TLR are easily accessible to teachers & pupils.

As a Centre of Excellence for IT, the school purchases cutting edge technology (Table4.2.1e) to support teaching & learning. PE department spends more money purchasing equipment for its niche sports and CCA. 

G4 eMac is placed on all teachers' workstations for administrative work & preparation of lessons. PCs, iBooks & laptops are also made available to teachers. All classrooms & special rooms are equipped with at least a PC, which is Internet & Intranet enabled, and linked to LCD projector. Sufficient resource materials such as whiteboard markers and papers are provided to teachers so that they have enough resources for preparation of their lessons. Additional supplies are issued when required. Computer stations are placed in the MRL for pupils to view CD-ROMs & gain Internet access for project work.

IT equipment is stored in a centralised area for easy access. A centralised fileserver enables teachers to access departmental TLR.  E-learning portal enables teachers to create & upload online lessons. Computer labs are open to pupils to do their own research after school hours.

PE equipment is allocated based on the scheme of work of the different levels so that the equipment is accessible to pupils and PE teachers. Science apparatus is also sorted according to the needs of different levels and placed in labeled cupboards in the respective laboratories.

Teachers use online facilities booking system (FBS) or admin portal to book school facilities.

In Primary section, most classrooms are equipped with a visualiser. Purchased CD-ROM is placed in the CD-ROM server to facilitate the sharing of IT resources.

In secondary section, the AV Resource Centre is well-equipped with TLR. Programmes to be played over television sets in the classrooms are coordinated in the Command Centre Control located in the AV Resource Centre. An inventory list on TLR is available in the Central DBase. 

Measures are in place to ensure optimal use of TLR

Teachers are regularly updated on new TLR(Fig4.2.1f). Beginning/New teachers are guided in the use of TLR. Teachers are given adequate training to use these resources effectively. Sharing of good teaching practices are being conducted. Pupils are encouraged to borrow books from the MRL through school-based departmental programmes.

In the Primary section, new books are introduced to the teachers during Contact Time. Different customised TLR created by teachers have been built into the curriculum.

There is a system of monitoring the use of TLR

Proper, well-documented procedures for TLR usage.(Fig 4.2.1g) Teachers & pupils are required to sign out/in TLR. SPYDUS system, MERLIN then, is a tool for monitoring the loaning & returning of MRL resources. School facilities usage is tracked in the FBS. Usage of the e-learning portal is tracked electronically & a monthly report is generated.

There is a system of maintenance & replacement of TLR

There are clear procedures for staff to make damaged/breakdown of Print/Non-Print TLR.(Fig4.2.1h)Records of damage of TLR are being kept.

IT & AV equipment are replaced at the end of its lifespan. IT hardware & software are upgraded regularly. Technical support officers & external contractors help to maintain IT & AV equipment. 

Primary section Staff uses breakdown record forms to report breakdown of IT/AV/MRL resources. Secondary section Staff reports faulty equipment via nTrix. IT Squad members are responsible for taking care of iMacs in their classrooms. 

The school obtains feedback to ensure that TLR meet expectations & needs. Feedback on the Print/Non-Print TLR is obtained from the pupils, teachers & parents through annual pupils' satisfaction surveys, staff survey, department & level meetings(Fig 4.2.1i). Results of satisfaction survey are reviewed by the EXCO and taken into consideration when planning the purchase of TLR for the following year. 

Areas for Improvement

There is a need to review the relevancy of current TLR to the education landscape. 
4.3

FINANCE
4.3.1
The school manages its funds optimally to achieve school goals.

Strengths

 

The school manages its funds optimally to achieve school goals. 

The School's Financial Policy aims to manage funds in line with MOE guidelines with a view to optimising usage so as to meet the school's strategic thrusts/directives. 

The school establishes a clear policy regarding the use of different funds. Use of the School Operating Fund (SOF), Edusave Grant (EG), Pupil's Fund (PF) and Special Projects/Specific Purpose Grants strictly adheres to MOE Policy and Guidelines. 

The SOF is used to support the operations of the school. The EG and PF is used for supporting enrichment programs for pupils. Specific Purpose Grants like Staff Welfare, Continuing Education for Teachers (CET) is used for the welfare and training of staff respectively. All Key Personnel (KP) are aware of the uses of the different funds. All KPs were briefed by the Administration Managers (AMs) on the use of the various funds. New KPs were also inducted in this area.

KPs are involved in planning the budget.  In October/November each year, the AMs notify all staff to submit proposal for budget in their respective areas of responsibilities. (See Figure 4.3.1a)

In the Primary section, KPs responsible for keying in of budget for their respective departments have been trained and briefed during the set up of the Dept Budgeting & Expenditure MS Access Program. The AM would invite new personnel to attend a training session when she communicates the deadlines for the annual budgeting exercise and financial closing.

In the Secondary section, a template for planning the proposed budget for the coming work year, based on the current year's expenses is given to all KPs. The KPs submit their proposals by end Nov. 

In both sections, the current year budget and expenditure reports are used as a source of reference and review by all key personnel during the annual budgeting exercise. This is especially helpful for new KPs. 

A budget meeting is then held between the financial committee to discuss the allocation of funds for the respective departments with respect to the school goals and programmes. The KPs are involved in the annual budgeting exercise. After the budget is approved, a copy of the approved budget will be given to KPs. 

Funds are allocated according to needs and priorities. Funds are allocated to cater to the 4 strategic thrusts of the school. (See Figure 4.3.1b)

SOF, CET and Cluster funds are specifically set aside for STG 1 (Providing Strong & Able Leadership) and STG 3 (Developing the Capacity of our Staff). This is compiled from the Total Learning Plan derived from our PDS. EG and PF are set aside for STG 2 (Providing a Holistic Education for Students). Priorities are also given to allocating funds for our niche sports, mainly badminton and table-tennis. 

The funds allocated have been able to support and fulfill our school's mission of developing students into "a gentleman, a scholar, a sportsman".

There is a system for budget monitoring and controlling the use of different funds. The monitoring and controlling of use of different funds is done by the Principal, VPs, Administrative Managers and HODs.(Figure 4.3.1c)

On the department level, the HOD is in charge of monitoring and controlling the use of funds allocated to them at the beginning of the year. This is done through ensuring that funds for a particular item in the budget are not overspent by keeping closely to the targeted level. 

The KP uses an application system (MS Excel or/and MS Access) to monitor expenditure and budget balance during the year. This ensures that funds are used for programs/activities that are planned for and approved. The AM also uses this system to check and monitor before approving payments. If there is insufficient budget or if an item has not been approved but there is an urgent need for it, approval from the Principal must be sought and a budget transfer is required. 

For the primary section, the AM will print the expenditure and balance report half-yearly for the KPs to track. For the Secondary section, the KPs track their own budget and confirm with AM periodically to endure that spending is within budget. 

Ensure Adherence to Prescribed MOE Guidelines on Financial Practices and Procedures - The school adheres to prescribed MOE guidelines on financial practices and procedures set out in the SFIM (School Financial Instruction Manual). Guidelines for payment and collection are clearly defined and the AM also briefs the staff on these guidelines. (Figure 4.3.1d)

The audit reports for both primary and secondary sections serve as a tool for internal review and Improving Financial Procedures.

Internal reviews are done with staff by the AMs on a group or individual basis. Any non-adherence of financial procedures of department and staff are highlighted and the rationale explained. 

The use of Cluster Funds is audited annually by cluster AMs for cluster school funds. 

Areas for Improvement

Primary:
A SOP needs to be drawn up to inform all staff how to go about requesting for additional budget when necessary.
Secondary:
There is a need to set up a system to manage fixed assets.

4.4    INFORMATION AND ANALYSIS

4.4.1 The school manages information and data for planning and administration.

Strengths

The school sees data and information as key to planning and administration. 

Planning

The school adopts an integrated approach towards data and information management (Figure 4.4-1), which supports the planning and review processes of the school.

Identifying appropriate and useful data and information
Key processes are identified in the school strategic plan. KPIs are established for all key processes and categorized according to the school strategic thrusts as follows:
(A) Academic, (B) PE/Aesthetics, (C) Character Development, (D) Staff, (E) Organisation Operation & Appraisal

Cascading KPIs in to individual action plans (Primary)

All KPIs are subsequently cascaded into the process plans by criterion owners. Criterion owners identify other PIs for their own criterions in addition to the KPIs specified by the strategic plan (Refer to Process/Criterion Plans). Criterion owners also specify the source of data, persons in charge of collection, updating and analyzing data, timeframe & place of storage. 

For both pri and sec sections, the KPIs & PIs are subsequently incorporated into the plans of IP departments, non-core committees, events, programmes and projects by process owners. 

Collection of data and information

Process owners (HODs, chairpersons, PDS system owners, etc) and persons in charge of collection, updating and analyzing will provide the relevant data and information to the respective criterion owners before the mid-year and end-of-year Internal School Appraisal. For end-of-year internal school appraisal, the whole staff is involved in the SEM discussions. IP and non-IP departments carry out department reviews, which serve as inputs to the criterion owners.

A data management team was set up in the primary section to facilitate the process of managing data and information. In the secondary section, the EXCO team also coordinates the collection of survey data from pupils, staff and parents for SEM purpose. All survey questions have been reviewed by both the criterion owners and the team. Some of the questions are modified to ensure their alignment to the processes. The surveys are consolidated into a few major surveys according to the target groups, namely staff, pupils & parents.

Harnessing IT in managing data and information for administration

The school establishes an IT culture where IT is used not only in teaching & learning but also in administration. 

Fileserver / Central Dbase serves as a central depository of data and information. Data and information are classified under different categories, e.g. departments, committees, SEM, office, etc. Data and information pertaining to processes are mainly stored in their respective department / committee folders. Survey data are centralized in the SEM folder. Teachers would require the use of a password to access the school intranet and file server / central dbase to safeguard the information and resources built up by the staff. Only teachers of the same department are given read/write access to their departmental folder. Read access is allowed to all folders by teachers from other departments.

Facility Booking System (FBS) and MOE applications (School Cockpit, PM2S, IFAS, etc.) continue to be the main features in managing data and information for administrative purposes. 

Email systems (Edumail & Entourage) are means of communication, through which data and information are disseminated to the staff. Staff can also access relevant data and information through school intranet. The school intranet is updated every fortnightly with latest events, circulars and announcements or when new information requires immediate dissemination. Maintenance is carried out monthly to ensure proper functioning of the system. 

Teachers also use iChat and apple remote desktop to communicate with one another. They use iChat to exchange files and carry out voice communication. The staff from Sec General office uses iChat to send short messages to individual classrooms. 

Reviewing the system of collection and management of data and information.

The secondary EXCO reviewed the data collection system and will set up a data management committee to oversee the collection and management of the data and information.


The data management team in the primary section conducts review on the system of collection and management of data and information with the inputs from EXCO biannually. 

Areas for Improvement


Primary:
There is a need to establish a clear structure for data and information saved in the Fileserver so as to improve the accessibility and relevancy.
Secondary:
There is a need for a clearer communication on the adopting the process plan as part of the management process.

There is a lack of common understanding of the tool used in systemic review.


4.4.2 The school selects and uses comparison and benchmarking to improve its performance

Strengths

Selection of Comparative Data & Information

The primary section uses data and information of comparable schools recommended in the SchoolPic. Comparative data on academic, CCA, physical fitness, number of staff transfers, ESSS, etc. are available in the system.

List of Comparable Schools (Primary)- Henry Park Primary School, CHIJ St Nicholas Girls' School, CHIJ (Katong) Primary, Pei Hwa Presbyterian Primary School, St. Stephen's School, Raffles Girls' Primary School, Tao Nan School, Ai Tong School, Bukit Timah Primary School and St Michael's School.

The secondary section has identified the following 4 schools from the list of 10 comparable schools given by the SchoolPic to compare data and information on academic, CCA and physical fitness. These schools were selected for their overall passes of subjects, percentage of students qualifying to the polytechnic and the population of Secondary 1 intake. The four schools are -Temasek Secondary, Bukit Panjang Government High, Chung Cheng High (Branch) and Tanjong Katong Secondary.

Analysing and Using Comparative Information for Target Setting.

For the primary section, the comparative Information is analysed together with school performance. However, the targets set by the school have a much broader base than the comparative information itself. School strategic directions, current performance, staff & students' needs, changing trends, etc are all basis of target setting.

The secondary section uses Prism to analyse our performance in the O Level examinations. Subjects that performed above or below expectation are identified. This will provide data to calculate the 'value-addedness' of the subject and with that the school performance is compared with 4 comparable schools we have identified. The Prism is also used to set targets for the school's L1R5 and Mean Subject Grades for each subjects. The performance of our pupils in our internal examinations is tracked against these targets. 

Areas for Improvement

The school needs to establish partners in the education system with schools to obtain comparative data as to improve processes.

There is a lack of benchmarking process to improve the school performances.
4.4.3 The school analyses and uses data and information to support planning, action and review.

Strengths

Programmes & Events

In the stage of planning, the organizing committees of school programmes or events look into the AAR documents of previous years. AFIs are noted and suggestions are taken up from there (See Figure 5.2-4).

After the programmes or events, the committees gather data and information from various stakeholders and conduct AAR to measure their efficiency and effectiveness in planning and execution. Strengths, AFIs and suggestions are documented as inputs for the following year. 

Departments & Committees

Levels, departments and committees conduct reviews twice a year. Data and information are analysed and used in planning for the following year. 

The following data is used to assist in Pupils' development:
1.Exam results are analysed and used to identify weak pupils for remediation.
2.Exam results are analysed and used to design, modify or customise curriculum or instructional progarmmes.
3.Height-weight data are analysed and used to identify overweight pupils and plan TAF programme.
4.Feedback from students and parents are used to plan and select enrichment programmes for the following year, e.g. Learning Journey, creative writing lessons, etc.

Primary
5.Perceptions of student leaders are used in reviewing of leadership training programme and the planning for the next year.


Secondary
6.Maths dept uses exam results to identify students to participate in the peer tutoring programme and to participate in the Grade Enhancement programme.
7.Humanities embarked an ethnography study on 50 ex-Marists in March to identify the factors that contributed to their performance in the 2005 GCE 'O' level exam.
8.Results from year-end perception surveys are analysed and used by various departments in their planning e.g. Survey results from subject areas were used to determine the continuity of the programmes for e.g. modular system for D&T, Homec, PE and Science. Survey results from students and parents were used to determine the continuity of the IT programmes and the elearning and e-admin portals.

Staff in primary section also use:
9.Class / level average analysis results are used to provide feedback to teachers on their teaching effectiveness.
10.Key learning programmes are reviewed and evaluated and recommendation made for the following year.

Staff in secondary also use: 
11.Data collected on the types of IT-infused lessons to plan future IT training for staff.

Resource purchase:
12.Teachers' feedbacks are used in purchasing teaching-learning resources.

School Data and information are collected and analysed for the internal school appraisal exercise. Reviews are carried out for many areas of school operation based on such data and information. Examples are as follows:

Pupils
1.Exam results and teachers' feedback are used to allocate class and subject combination.

Staff
2.School climate survey, staff satisfaction survey and teachers' feedback are used to identify staff needs, plan and review staff well-being programmes. 
3.Career development information is used in the staff resource planning.

Resources
4.Staff competencies & Deployment Survey results are used to plan deployment for next year. 
Areas for Improvement

There is a need to formalise the use of reviewed data in formulating future plans. 
4.5 SUPPLIERS

4.5.1 The school establishes effective working relationship with its suppliers.

Strengths

 

There is a process in place to ensure goods/services procured meet the school's requirements. The school establishes the standard of goods and services and expectations, which are spelt out in canteen contracts, professional coaches' agreement, bookshop contracts and specifications for enrichment programmes. 

The school invites quotations, spelling out these specifications and expectations clearly using the Gebiz, the government procurement system. 
Quotations received are evaluated by the key personnel in-charge and approved by a panel (P, VPs), based on price and ability to meet specifications, suppliers' qualifications, experience and school's experience with them where applicable. 
(See Appendix 4.5.1a) 

Before the start of the year, CCA objectives and targets for competitions were reinforced with coaches and instructors awarded the contract. CCA teachers and coaches worked hand in hand to plan and discuss strategies and issues related to management of sports facilities, budget, pupil membership, pupil attitude and discipline, safety precautions during training and the actual training programme. (See Appendix 4.5.1b)

There are various ways to track and evaluate supplier effectiveness, through regular or ad-hoc feedback, structured feedback, observations and perception surveys. There is a system in place to review and track in-house suppliers like the canteen vendor and bookshop. (See Annex 4.5.1c)

Ad-hoc feedback from stakeholders to the school is handled by the AM, OM and VPs. There is immediate communication of such feedback directly to the suppliers by school staff. Parent feedback is acted upon and issues resolved promptly. These ad-hoc feedback sessions also serve as review of procedures as improvements are sometimes implemented thereon. They also serve to improve working relationships with suppliers and assist them to improve their services to stakeholders. This is especially so for the bus operator and canteen supplier.

There is a system (distributing letters and calendar of events to vendors in pigeon holes in the General Office) set up in the Primary Section to convey timely information pertaining to activities and programmes to in-house vendors, especially bus, canteen, bookshop and dental personnel. This is to ensure that vendors were able to cater to school's special requirements, eg bus drivers having to pick up only the Primary Six pupils during PSLE and Oral & Listening Examinations. Such timely information also enables canteen vendor to cater more appropriately amount of food for school functions, holiday activities and enrichment programmes. 

Teachers in charge communicated regularly with coaches and external suppliers (e.g. Life Science Enrichment Programme, Maths Trail) regarding the pupils' progress and to ensure that programmes are carried out smoothly. 

Objectives and targets are set for enrichment programmes by teachers-in-charge. Evaluation is done at the end of each programme by staff or pupil participants. This evaluation serves as a tool for reviewing the service provided by the vendor. There are also informal sessions to enhance the working relationship with coaches/instructors and improve their welfare. Eg The Badminton teachers collaborated with St Nicholas Girls' School to organise an end-of-season gathering to show their appreciation and give recognition to the coach, parents and players for their effort and achievements 

At the same time, an effort was made to furnish suppliers with relevant information, e.g. AskNLearn and nTrix (Sec) vendors on the performance of the portal services, the English training course vendor on the performance of instructors for PRC scholars and Civica, the new MRL system, on problems faced and how they can be rectified.
CCA teachers reviewed long-term and short-term targets informally with the coach at the end of the season. Teachers in charge of various CCAs are usually present during training sessions and competitions to assess pupils' performance and level of improvement over the training period, and coach's effectiveness. CCA teachers also monitored results of inter-school and external competitions. (See Appendix 4.5.1d)

Year-end perception surveys for staff, parents and pupils, some through the AskNLearn Portal, were conducted to evaluate external suppliers and provide feedback for school and suppliers, eg vendors for canteen, uniform, bookshop, bus and AskNLearn. This provided valuable information for dialogue sessions between school and suppliers, for suggestions, recommendations and course of action to improve services to be rendered in the future. 
Areas for Improvement
To formalise the tracking and review of the performance, of CCA instructors and coaches.

There should be a more proactive approach to conduct regular review sessions with the suppliers (key/essential services) by the management.
4.6 PARTNERSHIPS

4.6.1 The school establishes a partnership with parents

Strengths

The school adopts different approaches to achieve effective communication with parents, and maintains and cultivates good relationship with the parents. 

The school engages in dialogue with the parents by organising Parent-Teacher meetings/conferences after the Common Tests, Mid-year and Final-year examinations and all parents are invited to discuss the progress of their children. 
Multiple approaches were taken to conduct the Meet-the-Parents Sessions for all levels with different focus throughout the year. 

Circulars and notices are sent out to parents to inform them of programmes and activities regularly. Teachers also contact parents through phone and sms-es to inform or clarify information about the child. The school expectations of parents on how they can play a supportive role are stated in the pupil handbook (Marist Buddy). 
Another channel of communication with parents is through the use of the AsknLearn portal (for Primary Section) and E-Admin portal, Ntrix (for the Secondary Section).

The secondary section conducts a survey for parents at the end of each year to find out their expectations and needs.

