Bruner: Key ideas 
Assumptions
The outcome of cognitive development is thinking. The intelligent mind creates from experience "generic coding systems that permit one to go beyond the data to new and possibly fruitful predictions." Thus, children as they grow must acquire a way of representing the "recurrent regularities" in their environment. So, to Bruner, important outcomes of learning include not just the concepts, categories, and problem-solving procedures invented previously by the culture, but also the ability to "invent" these things for oneself.
Cognitive growth involves an interaction between basic human capabilities and "culturally invented technologies that serve as amplifiers of these capabilities." These culturally invented technologies include not just obvious things such as computers and television, but also more abstract notions such as the way a culture categorizes phenomena, and language itself. Bruner would likely agree with Vygotsky (see below) that language serves to mediate between environmental stimuli and the individual's response.
The aim of education should be to create autonomous learners (i.e., learning to learn).
Three modes of representation
Bruner hypothesized that the usual course of intellectual development moves through three stages: enactive, iconic, and symbolic, in that order. However, unlike Piaget's stages, Bruner did not contend that these stages were necessarily age-dependent, or invariant.
In the enactive stage, knowledge is stored primarily in the form of motor responses. And this is not just limited to children. Many adults can perform a variety of motor tasks (typing, sewing a shirt, operating a lawn mower) that they would find difficult to describe in iconic (picture) or symbolic (word) form. As an example, my 7-year-old son is bugging me to teach him how to whistle - try describing that action in words!! 

In the iconic stage, knowledge is stored primarily in the form of visual images. This may explain why, when we are learning a new subject, it is often helpful to have diagrams or illustrations to accompany verbal information. 
In the symbolic stage, knowledge is stored primarily as words, mathematical symbols, or in other symbol systems. According to Bruner's taxonomy, these differ from icons in that symbols are "arbitrary." (For example, the word "beauty" is an arbitrary designation for the idea of beauty in that the word itself is no more inherently beautiful than any other word.) 
Assertions/implications for instruction
"Any subject can be taught effectively in some intellectually honest form to any child at any stage of development." No, Bruner probably would not contend that a one-year old could be taught astrophysics. But he might contend that kindergartners could be taught some principles of physics (e.g., force, mass, momentum, friction) in enactive form. Later, these same principles could be repeated in iconic, then symbolic form.
The subject matter must be made "ready" for the child. Piaget and, to an extent, Ausubel, contended that the child must be ready, or made ready, for the subject matter. But Bruner contends just the opposite. According to his theory, the fundamental principles of any subject can be taught at any age, provided the material is converted to a form (and stage) appropriate to the child.
The instructional challenge is to provide problems that both fit the manner of the child's thinking and tempt him/her into more powerful modes of thinking. This is similar to Vygotsky's notion (explored more deeply next) that learning should lead development.
The notion of enactive, iconic, and symbolic stages may also be applicable to adults learning unfamiliar material.
Modes of representation (enactic, iconic, then symbolic) imply the ideal sequence for instruction, but when learners have well-developed symbolic systems, it may not be necessary to go through the entire sequence. Also, the mode of instruction should match the criteria that will be used for measuring learning outcomes.
The notion of a "spiral curriculum" embodies Bruner's ideas by "spiraling" through similar topics at every age, but consistent with the child's level of thought.
Discovery is not just an instructional technique, but an important learning outcome in itself. Schools should help learners develop their own ability to find the "recurrent regularities" in their environment. The teacher's job is to guide the discovery process. In other words, in teaching a particular concept, the teacher should present the set of instances that will best help learners develop an appropriate model of the concept. The teacher should also model the inquiry process. Bruner would likely not contend that all learning should be through discovery. For example, it seems pointless to have children "discover" the names of the U.S. Presidents, or important dates in history.
Educators should keep in mind that members of different cultures will exhibit different kinds of reasoning and inference.
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