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Rationale

The elementary years are vital to an individual’s growth. Elementary school provides a foundation for a student to build off of and grow as a learner. Without the fundamentals, students would not be able to expand their minds to the greater academic concepts they are expected to excel. The first grade bear unit will actively engage all students, while providing academic fundamentals in math, science, social studies, reading, and writing. Students will be able to build their knowledge while understanding a topic familiar to them and be able to make connections between all subject areas. By intertwining subject areas, students will see the importance of academics as a whole, rather as separate entities, while making connections to self, text and world. 

On a daily basis teachers are facing making learning important to students. With first graders it is important to not only make learning important, but it needs to be fun and connect with them on different levels. Chairelott (2006) explained that contextualized teaching and learning connects disparate but related approaches that emphasize the following characteristics:

1. Connecting content to learners’ experiences 

2. Engaging students in active learning

3. Enabling students to have some opportunities to direct their own learning 

4. Encouraging the construction of personal meanings from individual and collective experiences

5. Assessing the achievement of outcomes within an authentic situation and allowing for the interpretation of multiple meanings from a single experience 

6. Identifying contexts that are developmentally appropriate.

(pp. 5-6)

The bear unit will contain a variety of contextualized teaching and learning strategies that make learning both worthwhile and enjoyable by using these six characteristics. 


The bear unit will begin with reading fundamentals such as text decoding, sounding out words and blending phonemes to reading fluently with expression and emphasis in voice. The writing portion will build from the reading by using simple one sentence expressive and informative writing to creating a graphic organizer, using the proper story writing process and proofread their works for proper writing conventions with details. Science and social studies will build from the writing and reading so the students can investigate the answers to questions regarding to a bears location, it's basic needs, similarities and differences and self-generated questions. Math will be intertwined by using types of bear foods, such as gummy bears and teddy grahams for various math activities. Some of the student interactive and hands-on math activities will include counting, graphing, measuring, patterning, and predicting. 


This unit is designed to show students, at a young age, the importance of interdisciplinary learning, while building connections with other forms of text, to themselves and to the world around them. Research suggests that students drop out of school because they see irrelevancy in of what is taught at school to their lives away from school (Jacobs, 1998), which makes it vital that students build connections so they feel their learning is important and they can relate their learning outside of the classroom. There is a need to actively show students how different subject areas influence their lives and, it is critical that students see the strength of each discipline perspective in a connected way (Jacobs, 1998). 

The bear unit would integrate contextualized teaching and learning using an interdisciplinary approach at a first grade level.  It would be beyond valuable for students to build knowledge on a subject area they are comfortable with, while building connections and making learning enjoyable, worthwhile, keeping students interested in educating themselves, and possibly motivating them to graduate. Why not build off of a child's first memory and extend the knowledge for years to come?

Resources

Chiarelott, L. (2006). Curriculum in context: Designing curriculum for 

teaching and learning in context. Belmont: CA: Wadworth. 

Jacobs, H. (1998). Interdisciplinary curriculum: Design and implementation.

Alexandria, VA: ASCD.

Unit Outcomes

(Unit outcomes are categorized by using Bloom’s Taxonomy)

Math
· Students will be able to develop a system to group and count by twos, fives, and tens. (Knowledge)

· Students will be able to measure with non-standard units. (Knowledge)

· Students will be able to measure with standard units. (Knowledge)

· Students will be able to read and write numerals for numbers. (Knowledge)

· Students will be able to use ordinal numbers to order objects. (Comprehension)

· Students will be able to sort, classify and order objects by two or more attributes and explain how they were sorted. (Application and Evaluation)

· Students will be able to extend sequence of simple patters and create and record similar patterns. (Synthesis)

· Students will be able to describe orally the basic unit or general plan of a repeating or growing pattern. (Knowledge and Synthesis)

· Students will be able to identify multiple categories for sorting data. (Knowledge)

· Students will be able to collect and organize data into charts using tally marks. (Application)

· Students will be able to construct a question that can be answered by using information from a graph. (Application)

· Students will be able to answer questions about the number of objects represented in a graph. (Comprehension)

· Students will be able to read and interpret charts and graphs as sources of information to identify main ideas, draw conclusions, and make predictions. (Knowledge)

Science

· Students will be able to explore that organisms have basic needs, which include air, water, food, living space and shelter. (Synthesis)

· Students will be able to investigate that animals eat plants and/or other animals for food and may also use plants or other animals for shelter and nesting. (Synthesis)