There are opportunities and avenues for parents to provide feedback and suggestions to the school, and the school looks into the Parent’s feedback and suggestions. Their queries are attended to within a reasonable period of time. The parents may dialogue with the school leaders and staff as and when the need arises.

The school involves parents in various aspects of school life.

The school has a long term goal of attaining Partners Award and a short term goal of achieving value-added benefits for school, stakeholders and partners. 

There is a structured Parent Support Group (PSG) to provide comprehensive support to the school’s activities and programmes. This includes partnering the teachers in conducting learning journeys and integrated trails for students, post-exam activities, major school celebrations and functions e.g. Catechism classes, Masses, Pri One Orientation, Green’s Day, Children’s Day, Teachers’ Day, Sports Heats, Marist Youth Day, Founder’s Day, Sportsmen Tea, CCA Maze, and Leavers’ Ceremony. PSG members celebrate Teachers’ Day by preparing a pot-luck meal for teachers and also participate in the Teachers’ Day dinner. PSG members also help in the LSP Rainbow Reading Programme, Storytelling, Word Games, Catholic Boys Retreat, MOE Excel Fest and the Science Garden.

They also maintain sick bay at the secondary section, supervise secondary students at the Student Recreation Centre, and in the administration of fund-raising projects.

The school has also initiated the School Family Education in partnership with the parents. This is to equip parents with positive and effective parenting skills, which promote better parent-child understanding and improve parent-child relationship; staff with skills to balance work and home; and pupils with life skills that will empower and aid them in coping with life's demands; and to imbue them with the positive values and attitudes towards family, relationships and life in general

The school has initiated activities to foster bonding between parents and teachers by inviting them to participate in the Parents-Teachers games at the National Day Celebration, primary section year-end staff retreat, Pupil-Librarians year-end party. The school also hosts a PSG Day for members which included a lunch treat and a token of appreciation.
Areas for Improvement

There is no evaluation of the parent-school partnership programmes and processes. 

4.6.2 The school harnesses the support of SAC/SMC/alumni to enhance the overall quality of education.

Strengths

After the school has established common goals with the SMC and alumni, the school has gained stronger support from them. The Alumni actively supports the school financially through their fund-raising activities. The Champagnat Endowment Fund is set up by the Alumni to help needy pupils. Alumni also award scholarship to both pupils and staff. Yee Cho Sin Scholarship sponsored the Marist Teacher of the Year Award, & the Best Improved Marist Award. T.K. Low Scholarship as well as the Bro. Chanel Award was set up to encourage the formation of scholars. The Chanel Trading Company set up by the Alumni continues to generate profits for use by the school. 
The Alumni is raising fund to help secure land for the Primary School for another 30 years.

The Alumni also initiated the Maris Stella Connection which helps to keep pupils who have to stay back after school meaningfully occupied. Besides employing full time staff, our secondary pupils are also given opportunities to conduct activities as their CIP. Pupils who had graduated also return to actively engage themselves in various CCAs. For e.g., they assist Tae-Kwan-Do members and the uniformed groups in conducting the training as Adult Volunteers.

The school works collaboratively with the SMC and alumni to enrich school programmes. The SMC and alumni assists the school in organizing several after-school programmes and holiday enrichment courses such as the Chinese Calligraphy Classes, the Chinese Creative Reading Class for Pr 1 and 2 pupils, the Chinese Speech and Drama Class for Pr 3 and 4 pupils and the Chinese Creative Writing Class for Pr 5 and 6 pupils. 

The school is in constant dialogue with SMC on administrative issues that are relevant to them. The school regularly updates them with its achievements and programmes during regular meetings. The School Alumni employs a full time staff stationed at the Primary Section. The full time staff will keep alumni members informed of school matters and activities. There is also a staff in the secondary section who will liaise regularly with the Alumni. 

The school identifies the expectations of the SMC and Alumni through the regular meetings and perception survey.

The SMC and alumni shows their continuous support for the school through their attendance at major school functions (Sports Day, Founder’s Day, Teachers’ Day dinner & Sec 4 Leaver’s ceremony).
Areas for Improvement
There is little evidence to show that the school has optimized the collaboration and learning opportunities with the SMC and alumni beyond the scope of providing financial support. 

4.6.3 The school establishes a partnership with MOE HQ, other ministries, statutory boards and external organizations to enhance the overall quality of education.

Strengths

The school identifies and collaborates with key partners based on the strategies to achieve the school and department goals through collaboration with external parties, to enhance the overall quality of education in the following 4 areas:

Teaching and Learning - The school establishes links with Apple Singapore for training programme for the staff. Example, visit Apple US and 2 other schools in the US. The school establishes links with AsknLearn to upload online quizzes and other learning resources for students’ self revision at home. The Art committee also collaborates with AsknLearn to conduct 4 weeks of digital art lessons for Pr 2 to Pr 5 pupils. The primary section establishes links with Oh Chin Huat Hydroponics Farms Pte Ltd to harness agricultural technology for teaching and learning and Mavis Tuition Centre on their provision of resources, sponsorship for funds and maintenance of landscaping and construction in the Science Garden. The primary section also collaborates with student counsellors from NIE to provide support to the students.

In optimising the use of IT in Admin, Teaching and Learning, the school establishes links with Apple Singapore, Ntirx, Hewlett Packard, AsknLearn, Exito, and Elchemi Education.(Table 4.6.3b)

It actively collaborates with external organization to support school activities and to enhance the overall quality of education such as, NIE, RELC, MOE/CPDD, SPF, Elabtronics. (Table 4.6.3b)

The school establishes links with cluster schools for professional sharing on teaching and learning resources such as organise workshops for teachers, exchanging of examination scripts, collaborating in the Think-Things-Through (T3) Project and teacher exchange programme with overseas schools such as Gaoxin No 1 and No 2 Primary Schools, Gaoxin No 1 High School. (Table 4.6.3b)

Community Involvement - The primary section collaborates with National Environment Agency to implement Litter-free programme and Seashore Life Programme where students are taught on the importance of caring for the environment. It also collaborates with South-East Community Centre on “Cranes to Grains” project where students are taught that they can help the unfortunates in many ways, other than donating of money. The Food From the Heart (a voluntary food distribution programme) is another project where pri and sec pupils donate non-perishable food to the needy. 

The effectiveness of the partnership provided by the external organizations is reviewed by respective HODs and the staff at level and committee meetings.

All Sec classes are involved in community service projects inline with the CIP. The choice of projects is decided by the class such as, the Yellow Ribbon Project, Peer-tutoring, Flag Day, Food Donation Drive for Food From the Heart, Animal Rights Public Edn and Sales of Merchandise at SPCA, Assisi Home Fun Raising, News Paper Collection, Providing Services at Children’s Home, Mercy Relief Packing of Items. (refer Table 8.2.1b)

Students’ Well-Being - The school establishes links with the Health Promotion Board to support school-wide Health Education programmes. Example, usage of their exhibition banners during the Eye-Care week 

The school establishes links with MCYS for the Singapore Family Education programme where talks are conducted to help students to cope with issues pertaining to family life and study pressure. 

Staff Well-Being - The school establishes links with the Health Promotion Board to promote staff well-being. The pri staff bowling session was partially subsidized using the grant given by the Board. the school collaborates with Starbucks Coffee Company Singapore to organize a learning journey for all staff.

The school collaborates with Raffles Medical Group to conduct health screening opportunities for staff.

Opportunities are available for the key partners to provide feedback to the school on pupils’ performance through the respective personnel (win-win partnership).

The effectiveness of the courses provided by the external organizations is also reviewed by respective HODs and the staff at level and committee meetings. Timely intervention is applied to respond to changing expectations and needs. 

Areas for Improvement

To review the expectations of the key partners are met in collaboration with the school and vice-versa. 

4.7 ADMINISTRATIVE SUPPORT

4.7.1 The school’s administrative procedures ensure the efficient and effective functioning of the school.

Strengths

 

The school has administrative structures and systems in place to manage the various administrative processes in school. This is done by:

(1)establishing Standard Operating Procedures (SOP), 
(2)structuring the EAS deployment & duties 
(3)the procurement of External Support Staff and Services (Table 4.7.1 a)


(1)Establishing Standard Operating Procedures

The school has established and adopted a comprehensive safety and emergency procedures to ensure proper handling of critical accident and emergency evacuation in case of fire, monitoring and contact tracing cases of Avian Flu, HFM disease, IPP etc. SOPs are uploaded into the school intranet for easy access by any teachers from any computer in the school

In the secondary section, Capturing of Corporate memory of procedures and processes in organizing and in the conduct of major events / programmes are carried out and archived in the central dbase e.g. sec 1 registration / sec 4 O level release, annual result processing, school webpage content management.

There are also Operating Procedures for the administration and managing of (1)Administrative Functions, School Programs and Activities,(2)Resources (Financial and Human Resources)and (3)Parents, Staff, Pupils, Partners and Vendors 
(Table 4.7.1b)

(2)EAS Organisation Structure and Deployment of Duties

EAS staff are deployed for the various admin functions based on their personal strengths and knowledge and interest. This enables them to perform more effectively and efficiently at what they are good at thus contributing towards more optimal deployment of the SOPs established. 

•Staff who is fluent and more service oriented is deployed to handle functions like transfer-in of pupils, admission of new staff, pupils on LOA etc
•Staff who has experience in procurement and has displayed great integrity is deployed to look into purchases for the school.
•Staff who are trained in first-aid are deployed to look into the welfare of pupils in terms of medical treatment for accidents.
•Staff who is meticulous, patient and persistent is more effectively deployed to ensure proper deployment of procedures, proper documentation etc all essential for tight adherence to financial procedures or SOPs.

(3)Engaging of external Support Staff

PSGs plays a part providing additional admin support for certain programs and activities like Counting and labeling of Catholic Welfare Tickets, fund-raising and other school activities. In-house trainers also provide administrative support to teachers.

There is communication of procedures to staff and parents to ensure deployment, buy-in and understanding. This is done both on a “just-in-time” basis and yearly through various avenues like contact, work plan seminar, the email, portals, letters etc. 

•Briefings to P4 and P6 parents are conducted on PSLE streaming matters.
•Briefing to P1 parents on expectations of primary education and other admin matters during P1 orientation.
•Briefings to Sec 1 and Sec 2 parents are conducted on expectations of secondary education during Sec 1 welcome ceremony and Upper Secondary Subject Combination during the Sec 2 Subject Combination meeting.
•Briefing of new admin procedures are usually conducted before the implementation of new procedures to all staff during contact time eg admin procedures for PDS entry of LNA, conducting of PPCR etc (Table 4.7.1c). 
•New staff joining the school undergo a very structured induction program implemented as part of the PDS process conducted by all the HODs including the AM, OM,VP, AV Coordinator and school TA.

There is tracking and controlling of the performance of the procedures systematically by the Admin as well as Department Heads.

Adherence of 100% to physical and other admin requirements for proper conduct of the PSLE and GCE O level examinations. Proper documentation is in place. 

There is reviewing of the procedures to improve operational performance. 

The Admin Manager conducts review at year end of procedures through discussions and dialogues with CSOs. CSOs are also open and forthcoming in giving feedback on improving of systems. 

The EXCO reviews promotion and advancement criteria in line with changes in external landscape. Refinement of SOPs to cater to special needs students in internal exams.

Review tools used include feedback from parents, staff, vendors, year-end perception survey of Pupils, Staff and Parents, AAR, Event Survey, Department Meeting and Mid-Year Review, Induction programme evaluation, 

Findings from the survey of parents, pupils and staff are available in the fileserver and those related to admin areas are shared with admin staff as a form of review. 

In the primary section, there is additional admin support given in the form of data gathering, collation as well as monitoring of cases during the occurrence of emergency situations like the national alert for HFM and gastric flu.
Areas for Improvement

There is a need to formalise the review on the effectiveness and efficiency of the school's operating procedures, the various technologies adopted. 

4.7.2 The school harnesses technology to support administrative processes.

Strengths

 

The school harnesses technology to support administrative processes so as to improve effectiveness and efficiency in Communication and Information, Use of Resources, Procurement of Goods and Services, Student Processes and Security and Safety. (Table 4.7.2d)

Data downloaded from MOE IFAAS is integrated with the school's MS Access / Excel in providing more accurate info for management and monitoring of budget and expenditure by key personnel. This is an improvement over the manual keying in of expenditure by an admin staff in the past. The fileserver is fully deployed at all levels and serves as a source of information and resources for all. The VPN token provides a secured access.The school uses MS Access to collate information on the school's training needs. The total learning plan for management is derived easily and quickly to plan and approve its commitment to staff development. This helps to clearly link the school training commitment to the 4 strategic thrusts. HOD IPs and individuals are able to use reports on learning needs and utilization for their yearly work review.

IT systems available are optimized as much as possible. Besides using the Lotus notes just for emails, SMS and fax are used for sending of urgent messages to staff and parents. Instead of using a copier for its basic function, optional accessories are purchased where possible. The copier is used as a network printer, scanner instead of just a stand-alone copier.

In primary, the school cockpit calendar is used optimally by management and KPs as a tool to integrate and manage the events and activities for the school. It is a useful source of information to parents on the school website. The primary section uses the AsknLearn Portal as a tool for conducting and analyzing the results of the year-end perception survey for parents, students and staff. The secondary section conducts online survey via the school cockpit for staff and paper surveys for parents, students and alumni.

The implementation of an autogate system which allows for the programming of peak hours, holidays etc is effective in the managing the security and safety of the school. Smart Cards are used by staff for booking and access to special rooms in the primary section. In the secondary section, the staff uses the transponder for special room access. This not only tracks usage but also ensure security of assets. 

The school identifies and evaluates alternative and emerging innovative technologies to support school programmes.

The school has reviewed and evaluated existing IT software and technologies in the market used for asset tracking. The review of existing system by the admin department and the TA has resulted in the school coming out with specifications for an integrated system. It is currently in the process of evaluating quotations for an integrated software system to manage Visitors, Students early dismissal from school, Asset tracking, Monitoring and Condemnation, Asset Loan and Key Management. These areas were identified during the mid-year review as potential areas in which IT can be used to improve efficiency.

The review also looks into the problem of the need to update multiple systems upon staff entering and leaving the school. This issue will be resolved by the use of MOE's Active Directory which allows the individual application to automatically update staff's database by tapping on it. There will only be a need to update one single staff database.This integrated system also aims to allow one single login to multiple modules, reducing the need for staff to remember multiple passwords for different school systems. Staff will be able to access Asset Management, Loan of Assets and Facility Booking System using one single login.

The secondary section has reviewed its existing economy energy drive and is currently evaluating the installation of solar panel. It has also evaluated the need to set up a media production studio in collaboration with ETD to bring video production in the school to a higher level to provide media broadcasting experiences and to support the increasing use of video in teaching and learning. The effectiveness of technologies is reviewed through the year-end perception survey on e-learning and e-administration portals.

The school identifies and replaces obsolete technologies
The primary section has slowly replaced OHPs with new technology in the form of visualisers. Currently the primary school has sufficient visualisers for 4 levels of classes.

The secondary section replaced its Pentium 3 laptops with Pentium 4 laptops and Macbooks. The eMacs on the teacher desktops are being replaced by the Intel Core 2 Duo iMacs which support the VPN token and the podcasting. The eMacs are then re-deployed to replace the ageing G3 iMacs in all classrooms. 

Areas for Improvement
To utilize the functional roles available in the e-administration portals so as to enhance the communication process. 
CRITERION 5

STUDENT-FOCUSED PROCESSES
5.1
STUDENT WELL-BEING

5.1.1 The school identifies student needs and expectations.

Strengths
The school identifies the different needs of the pupils under the categories of cognitive, physical, social and emotional and spiritual/moral needs. This is in line with the school's Mission and Vision of a holistic education (Annex 5.1.1a). The school adopts a pupil-oriented approach through feedback given. This helps it to structure relevant steps and programmes to suit pupils' needs. The school also taps upon inputs from stakeholders and partners. (Annex 5.1.1b)


Identifying Cognitive Needs

Pupils' academic performance is a key priority in the school. Tests and examinations check on the level of pupils' understanding of lessons. Respective IP departments conduct post-CA/SA results analysis and reviews to identify strengths and weakness of pupils in the various subject areas.  Beyond general examination systems, specific instruments are employed to identify pupils with academic difficulties.  For example, the primary section conducts a School Readiness Test (LSST) to identify P1 pupils who are weak in the English Language. The secondary section uses a similar system (General Ability Testing) for PRC scholars.  Additional entrance/placement tests are conducted for transfer-in pupils to both primary and secondary, to ascertain the appropriate level and class/ subjects for these specific individuals.  Beyond tests, the Humanities Department employs ethnography to study factors that affect pupils' performance in the GCE O level examination.  In order to maximize the effectiveness of IT in learning, the school gathers feedback from parents and pupils to identify pupils' needs on the usage of computers in the computer laboratories.
 
Identifying Physical Needs

The school recognizes that being physically healthy is an essential element of holistic development.  PE Department identifies over-weight pupils through the measurement of height-weight ratio. The secondary section uses the NAPFA test to identify pupils who are physically unfit.  Pupils with myopia, physical handicap and food allergies are identified through parents' feedback and specialist letters to form teachers.  The primary section canteen committee with the help of PSG surveys the sale of canteen food and catered food scheme to monitor and identify undesirable practices and the eating habits of pupils. The secondary section conducts nutrition lectures for over-weight pupils to identify unhealthy eating traits. 

Identifying Social, Emotional and Spiritual / Moral Needs

The school pays close attention to the pyscho-social needs of pupils.  Pupils with special needs are identified by Form teachers and Subject teachers and referred to teacher counselors and relevant external agencies when necessary.  The referral processes are reflected in Annex 5.1.1c and Annex 5.1.1d for both primary and secondary pupils respectively. Close contact between form teachers and pupils is developed during Teacher-pupil conferencing which forms part of the pastoral care lessons.  This system helps teachers to identify pupils' emotional and academic needs. Teachers also provide personal feedback to parents (and vice versa) and identify areas of concern through parent-teacher meetings.  This promotes two-way communication and strengthens the partnership between teachers and parents in the education of pupils. In 2006, the SFE coordinator and the full-time school counselor (FTSC) provide additional feedback about pupils' needs when they report to HOD/PD. The FSTC based in the secondary section also works with primary PD Department to deal with cases involving primary section pupils.
 
As part of the national education curriculum, there is emphasis on instilling national and/or social values in pupils. The National Education Committee identifies the social needs of pupils through a survey on being responsible citizens of Singapore. The primary section conducts this annually while the secondary section conducts this bi-annually.

The school also recognizes the individuality of pupils. For the primary section, feedback on 'Knowing Your Child' is obtained at P1 Orientation to provide the school with prior information about the children's needs. The primary Pupil Development Department also identifies pupils who are at risk and have a lack of parental support in the academic area, social and emotional growth, provide enrichment programmes and a conducive study area after school. The secondary section employs the Pupil Teacher Conferencing programme to learn more about the specific needs and concerns of pupils.  This involves protected communication time with individual or small group of pupils with their form teacher/s and runs for the duration of the school year.

In the area of spiritual support, a Prayer Request/Petition Box is available in the library for any primary section pupil who needs prayer support during the examination period. 
In the secondary section, prayer sessions are organised during examination periods and for pupils who need spiritual support. Such platforms provide avenues for pupils to convey their spiritual needs to the school.
Areas for Improvement

The school will establish instruments to identify pupils' spiritual needs.

5.1.2 The school monitors the well-being of students.

Strengths
The school establishes various programmes and channels to monitor the well-being of pupils in areas of cognitive, physical, social and emotional and spiritual / moral. (Annex 5.1.2a)


Monitoring Cognitive Needs

IP departments establish a systematic and periodic analysis of results to monitor pupils' academic performance in all subject areas. Enrichment programmes and remedial lessons monitor the progress of identified pupils and focus on areas of concern.

Monitoring Physical Needs

PE Department monitors pupils' height-weight ratio after each semester and refers over-weight pupils to the TAF coordinator. The primary section helps pupils to reduce their weight through daily recess exercises and twice-weekly fitness programmes. For the secondary section, this is achieved through special PE lessons for overweight pupils.  These pupils have the option to participate in a modified cross-country run instead of the regular distance for the general cohort. 

For sports and skills, primary PE department monitors the physical progress of pupils' skills acquisition with a structured modular grading system for all levels. It provides feedback on pupils and their strengths in sports. The secondary section employs a modular PE programme to expose pupils to various sports and skills. This has provided for more in-depth involvement of pupils in each module.

The Canteen Committee also monitors pupils' eating habits through the sale of food in the canteen and the catered food scheme, and gives feedback to the vendor every term. The vendor is informed about primary pupils with food allergies who are on the catered food scheme. 

Monitoring Social, Emotional and Spiritual Needs
The school employs various instruments to monitor the psycho-social development of pupils. The primary section employs a behavioral tracking (BETA) file in each class to monitor pupils' social progress. Feedback is given to parents in order to tap upon additional observation from home. The secondary section has a similar system (Pupil-Teacher conferencing file) which records teachers' communication with pupils. Form teachers use this as reference for parent-teacher meetings to surface issues of concern to parents. 

Teacher counselors provide additional feedback on pupils who are referred to them. A full-time school counselor based in the secondary section provides professional support for difficult cases. In partnership with parents, the SFE co-ordinator conducts workshops to equip parents with parenting skills. This allows for greater monitoring and supervision of pupils from both home and school. 

The primary section Pupil Development Department monitors the progress of the pupils who are at risk or lack of parental support through the feedback from parents and teachers after attending social outreach programmes (e.g. Circus Outreach). Pupils with deep-seated behavioural and emotional problems are referred to the MOE Child Guidance Branch or external agencies. For the pri section, form teachers and Year Heads consolidate feedback on pupils with various needs including special needs. A pastoral care representative collates this information and informs the form teachers of the following year as to better prepare them to handle the different needs of the pupils. Special needs cases are keyed into the fileserver and updated annually.
There is a Standard Operating Procedure (Annex 5.1.2b) in place for teachers to monitor pupils who are absent from school for more than 2 consecutive school days. 
The school also monitors pupils with difficulties in behaviour and/ or grades. For the primary section, those with perennial lack of study and work-related skills and social behavioural problems are referred for the Behavioural Remediation Programme. The Sec section tracks and monitors pupils who are retained through volunteer teacher-mentors. These teachers are chosen by the pupils who then monitor the pupils' academic performance, and also provide emotional support when necessary.
Areas for Improvement
The SOP for identifying pupils who show early symptoms of special needs should be communicated to all teachers and reviewed.
5.1.3 The school builds good relations with students.

Strengths
The school has provided many channels and avenues by which it can build good relations and trust with the pupils. There is easy access for all pupils to give feedback, resolve problems and be involved in shared decision-making. (Annex 5.1.3a)

Provide easy access for students to give feedback and information

Pupil suggestions and feedback are valued. Pupils can provide feedback through teacher-pupils conferences during pastoral care lessons. Pupils provide feedback through year-end surveys and also after attending selected enrichment programmes. A suggestion form return box in the primary General office gives pupils easy access to give feedback. The secondary section employs a Class Suggestion Scheme built into the RME lessons to provide opportunities for pupils to comment on school policies or facilities. (Annex 5.1.3b)

A system is established and in place to disseminate information pertaining to school's activities and news

The school ensures pupils are kept up to date on school activities and events. This fosters a close and open relationship. For example, public announcements made during assemblies and circulars given to pupils help disseminate important information. The school's portal and notice boards are various methods where important information is disseminated.

The school engages the pupils in shared decision-making and programmes that improve ownership. 

Every pupil is given opportunities to be involved in shared decision-making. Eg: Voting for Marist Teacher of the Year. Shared decision-making is also evident in class activities, e.g. nominating class committee members, setting up class rules, nomination for the Most Helpful/Courteous Marist (Pri). For the secondary section, shared decision-making is extended to selection of CIP activities, as classes are empowered to select their choice of charity and how best to support them. Pupils are engaged in school events (performing for Teachers' Day) and in CCAs (nomination of CCA EXCO members).

To facilitate ownership, the school has in place a buddy system which allows senior pupils to mentor junior pupils. For instance, the 'Befrienders’ Project' allow senior pupils to be responsible for their younger charges in Term 1.  Sec 3 pupils are engaged in the Marist Connection to help with primary pupils after school hours and during school holidays. Such programmes enable pupils to play an active part in the education process, and make them feel valued. 

Other opportunities for shared decision-making include pupil-organized events. Pri 6 pupils are directly involved in the organizing of the inter-class games, with teachers-in-charge as advisors. Marist Youth Day is organised by secondary pupils with the class committees overseeing the planning and execution of the event. 

The school builds a family culture

The school creates a friendly and positive environment that is conducive for education. The school uses positive reinforcement for good behaviour. For example, to promote classroom cleanliness, the primary section issues certificates of commendation; while the secondary section provides ice-cream as rewards. To further build a friendly environment, there are many venues for informal interaction between staff & pupils. For instance, VPs from both sections would talk to graduating classes to boost their morale and show school support during important examinations. The school also explains policies to pupils through assemblies in order to make pupils feel that they are valued as part of the school. The secondary section has a system where teacher-mentors guide and provide socio-emotional support for ‘repeat’ pupils. To build a family culture, teachers and staff are friendly and approachable. Pupils are aware that if they encounter any problems, they can approach their teachers or the office staff for help. (E.g. lost & found, sickness and injuries). Pupils can also seek help from pupil leaders (prefects and monitors) if they encounter problems.
Areas for Improvement
The school will create more platforms to involve pupils in shared decision-making.
5.1.4 The school provides a caring physical and psychosocial environment and programmes that enhance student well-being.

Strengths
The school creates a culture of climate of care, trust and friendliness with the provision of facilities and environment that promotes total well-being.

Providing facilities that promote Well Being

The school provides IT support by making available computer laboratories for pupils' use. This provides an avenue for pupils without computers at home to access the school's portal and any on-line research. For the primary section, additional coaching support by teachers after school invites pupils who lack a conducive study environment after school to stay in a designated air-conditioned class with a secondary school peer tutor's help, all done under teacher supervision. The secondary section has a study area and a student recreation room for pupils to use during recess and after school. 

Creating a warm and healthy supportive environment
The school draws up an SOP for disease outbreaks e.g. Pandemic fever and communicates this to staff to safeguard the school environment. Regular cleaning provides a clean physical environment for the pupils. For the primary section, a balanced diet is emphasized. The canteen committee meets with the vendor every term to highlight negative practices and review food items sold. 'Greens Day' is held on the first Friday of each month. This is to promote healthy eating habits and the importance of a balanced diet. The parents are also engaged as partners, as the Parent Support Group (PSG) is invited to sell healthy food items on 'Greens Day'. 

The school provides a safe environment for the students

The school's PE department includes in the SOP for PE lessons the safeguarding of the pupils' property by allowing pupils to bring their wallets along for PE lessons. To ensure the safety of the pupils, only visitors with the appropriate passes are allowed into the school. To ensure that pupils do not engage in unruly or dangerous behaviour, prefects are rostered for duties. Operation Support Officers (OSOs) and PSG volunteers perform traffic duties at pick-up/drop-off points before and after school (OSOs only) in order to ensure a smooth flow of traffic in and out of the school compound. Teachers are also assigned to specific locations to ensure pupils' safety during recess and dismissal. The primary section teachers and PSG are also directly involved in classroom duties to ensure minimum disruptions. 

Creating a culture of care, trust and friendliness

The school conducts orientation programmes for Pr 1 and Sec 1. The primary section also organizes a Pr 1 'Befrienders Project' where senior pupils help to orientate new Marists to their new environment and friends. To further build a caring environment, the secondary section selects an appropriate theme song that appeal to youths to communicate values in caring for each other. Banners promoting the values of love and care are put up in both the primary and secondary section. The secondary section uses inspirational stories during morning assembly to motivate pupils. In the primary section, pupils are tasked to take pictures of others doing good deeds. These photographs are then shown during assembly and used to further promote love and care for others. To foster a positive spiritual environment, Masses for exams, special school events to promote school ethos e.g. Good Friday, Maundy Thursday serve to reinforce positive school spirit and culture. Counselling and School Family Education (SFE) programmes also help to create safe havens for pupils, as well as build positive family relationships so pupils can study without distractions. Pupils are recognized for their contributions to the school, or when they exemplify a Marist value. The primary section gives recognition to pupils who display traits of a 'Gentleman' (Most Courteous, Most Helpful) every term. The school has a Marist of the Year for pupils who exemplify the Marist spirit in academic performance, sports, and character. Teachers update any activities, which are conducted outside curriculum hours, into the School Cockpit System (Pri) or school portal (Sec) so as to allow office staff and parents to monitor the movement of their children. PSG involvement in various school activities helps creates a culture of care, trust and friendliness in the school. In the primary section, a food catering scheme provides a safer environment for the lower primary pupils to have their meals in their classrooms during recess. This reduces the risk of younger pupils being injured by the older ones. PSG helps out teachers in class for Pr 1 to Pr 3 in the distribution of food items and the cleanliness of the classroom during recess. The PSG is involved in daily classroom duties during recess in Pr 1 to Pr 3 classes, excursions, First Friday masses, Morning Reading Programme, Pr 1 Orientation, morning catechism classes and Greens Day Programme.

Areas for Improvement

The school will build on and provide a more structured support to create an environment that supports the needs of special needs pupils.  The school will also provide more social-emotional support in pupils' pursuit of academic excellence.
5.2  TEACHING AND LEARNING
5.2.1 The school integrates student learning. 
Strengths
In designing its IP, the school takes into account MOE initiatives and policies expounded by MOE. These initiatives are incorporated into the dept action plans, SOW, KPsI and targets. (Refer to Framework for Teaching and Learning)

Interdisciplinary Learning

Project Work (PW) - PW is a major platform for integrated learning. It provides opportunities to break away from the compartmentalization of knowledge and skills. In the primary section, PW was reviewed and proper guidelines and structure for PW were implemented. PW was integrated with celebrations. There is a formal assessment of oral presentation skills and projects were exhibited in the learning hubs on Racial Harmony Day. In the secondary section, Sec 2 pupils were required to do a group PW with emphasis on science and I&E. Pupils have to do research, work in teams, and create and deliver an oral presentation. The end products were showcased during the PW Fair. HE is integrated into the PC programme for lower primary, Science for Pr 3 and Pr 4, and PE for Pr 5 and Pr 6. The teaching of Social Studies incorporates the learning of English Learning (EL) from Pr 3 to Pr 6. The learning of Science knowledge is integrated into the teaching of EL at lower primary.

SEED Programme - The school has adopted an integrated approach in teaching of subjects at Pr 1 and Pr 2 in SEED. It aims to engage pupils in inquiry and discovery, making learning a positive experience. Deployment was structured to ensure the same teacher teaching the integrated subjects. A web is drawn to show the integration of subjects.

Integrated Trails - In the primary section, customized integrated trails were introduced at all levels to integrate the Teaching and Learning of subjects. Pupils learn through participation in games and hands-on activities in an outdoor environment. In secondary section, Sec 1 pupils took part in a Trail @ the Esplanade, which allows pupils to apply Mathematical and Scientific concepts. Questions on National Education were also incorporated.   The school has also shared is teaching approaches via integrated trails with visiting teachers and VPs from Gao Xin Pr Sch and Gao Xin High School, Xi'an of China.

Experiential Learning and Field Trips - Through experiential learning, the school aims to provide opportunities for pupils to apply and transfer knowledge and skills into real life applications. In 2006, cultural trails were organised for Pr 3 to Pr 6 pupils focusing on the learning of racial communities. Science field trips were organised for Pr 3 and Pr 5 pupils. In the secondary section, pupils' field trips includes immersion programme to Xi'an and trips to the Esplanade.

Infusion of Thinking Skills – Thinking Skills are infused into the Instructional Programme (IP) in all levels and across different subject areas. (Table 5.2.1a)

Infusion of IT - IT is used extensively in the Teaching and Learning processes in the school. Teachers are encouraged to infuse IT in the delivery of lessons and this is evident in the SOWs. In the primary section, a structured IT learning road map is drawn up for all levels. IP departments' focus on customizing Teaching and Learning packages has increased the number of IT-based learning packages. Digital art is now a module in the art syllabus. The provision of 2 in-house trainers has helped teachers in this area of work. In the secondary section, the lower secondary pupils attend compulsory IT enrichment lessons. Sec 2 pupils participated in an e-learning exercise in July 2006. Each department is also provided with an Interactive Whiteboard installed in the Department’s Homerooms. This helps to better engage pupils during lessons.

Infusion of National Education - NE messages have been incorporated into the SOW and school programmes. Activities like National Day Celebrations and Racial Harmony Day aim to increase pupils' awareness of our multi-racial society. The primary section has made NE the theme for PW.  In the secondary section, NE messages were explicitly taught through the humanities subjects.  An NE forum was organised for pupils to voice their concerns on national issues. 

Infusion of I&E - In the pr section, the spirit of I&E is seen in the review of Teaching and Learning activities. In the sec section, I&E is infused through enrichment programmes and participation in internal, external competitions (Table 5.2.1b) and work attachments.

Infusion of School Values - Efforts are made to raise the awareness of the merits of school values. In the primary section, Religious Knowledge is incorporated into the lower primary curriculum. All levels have weekly Pastoral Care lessons which incorporate the teaching of values and life skills. Pr 5 and Pr 6 pupils used the Character Guidebook for classroom discussions. There is greater emphasis on values education during assembly talks. Community Involvement Programme (CIP) is infused into the teaching of Civics and Moral Education (CME). SFE partnership provides funding and advice on programmes for values education. In the secondary section, Religious & Moral Education (ME) lessons placed emphasis on the values and attitudes of good citizenship while ensuring pupils have a good grounding in moral values. Messages on values were disseminated through storytelling sessions in morning assemblies. Christian values were shared through reflections before daily morning prayers.
Areas for Improvement
There is insufficient review conducted on the effectiveness of the infusion of NE into the curriculum.  The review process will be re-examined for improvement of the review process.
5.2.2 The school’s instructional programmes and the structure to deliver them are innovative and creative and cater to ability-driven.

Strengths
IP that accommodate pupils' varied needs and abilities are paramount in enabling the effective implementation of Ability-driven Education. The approach is two pronged CIP and structural deployment.

Customized IP

In the primary section, the language departments have been customizing their learning resources since 2003. Each IP department has designed structured learning programmes and curriculum packages to cater to the varied needs of the pupils.  Many resource packages such as composition packages have been built into the curriculum. In the secondary section, departments have looked into customizing the curriculum to match the learning needs of the pupils. The Humanities, PE and Science departments have also modularized their respective curriculum. History and Geography at lower secondary are taught in modular on a semestral basis so that pupils have less to study for examinations. In the PE department, the modular system allows pupils to be engaged in the type of games that they are interested in. It also allows teacher-expert to impart more skills of the different games. In the Science department, the lower secondary pupils are taught using the modular cycle between the three Science areas namely Biology, Physics and Chemistry. (Table 5.2.2a)

Efficient Structural Deployment

Timetabling - Timetable planning is done with the objective of optimizing the time pupils spent in school in the context of the 5-day work week and the need to build in protected time for teachers' professional development.  The timetabling supports the implementation of IP. (Table 5.2.2b)

Streaming System - Streaming was carried out so as to make sure that teaching can be better customized to meet pupils' needs.  In the primary section, this was done at Pr 4 and Pr 5. Pupils are streamed according to their overall performance. The system also ensures smaller class size for pupils of less academic ability. At Pr 5 and Pr 6 levels, pupils were streamed according to their performance. Pupils of higher abilities are offered Higher Chinese as an additional subject.  In the secondary section, Sec 1 pupils are streamed into classes according to their PSLE Mathematics and Science results. Pupils with better performance in Mathematics and Science are given more challenging tasks and more opportunities to participate in external competitions. Pupils who are weaker in the subjects are allocated more curriculum periods and supplementary lessons.

Pupils are banded so that the teachers are able to customize the IP to cater to the pupils' learning needs. Sec 3 pupils in weaker Mathematics classes are banded so the teacher-student ratio is decreased. Sec 4 classes were banded so that the pupils who are taking only GCE 'O' level Mathematics were extracted and taught separately. In addition, Sec 3 and 4 levels are expanded from 9 to 12 classes to allow for more contact time between teachers and pupils. 

Subject Combination for Upper Secondary pupils

A variety of subject combinations are offered to Sec 3 pupils, ranging from triple Science and up to 9 subjects to Combined Science with up to 7 subjects. All pupils are offered Additional Mathematics. Pupils who do not qualify for the subjects they wish to do would be put on probation. The number of subject combinations has increased from 7 in 2004 to 44 in 2006.

Lower secondary Science, PE and humanities subjects are taught in the modular form. The modular system allows teachers to design more interesting and engaging teaching materials. The modular PE programme allows teachers to focus on skills to be taught and allow pupils to choose the modules they are interested in. 

Modular teaching for Science helps Pr 6 pupils who perform below the mark in the Semestral Assessment 1 (SA 1) examination. The programme aims to correct pupils' misconceptions.  In the secondary section, the lower Secondary Sciences are taught in modules of Biology, Chemistry & Physics. At the upper Secondary levels, provisions have been made for split classes in Pure & Combined Sciences. For instance, Sec 4E and 4F have their Physics and Chemistry classes concurrently so that those pupils taking Science (Physics) and Science (Chemistry) can have the advantage of learning under a third teacher. Humanities subjects are also taught in modules for History and Geography in the lower secondary.
Areas for Improvement
There is little review of the effectiveness of the modular system catering to ability-driven education.  The review process will be re-examined.

There is little review of the approach to infuse I & E into the instructional programmes.  This too will be re-examined.
5.2.3 Teachers create a classroom environment that is positive for student learning and involvement.

Strengths
Teaching and Learning Strategies

The school believes that every student has potential and sets out to implement programmes and activities that stretch the pupils' capability in all subjects and other aspects of school life. A variety of teaching methodologies, programmes and activities are employed to nurture pupils to be active and independent learners.

Classroom Management System

Classroom Procedures - To ensure minimal interruption during Teaching and Learning, the following are implemented:

Each teacher establishes a set of classroom rules and procedures with pupils in the first week of the school year to engage pupils and motivate their learning.  Class committees were formed to help the form teacher in the day to day running and administration of the class matters.  To promote classroom cleanliness, a cleanliness campaign was organized to encourage and recognize classes that have put in effort in maintaining the physical environment in the classroom.

Discipline Systems

Primary Section - BETA System:
This system (BETA) helps teachers to track behavioural problems of pupils. This is an effective system to encourage good behaviour. Having proper classroom procedures allow pupils to participate fully in the classroom. With minimal disruptions, lessons can take place efficiently. A review of the BETA system has been done and the refined system will be implemented in 2007.

Secondary Section - Pupil Management Committee:
The Pupil Management (PM) committee provides teachers with the necessary support to help them better manage their classes. There is a structured referral system in place where teachers can refer to and gain advice on their course of action. A list of disciplinary guidelines detailing the nature of disciplinary offences and their consequences were put on the classroom notice board so that pupils are aware of the consequence of their action. It acts as a deterrent for wayward behaviour.

Orientation

Orientation activities help Pr 1 pupils blend into the new class environment. The first two days of the academic year are set aside for teachers and pupils to interact and orientate themselves into the new environment. Games and other activities are carried out to help instill class spirit and promote bonding among teachers and pupils. In 2006, the school adopted a thematic approach, with each level given a theme related to National Education. Each class is to prepare a banner based on the theme. An orientation camp is also held for all Sec 1 pupils in addition to the Orientation week when the pupils join the school. PRC scholars are orientated to the school and Singapore upon arrival in October every year.

Support Programmes
Consistent Monitoring:
Apart from the formal reports teachers provide parents every year, a student's academic performance is indicated by the grades and marks given for each subject at the end of each term or semester.  Also, pupils' weaknesses are noted after every review of the examination papers to facilitate the teachers in giving more focused lessons in the areas of weaknesses. For Chinese and English Oral components, specific written feedback is given to pupils after testing.

In the secondary section, a grade enhancement is conducted after the preliminary examination for improvement in Mathematics. Subject teachers also follow up with their pupils on areas requiring extra help and conduct focused extra lessons. 