· Students will be able to explore that animals have body parts that help to seek, find and take in food when they are hungry. (Evaluation)

· Students will be able to recognize that seasonal changes can influence the health, survival or activities of organisms. (Comprehension and Evaluation)

· Students will be able to identify and describe similarities and differences exist among the same kind of animal. (Knowledge and Comprehension)

· Students will be able to ask, pursue and explore “what happens when” questions. (Synthesis)

Reading

· Students will be able to decode words by using letter-sound matches. (Knowledge)

· Students will be able to use knowledge of common words families to sound out unfamiliar words. (Knowledge)

· Students will be able to blend two to four phonemes into words. (Synthesis)

· Students will be able to read text using fluid and automatic decoding skills. (Knowledge)

· Students will be able to read aloud with changes in emphasis, voice, timing, and expression that show recognition of punctuation and an understanding of meaning. (Application)

· Students will be able to establish a purpose for reading. (Analysis)

· Students will be able to make predictions while reading and support predictions with information from the text with prior knowledge or experience. (Synthesis and Evaluation)

· Students will be able to create and use graphic organizers, with teacher assistance, to demonstrate comprehension. (Comprehension and Synthesis)

· Students will be able to answer literal, simple inferential and evaluative questions to demonstrate comprehension. (Comprehension and Evaluation)

· Students will be able to independently read books for various purposes (Knowledge)

· Students will be able to identify central ideas and supporting details of informational text. (Knowledge)

· Students will be able to identify differences between stories, poems, and plays. (Knowledge and Analysis)

· Students will be able to recognize predictable patterns in stories and poems. (Comprehension)

Writing

· Students will be able to generate writing ideas through discussion with others. (Application)

· Students will be able to use organizational strategies to plan writing. (Application)

· Students will be able to mimic language from literature when appropriate. (Application)

· Students will be able to print legibly and space letters, words and sentences appropriately. (Knowledge)

· Students will be able to spell words correctly with short vowel patterns. (Knowledge)

· Students will be able to spell high-frequency words correctly. (Knowledge)

· Students will be able to use end punctuation correctly. (Knowledge)

· Students will be able use correct capitalization. (Knowledge) 

· Students will be able to use correct nouns, verbs, and adjectives. (Knowledge and Application)

· Students will be able to construct complete sentences with subjects and verbs. (Knowledge and Application)

· Students will be able to use resources to select effective vocabulary for writing. (Knowledge)

· Students will be able to add descriptive words and details to writing. (Application)

· Students will be able to reread own writing for clarity. (Evaluation)

· Students will be able to proofread writing to improve conventions. (Evaluation)

· Students will be able to rewrite and illustrate writing for display and sharing with others. (Evaluation)

· Students will be able to compare what is heard to prior knowledge and experience. (Comprehension)

Social Studies

· Students will be able to identify and correctly use terms related to location, direction, and distance. (Knowledge and Application)

· Students will be able to identify and use symbols to locate places of significance on maps and globes. (Knowledge and Application)

· Students will be able to identify and describe the physical features. (Knowledge and Comprehension)

· Students will be able to obtain information about a topic using a variety of sources. (Knowledge)

Pre-Assessment

The pre-assessment is based on two worksheets taken from Teacher Resources Thematic Bear Unit and a KWL graphic organizer found from Pearson Educational Products. For individual pre-assessment, there are two examples that can be used depending on the ability level of the students. The worksheet labeled “Which Bear Am I?” will be used for low to medium-low learners where they will provide an answer using a choice of four different bears. The worksheet labeled “Comparing Real Bears” will be for medium to high-level learners, where more information is needed on their own as well as more writing. The directions will be read to the students and they will complete the pre-assessment individually. When students are finished with their individual pre-assessment, the class will do a whole group pre-assessment. For whole group assessment, a KWL chart will be used as an overhead transparency and done whole group. The teacher will ask what the students previously know about bears and write down the responses of the students under the “K”. The teacher will ask the students what they want to learn and write down the responses under the “L” on the chart. The teacher will fill in the “K” and the “W” before the unit begins as a way to examine the class knowledge as a whole after the individual assessments are complete. The KWL chart will be referred to on a daily basis throughout the unit and each day the “L” will be filled in with new information. 

[image: image2.png]Name Science
Which Bear Am [?
1.1live near the North Pole. 2.1 am good at fishing.
—————————————— - bear ‘— bear

3.] am the smallest North
American bear.