Conferencing and Counselling:
Time is set aside during Pastoral Care (PC) lessons for pupil-teacher conferencing, which contributes to a more positive environment for learning.

Pupils with Special Needs:
In the primary section, there is a SOP to track pupils with special needs, both learning and/or physical disabilities. Such pupils are identified and given special considerations and provided assistance. A Special Needs Coordinator is appointed to collate information of the pupils' with special needs is available for teachers' reference on the Fileserver. There is also a system for making special consideration in internal exams for pupils with learning and/or physical disabilities.

In the secondary section, a pupil mentoring programme is in place to help Sec 3 ‘repeat’ pupils. The pupils are assigned teacher-mentors of their choice whom they can turn to for help during the course of the year. A FTSC is also on hand to render assistance where necessary. 

Self-Study Programme:
The Media Resource Library (MRL) is opened for Pr 6 pupils to do self-study in the second semester. This programme aims to provide an environment that is conducive for learning, with teachers on duty to guide pupils in their learning. Classrooms, a Student Centre and a Study Area are available to the secondary pupils for the same purpose.
Areas for Improvement

To improve on current practices, benchmarks will be identified in selected areas.  
5.2.4 The school ensures the effectiveness of its teaching and learning processes.

Strengths
Monitoring of Teaching and Learning Processes:


Lesson Observations and Checking of Books

Middle management conducts annual lesson observations. Conferencing is carried out to help teachers improve their teaching. Peer observation of lessons is also encouraged for language teaching. Checking of books is carried out to monitor pupils' progress and performance.

Professional Development of Teachers

Identification of key learning programmes ensures that teachers are adequately trained in important aspects of the curriculum. The use of Pre and Post Course Review (PPCR) as a tracking tool ensures transfer of learning.


Level and Departmental Reviews

The school analyses the causes of variance in the performance of the Teaching and Learning processes through bi-annual level and department meetings and analysis of CA and SA results. Item analysis of the pupils' performance after each major examination is carried out to identify the areas they are weak in and the possible reasons. Teachers give feedback and brainstorm for ideas to improve the current situation. Follow-up and corrective action is then taken to address any variance in the results.

As a follow-up action, post tests are conducted to assess effectiveness of remediation.

Value-added Analysis 

In the primary section, individual class targets are set based on previous years' performance to check value-addedness of Teaching and Learning. This is implemented for all subjects from Pr 2 to Pr 6.

In the secondary section, PRISM is used extensively for analysis of graduating pupils' results at the GCE 'O' level examinations. For the other levels, the school relies on a Learning Management System (LMS) called the NTrix to analyse major assessments. In addition, the Mathematics Department also track pupils' performance using percentile ranking. IP Departments rely on the mean scores and percentile ranking to communicate academic performance to parents and pupils.
Areas for Improvement
More will be done to ensure that the use of value-added analysis as a management tool is better deployed.  
5.3   ASSESSMENT OF STUDENTS
5.3.1 The school assesses student performance.

Strengths
In line with the school's thrust for holistic development, pupils are assessed in 5 main aspects of development, namely, cognitive, physical, aesthetics, social & moral and leadership. Pupils' abilities are inferred based on multiple sources of assessment data & various modes of assessment which are deployed at different levels.
Cognitive

The school assesses pupils' cognitive abilities like content knowledge, oral & aural abilities, problem-solving skills & heuristics & the application of process skills. Higher Order Thinking Skills questions are incorporated in Continual Assessments (CA) & SAs while basic recall & comprehension questions are assessed in class tests.

Diagnostic assessments like topical tests, supplementary worksheets, Mental Sums tests & unit tests complement CAs & SAs. Self-evaluation tools like SAIL, peer-evaluation & termly quizzes are used to assess the extent of primary pupils' learning & development. Alternative modes of assessment include the annual PW & the twice-a-year Social Studies projects & learning trails for all primary pupils which also assess pupils' meta-cognitive skills.

PW assessment accounts for 10% of SA2 marks for Sec 2 Mathematics, Science & Humanities. A common rubrics is used to assess the process skills & pupils' oral cum IT presentation of their PW. Projects account for a component of CAs in various departments as found in Annex 5.3.1a. Sec 2 e-learning for EL contributed to a third of CA2. The e-learning involves internet research as well as personal response to the resource materials.

For Sec 3 pure sciences, the school has adopted the implementation of a coursework mode of Science Practical Assessment (SPA) which will replace the 1-time assessment at Sec 4 GCE 'O' science practical in 2007.

The International Competitions for Schools by UWA is used as a form of alternative assessment to assess pupils' abilities at the international level in Mathematics, Science & Computer Studies.

Teachers also discussed the implementation of the various modes of assessment and to evaluate and improve the processes of implementation. The Humanities Department acted on pupil survey feedback to modify their coursework assessment.

CPS is used as an informal assessment tool to gauge pupils' understanding real time with immediate feedback. E-journaling for Sec 2 camp participants provides a means for self-evaluation of personal development. Placement tests are conducted at the end of the year to gauge the academic potential of candidates for entrance or transfer purposes, and to match them to a suitable class if successful.
Physical

In the physical domain, the school uses NAPFA to ascertain pupils' physical fitness. Continual assessments are carried as shown in Annex 5.1.3b. Assessment of aesthetics subjects like Art & Music, D&T & Home Econs involves the grading of different components as listed in Annex 5.3.1c.
Social and Moral

In the social & moral domain, every primary & secondary pupil is involved in at least 6 & 8 hours of Community Involvement Project (CIP) respectively. In the primary section, assessment for social studies is based on written assignments and both individual and group project works which are graded based on standard rubrics. NE themes are also incorporated into the titles of these projects. Every pupil is assessed based on a defined set of Conduct Grade Guidelines which covers moral values, work attitude & ability to work with others. The holistic report card is used for the P6.

In the secondary section, moral development is assessed through RME and conduct grades. The RME grading at the end of the year is made up of 2 components: a reflection and CIP participation. The reflection on semester 1 Religious and Moral Education (RME) activities is graded based on the quality of the pupils' reflection. Sec 1 to 3 pupils are assessed and graded using the Holistic Report Card in terms of the values & character qualities that the school has identified as essential for the development of the pupils as a Gentleman, Scholar & Sportsman. CIP & CCA data captured is then collated and used in writing the School Graduation Certificate when the pupils reach Sec 4. Sec 2 pupils are enrolled in NYAA scheme. Their involvement in community service is tracked through a diary or log book which reflects regular committed effort and an understanding and awareness of the role of community service in today's society.

Pri 3 prefects are nominated by their form & subject teachers mainly based on their conduct which includes interpersonal skills. Prefects are subsequently confirmed based on a set of selection criteria. Not only are prefects required to self assess, their teachers and prefect leaders also contribute to their yearly assessment. In the secondary seciont, student leaders are assessed on their leadership and organizational skills during CCAs by their respective teachers-in-charge. This assessment follows a 6-Step Assessment Model to ensure its effectiveness and relevance as illustrated in Annex 5.3.1d.
Areas for Improvement
An evaluation will be conducted to measure how current modes of assessments achieve departmental KPIs.
5.3.2 The school uses assessment information for improving student performance and school programmes.
Strengths
Pupils receive feedback based on assessment information to help them monitor and improve their own learning.

Results from the various modes of assessment provide feedback to pupils on whether they are able to comprehend and apply the concepts taught in class. Besides prompt and accurate marking, teachers provide evaluative feedback on pupils' work so as to help them realise their mistakes and build on their strengths. Teachers give feedback through written comments, verbal communication or via email. Class and Level ranking in the pupils' result slips at the end of the academic year not only serves as an indication to pupils on how they have fared relative to their peers but also as a source of motivation for them to perform better in the following year. Classroom Performance System (CPS) is used in the secondary section as an informal assessment tool to monitor pupils' understanding real time with immediate feedback. Other examples are given in Annex 5.3.2a.

Assessment results provide useful information for teachers to take intervention actions. This information is also used for target-setting, streaming, banding and class allocation to facilitate an ability-driven education. Teachers are provided with an analysis of pupils' achievement after each summative assessment to identify pupils' needs and to determine intervention actions. Analyses of assessment papers enable teachers to identify the component or topic that their class is weak at or may have mastered well. This allows teachers to take appropriate follow-up actions in the forms of remediation or enrichment.

The previous year's overall assessment results are used to identify, band and stream pupils with similar learning needs to facilitate customization of teaching and learning.  More examples are given in Annex 5.3.2b. Pupils who have behavioural problems or learning difficulties are monitored closely or referred to the relevant teacher-in-charge for guidance.

In the primary section, the analysis of value-addedness after each summative assessment provides feedback to teachers regarding the performance of their respective class relative to that of the level. This information also allows teachers to compare their pupils' current performance with the previous so as to reflect on and review their own teaching effectiveness. Primary section team players in sporting CCA are assessed based on commitment to CCA which is reflected in their frequency of attendance, attitude and skills. Skills are assessed during trainings and performance in competitions.

In the secondary section, target setting using PRISM and PSLE T-scores is computed for Sec 3 & 4 pupils. This allows the school to know if pupils are performing above or below expectation. This information is used to structure remedial programmes for pupils who fall below expectation.

Information from assessment is reported in a meaningful manner at regular and appropriate intervals to stakeholders. After each summative assessment, an analytical report of the overall performance of the cohort in each subject is presented to parents. More examples are given in Annex 5.3.2c.


Parent-Teacher Conferencing is conducted to give feedback to parents on the various aspects of their son's academic achievements. Teachers also give feedback to parents on the social and moral development of their children during these sessions. Teachers also communicate with parents through the phone, email, Marist Buddy (Pri) or to give feedback on pupils' progress. In the secondary section, results of pupils' performance in class tests are posted on the school portal (Ntrix) to which parents have access.

Information from assessments is used to modify existing programmes or develop appropriate programmes to improve pupil performance:


Pri 1 to 3 pupils are provided with training in NAPFA stations where pupils frequently under-performed. A formative approach was adopted for the implementation of Science CA1 for Pri 3 pupils in 2006 after a review of past years' assessment results. A new rubric was designed for the assessment of Public Speaking for Pri 4 to 6 pupils. This was used to assess pupils' oral presentation during Project Work.

In the Sec section, Mathematics peer tutoring programme was developed by identifying potential tutors (current Sec 3 pupils) and tutees (current Sec 2 pupils) based on their Sec 2 and 1 results respectively.

The secondary PE programme - A pre-test similar to a 2.4 km run is administered at the beginning of the year to gauge pupils' probable performance at NAPFA test. Pupils who fail to meet the passing criteria are to undergo the compulsory fitness and conditioning module to prepare them for NAPFA. Those who pass are allowed to choose a module to specialise in.  Confirmation tests in Additional Math, Biology, Chemistry and Physics are conducted for Sec 3 pupils after SA2 to ascertain their subject combination in Sec 4.
Areas for Improvement
Primary:
There is a need for a more structured approach in the use of information from assessment for school-based enrichment classes. 

Secondary:
There is a need to evaluate the effectiveness of streaming and assess how it affects pupils' GCE 'O' level results.
5.4  CO-CURRICULAR DEVELOPMENT
5.4.1 The school’s co-curricular programmes support the holistic development of students. 
Strengths
The school seeks the total formation of the pupil through a comprehensive package of curricular, co-curricular and enrichment activities. Through these, the school strives to achieve the holistic development of our pupils in the: cognitive, social, moral, physical, and emotional domains. This is aligned with the schools vision to nurture each pupil to be a gentleman, scholar and sportsman.

The school's co-curricular programme (CCP) consists of the Total Physical Education Programme (TPEP), Co-Curricular Activities (CCA), Character Development Programme (CDP) Framework (under LEAPS), Religious and Moral Education (RME) and Sexuality Education, Community Involvement Programme (CIP), National Education (NE) programme and various enrichment and aesthetics programmes. These are planned and developed taking into consideration the (1) School's MVV, (2) needs and expectations of pupils and (3) changing conditions of external environment.

TPEP has been designed in accordance to the Desired Outcomes of Education (DOE). It provides opportunities that enable pupils to specialise in their chosen areas. TPEP has been in place for a number of years and has been constantly reviewed to meet with new demands and challenges.

TPEP includes: PE programmes, outdoor enrichment activities, CCAs and a Trim and Fit programme.(5.4.1a)  The school encourages all pupils to participate in outdoor activities. The activities are planned to develop pupils' physical fitness, enable them to learn important life-skills and to integrate socially. (5.4.1b) 

The CDP framework (LEAPS) ensures that the core enrichment activities are balanced and caters to the needs of the pupils in the 3 main areas namely; Citizenship, Enterprise and Personal and Social Effectiveness. 

RME lessons focus on school values and life skills for personal effectiveness, interpersonal effectiveness, fostering a caring community, transition of work. In particular, religious values are emphasized for Catholic pupils. Sexuality education is conducted to impart facts and values on human sexuality. 

In the school, NE needs of students are identified through the NE survey. In 2005 NE survey, secondary pupils scored below national average for racial & religious harmony, sense of belonging. Hence NE programs were geared towards addressing these 2 areas. 

As a Special Assistance Plan (SAP) school, efforts were made to ensure that pupils are exposed to cultures and values of other racial groups through learning journeys. NE has also taken the form of formal commemoration of national events in school. (5.4.1c) Pupils interacted with students from other schools to discuss NE issues. 5.4.1d

The school encourages aesthetics through National Art Council (NAC) cultural performances, assembly programmes, Chinese Language Drama and Debate Society (CLDDS) and post-exam activities. The secondary section introduced a new CCA, Digital Music & Art, to further enhance the application of IT skills and knowledge.

In the primary section, there has been a positive shift towards I&E as illustrated by the participation in the 3Rs during MOE Excel Fest and the I&E Competition. The secondary section promotes I&E through the I & E Committee formed in 2004. It nurtures the spirit of I&E through activities as reflected in Annex 5.4.1c. The school provides a range of opportunities through its CCA/CDP under 4 main categories Sports, Uniformed Groups, Aesthetics and Clubs & Societies to address the holistic development of pupils. All Pr 3 to Pr 6 and Sec 1 pupils are given the CCA option to indicate preference. As a full school, the collaboration to share sports facilities ensures pupils active participation and thus little disruptions to training programmes of niche areas and evidently leading to sport excellence. The badminton and table tennis are congruent with the schools CCA short-term goals. The structures developed for these two niche sports aid in sustaining their successes in both the zonal and national competitions. For example, "The Catch Them Young" at primary section. Identification of the 5 focused Sports, during the school Work Plan Seminar 2005, has resulted in concerted effort to sustain the achievements. Common coaches also allow the primary players to spar with secondary counterparts. The school recognises the performances and achievements of athletes in the form of certificates and tokens during prize presentation day and Eagles Nominations by teacher-in-charge if pupils achieve Nationals Top 4.

In adopting a holistic approach to CCP, the school encourages pupils to appreciate the aesthetics through music, cultural performance and the visual arts by creating more platforms for such learning. In the primary section Band and Angklung took part in the SYF Central Judging. The secondary section introduced the hip-hop dance for Sec 1 to 3. Also, the Symphonic Band participated in the 1st National Band Competition among schools.
Areas for Improvement
Parental feedback will be taken into account in the development of CCP.
5.4.2 The school coordinates and integrates its co-curricular programme to complement its teaching and learning process and ensure effective delivery.

Strengths
Co-Curricular Programme structure and process:

CCP is structured to ensure that every pupil is given equal opportunity to participate in the programmes and activities offered. The school's niche sports of Badminton and Table-tennis are aligned with the school's short-term goal for CCA/Sports 2006. A 10-year plan has also been developed for these 2 CCAs so as to ensure continuity and facilitate higher transfer of learning for these two niche sports. As a full school, the collaboration to share sports facilities ensures pupils participate actively and thus, very little disruptions to training programmes of niche areas and evidently leading to sport excellence. Engaging common professional coaches/instructors ensures continuity and higher transfer of learning that inevitably leads to better results and sustainability. This created the platform for the PE departments from both sections to work more closely to ensure that other sports CCAs such as basketball, softball and bowling are linked up to complement learning and ensure effective delivery. 

Teachers in charge of CCAs are to draw up their action plan in consultation with HOD PE/CCA and carry out the plans. In areas like archery, bowling, badminton, table tennis, basketball, softball, symphonic band, Chinese Pugilistic Club and Chinese Orchestra, professional coaches/instructors are hired to train the pupils for the necessary skills. Throughout the year, teachers track the performance of the pupils and ensure that they acquire the relevant skills.

Uniformed Groups (UGs) activities are planned and implemented to inculcate in pupils the importance of self-reliance, resilience, discipline and the spirit of service to others. Thus, UGs have Proficiency Badges Scheme, camps, expeditions, courses and competitions organised to enable pupils to apply skills that they have learnt as a measure of their competency levels.

Enrichment programmes are organised to complement the teaching-learning programme. They are tailored to the needs and interests of pupils. For example, the lower Secondary Life Science programme is for the entire level of Sec 1 & 2 and for the upper secondary pupils they do research based Life Science Programme that gears them towards competitions.

Lifeskills education is provided to pupils through the hall assemblies and RME. In the primary section, assembly talks comprised topics on 'Fruits of the Spirit'. In the secondary section, RME lessons conducted include themes such as 'personal bank account', 'be proactive', 'begin with the end in mind' and 'putting first things first'. 

Objectives of academic and career guidance programmes are fulfilled through talks conducted during post-exam period as well as integrated in the life-skills education for upper secondary pupils. For example, talks by Vice-Principal, and brochures were given out to graduating pupils to inform them of the new changes in the A level syllabus for 2007, grooming skills via assembly programme for Sec 1 to 4 pupils, career week for Sec 4 which hosts a range of activities such as talks by JCs, polytechnics and industries, career corner in MRL and career guidance website. In the primary section, Post PSLE Talks on topics like choosing the right company, making the right choices and internet safety for Pr 6 pupils.

Competitions

Pupils from all CCAs are encouraged to participate in competitions to showcase their talents, to build up their character and to measure their competency in their chosen fields. 

In keeping to the changing trend of encouraging mass participation in the school CCP, mass PE for Sec 1 and 2 was introduced this year. In addition, mass participation activities included Cross Country, Marist Ironkid Biathlon and inter-house games. In the primary section, mass participation was encouraged through Pr 1 Sport Carnival, Sports and Games Week and Post Pr 6 Inter-Class Games. These activities were specially organized to give more breadth and depth to the current CCP of the school.
Areas for Improvement
The current method of integrating NE into school programmes will be reviewed with a view to adopting a more effective approach of integrating of NE into the school programmes.
5.4.3 The school ensures the effectiveness of its co-curricular programme. 
Strengths

Staff Deployment
Staff experience, skill and knowledge are taken into careful consideration when being deployed to various activities. Highly committed teachers, who have been with CCAs that have key results towards the school's short-term goals, have been deployed to continue to handle them so as to help in sustaining the performances of these CCAs.  In addition, the primary section conducts surveys for staff to indicate their preferences on CCAs. 

The shift in making the PE Department as one of the core departments has enabled the primary section to fully deploy its PE trained teachers in carrying out an effective PE Programme that not only maintained the school's fitness at high level, but also allowed to team to embark on promoting organizing several activities that promotes mass participation in sports.

Budget Deployment

Regular monitoring of budget is carried out to ensure optimal use of funds in the development of CCP. 

This year, more funding has also been allocated to the school teams to conduct pre-season intensive trainings so that the players can perform better in the tournaments. The allocation can be either for the hiring of the coaches or the renting of tournament grounds. 

There has also been a greater financial support given to conducting activities that encourages mass participation for example, the Marist Biathlon in the secondary section.

Review of CCP

After Action Review:
All major events/Ad-hoc projects are followed by after action reviews. The recommendations made would then be passed on to the person in charge for the following year so that these events or projects can be better organized.

Review of Targets and Achievements:
Targets and Achievements are reviewed after every competitive event/performance. Identifying KPIs and PIs has helped the various process owners to better monitor the results.

Formative Evaluation:
Coaches and students' progress are monitored and timely intervention is applied to respond to changing expectations and needs through teachers-in-charge.