-------------- — bear

|

4.1live in the Rocky Mountains.

______________ — bear

5.1 am a good tree climber.

-------------- — bear

6.1 have a hump on my
shoulders.

7.1 live in Alaska where | can
catch salmon.

______________ — bear

8. My fur is yellow—white to
help me hide.

______________ _ bear

Grizz!
ped r‘ --

¥ AT Thamati~ | Int — Rasre

5D

o iy
© 1990 Teacher Created Matsrlals, inc





Pre-Assessment
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Directions: Enlarge this chart using the pictures on page 44. Fill in as a group. The categories
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	First Grade

Bear Unit
	Lesson 1 

What Do Bears Eat?

	Subject(s)

Incorporated
	Reading

Science

	Lesson Outcomes
	- Students will be able to recognize predictable patterns in the story Goldilocks and the Three Bears

- Students will be able to identify differences between fiction and non-fiction material
- Students will be able to identify a purpose for reading
- Students will be able to explore bears have basic needs
- Students will be able to explore that animals have body parts that help to seek, find, and take in food when they are hungry
- Students will be able to identify and describe similarities and differences exist among the same kind of animal

- Students will be able to use graphic organizers with teacher assistance to demonstrate comprehension

	Time Allotted
	50-60 minutes, not including break

	Materials Needed
	Goldilocks and the Three Bears story

Large Chart Paper

Growl! A Book About Bears by Melvin and Gilda Berger

Alaskan Brown Bears fact sheet p. 51

Black Bears fact sheet p. 47

Comparing Real Bears chart (p.43) for each student (also used as a pre-assessment)

Comparing Real Bears chart enlarged for teacher

Pencils for students

Marker for teacher

KWL chart transparency from pre-assessment 

	Procedures
	1. Engage and Connect to self, text, and world (5 minutes)

Open discussion of bear unit by engaging and forming connections with students. 

The students are to stand and spin if: (Students to sit after they have answered each question)

  -They have or had a teddy bear

  -They know someone who has a teddy bear

  -They have heard the story “Goldilocks and the Three Bears

  -They have ever seen a bear in real life

  -They know what bears eat

2.  Fiction Reading (15 minutes) Whole Group
 a.  Call students to reading area and read Goldilocks and the Three Bears. 

 b. Have the following questions written down on large chart paper and write student responses down next to the question. 

- Do bears really eat porridge? (no)

- Do bears sleep in beds? (no, dens)
- Do bears talk to each other using words? (no)
- Do bears have families? (yes)
- Do bears sit in chairs? (no)
- Do bears live in houses with doors? (no)
4.  Examine Literary Differences (5 minutes) 

Discuss fiction and non-fiction stories. Explain to the students that we are going to find out the real answer to what bears eat. 

BREAK – students line up to use restroom down the hall

5. Non-Fiction Reading/Presentation of New Material (20 min)

a. Read chapter one and two of Growl! Also, incorporate reading what bears eat from the fact sheets of Brown bears and Black bears. 

b. Discuss what the bears eat and how they find their food. Show students photographs of bears in books and discuss differences. 

6. Summary (10 minutes) Whole Group
a. Students to head back to their seats and teacher should pass out “Comparing Real Bears” worksheet p. 43. 

b. Fill in row “ What do they eat?” Go through each bear column and write down what they eat. Teacher should do it on the board with the students, so the students can correctly spell the words.  Collect when finished.

7. Closure (5 minutes) Whole Group
Fill in “L” on the KWL chart with what was learned.  

	Assessment/ Evaluation
	- Answers during group discussion

- Answers and group participation when filling in chart

- Work sample
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Alaskan Brown Bears

Alaskan ’Brown Bears are very big and look a lot like teddy bears. They are all
shades of brown. They live near the sea and on islands in Alaska. These bears
are also known as the Great Fisherman Bears.

Alaskan Brown Bears eat grass, cabbage roots, and other plants, but they like
salmon the best. They use their curved claws for fishing. Brown bear cubs follow
their mother to the Bering Sea to find salmon.

In November, when it gets cold, the bear family returns to its den in the rocky
cliff. They sleep there for the winter. By the time the cubs are about one and a
half years old they can take care of themselves.
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Black bears live almost everywhere in North America. They are the smallest of
all the bears that live there. Black bears have small pointed heads. Black bears
can be black, brown, gray, or even white; but they always have o tan nose.
Their claws are shorter than other bears and that makes them good free
climbers. Other bears can only climb frees when they are cubs.