Student surveys are conducted yearly to assess and review the effectiveness of the enrichment programme. For enrichment activities conducted by external agencies, course evaluation forms are used to check whether the objectives of these activities are met.

Ad-hoc/Large-Scale events:
Reflection on the planning and implementation process is carried out during each debrief session to identify areas for improvement.
Areas for Improvement
There is a need to review of effectiveness of coaches/instructors from the pupils' perspective.

There is a need for a more structured assessment of the effectiveness of Clubs and Societies.
5.5  LEADERSHIP DEVELOPMENT
5.5.1 The school nurtures the leadership potential of its students.

Strengths
A Marist student leader embodies the ideals of a Gentleman, a Scholar and a Sportsman. The leadership system aims to develop the qualities inherent in these ideals (fig 5.5.1-a) through various CCA activities. All student leaders are expected to be good role models who would make a positive impact on the school climate. The common vision is of a student leader who leads, cares and serves (fig 5.5.1-b). 
The primary section adopts a 2-dimensional student leadership structure (fig 5.5.1-c). The first dimension, Leadership through task, is student leaders who perform a specific task. These include the PE captains, Class Group Leaders, IT monitors, Green Ambassadors (GA) and Befrienders. The second dimension, Leadership through management, is leaders who perform multi-tasks and manage their peers. Those would include monitors, CCA leaders, Cub Scouts and Prefects. 
The secondary section adopts a CCA-based leadership development system. The development of leadership qualities are largely role-specific and all training are undertaken by the individual CCA groups (fig 5.5.1-d). Training for student leadership groups without a CCA framework is undertaken by respective departments (fig 5.5.1-e). The secondary section also develops the leadership potential in the pupils through a process of observation, recommendation, assessment, selection and opportunities (fig 5.5.1-f). Teachers observe pupils who exhibit leadership potential and recommend these pupils for assessment. These pupils are then assessed through an approach of interview and probation. They are then selected depending on their performance during the interview and their probation. Student leaders are given varied opportunities to practise their leadership. 
In the primary section, the class monitors assist the teachers in class discipline and administrative matters. The PE captains set up and keep the PE equipment before and after lessons. The GAs monitor the cleanliness of the classrooms. The CCA leaders play a mainly administrative role as well as taking care of the welfare of their team-mates. At the school level, the prefects lead their peers in the areas of discipline and major school functions. The Cub Scouts play the role of job assistants. In the secondary section, each group of student leaders exercises their leadership in different areas either within a CCA framework or in an event-based activity. 
In the secondary section, the Student Councillors (SCs) lead the school cohort in the areas of discipline, basic day-to-day administrative matters and pupil dialogue sessions. They also plan and organise school events. They are also selected to attend leadership training organised by the cluster schools. The Class Management Committee members (fig 5.5.1-g) assist the teachers in the daily administration of classroom matters. The Outdoor leaders assist the PE Department during school camps while the Sports leaders organise inter-class games as part of the post-exam activities. Uniformed Group leaders perform a more specialised role within their CCAs. The seniors in the uniformed groups organise training for the junior ranked cadets. The leaders in the sports groups consist of the captains and vice-captains. Their responsibilities are primarily to assist the coaches and teachers-in-charge in the training and administrative matters. They also act as mentors to the junior players. The clubs and societies leaders, namely the chairman and vice-chairman, perform quite similar roles to that of their counterparts in the sports groups. 
The primary section provides common basic leadership training for the monitors, CCA leaders, Librarian leaders and the GAs. Further training is provided for different student leaders congruent to their specific area of service. The CCA leaders are given OJT by their respective CCA teachers. 
Each group of student leaders in the secondary section are also given role-specific training. Student leaders of uniformed groups are nominated for specialised CCA-related training courses organised by the HQs, leadership training of the other student leaders are undertaken by the teachers-in-charge. The training is mainly in the forms of workshops, camps, forums and seminars. Student leaders also attend leadership training organised by other schools. Leadership training also includes student-initiated activities. The secondary section acknowledges the achievement of student leaders through various awards. These awards can be categorised as school-conferred and nationally-recognised awards. The former category of awards include the Marist of the Year, Marist Sports Boy, Certificates of Recognition, Merit and Distinction Performances. There are also CCA-specific awards which such as collar pins, certificates of leadership, promotion in terms of rank and appointments. Outstanding student leaders are nominated for a 5-day OBS stint. They are also nominated for the EAGLES award.
Areas for Improvement
Primary:
There is a need to review the method of moulding academic leadership in serving fellow peers.


More opportunities will be provided for student leaders to assist teachers in running of major school events.

Secondary:
SEL competencies will be included in student leadership training.  Benchmarks will also be identified to improve student leadership training.
5.5.2 The school ensures the effectiveness of its student leadership programme.

Strengths
The primary section takes annual intervention to correct and improve the management skills of the student leaders through feedback from the teachers-in-charge, CCA teachers and form teachers. The Prefectorial Board conducts monthly meeting for prefects to gather their feedback and suggestions related to their duty of service. Feedback from the student leadership programmes (Prefects’ Training, CCA Leaders, Librarians’ Training, Befrienders’ Training, Green Ambassadors’ Training and Monitors’ Training) was taken after the training to assess the existing programmes for further improvement by the teachers. The effectiveness of student leaders’ service to the school is reviewed in year-end assessment (through the Asknlearn portal) by the student leaders, their peers and teachers. This is to enable the student leaders to improve further in their service to school. This allows the teachers to improve on their existing training programme.

In the secondary section, the student leadership programme follows a 6-Step Assessment Model to ensure its effectiveness and relevance (figure 5.5.2-a). This assessment model starts with the role-specific training of all student leaders (Step 1). At the end of the training sessions, the teachers in-charge gather data on through various means – personal reflection, questionnaire, observation, interview and task completion (Step 2). These data are then measured (Step 3) and analysed (Step 4). Using the analysed data, the teachers-in-charge then identify areas for improvement (Step 5). Where necessary, new strategies after a review, will be implemented to improve the effectiveness of the training programme (Step 6).
Areas for Improvement
There is a need to develop an overall monitoring structure of the student leadership development programme.
CRITERION 6

ADMINISTRATIVE & OPERATIONAL RESULTS
6.1       ADMINISTRATIVE AND OPERATIOAL RESULTS

6.1.1 The school uses its physical resources efficiently and effectively

Strengths
Primary 


The usage of computer labs has increased from 902 hours in 2005 to 1277 hours in 2006.(see table 6.1.1a)

The school also conducted a perception survey to track teachers' perception of the school's physical facilities in terms of Optimal Use, Maintenance, Regular Upgrading and Safety. Overall, there is an increase in the areas mentioned and all areas exceeds target of 75%. (see table 6.1.1b)

Optimal Use: On average, 95.5% of teachers felt that they are optimising the usage of office equipment. This is an increase from 94.5% in 2005.

Maintenance: On average, 72% of staff felt that the school facilities are well-maintained. This is an increase from 59% in 2005.

Regular upgrading: On average, 86% of staff felt that the school provides a conducive environment and are satisfied with the facilities provided. This is an increase from 77% in 2005.

Safety: On average, majority of the staff (94.7%) felt that the school provides a safe environment for all. This is an increase from 90.3% in 2005.
Secondary

Usage of Computer Laboratories

Table 6.1.1c shows a summary of the usage of the IT Labs (mainly Computer Labs 1, 2 & 3 and the imac lab) for lessons. It can be seen that PC lab 1 has the highest usage for lessons, in terms 1 and 2, the usage rate was 102 periods whereas in terms 3 and 4, the usage rate was 87 periods. This shows that the computer labs are actively used for IT lessons. 
Utility Consumption Rates 


Table 6.1.1d gives a detailed monthly expenditure of utility consumption for the two years 2005 and 2006 (up to October). It can be seen that utility consumption has increased to $170,925.25 by the month of October 2006, as compared to $164,508.94 for 2005. 

Efficiency and effectiveness of the use of physical resources can also be seen from the staff/student surveys conducted to measure the level of satisfaction with regards to physical resources:

It can be seen that for the percentage of pupils and staff who are satisfied with facilities in the school, 82.4% of staff says that they are satisfied an increase from 75% in 2005. Pupil satisfaction, however, has decreased, from 54% in 2005 to 43.6% (Table 6.1.1e).
The staff of the school can be said to use physical resources efficiently and effectively if they possess the confidence of doing so. Since the school's IT usage permeates teaching, learning and administration, the percentage of staff who are confident of using IT has increased to 96%, an increment of 3% from the previous year. (Table 6.1.1f)

68.6% of the staff also feel that the maintenance of school facilities are up to par compared to 62% in the previous year. (Table 6.1.1g)

In addition, the staff also feel that there are adequate facilities provided for relaxation and recreation. In 2006, 78.4% of the staff feel that there are adequate facilities for relaxation and recreation, as compared to 53% in the previous years. (Table 6.1.1h)

Areas for Improvement

There is a decline in pupil perception over the maintenance and report of facilities being rectified promptly (See Tables 6.1.1i and j)

6.1.2 The school uses its financial resources efficiently and effectively

Strengths
The increasing percentage of School Operating Fund (SOF) used by the school against income downloaded each year indicates there is a conscious effort to optimize financial resources towards supporting school thrusts. In 2005, 92% of the SOF income was utilized as compared to 72% in 2004. As of mid-Nov 2006 79% of the funds has been utilized. (Table 6.1.2e)

Edusave Grant (EG) is fully utilised for the use of CCA and enrichment programmes in the school. In 2003 & 2004 100% of EG income was used. About 15% contingency in EG was also being put to use towards this end in the past two years. In 2005 92.05% of EG was utilized. This is due to a new Manpower Grant which was downloaded to school which helped to funds coaches and instructors for CCAs. (Table 6.1.2e)

The effective use of the EG is also evident in the good CCA achievement especially in its niche sports namely Badminton and Table Tennis. The number of top 4 positions obtained by the primary section is 5 for zonal and 6 for Nationals .The secondary achieved 6 top 4 awards for Zonal and Nationals. (Table 6.1.2g)

There is evidence of efficient management of and use of voted and special grant as indicated by the optimal usage of Project Grants and Specific Purpose Grants over the years. (Table 6.1.2f) 

100% of CET fund from Singapore Totalisator Board was utilized for Staff Development Programs. Minor Works and Improvement Grant from MOE was used for improvements works to make the school a more conducive and safer environment for staff and students. 100% of Staff Recreation and Welfare Fund was used for the purchase of gifts for birth, staff lunch and refreshments for meetings. Outstanding Contribution Awards are given out during Teacher's Day each year, recognizing staff for outstanding contributions to the school using the OCA specified purpose grant from MOE.

A Total Direct Learning Investment of $ 62 322 (pri) and $45176.00 (sec) was approved by the Principal for Staff Development as part of the yearly planning for Staff Development under People Developer Standard. The amount of training investment that is link to each of the 4 Strategic Thrust is depicted in Table 6.1.2 k. The P's commitment to Staff Development is seen in his approving additional funds on top of CET, local training & cluster funds available from MOE for this purpose.

The Learning Utilization Rate for both Primary and Secondary section is above 88% for 2005 indicating Budget approved for Staff Development has been used effectively.

The audit compliance in Oct 2001 achieved by both the primary and secondary sections is also indicative that there is adherence to financial procedures and Financial Guidelines. The Sec school achieved 89% compliance, above the national average of 84% for sec schools, JC. The primary achieved 88%, above the national average of 85% for primary schools. 

The 2005 audit compliance rate (CR) results for the Primary is 85%. The Median CR is 86%. The compliance Index for the school is 111.

The results from the staff perception surveys indicates an increasing perception by staff (91%) that there is a clear financial system for purchase and payment procedures compared to 87% in 2005.

In 2006, a higher percentage of staff, 90%, feels that the annual Bulk Collection is helpful in consolidating collections & reducing admin work of teachers compared to 85% in 2005.

There is an increasing awareness among staff, 85%, of the school's effort to reduce the number of late payments in 2006 up from 83% in 2005.

82% of staff are aware of MOE guidelines on financial practices and procedures. There is a slight decrease from 84% in 2005.
(Table 6.1.2h) 

Areas for Improvement

The school has not reached the target compliance rate of 90% set by MOE. 

6.1.3 The school uses its teaching-learning resources efficiently and effectively

Strengths

Asknlearn E-learning Portal
Teachers have effectively used the e-learning portal to create e-lessons packages & objects for pupils. On average, each teacher created a total of 5 e-lessons.(see Table6.1.3a)

Primary

Pupils' total average monthly usage of the e-learning portal is 2871(Jan to Oct).

Secondary

Pupils' total average monthly usage of the e-learning portal is 1868(Jan to Oct).

Residential IT Trainers
All pupils from P1 to P6 received an average IT training of 5 hours each.(Table6.1.3b)
The IT trainers conducted 12 IT courses for new & beginning teachers & admin staff.
They are involved in numerous IT projects in school & cluster level.(MSHS IT annual report 2006)

IT Equipment (Hard & Software)

The school conducts numerous IT courses & enrichment for its pupils to justify the purchase of IT Equipment.

This includes 6-year IT training route map for all pupils.
Pupils from Digital Video Club & Info Comm CCA use IT equipment to acquire advance IT skills for video editing & animations. 6 courses were conducted for both Digital Video Club & Info Comm members for 2006.(Table 6.1.3c)
765 pupils, exceeding the target of 500 pupils, from P1 to P5 received an average of at least15 hours of robotics training.

In addition, our pupils are able to effectively use IT equipment provided by distinguishing themselves in internal & external IT competitions.(Table6.1.3d & 6.1.3e)


MRL

The MRL organises numerous activities to encourage pupils to borrow books.(Table6.1.3g)

Primary


Pupils borrowed a total of 28 675 books from Jan to October in 2006. A decrease from 30 565 books in 2005.(Table6.1.3f)

Secondary


Pupils borrowed a total of 33 187 books from Jan to September in 2006. A decrease from 27 792 books in 2005. The frequency of the loan of teaching resources from the AV Resource Centre by various subject areas has increased in 2006, as compared to 2005. Eg, an increaseof 47.1% in 2006 as compared to 2005 in Science.(Table 6.1.3j)

Staff Perception Survey


Primary

· 
% Agreement & Performance indexes (6-point scale) were calculated from a staff survey to determine teachers' perception on various aspects of TLR.(Table6.1.3h)
· 88% felt that the school's TLR are up to date
· 93% agreed that the school's TLR are relevant to teaching & learning
· 91% are aware of TLR available for use
· 69% felt that TLR are well promoted
· 83% felt that TLR are available most of the time
· 88% felt that TLR are accessible
· 82% felt that TLR are well maintained
· 91% are competent in using the TLR
· 97% use TLR in their lessons
· 97% felt that TLR helps them to deliver their lessons more effectively
· 99% felt that TLR help the pupils to learn more effectively
· 74% feel that they are involved in the selection of TLR
· 93% felt that TLR purchased are in line with school goals
· 91% felt that there are sufficient resources in my school to maintain initiatives/support new initiatives.
· Most areas exceeded the target of 75% agreement with the exception of the promotion of TLR & teachers' involvement in selection of TLR.


Secondary

There is an increase in the percentage of the staff who feels that the collection of TLR for reference in the school is adequate. In 2006, 84% of the staff feel that the collection is adequate while in 2005, 83% of the staff feel that it is adequate.(Table 6.1.3m) These findings are confirmed by the Forbes School Climate Survey 2005 which mentioned that there are sufficient resources to maintain initiatives/support new initiatives. The EOs give a rating of 4.68 which is higher than the mean score of 4.08 across secondary schools.

96.1% of the staff feels that resources are easily accessible in 2006 as compared to 93% in 2005.(Table6.1.3n) 
There is an increase of 12.3% in the number of staff who feel that they are able to obtain updated information on available TLR easily. In 2006, 88.3% of the staff feel that they can get updated information on available TLR easily as compared to 76% in 2005.(Table6.1.3p)

Pupils perception survey

Primary
· % Agreement & Performance indexes (6-point scale) were calculated from a pupils' survey to determine teachers' perception on various aspects of TLR. (Table6.1.3i)
· 76% felt that the school provided them with adequate TLR, exceeding target of 75%.
· 78% felt that the TLR are accessible.
· 74% felt that they could feedback on TLR.

Secondary


An increase of 87.9% in 2006 from 74% in 2005 from pupils who feel that resources in the Chanel MRL are still easily accessible despite the migration to the new MRL system, SPYDUS, in the second semester.(Table 6.1.3k)

In 2006, 46.6% of the pupils are satisfied with the MRL resources. There is a decrease of 13.4% as compared to 2005(Table 6.1.3l) 

Areas for Improvement

In terms of the promotion of TLR, current 69%, & involvement of teachers in selecting & recommendation of TLR, current 74%, primary section has yet to achieve its target of 75%.

Secondary section did not have target set to measure the pupils' satisfaction level towards MRL resources. A decrease from 60% in 2005 to 46.6% in 2006. 
6.1.4 The school’s information and knowledge system is efficient and effective

Strengths
Primary

The PIs identified to measure efficiency and effectiveness of the information and knowledge system are as follows:

1. accessibility of data & information
2. relevancy of data & information
3. accuracy of data & information
4. data & information are shared
5. data & information are used

The indicators for all the aspects of data & information management have increased, which results in an improvement in the overall efficiency and effective index from 3.87 to 4.00 (3.4%).

Analysing data in their respective category, we find that all categories have improved from last year. There are positive trends for most data categories. The overall efficiency and effectiveness index has shown a positive trend over the past three years.

Secondary

The key performance indicators identified to measure the efficiency and effectiveness of the school’s information and knowledge system are as follows:

Percentage of the teachers who are
- satisfied with the nTrix (e-admin) and Asknlearn (e-learning) Portals 
- satisfied with the use of the Central Database to store and share data on the network. satisfied with the system of booking resources for use

- feel that the operational performance of the school has improved by harnessing the use of technology

Percentage of parents who are
- satisfied with the e-admin Portal.
- satisfied with the information provided on the school e-admin portal about their son is useful.
- satisfied with the information provided on the school e-admin portal about their son is usually up to date.
- requesting the school to continue with the use of the school portal next year, 2007.

The following are positive trends: 


(1) the percentage of the teachers who are satisfied with the use of the Central Database to store and share data on the network. In 2006, it is 97.8%; 88% in 2005 and 84.9% in 2004.

(2) the percentage of the teachers who are satisfied with the system of booking resources for use in 2006 is 94%. It was86% in 2005 and 86.8% in 2004.

(3) the percentage of the teachers who feel that the operational performance of the school has improved by harnessing the use of technology in 2006 is 93.3%; It was 88% in 2005 and 80.8% in 2004.

(4) Percentage of teachers who felt satisfied with the nTrix (e-admin) and Asknlearn (e-learning) Portals, 95.6% and 75.6% respectively. In 2005, it was 74% for both nTrix and Asknlearn portals and in 2004, it was only 30.2% for ePebble (e-admin and e-learning)

The following have met the 60% target but are on a negative trend:

(1) percentage of parents felt satisfied with the e-admin Portal in 2006 is 67%, down from 88% in 2004. In 2005, it was 83%

(2) percentage of parents who are satisfied with the information provided on the school e-admin portal about their son is useful in 2006 is 70%, down from 86.8% in 2004. It was 74% in 2005.

(3) percentage of parents who are satisfied with the information provided on the school e-admin portal about their son is usually up to date is 69% in 2006, down from 75.2% in 2004. It was 90% in 2005.

(4) percentage of parents requesting the school to continue with the use of the school portal next year, 2007 is 81%, down from 91.3% in 2004. It was 90% in 2005. 
Areas for Improvement

Data & information on character development are not managed as effectively & efficiently as other data categories. 

6.1.5 The school’s administrative processes are efficient ad effective

Strengths
The key performance indicators identified to measure administrative and operational results are:

Primary:


Percentage of parents, staff& pupils who feels that:
· Administrative Staff is effective and able to assist parents and staff most of the time
· They are able to handle queries and feedback promptly and effectively for staff
· They are prompt in handling calls 
· They are responsive, helpful and courteous
· There is an efficient documentation system
· They are helpful to pupils and follows sops in handling of accident cases

Secondary:


Percentage of alumni who:

.feel that the school consider their feedback and suggestion for school improvement.

Percentage of parents who:
· feel that they have no difficulty in contacting or meeting with the school teachers.
· feel that the school consider their feedback and suggestion for school improvement.
· able to give feedback on the activities and programmes organized by the school.

Percentage of pupils who:
· feel that the staff (admin and teaching) in school is courteous, responsive and effective. 
· know that there is a standard operating procedure if there is an emergency.
· know that there is system for them to give feedback.
Percentage of staff who:

· feel that there is a system to give feedback to the administration on all matters.
· know their role during an emergency situation in the school.
· know the system of control for access to special rooms
· feel that action is being taken to rectify faults reported to the school.

Primary


There is a positive perception by staff on the school’s administrative efficiency and effectiveness as indicated in the results of the perception survey for the past 3 years. In general, for the past 3 years, 88% to 96% of staff indicated that Admin Staff are effective and efficient.

In 2006, the percentage of teaching staff who feels that the admin staff is effective, responsive, helpful and able to assist them most of the time ranges from 89% to 91%.
 
The percentage of staff who perceives that the office has an efficient documentation system is 94%. (Table 6.1.5 a)

80% to 81% of parents perceive that Admin staff are prompt in answering calls and are effective and able to assist them, responsive and helpful and courteous.
(Table 6.1.5 b)

There is positive perception of office staff as depicted in the pupils' survey results for the past 3 years. 84% to 91% of pupils feels that office staff are helpful to them.

In 2006 85% to 90% of pupils perceives that Office staff are helpful and helps them when they are hurt or in need. (Table 6.1.5 c)

Secondary

In 2006, 90% of alumni felt that the school considers their feedback and suggestion for school improvement.

There are positive trends for the past three years with respect to parents’ ability to contact and/or meet with the school teachers. There is an increase from 46% in 2004 to 85% in 2006. In 2005, it was 70%. They also feel that their feedback and suggestion for school improvement has been increasingly taking into consideration by the school. The percentage of parents felt that way has increased from 61.2% in 2004 to 69% in 2006. In 2005, it was 69%. (Table 6.1.5 e)

Percentage of parents felt that they are able to give feedback on the activities and programmes organized by the school increased from 64.3% in 2004 to 70% in 2005. In 2006, it is 61% and we are still meeting the target of 60%.

The past three years of perception survey involving pupils in their knowledge of a standard operating procedure during an emergency and a system for them to give feedback has continued to meet the target of 60%. (Table 6.1.5 d)

Percentage of pupils feel that the staff in school is courteous in 2004 and 2005 were 71.5% and 77% respectively. In 2006, 62.3% of the pupils felt that the Admin staff is courteous and 87.7% of the pupils felt that the teaching staff is courteous.

Percentage of pupils feel that the staff in school is responsive and effectivein 2004 and 2005 were 73.8% and 76% respectively. In 2006, 61.1% of the pupils felt that the Admin staff is responsive and effective and 82.7% of the pupils felt that the teaching staff is responsive and effective.
There are positive trends for the past three years which indicate that the staff are clear about the emergency procedures, the system of control of access to special rooms and are happy that action is being taken to rectify faults reported to the school. (Table 6.1.5.f)

Percentage of staff agreed that there is a system to give feedback to the administration on all matters increased from 40% in 2004 to 67% in 2005. In 2006, it is 61% and we are still meeting the target of 60%. 

Areas for Improvement

Secondary
While the school staff survey in 2006 is positive, the climate survey in 2005 indicated that ideas are slow to be accepted. 
 
 
6.1.6 The suppliers meet the needs ad expectations of the school. 

Strengths
Key suppliers are defined as those providing key/essential goods and services as well as those providing goods and services exceeding $10000 per year. 

Key vendors for primary and secondary sections include the AskNLearn Portal, bookshop, canteen vendor and bus vendors, as well as the coaches for Badminton and Table Tennis. Those in the secondary section also include instructors for IT, the Concert Band and Chinese Orchestra, and coaches for Softball, Archery and Bowling. In the primary section, other key vendors identified are PE and uniform suppliers and the school bus operator.

In the primary section, improvements made included changing to a higher container for noodle soup that was provided for P1 to 3 pupils in the classrooms after some teachers' feedback that there was spillage. The canteen has since installed a grill in the western food stall to grill chicken wings instead of deep-frying them. The caterer also added an additional piece of sandwich when a parent wrote in to give feedback that the staple in the catered food menu may not be sufficient. Some changes towards a healthier food preparation was adopted by the caterer based on HPB recommendation (eg cabbage was added to chicken soup, all chicken was skinned before being cooked, HL milk was used instead of coconut milk)

In the 2006 Secondary Staff Perception Survey, 92.1% of the staff is satisfied with the services rendered by the service providers, as compared to 78% in 2005, which is a 14.1% increase. (See Table 6.1.6.a)

In terms of the effectiveness of the nTrix on communication processes, the 2006 results show an average response of greater than 70%, which is above the target of 65%. This can be seen from the results pertaining to the communication of school matters, pupil information and the usability and accessibility of the system. (For details, see Table 6.1.6.b)

Generally, the IT Enrichment Programme has met the parents' expectations. (See Table 6.1.6.d)

Key CCA coaches have met the targets that had been spelt out for them in their contracts. (See Table 6.1.6.e)

Evidence of improvement in bus transport for the primary pupils is seen in the improvement in pick-up time of pupils. Parents in general gave feedback that pupils were picked up too early in the morning. The school and the vendor came to an agreement that school buses should not bring pupils to school before 6.45am

There was action taken by the school to address feedback from working parents. The result was an introduction of transport service for pupils after remedial and CCAs in 2004. To date there are about 50 parents each year taking advantage of this service, thus catering to the needs of working parents who are unable to pick children up due to work. This has also enabled more of our pupils to engage in enrichment activities which they had to miss previously due to the lack of transportation.
Areas for Improvement

From the findings of the use of the AskNLearn Portal, there is an overall increase in the pupils' satisfaction with the portal, though some of the results are below the target of 65%. As for the parents, there is a slight decrease in their level of satisfaction with the portal. (See Table 6.1.6.c) 
CRITERION 7

STAFF RESULTS
7.1    STAFF COMPETENCE AND MORALE

7.1.1 Staff are developed to make positive contributions in all areas of their work and beyond their immediate responsibilities

Strengths
The staff are generally dedicated and committed. They are motivated to contribute towards school goals. 

(I) Staff are more aware of the PD processes and the school make a conscientious effort in developing them to make positive contributions in all areas of their work to achieve the school's key results. 

Comparison of 2005 and 2006 Staff Survey - The following indicators show improvement:

Primary:
91.1% to 95.7% of the staff who feel that the school has provided them with the opportunities for training and development.

93.7% to 95.7% of the staff who feel that the school has provided them with the opportunities to learn so that they may contribute toward the school goals.

91.1% to 91.3% of the staff who feel that the school has provided them with the opportunities to be involved toward contributing toward the school goals.

Secondary (Sec Annex 7.1.1A)
88% to 90% of the staff feel that they had been given opportunities for self development.

86% to 94% of the staff feel that the school provide sufficient opportunities for them to develop their competencies.

The following indicator from the staff survey in the Secondary Section shows a positive trend (Sec Annex 7.1.1A):

88% in 2006 of the staff feel that their supervisor discusses with the staff application of what they have learnt after they attend a course. From the above trend we can conclude that ROs ensure staff participation in training and application of learning is monitored and evaluated as mentioned in criterion 3.2.3. This could have resulted in an increase from 78% to 92% of the staff who have applied most of what they have learnt in courses/workshops.

Comparison of 2005 and 2006 Learning & Development Practices Survey done in the Secondary Section - The following indicators show improvement: (Sec Annex 7.1.1B)

83.6% to 98.9% of the staff who feel that the TLP incorporates a variety of PD activities for the staff

82.4% to 93.3% of the staff who feel that job assignments are taken into account their learning acquired in learning programs.

77.2% to 93.3% of the staff who feel that their reporting officer determines whether they have met the post-course performance targets set for key programs that they have attended.
 
90.2% to 95.7% of staff who feel that the senior management sets the strategic learning direction of staff. 81.6% to 91.3% of staff who think that structured learning needs analysis is conducted for them.

89.6% to 95.6% of the staff who feel that a key personnel is responsible for the development activities of the staff.
 
82% to 100% of the staff who feel that the school has a Total Learning Plan.

93% to 100% of staff who feel that the School's Strategic Learning Direction is communicated to them. 

(II)The school also supports teachers' learning activities and allocate time for teachers to learn.
 
Primary 
The following table shows that the school has optimally used its training expenditure to ensure that the staff are sufficiently trained.
 
% of staff attended more than 100 hours of training
Training value per staff was $1130.80 in 2006.

The percentage of learning utilization was 72.7% in 2006.
 
Secondary:
Comparison of 2005 and 2006 Staff Survey done ¨C The following indicator show improvement (Sec Annex 7.1.1A):

81% to 92% of the staff feel that the school has never rejected staff application for a course due to budget constraints.
 
Comparison of 2005 and 2006 Learning Statistics ¨C The following indicators show improvement (Annex 7.1.1A):

1.67% to 1.77% of payroll spent on actual learning investment.
88 hrs to 103.6 hrs of average number of training hours.
 
Increase from 3 to 11 staff who are pursing Masters Degrees.

Other Learning Statistics include (Annex 7.1.1A):

2 of our staff also went overseas to further their studies this year.

2 heads of department attended the 4-month Diploma in Departmental Management course at NIE to develop their leadership and management skills.

35.1% of staff attended more than 100 hours of training
Training value per staff was $1139.61 in 2006.

The percentage of learning utilization was 83.3% in 2006. (target 75%)

Some courses/workshops/sharings were conducted for all staff in 2006:

Primary 
Staff Retreat at Batam ¨CEngaged Learning, Social And Emotional Workshop, MOE EXCEL Fest, TLLM workshop, Learning Journey to Starbucks, Good Practice Carnival, Stress Management workshop, Staff Workplan Seminar and VPN Token Workshop.

Secondary 
Staff Retreat at Batam - Engaged Learning, Teach Less Learn More, Story-telling for Teachers. Designing of E-Learning Lesson on Ask N Learn Portal, Staff NE Seminar, Social And Emotional Workshop, EQ Workshop, MOE EXCEL Fest, and VPN Token Workshop.
Areas for Improvement

Secondary:
There is a decrease in the % of Learning Utilization rate from 2005 to 2006.
No target was set for the various Learning Statistics.
7.1.2 Staff are motivated to contribute towards school goals

Strengths
Staff are motivated to contribute towards school goals because they are given opportunities to participate in activities:

Primary: (Pri Annex 7.1.2A)
There is a positive trend of staff who carried out professional sharing at school level and beyond. The school provides numerous platforms for professional sharing such as - Good Practice Carnival and SEED Learning Circle. The platforms beyond school level are MOE EXCEL FEST, NIE Education Seminar, North Zone Learning Symposium, Xi'an Exchange Programme and SEED BUZZ.

In the area of staff Involvement, 91% of the staff are given opportunities to take on new roles and challenges in 2006.(target: 80%). (Pri Annex 7.1.2B)

The number of WITs & LC has increased from 4 in 2004 to 5 (+Action Research) in 2005. There is also an increase in the number of suggestions implemented. 

Secondary:
Staff participated in activities like the Excel Festival and ICCE. They are given autonomy to implement the use of Interactive Whiteboard during lessons. More staff shared in department, schol and beyond school level. (Sec Annex 7.1.2A). A total of 25 ALI exhibits were uploaded. In 2005 and 2006, 96% agreed that teachers were given autonomy in the implementation of instructional programme as compared to 94 % in 2004. (Sec Annex 7.1.2B)

Staff are motivated to contribute towards school goals because they are involved in decision making & giving feedback.

Primary:
There is an increase in the number of suggestions implemented. There were 83 in 2005 and 123 in 2006. (Pri Annex 7.1.2A)


Secondary:
There is a positive trend in terms of staff feeling that they were involved in setting short-term goals. There is an increase from 72.2% in 2004 to 76% in 2005 to 82% in 2006. (Sec Annex 7.1.2B)


88% of the staff agreed that there are opportunities for them to participate in decision-making, an increase from 69% in 2005. (Sec Annex 7.1.2B)


A total of 141 ESSS suggestions were received from the Staff. 103 suggestions were accepted and 24 implemented for the improvement of teaching pedagogy, school environment and administration.

 
Performance Appraisal & Recognition
Teachers were nominated for various awards to recognise their contributions. 2 teachers were given the 'Yee Cho Sin Marist Teacher of the Year' award, 12 teachers were given the 'Outstanding Contribution Award' (Team) and 2 teachers were given the 'Outstanding Contribution Award' (individual). 5 staff received the 'Marist Staff Long Service Award' 1 teaching and 1 non-teaching staff received National Day Awards. (Annex 7.1.2A). 22 teachers were selected to participate in the Exchange Programme in X'ian, China. 4 staff went to Apple, USA for work attachment. 1 primary section teacher went to Vietnam for work attachment.

Primary (Pri Annex 7.1.2B):
The school recognition scheme has motivated staff to contribute towards school goals. The target of 75% is met.


A high percentage of the staff knows that the school has a scheme for staff recognition. It is 87% this year as compared to 86% last year (target: 80%). 


81.2% of the staff feels that the school acknowledges their contributions compared to 78% in 2005 (target: 75%). 


The primary school management adopts a structured process at the pre and annual ranking exercise. 87% of the staff are aware of the appraisal process system of the school as compared to 86% in 2005 (target: 85%). 77% of the staff are satisfied with how the school manages and conducts the appraisal, as compared to 76% in 2005 (target: 80%). 

83% of the staff find target setting and appraisals using instruments for working towards school goals, as compared to 80% in 2005 (target: 80%).

Secondary:
There is an increase from 88% in 2005 to 92% of the staff who feel that the school recognise their efforts.


86 % of the staff were comfortable with the mode of assessment of their performance (target 65%)  (Sec Annex 7.1.2B)
Areas for Improvement
Secondary:
There are no trends in some of the indicators.

7.1.3 The level of staff satisfaction is high

Strengths
The level of staff satisfaction is high.

Staff Morale
The secondary staff survey shows a positive trend in staff morale from 77% in 2004 to 82% in 2006 (Appendix 7.1.3 a).

These findings are confirmed by the Forbes School Climate Survey 2005. The EOs gave a rating of 4.58 as compared to the mean score of 4.45 across secondary schools.

The EOs' satisfaction with the school was 4.67 which is above the average mean score of 4.27 across secondary schools. The EAS gave a rating of 5.43 which was higher than the average mean score of 5.07 across the EAS in all secondary schools & the EAS' satisfaction with the school was 4.95 as compared to the average mean score of 4.15 across EAS in all secondary schools.

Management of stress
There is a upward trend in the management of stress in both the primary and secondary staff as evidenced in the declining percentages in the following areas: percentage of staff who took more than five days of medical leave, percentage of staff requesting for transfer and the percentage of staff who resigned from service (Appendix 7.1.3 b).
 
Provision of facilities, services and resources
There was a positive trend that staff needs are generally met. This positive trend is seen in the increase of staff satisfaction (Primary - from 80.8% in 2004 to 86.9% in 2006 & Secondary - from 80.8% to 92% (Appendix 7.1.3a)
The level of staff satisfaction with the overall facilities provided by the school was also generally high. The staff surveys show satisfaction rate rising from 78.4% in 2005 to 86.9% in 2006 (Primary) and from 77% in 2005 to 82.3 % in 2006 (Secondary).

The secondary staff survey shows an upward trend of staff satisfaction that resources are easily accessible to staff and that facilities are well maintained (Appendix 7.1.3 a). 

The overall secondary staff satisfaction with the facilities for relaxation and recreation provided by the school had increased from 53% in 2005 to 78.4% in 2006 and a positive trend in the provision of an environment that encourages staff to take part in a healthy lifestyle from 57.5% in 2004 to 84.3% in 2006 (Appendix 7.1.3 a). 
The secondary staff survey also show a positive trend in staff satisfaction with the teaching and learning resources provided by the school from 71.1% in 2004 to 84% in 2006 (Appendix 7.1.3 a). These findings have confirmed by the Frobes Climate Survey 2005 which mentioned that staff satisfaction with resource support was above average, with the EOs mean of 4.38 compared to the average mean score of 4.04 across secondary schools and EAS mean of 5.03 compared to the average mean of 4.35.

Relationship with peers and supervisors
The relationship between staff and supervisors is positive as there is a two-way communication between teachers and school leaders. There is an open-door policy. Staff also feel that school leaders recognize the efforts by staff in the form of the staff retreat, the presentation of awards and staff dinners (Refer to criteria 3.4 and 3.5) in 2006. In the primary section, staff feel that they have good relationships with their peers and supervisors while secondary staff indicated that they have good friends among colleagues and that supervisors provide enough support, guidance and concern for supervisees according to the 2005 Forbes Climate Survey (Qn statements 29, 30, 33 and 34 in the Forbes climate survey 2005 - Appendix 7.1.3 c).

Induction
Primary:
There is a positive trend in the staff's satisfaction of the schoo's induction process when they are given new job functions indicated by an increase of 63.6% in 2004 to 84% in 2006.
 
Secondary:
The Learning and Practices Survey shows an upward trend in the satisfaction of beginning teachers regarding a structured induction programme from 91.2% in 2005 to 95.5% in 2006. There is also a positive trend in the satisfaction of staff regarding a structured programme for existing staff given new job functions from 42.2% in 2005 to 77.8% in 2006. Staff also indicated an increase in the involvement of reporting officers in inducting staff from 80.7% in 2005 to 93.3% in 2006.

Fitness Level of Staff
Secondary:
There is a positive indication of the fitness and health level of staff with the attainment of the Cherish Award (Silver). The participation rate of staff taking part in the Healthy Lifestyle Incentive Award 2.4 km walk/run was 72% and the participation rate for Monday staff day was 41%.
Areas for Improvement
Staff morale for the primary section was low.
CRITERION 8
PARTNERSHIP AND SOCIETY RESULTS
8.1       BENEFIT OF PARTERSHIP

8.1.1 Parents benefit from their partnership with the school

Strengths

Parents share the school philosophy, vision and values.


93% of the primary section parents share the school philosophy, vision and values as reflected in the perception survey. (refer Table 8.1.1a)

92% of the secondary section parents share the school philosophy, vision and values as reflected in the perception survey. (Refer Table 8.1.d)

School responses to their concern


81% of the primary section parents feel that the school does take into consideration their feedback. (refer Table 8.1.1b)

79% of the secondary parents feel that the school does take into consideration their feedback. This is an increase of 18 % compare to 2004.

Parents’ satisfaction with school-parent communication


87% of the primary felt that there was adequate two-way communication between parents and the school. This is a positive trend since 2004.

75 % of the secondary parents felt that there was adequate two-way communication between parents and the school. This is a positive trend since 2004.

The school recognizes their contribution


Parent-helpers/PSG members who have served their term are awarded the Friends of the School Award. They are invited to Teachers’ Day dinner as a token of appreciation for their contribution to the school and also serve as a platform for interaction between parents and staff. A PSG day is also dedicated to all PSG members in the primary section. Members are invited to a lunch treat and given a token of appreciation from the 

Parents’ satisfaction that the school leaders recognize their contributions.


74% of the primary and parents surveyed feel that school leaders recognize their contributions 
Areas for Improvement
67% of the secondary parents surveyed feel that school leaders recognize their contribution as against 73% in 2005 and 72.6% in 2004. 
8.1.2 The SAC/SMC/alumni benefit from their partnership with the school

Strengths
The SMC/Alumni’s satisfaction with the school philosophy, vision and values.
100 % of alumni members share the school’s vision to develop the student to be a gentleman, scholar and sportsman. (refer Table 8.1.2a)

The SMC/Alumni’s satisfaction with the school activities and programmes.
The SMC/Alumni’s satisfaction with the school is indicative of their continued support through their involvement in various activities and programme, eg, the Champagnat Endowment Fund, Kwek Leng Joo Scholarship and the Yee Cho Sin Scholarship, Yee Cho Sin Scholarship, the Chanel Trading Company and sponsored the entire cost for the Teachers’ Day dinner. 