One favorite den for spending the winter is a hollow log. Mother black bear has
new cubs in January or February. The cubs will be with their mother for one and
one-half years until they can take care of themselves. Father black bear does
not help with the cubs. Mother black bear teaches her cubs to swim, hunt, and
how to climb irees for safety.

Black bears eat the bulbs of violets and lilies, wild onions, honey, grubs and
ants. They also like to dig for mice
and moles. In late summer they hunt
for all kinds of wild berries to eat.
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	First Grade

Bear Unit
	Lesson 2

Where Do Bears Live?

	Subject(s)

Incorporated
	Reading

Science

Social Studies

	Lesson Outcomes
	- Students will be able to decode words

- Students will be able to sound out words

- Students will be able to blend phonemes into words

- Students will be able to make predictions while reading text and support predictions with information

- Students will be able to independently read book

- Students will be able to identify and correctly use terms related to location

- Students will be able to identify and use symbols to locate places on maps

- Students will be able to explore that bears have basic needs

-Students will be able to recognize that season changes can influence the health and survival of bears

- Students will be able to identify and describe similarities and differences exist among the same kind of animal

- Students will be able to pursue and explore “What happens when…” questions

- Students will be able to use graphic organizers with teacher assistance to demonstrate comprehension

	Time Allotted
	45-60 minutes

	Materials Needed
	KWL chart from pre-assessment

Bears Poem overhead

National Geographic Young Explorer Jan/Feb. 2008 Edition – 1 copy for each student

Large Chart Paper and marker

Grizzly Bear information sheet p. 45

Brown Bear information sheet from lesson one p. 51

Black Bear information sheet from lesson one p. 47

Globe

Large classroom pull-down map of the world

Bear sticky labels: 3 labeled for the Grizzly Bear and 1 each for Black Bears, Polar Bears, and Brown Bears

Student names on sticks or paper to randomly select from

Comparing Real Bears worksheet p. 43 from lesson one

	Procedures
	1. Review (5 minutes) Whole Group
Look at KWL chart transparency. What we know, what we want to know and what was learned. Ask students what the main idea was yesterday. They should reply something along the line of what bears eat. Look at chart from yesterday and review various bears’ food.

2. Engage (5 minutes) Whole Group
Guess the covered word poem.

Put poem on overhead with the last word in each sentence covered. Have students raise hands to guess the word or one letter at a time until the word is guessed. Uncover the word once it is guessed and read the sentence together. Continue until all words are guessed. Read poem as a class.

3. Presentation of New Material (25 – 30 minutes) Small Group
a.  Pass out a National Geographic Young Explorer to each child. 

b. Have students look at the cover and predict what it is about. (Polar bears) Have students predict where a polar bear may live. (Arctic/Near the North Pole)

c. Pair up students to read the Polar Bear selection. The teacher could pick pairs or have students pick their partner. Teacher to walk around room and guide students with partner reading and help with any unfamiliar words.

d. Gather together on the carpet and discuss selection. Teacher to ask following questions: (students are allowed to use National Geographic to find answers)

- How do polar bears clean their fur? (roll on ice)

- What might a polar bear eat? (seals)

- What does a polar bear like to ride? (ice floe)

- How does the polar bear survive in the cold? (thick fur for warmth, big paws for swimming, small, furry eats that don’t freeze, nose for smell)

e. Discuss other bears beside the polar bear and ask “Would all bears live in the Arctic?” (no) Then discuss where others bears may live. Have chart handy from lesson one listing the names of the three other bears: Grizzly, Brown, and Black bears. Make and record predictions on large chart paper. 

f. Read factual information from fact sheets to give true location of various bears. Write down correct location of bear next to prediction while using a globe to show where the bears live.

Social Studies – Using Maps  (10 minutes) Whole Group
a. Teacher to collect National Geographic magazines and students are to sit on the carpet in front of the pull down world map.

b. Randomly select students name from jar and have the student select a bear sticky note. Whatever sticky note they select, they are going to locate the place on the map. Once they find the location of the bear, they will place the sticky note there. Continue until all sticky notes are on the map.

Summary (10 minutes) Whole Group/Individual
Students go back to their desks and teacher passes out “Comparing Real Bears” worksheet from lesson one. Fill in information as whole group. Teacher to write information in while students are, so students can have the correct spelling. Collect when finished. 

Closure (5 minutes) Whole Group
Teacher to fill in the “L” on the KWL chart as a whole group. 