SMC /Alumni’s satisfaction with communication with the school.
93% of alumni members feel that there is two-way communication between alumni members and the school. 100% of alumni members have no difficulty in contacting or meeting with the teachers.

They are satisfied that the school recognizes their contribution.
100% of alumni members feel that the school leaders recognize their contribution and 96% of the staff feel that the school recognizes the contribution made by SMC/Alumni.
Areas for Improvement

There is a need to monitor how SMC and Alumni benefit from the participation in school. 

8.1.3 External organisations benefit from their partnership with the school

Strengths
   
The continued support of school programmes and activities by the organizations is an indication that they have benefited from their partnership with the school.

Apple Singapore benefits from the publicity given to the use of their technology in the school, eg, students’ projects and teachers’ use of QTVR in teaching continued to be featured in Apple brochures. 

Ntrix benefits from the publicity that the school gave to visitors with regard to the School ePortal.

Likewise, AskNlearn benefits from the publicity that the school gave to visitors with regard to the School ePortal. They also collaborated with the school to engage in projects financed by IDA (the E-Admin project with Ncode).

South East CDC benefits from the involvement of our Sec 3 pupils in helping them to run their programmes eg., racial harmony amazing race. 

GENECET BIOTECHNOLOGIES benefited from the publicity to students’ life science programmes

Various other organisations have also benefited from the community services that our pupils have rendered to them. (Table 8.2.1b & 8.2.1c)

Overseas schools have also learned our best practices from their visits to our school, such as Gao Xin No. 1 High School since 2005 and Stella Maris 28-29 Aug. The repeat visits by these schools indicate their satisfaction. For example, only 7 teachers were involved in the TWA and 24 students in the Student Exchange Programme in 2004 and in 2006 12 teachers in the TWA and 29 pupils in the Student Exchange Programme. 
Areas for Improvement
There is no feedback from external organizations.

There is no formal system to recognise the external organisations for their contribution.
8.1.4 The school benefits from its partnership

Strengths
Partners support school programmes and activities through attendance at school functions.

20 Parent-helpers/PSG members attended the Teachers’ Day dinner.

20 Members of SMC and alumni attended the Teacher’s Day.

Members of SMC and alumni attended the school Founders’ Day and Sport’s Day.

PSG members support the school in the various school activities, e.g, organizing Green’s Day for the primary section, and hosting a lunch for Mass and Teachers’ Day lunch.

Parent-helpers also set up a food stall in the celebration of Marist Youth Day to raise funds for our needy pupils, hosted a lunch for staff on Teachers’ Day, partnering teachers in Post Exam Activities, clean up and maintain sick bay, supervise pupils at the Student Centre, and participate and promote the School Family Life programme. (Table 8.1.4e)

In the Primary section, there is a 19% increase in the number of PSG members as compared to 2005 (refer to table 8.1.4a), and there is active involvement of PSG members to support school activities (refer to Table 8.1.4b)

The school benefits from sponsorships of funds by key partners.

The SMC and alumni’s (amt) financial support of any needy student

The SMC and alumni sponsoring the Teachers’ Day Dinner.

Sponsorship from a tuition centre provides support to the construction and landscaping of the Science Garden (value-add)

The Champagnat Endowment Fund set up by the Alumni to help needy students. Alumni also award scholarship to pupils. 

Yee Cho Sin Scholarship sponsored the Marist Teacher of the Year Award, & the Best Improved Marist Award. 

T.K. Low Scholarship as well as the Bro. Chanel Award was set up to encourage the formation of scholars. 

The Chanel Trading Company set up by the Alumni continues to generate profits for use by the school. 

The Alumni has started raising funds in securing the lease of land for the Primary School for another 30 years.

The school benefits from value-added collaborative activities and projects with key partners to provide a holistic education to our pupils and experiential learning for teachers. (refer Table 8.1.4c & Table 8.1.4e ) 

School taps on their expertise and professional sharing. 

Voluntary services rendered by the various external organistions.

Students are exposed to life sciences. (reflection journals)

Students are able to engage in hands-on activities.

Students learn how technology can be integrated into agriculture.

7 teachers were involved in the TWA and 24 students in the Student Exchange Programme at Gao Xin No 1 High School in 2004 and in 2006 it has increased to 12 teachers in the TWA and 29 pupils in the Student Exchange Programme.

Students engage in innovative and entrepreneurial activities

Other collaborative efforts with external partners such as NIE, RELC, MOE/CPDD, SPF, Elabtronics, Genecet Biotechnologies have also benefited the school. (Table 4.6.3c). 

The school also benefits from its collaboration with the various IT agencies such as Apple Singapore, Ntrix, Hewlett Packard, AskNlearn, Elchemi Education, Ngee Ann Poly(Table 4.6.3b). 5 staff members visited Apple Campus and 2 other schools in US.

The school also benefited in the area of teaching and learning, work attachment and learning journeys with cluster and overseas schools, and other agencies eg., N4 cluster, overseas schools such as Gao Xin No 1 High School. (Table 4.6.3e).

The 9 old boys also actively engage in various CCAs, e.g., they assist the uniformed groups in conducting the training for members as Adult Volunteers and Sports. (Table 8.1.4e)
 
Parents have shown their support by their attendance at the various school functions eg. Secondary One CCA Maze, Secondary One Welcoming Ceremony, Secondary 4 Leavers’ Ceremony and Founder’s Day. (Refer Table 8.1.4d) 
Areas for Improvement

  
There is a need to monitor how the school benefits from its partnerships.
8.2   
IMPACT ON SOCIETY

8.2.1 The school contributes towards improving the community at large

Strengths
Pupils & Staff Community Service


In Pri section, 100% of the pupils achieved the CIP target of 6 hours and 85.5% of the pupils have achieved more than 8 hours. (Table 8.2.1 d) It shows an increase of 6.5% compared to 2005. 

In Sec section, 100% of the pupils achieved the CIP target of 8 hours and 28% of the pupils have exceeded 30 hours.

Staff was involved in community work such as the sale of Catholic Welfare ticket, “Cranes to Grains” project, annual food drive and visit to charity homes. Teachers also accompanied and were actively involved when they accompanied their pupils to do community work. Teachers modelled involvement in community work by working side-by-side with their pupils.

Every class and some uniformed groups in the Sec section were involved in their own choice of CIP such as Yellow Ribbon Project, Peer-tutoring, Flag Day, Food Donation Drive for Food From the Heart, Animal Rights Public Edn and Sales of Merchandise at SPCA, Assisi Home Fun Raising, News Paper Collection, Providing Services at Children’s Home, Mercy Relief Packing of Items. (refer Table 8.2.1b)

Raise Funds for the Community


The Pri section has raised over $21 771.52 ($19 800 + $1 971.52) for both Catholic and non-Catholic organisations in 2006. 

The Sec section has raised over $55,000 for both Catholic and non-Catholic organizations in 2006. This is inline with the school’s vision and mission.(refer Table 8.2.1c)

The number of teachers who contribute financially to charitable organisations is 100% for 4 consecutive years from 2003 to 2006.

Shared Facilities with the Community

The school has, in past years, shared its facilities with various external organisations free of charge such as MOE/Zonal/Cluster (Meetings, Workshops, Competitions). For examples, the school supports the Singapore Badminton Association for badminton training, hosted North Zone Badminton Competitions and Cluster workshop. 
It also shares its experience in the use of IT to both local and overseas educators, eg., Stella Maris and Gao Xin No1 High School and DDM groups.
'Go Green' - Reduce & Recycle


Since 1998, the school has adopted an environmentally friendly approach of reducing use of paper. In the primary section, the amount spent on paper is $20,111.70 which is a slight increase. The use of recycled paper is common among staff of both Sec and Pri sections.

The school continues the paper-recycling project with Environmental Companies to clear the recycling bins regularly. The primary section’s advocate of “Litter Free” environment led students to taking ownership of the cleaning of the canteen and their own classroom. 
Teachers also accompanied and actively involved in the Seashore Life Programme at Paris Ris Park during post-exam period with the Primary 6 students. 14 Sec classes were involved in Beach Cleaning with S’pore Environment Council and 1 Sec class collected old newspaper for recycling.(Table 8.2.1b) 
Areas for Improvement
There is no specific targets set for staff involvement items of CIP.
8.2.2 The school has a positive image in the community at large

Strengths
Long Waiting List


The long waiting list is a clear indicator of the school popular choice for many parents. In the primary section, there are 91 pupils on the waiting list this year. It has shown an increase of 23 pupils compared to 2005.

In the Sec section, there has been an increase over the years from 141 in 2004 to 213 in 2006.

First Choice School


In the Sec section, there were 410 pupils applied for the school as their first choice in 2004 and this has increased to 440 pupils in 2006. (refer Table 8.2.2c)

Teachers’ application


The school also receives many applicants who express a desire to teach in this prestigious school. In the Pri section, 13 teachers applied to teach in the school this year and 7 teachers applied to teach in the Sec section. (refer Table 8.2.2b & Table 8.2.2e)

Direct School Admission


The school received 56 applicants in 2005 and this has increased to 76 in 2006.

The Sec section also received application from 6 foreign students to join Sec 1 classes in 2007, and 20 local pupils to join Sec 2 classes.(refer Table 8.2.2b)
Areas for Improvement

There is no feedback on school’s involvement in various community projects.
CRITERION 9
KEY PERFORMANCE RESULTS
9.1  COGNITIVE SCHOOL LEADERSHIP
9.1.1 Students are developed in the cognitive domain.
Strengths
The school aims to provide breadth and depth in the cognitive development of the pupils. The following are activities that cater to mass participation and achievement targets:
Project Work (PW) and Field Trips
P3 to P6 pupils participated in PW. To create another platform for info gathering, field trips were organised [Pr 9.1.1a]. Sec 2 pupils participated in PW. % of passes has been maintained above the set target (90%) in the past 3 years, and that of distinctions were above the set target (50%) in 2005 & 2006. (Sec 9.1.1a&b). 

KPIs are set to show the depth of cognitive development. The achievements vis-a-vis targets are as follows:

KPI (1): % of pupils with higher order thinking (HOT) skills 
The school has defined HOT skills as the ability to answer questions on inferential skills and process skills. For EL, more than 55% (target 55%) passed in HOT questions (Pr 9.1.1b). This is the 1st year that CL Dept categorise compre questions based on cognitive levels. More than 50% passed in HOT questions. For Sc Practical Test, there is a decline in performance on the surface (Pr 9.1.1d). The decline is due to a revision of the rubrics. % of pupils who obtained at least a pass in the math problems that require HOT skills has declined (Pr 9.1.1e). 2005 data included only analysis of performance in PSP questions. In 2006, the data included performance in all HOT questions.

80-91% (target 70%) of the HOT questions in the Sec 4 Science Papers obtained more than 50% correct responses (Sec 9.1.1c). This is the first time Sec 3 pupils were tested in process skills questions in Practical Test (SPA). Result is not available yet. For Sec 2 PW, 84.1% (target 70%) obtained at least 60% in the Process Skill Component (Sec 9.1.1e).

KPI (2): % of pupils who are effective communicators (achieve 75% and above in oral examination)
More than 65% of P5 (target 55%) and 60% of P6 (target 65%) pupils achieved at least 75% in EL oral exam (Pr 9.1.1f). The performance of P5 pupils has improved. The new format for oral testing was launched in 2004, and teachers have gone through 3 years of training and learning. Based on the performance in 2005, a target of 65% was set for P6 pupils. Though the target was not met, there was an improvement in the performance. P5 pupils in 2006 met the target. Quality passes in the CL SA2 oral performance of P5 and P6 pupils has declined (Pr 9.1.1g). This is due to the teachers being unfamiliar with the new testing format. Details on the new PSLE oral component were released near the exams, and formal training was conducted in July. 

For Sec 2 PW, the average marks for the Oral Presentation is 16.9 (max 24). 82.2% (target 70%) obtained at least 60% in the Oral Presentation Component (Sec 9.1.1e).
More than 88% (target 70%) of Sec 1, 3 and 4 pupils achieved at least 60% of the total marks of the EL Oral exam in SA2. Only 71.9% of Sec 2 cohort achieved that (Sec 9.1.1f). Besides Sec 2 PW and Sc Practical Assessment, lower sec pupils are also assessed on their History Grp Projects, Geography Coursework and D&T Portfolio. The % passes of these alternative assessment all exceeded the set target of 80% (Sec 9.1.1g). The school also organised inhouse activities to equip pupils for external competitions. (Pr 9.1.1h, Sec 9.1.1h).

KPI (3): Excellent Performance in External Competitions (Qualify for finals)
Pupils of higher ability in various fields are identified for external competitions. The achievement vis-a-vis targets are shown in Pr 9.1.1i and Sec 9.1.1i.
For the Primary, detailed analysis showed an improved performance in I&E related competitions (Pr 9.1.1j). In the inter-Primary School Design Competition, the school attained the top position. In the Innovation Programme by MOE Gifted Unit, the 3 teams sent by the school achieved Distinction awards. 100% participated in I&E activities (Pr 9.1.1k). This is an increase from 2005.
For the Secondary, the number of awards has increased from 9 to 34 in the last 3 years. There is a positive trend in both the quantity and quality of achievements in IT and Life Sc Competitions (Sec 9.1.1j&k). Our pupils won 9 IT awards in 2006 compared to 2 in 2004. These include 1st in Cisco Networking Wireless Lan Essay Competition, Silver for School League, Gold for Team, and Most Stylish Racer Award in ECE Racer Competition, 3rd in National Olympiad of Informatics, 3rd Runner-up Robotics Challenge. Our pupils won 11 Life Sc awards. 2 Golds, 4 Silvers, 1 Bronze in the North Zone Elementz Competition, 4 teams got into the finals in Science Fair; with 2 Special Mention Awards. Pupils also won in other competitions (Sec 9.1.1l). Other platforms for pupils to harness their creativity are detailed in Pr 9.1.1l and Sec 9.1.1m&n. Complementing this, there is positive trend in the perception of teachers that pupils are independent learners and innovative learners (Sec 9.1.1o).
Areas for Improvement

The school will review its method of tracking the development of Higher Order Thinking skills.
9.1.2 Students achieve good academic results.

Strengths
The performance and trend data in the school performance in various subjects vis-a-vis comparable school and national average are detailed as follows: (Note: 2006 data of Comparable Schools'  PSLE result is not available by date of submission of the SEM report)

Primary Section:
The school has achieved 100% passes in the PSLE for the mainstream (Pr Table 9.1.2). 

KPI (1): Percentage of Pr 6 pupils Eligible for Express/Special stream:
80% of the pupils qualify for express/special stream. There is an increase of about 3%. This is beyond the target of 79%. 

KPI (2): Mean Aggregate Score at PSLE:
The target of 224 set for PSLE T-score has also been achieved. The achievement of 224.4 is 1.9 points above 222.5 of 2005.

KPI (3): Percentage of Pr 6 pupils who achieved quality passes (A* & A) for EL, CL, Mathematics and Science. 
There is a positive trend in the PSLE EL (increase of 10.8%) and Science (increase of 4.2%) quality passes from 2003 to 2006. Targets are met for these 2 subjects.
The percentage of quality passes in PSLE CL and Math are maintained at 75% and 68% respectively. 

KPI (4): Percentage of Pr 6 pupils who achieved quality passes (Distinction and Merit) for HCL
For HCL, the percentage of quality passes in PSLE has decreased. 

Secondary Section:
KPI (1) Percentage of Sec 4 pupils eligible for JC (Sec 9.1.2a)
84.1% of the 2005 Sec 4 pupils qualified for JC. This is a decrease of 2.5% compared to 2004 O-Level Result. This is much better than the National performance which shows a decrease of more than 4% point. The Mean T-Score of our school's 2005 Sec 4 cohort is also lower than that of the 2004 batch.

KPI (2) GCE 'O' Level L1B5 (Sec 9.1.2b)
With the L1B5 = 15.4, the school is in Band 6 as in 2005. This is one band better than the Prism's expectation The Mean T-Score of our school's 2005 Sec 4 cohort is also lower than that of the 2004 batch. This could be the cause why we did not meet our target in 2005.

KPI (3) Value Added Ranking for O-Level Results. (Sec 9.1.2c)
The school received the Silver Award for its 2005 'O' Level Result. This is one level lower than in 2004. The school is on-par with two comparable schools that obtained Silver Award, and performed better than 3 three comparable schools that either only attained Bronze Award (Anderson Sec) or not value-added (Bukit Panjang and Temasek Sec).

KPI (4): Percentage of pupils attaining at least 5 distinctions (Sec 9.1.2d)
The percentage of pupils attaining at least 5 distinctions has decreased 5.8% compared to 2004 result. This falls below the school's target. However, it is still higher than the Prism's expectation. 

Percentage of pupils with at least 5 O-Level Passes. (Sec 9.1.2e)
Pupils attaining at least 5 GCE ‘O’ Level Passes are maintained at around 97% in the past three years. There are higher than the Prism's expectation. 

Subject Performance (Sec 9.1.2f)
The school has 10 subjects performing above National Average in % of Distinctions. This is excluding Science (Chemistry/Biology), and Science (Physics/Biology) where there are only a few pupils taking the subjects.

We maintained the trend of the number of subjects performing above expectations.
Mean Subject Grades of 7 subjects are better than Prism's expectations. These are Higher Chinese Language, Combined Humanities, History, Additional Mathematics, Physics, Chemistry and Science (Physics/Chemistry).
4 subjects (English Language, English Literature, Elementary Mathematics, and Biology) performed within the Prism's expectation. 
1 subject (Chinese Language) performed below the Prism's expectation. 

The percentage passes (Grades 1-6) of each individual subject is comparable to our comparable schools.

Our pupils have distinguished themselves in several national competitions as listed in 9.1.1. Besides the achievements listed in 9.1.1, our pupils have also won acclaim in several international and external competitions.

University of New South Wales Mathematics International Competitions (Sec 9.1.2g) 
There is an upward trend in the attainment of distinction and high distinction in Mathematics and a slight improvement in performance at the Science Competition in 2006.

Mathematics Olympiad (Sec 9.1.2h) 
The pupils continue to achieve at least a Bronze award in the Open Category and 4 Gold, 2 Silver and 10 Bronze in Senior Category.

Positive Transfer (Sec 9.1.2i)
In both 2004 and 2005, two pupils were transferred to Sports Schools. More than 5 pupils were transferred to IP schools after Sec 2. Data is not available yet for 2006.

Promotion and Retention (Sec 9.1.2j)
Retention rate (mainly at Sec 3 level) has been reduced from 3.0% (2005) to around 2.5% (2006) in the past two years, but is still higher than the comparable schools.
Areas for Improvement

Primary:
The percentage of merits and distinctions in HCL is lower compared to the comparable schools. Department focus will be on how to better engage pupils so as to improve quality passes in HCL. 

Secondary:
Quality passes (Grades 1-2) of many individual subjects were lower than that of comparable schools.  The IP departments will focus on how to better engage pupils with the view of improving quality passes.

There is a decline in attainment of distinction and high distinction in NSW Computer Studies from 2004 to 2006.
9.2   PHYSICAL

9.2.1 Students possess the skills, aptitudes and attitude to maintain a healthy lifestyle.

Strengths
Primary: 

100% of the primary pupils have at least a 'C' grade in sports skills from 2005 to 2006.

The shift in subsuming P5 and P6 HE into the PE Curriculum has been a logical move and survey results is above the target 70% set. More than half of the students felt that they know the importance of keeping fit and healthy. The results are as follows:
87% of the pupils learnt fair play during my PE lesson.
72% of the pupils are given the opportunity to be creative during my PE lessons.
95% of the pupils learnt that smoking is bad for our lungs.
95% of the pupils learnt that drugs are harmful to our body.
85% of the pupils learnt how to be trim and fit through regular exercises and eating right.
84% of the pupils learnt that exercising at least 3 times a week maintains my fitness level.
87% of the pupils learnt the importance of having a balanced diet through my PE and Health Education lessons.

Secondary:

An annual pupils' survey conducted across the respondents from three levels (Sec 1 to 3) reflects that the attitude of the pupils towards physical and health education learning in PE lesson is positive. The target of 70 percent was met for majority of the survey questions indicating this positive attitude. 

The pupil's survey shows a positive upward trend whereby pupils feel that PE is more than just playing games and that they are aware of the safety regulations when participating in sports and games.

The PE program has adequately equipped the pupils in knowing how to plan and apply a regular fitness program for themselves. In addition, pupils have expressed that they understand the importance of diet towards achieving healthy lifestyle and maintaining a desirable weight.
Areas for Improvement

There is a negative trend indicating opportunities to learn essential outdoor life skills in the secondary section.

There is also a decrease in the pupil's perception that it is worth their time to participate actively in their respective CCA.
9.2.2 Students are physically fit.

Strengths
The school's good performance in NAPFA test for the last 5 years has shown consistency in maintaining fitness banding standards (refer to Table 9.2a). 

Primary:
The primary section has achieved TAF Gold Award for 7 years running and 5th SAA (PF).


The results are as follows:
Fitness Index has increased from 86.45% in 2005 to 87.42% in 2006.
The passing rate of NAPFA has increased from 87.3% to 89.2% from 2005 to 2006.
The award difference of students moving from Pr 4 to Pr 5 and Pr 5 to Pr 6 has shown an improvement of 2.5% and 6.8% respectively in NAPFA this year.

Secondary:
The secondary section has achieved TAF Silver Award for 6 years running from 2001 to 2006. 

The results are as follows:
Fitness Index has increased from 72.62% in 2005 to 78.18% in 2006. 
The passing rate of NAPFA increased by 10 % from 63.24% in 2005 to 74.24% in 2006. 

There is a slight increase in the percentage of Acceptable Weight in 2006 as compared to 2005.
Areas for Improvement

Overweight percentage is maintained at 10% and did not meet target of 8% in the secondary section.
9.2.3 Students participate actively and excel in sports and games / uniformed groups.
Strengths
There is a positive trend moving towards achieving SAA for Sports in 2007 under the revised Master Plan for Awards.

Primary:
Achievements in Sports and Games and Uniformed Groups
The Sports CCAs have won an increasing number of awards at zonal and national level. 77% of the sporting CCA in MSHS has placed top 8 in zonal and national competitions in 2006.

Number of tokens given during Prize presentation day for participation for sports/games and clubs and societies at National and Zonal levels. The results are as followed:
37 tokens in 2003
69 tokens in 2004
80 tokens in 2005
141 tokens in 2006
This increase illustrated that more school team players have been performing well, with at least top 4 positions in the Nationals.

66% of pupils are involved in CCA with 56% in Sports and Games and 44% in Clubs and Societies. The number of pupils participating in at least 1 CCA from Pr 3 to Pr 6 is 688 in 2006. The participation of pupils in Sports and Games and Clubs and Societies is 349 and 339 respectively.
76% of the pupils are in at least one CCA.
73% of the pupils learnt a new skill in my CCA.
73% of the pupils enjoy their CCAs.
69% of the pupils took part in at least one sporting event conducted by the school.

A formal day for healthy eating has been set aside every first Friday of the month from term 2, starting from February 2006 to October 2006.

The participation rate in the activities organized for mass sports participation is encouraging. Sports and Games Week had an average participation of 885 students over 4 days from P1 to P6 levels while P1 Sports Carnival had 310 students taking part in it which is 98.4% of the total P1 cohort. The P6 Inter-class Games have also drawn a total of 160 students taking part in it and that is 53.7% of the P6 cohort. (Table 9.2.3g)

The Cub Scouts has achieved Frank Sands Award (Gold) for the past 2 years and 10 DCA awards.

The junior and senior badminton teams exhibited their supremacy by clinching the Championship in Zone and Nationals competitions. The table tennis teams have achieved 2nd in the Zone Competition. The junior and senior teams clinched 4th and Top 8 in the Nationals respectively. 

The softball team did well by achieving 2nd and the junior bowling team also secured 3rd in the National competitions.

There is a positive trend moving towards achieving SAA for Sports in 2007 under the revised master plan for awards (Table 9.2.3a)

Secondary:


Achievements in Sports and Games:
The table tennis team sustained their dominance by emerging Zone Champions for both 'C' and 'B' divisions. The 'B' division performed credibly in the Nationals Competition by emerging National Champions whereas the 'C' division attained Top 8. The badminton team also performed well in the Zone and National Competitions. The 'C' and 'B' division teams achieved 2nd and 3rd for Zone competitions and clinched 4th for both divisions in the Nationals.

The softball team also performed exceptionally well in the Zone Championships clinching 1st for both 'C' and 'B' divisions. The 'C' division emerged 4th in the National Competitions. The bowling team also sustained their dominance by achieving Nationals 4th position for both the 'B' and 'C' division. 

Achievements in Uniformed Groups:
The deployment of highly committed staff to Uniformed Groups has shown a positive achievement trend. This is reflected in achieving the 3rd Sustained Achievement Award for Uniformed Groups (NPCC, NCC Sea & SJAB) (Table 9.2.3b).

The National Police Cadet Corps has consistently produced excellent results. This is their 7 consecutive Gold Award from 1999 to 2005. (Table 9.2.3b). This year, we have 8 recipients of the SPF NPCC badge out of a total of 92 recipients in Singapore. It is noteworthy that the number is the biggest in whole of Singapore Schools.

The NCC (Sea) Unit also maintained its Gold standards. This is their 4 consecutive Gold Award from 2002 to 2005.

The St Johns Ambulance Brigade managed to clinch the second consecutive Gold award (2004-2005) this year. The Scouts unit managed to attain a Bronze Award this year. However, one of our scouts went on to attain the President Scouts Award.

Inter-House/Class Games:
Table 9.2.3f shows the various games organised and the level of active pupil participation.
Areas for Improvement
The Scouts unit in the secondary section managed to attain a Bronze Award and did not meet the target of Silver.
9.3   AESTHETICS

9.3.1 Students are developed in the aesthetics.

STRENGTHS
Primary:
Continuous review and improvement in the music and art programmes have resulted in an upward trend in their quality passes for these two areas. This is especially so with the usage of the art rooms fully utilized and modular art programmes put in place. (Table 9.3.1b)
95% of the P1 and P2 pupils attained Grade A&B for music, meeting the target set of 95%.
86% of the P3 and P4 pupils attained Grade A&B for music, meeting the target set of 85%.
82% of the P5 and P6 pupils attained Grade A&B for music, meeting the target set of 82%.
92% of the P3 and P4 pupils attained Grade A&B for art, meeting the target set of 90%.

Pupils are exposed to the Aesthetic Activities:

· Aesthetic CCA (outdoor exposure) - Chinese Calligraphy, CLDDS
· Assembly show/hands on 'You can draw' (Lower primary)
· Bean Portraits (P3)
· Ceramic (P4)
· Wayang Masks Painting (P5)
· Young Artists' Holiday Workshop (P1 to P4)
· Ceramic-Mural Painting and Digital Art (P4 to P6)
· Art & Craft Fair and drawing techniques (All levels)
· Xiangsheng performance by 2 students at Victoria Theatre
· 'The Mouse Daughter's Marriage' (Opera)
· Mass singing during CNY Celebration Concert and National day Celebration
· P6 Talent time, Dog Mask, Puppet Dog, Tissue Box Dog
· Assembly Talk on 'Let's innovate Theatre'
· Digital Art for Racial Harmony, National Day, Hari Raya Puasa and Deepavali
Coloring Competition
· School band performance during the 48th Founder's Day 
· Pupils performance in recorder, violin and singing during Teacher's Day celebration concert
· Jumbo Teachers' Day card 
· Cranes to Grains 
· Band performance as a full school in Victoria Concert Hall Performance
· Art piece from pupils selected by MOE as their corporate art work
Secondary:
Pupils are exposed to the Aesthetic Activities:
The introduction of Digital Art and Music as a new CCA this year allowed pupils to be exposed and develop skills in the area of aesthetics. The school also promotes an aesthetic environment by introducing Hip Hop Dance for Sec 1 to 3. Pupils are also exposed to aesthetic activities via assembly programmes for example, the Sri Warisan Dance Troupe performance during National Day Celebration and our Lion Dance performance during Chinese New Year Celebration. Pupils are given the platform to participate and showcase their talents via the 'Kool Marist' and Marist Talent Time competitions.
Areas for Improvement

There is a need to enhance tracking of pupils' development in aesthetics through exposure to assembly programmes.
9.3.2 Students support and excel in aesthetic activities.

Strengths
Primary:
Both the Band and Angklung Ensemble have sustained their achievements by clinching Silver and Bronze Awards respectively in the Singapore Youth Festival Central Judging (2006).

Secondary:
The structure in the CCA has also supported the achievement in the aesthetics (refer Table 9.3.1a). With careful planning and deployment of suitable personnel for the aesthetic CCAs, the school has managed to consistently improve in this area. In 2005, our Chinese Orchestra clinched SYF Silver Award and our Symphonic Band attained SYF Gold Award. The Symphonic Band went on to compete in the World Music Competition in Netherlands and came back with yet another Gold Award. This year, our Symphonic Band continued their dominance by clinching the Gold Award in the 1st National Band Competition and went on to emerge as the Top Band in Division 1. Also, both the Chinese Orchestra and Symphonic Band organized public concerts at Victoria Concert Hall to display their aesthetic talents to the community. This was well received by the pupils support in these concerts.

The school is providing the platform for pupils to participate in aesthetic activities clearly shows the gradual increase in pupil participation rate in aesthetics (Table 9.3.2b). In addition, the Sri Warisan Dance Troupe was invited to perform on National Day to highlight the importance of racial harmony as well as to promote the aesthetics. In addition, our Lion Dance Troupe not only performed during school events such as Chinese New Year Celebration but went a step further to compete in the Ngee Ann City Lion Dance Championship at the National level. This inevitably created another avenue to display their aesthetic talents.
Areas for Improvement

There is a need to track pupils' learning from exposure to aesthetics programme.
9.4   SOCIAL AND MORAL

9.4.1 Students are developed in the social and moral domains.

STRENGTHS
As a mission school, the school has over the year involved the pupils in various fund raising activities to raise their community awareness. Table 9.4.1a illustrates the amount of funds raised over the past years as a full school. There is an increase in the total amount of money raised for charity from $35,300 in 2005 to $55,086.65 in 2006. 

CIP participation:
In the primary section, there is a positive trend in the percentage of pupils achieving at least 6 hours of CIP from 97% in 2004 to 100% in 2006. (Refer to Annex 9.4.1b) A total of 85.5% of the pupils achieved 8 or more CIP hours in 2006. (Refer to Annex 9.4.1c) This is an increase of 6.5% from 79.0% in 2005. 

In the secondary section, 100% of the pupils fulfilled 8 hours of CIP (Basic tier). (Refer to Table 9.4.1d) The target set was 100% pupil participation and we have maintained this target since 2004. 28% of the secondary 4 pupils fulfilled 30 hours of CIP (advanced tier). (Refer Table 9.4.1e) The target set was 10% of the sec 3 and 4 cohorts. This is an indication of the pupils' spirit of volunteerism as they offer their time and service above the stipulated 8 hours by the school. This is an improvement over 19% in 2005.

Other Indicators:
A total of 400 pupils in the primary were awarded the most helpful pupil and most courteous pupil award in the primary section. This is an increase from 392 in 2005. 

The CME and conduct grades from the HRC are used as a form of indicator of pupils' social and moral domain in the secondary section. 98.5% of the pupils achieved a passing CME grade. (Refer to Table 9.4.1f) 99.6% of the pupils obtained at least a good grade for conduct. (Refer to Table 9.4.1g: Conduct Grade Analysis)

For the secondary section, there is a positive trend in the perception survey of pupils showing respect to their peers and teachers and the A/SA responses also exceeds the target of 65%; 92.1% of the pupils respect their teachers, an increase from 91.0% in 2005 and 90.1% in 2004. 55.7% of the pupils show respect to their peers in 2006, an increase from 55.0% in 2005 and 52.2% in 2004.
Areas for Improvement
Target has not been set for percentage of pupils achieving at least 8 hours in CIP in the primary section. 

Percentage of pupils pertaining to them showing respect to other pupils in is below our secondary school target of 65%. (Currently 55.7%)
9.4.2 Students have developed a sense of national identity.

Strengths
Table 9.4.2a and Table 9.4.2b show indicators in the pupils' perception surveys which pertain to the pupils having developed a sense of national identity in the primary and secondary sections.

For the primary section, the survey indicates that there is an increase in the overall perception that pupils understood and developed a sense of National Identity. All survey SA/A responses exceed the target of 50% set by the school. 96% of the pupils love our country, an increase from 58.77% in 2005. 97% of the pupils know that it is important to maintain racial harmony, an increase from 58.33% in 2005. 97% of the pupils know we should respect other people's religion and beliefs, an increase from 58.33% in 2005. 91% of the pupils understand the struggles and sacrifices of our forefathers on nation building, and increase from 57.89% in 2005. 95% of the pupils will contribute to the nation by being a good citizen, an increase from 58.33% in 2005. 91% have confidence in the future of our nation, an increase from 57.07%. 91% understand and appreciate the vulnerabilities and constrains that Singapore faces, an increase from 60.08%.

For the secondary section, there is an overall positive trend in our pupils' understanding of the history, struggles and sacrifices of our forefathers in nation building (increased from 84.6% in 2004 to 87.9% in 2006), their beliefs in the importance of racial and religious harmony (increased from 92.4% in 2004 to 96.2% in 2006), their sense of belonging to the nation (increased from 88.3% in 2004 to 90.0% in 2006), and their confidence in the future of Singapore (increased from 85.6% in 2004 to 86.1% in 2006). All survey SA/A responses exceed the target of 65%.

Results from National Education (NE) Study:
Table 9.4.2c shows the overall indices of the National Education Study in primary and secondary sections while Table 9.4.2d shows the percentage increase in NE overall index above National Average. Based on Table 9.4.2c, there is an improvement in our Primary 6 cohorts from -5 in 2003 to -2 in 2005. There is a positive trend showing the narrowing of gap between school and national average in our Sec 4 cohorts from -3 in 2001 to +1 in 2005, and an improvement in our Sec 2 cohorts from -4 in 2003 to -2 in 2005. The 2003 Sec 2 cohort also improved from -4 in 2003 to +1 when they are in Sec 4 by 2005.
Areas for Improvement

The target of 3 % above national average in NE overall index in the secondary section is not met.
9.5  STUDENT LEADERSHIP

9.5.1 Students possess leadership qualities as defined in the school’s leadership development plan.

Strengths
Primary:
Table 9.5.1-a indicates that 71.4% (66.8%) of the total student population have been given opportunities for leadership roles. The data reflects an increase of leadership opportunities of 4.6% among our students this year. 

Table 9.5.1-b shows that 10 Cub Scouts awarded the District Commissioner Award.

Secondary:
Tables 9.5.1–d and 9.5.1-e indicate that 37% of the student cohort holds at least one leadership position this year. 

40 Outdoor Camp leaders were directly responsible for the planning and organisation of the Sec 2 Adventure Camps. In addition, 21 Sec 3 pupils volunteered their time and effort to help tutor weaker Sec 2 pupils in the Mathematics Peer Tutor Programme. A total of 246 Class Management Committee members were responsible for planning and organizing the games and food stalls for the Marist Youth Day celebrations. 10 Sports leaders organized inter class basketball and soccer competition as one of the May and October post examination programme. 

6 Student Councilors attended the N4 Cluster Schools Student Leadership Workshop held at Greendale Secondary School in June. Another 10 student councilors attended a 3-day-2night Student Leaders Camp organized by SRJC in November. After attending a Youth Leaders Forum, hosted by Nanyang Girls High, 2 Student Councilors organized a floorball enrichment workshop for the student cohort. About 60 students signed up for the workshop. A two-day Council Seminar was organized by the Pupil Management Department in November. A total of 55 Councilors attended the seminar.

There is an increase in the number of secondary student leaders who received recognition awards as compared to last year (Table 9.5.1-e). In total, 81 compared to 68 student leaders received recognition. There is an increase of 9 recipients for the Certificate of Recognition and 4 recipients for the Certificate of Merit. 

1 NCC cadet was awarded the Outstanding Cadet while 1 Patrol Leader was awarded the President Scout Award. 8 NPCC cadets were awarded the SPF NPCC badge, the pinnacle award for NPCC. This award was only given to 98 cadets in Singapore and our school has the highest number of awardees for 2006. 28 CCA student leaders attended the OBS Singapore in September. 

As part of recognition for their contribution, 20 student leaders from across the various CCAs were selected to attend a dialogue session with the MP of Geylang Serai in August.
Areas for Improvement
Secondary: 
There is a decline of 2.4% of the number of student leaders per class in 2006. There is a need for more opportunities to be created in the classroom.
9.5.2 Students feel that the school is effective in developing the leadership potential of students.

Strengths
Primary:
Table 9.5.2-a shows that 93.3% of the student leaders felt that the training programme/sessions helped them to become better leaders. This is a positive trend from 84.5% in 2004, 85.4% in 2005 and 93.3% in 2006.

Table 9.5.2-a also shows that 91.9% of the student leaders surveyed felt that they are able to handle most situations that occur in their area of duty. 

Table 9.5.2-b shows that 70.4% of the students felt that the school has provided opportunities for them to develop their leadership potential. 65.4% felt that the school’s student leaders were effective leaders and 64.8% of students regard the student leaders as good role models.

Secondary:
Table 9.5.2-c shows that 49.1% of the student cohort agrees that “Other Student Leaders Are Good Role Models”. This represents an increase of 2.1% from 47% in 2005.
Areas for Improvement
Primary:
There is a decline in percentage of 86.1% in 2005 to 85.7% in 2006 of the number of student leaders who felt that sufficient opportunities were given to them to develop their leadership.

Secondary: 
There is a decline in percentage of 59% in 2005 to 57.7% in 2006 of the number of pupils who perceived that the school provides them with adequate opportunities to develop their leadership potential.

There is a need to identify appropriate KPIs to measure effectiveness of student leaders.
9.6  SCHOOL LEADERSHIP

9.6.1 Students are motivated.

Strengths
Pupils' levels of motivation are measured in the following areas through the pupils' perception surveys: 
-Opportunities to develop their individual talents
-Opportunities to proceed at their own pace academically
-Opportunities for leadership
-Opportunities to be involved in school improvement
-Recognition

Tables 9.6.1a and 9.6.1b show the results from the pupil perception surveys on level of pupil motivation in the primary and secondary sections in the afore-mentioned aspects. 

All the SA/A responses exceed the target of 50% in primary section while most of the SA/A responses exceed the target of 65% in secondary section.

In the secondary section, 81.5% of the pupils indicate that they enjoy good rapport with their teachers. This is an increase from 79% in 2005.
Areas for Improvement

There is generally no positive trend in the perception survey on pupil motivation. The Mean Rating Indices (MRI) in both primary and secondary sections' Quality of School Experience (QSE) profile are below national average. (Refer to Annex 9.6.1c and 9.6.1d)
9.6.2 Students are satisfied with the school.

Strengths
The pupils' levels of satisfaction are measured with respect to the following aspects through pupil perception surveys:
-physical environment
-school facilities
-safety conditions
-school administration
-public image of the school
-the pupil populations
-teachers

Tables 9.6.2a, 9.6.2b and 9.6.2c show result indicators of pupils' level of satisfaction with the school in the primary and secondary sections in the afore-mentioned aspects. In the primary section, there is generally a positive trend in the pupils' satisfaction level. 

All SA/A responses exceed the target of 50% in primary section while most of the SA/A responses exceed the target of 65% in secondary section.

Based on the Quality of School Experience (QSE) profile, our school's Mean Rating Index (MRI) in the 2006 profile shows a high positive rating of 3.1 in the Peer Relation (PR) factor which is an indication of pupils' perception of the quality of the relationships they have with their classmates and schoolmates as well as the level of peer support. This is an increase from 2.9 and 3.1 in 2005 for primary 6 and secondary 4 cohorts respectively. (Refer to Annex 9.6.1c and 9.6.1d)
Areas for Improvement
There is no trend in the pupils' perception surveys on level of satisfaction. Target-setting is to be reviewed.
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