	Assessment/

Evaluation
	Observation of pairs reading together

Answers doing group discussion with predictions and questions

Participation with group discussion

If student was called, locating place of bear on map

Work Sample
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Grizzly Bears

Grizzly bears live Iin the Rocky Mountains, Alaska, and western Canada. They
have brown fur with silver tips. This makes them look old or *‘grizzled.” That's
how they got their name. They have round ears, small eyes, a very short tail,
and a hump on their shoulders. Their paws have long, sharp claws.

Grizzly bears eat lots of nuts, betties, and other food in the fall o get fat. They
dig a den In the hillside under some iree roots. Then they sleep all winter and
do not even eat.

Mother grizzlies have two or three cubs during the winter. The cubs nurse from
their mother.

In the spring the beatrs come out of their dens. Mother grizzly teaches her cubs

how to hunt for mice, beetles, roots, and other food. She teaches them how to

be safe. The cubs may stay with their motherfortwo or three years.
Father grizzly does not help with the cubs.
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Polar Bears

Polar bears live near the North Pole. Polar Bears have yellow-white fur.They also
have a black nose, small eyes and black lips. They have a long neck and a
small narrow head. They have thick fur covering their feet so they can walk on
ice. '

Most polar bears do not sleep all winter. They stay out and hunt. They are
meat-eaters. They hunt seals, walruses, and birds.

When she is ready to have cubs, a mother polar bear goes inland and digs a
hole in the snow and then lets new snow cover her. Her warm breath keeps a
little hole open in the snow. When her cubs are born, they have very litile fur
and pink skin.

Baby pelar bear cubs stay with their mother for almost two years. She teaches
them how to hunt and swim. Mother polar bear s very strong and often carries
or swims with her cubs on her back. Father polar bear does not help with the
cubs.
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	First Grade

Bear Unit
	Lesson 3

Where Do Bears Make Their Dens?

	Subject(s)

Incorporated
	Science

Reading

Writing

	Lesson Outcomes
	- Students will be able to explore bears have basic needs

- Students will be able to recognize that seasonal changes can influence the survival of bears

- Students will be able to investigate that animals use plants for shelter and nesting

- Students will be able to identify and describe similarities and differences among bears

- Students will be able to ask and explore “what happens when” questions

- Students will be able to make predictions and support predictions with information from text

- Students will be able to answer questions to demonstrate comprehension

- Students will be able to print legibly and space letters and words appropriately.

- Students will be able to spell words correctly with short vowel patterns.

- Students will be able to spell high frequency words correctly.

- Students will be able to use correct punctuation and capitalization.

- Students will be able to construct a simple complete sentence. 

- Students will be able to use graphic organizers with teacher assistance to demonstrate comprehension

	Time Allotted
	50-60 minutes

	Materials Needed
	Food: (a piece for each student)

Cracker with honey, a dried berry, a piece of lettuce, a piece of beef jerky 

Chart “Comparing Real Bears” from previous lessons p.43

Large Chart paper with four bear names listed

Bear information sheets pp. 45,47,49,51

KWL Chart transparency from previous lessons

Story writing paper, pencil, and crayons for each student

	Procedures
	1. Review/Engage (10 minutes) Whole Group 

a. Make sure the chart filled out from lessons one and two (p. 43) is covered up. Then, pass out 4 different foods to each student: honey, a dried berry, piece of lettuce, and piece of beef jerky. 

b. Have students try to remember which bear ate what kind of food. Take a class tally with the majority of student guesses. 

c. Show students chart (p.43) from lesson one stating what bears ate what food and see if guesses are correct. Use this as review time of the chart with food and also look at the map with sticky notes to find where bears live.

2. Presentation of New Material (20 minutes) Whole Group
a. Have students sit on carpet and the large chart the teacher writes on should be close by for reference.

b. Talk about where bears live and make predictions about if they lived in certain conditions, where would they make a den? 

c. On a piece of large chart paper, have the name of each bear written down, and teacher should record student predictions on where bears might make dens according to their habitat. 

d. Once predictions are made, refer to information sheet on bears and write down correct location of dens in habitat. 

3. Summary (10 minutes) Whole Group/Individual
a. Pass out charts p. 43 and fill in information on where bears make their dens. Do as whole group and teacher should fill out information while the students are, so students can get correct spelling. Collect for the next lesson. 

4. Closure (15-20 minutes) Whole Group/Individual
a. Review KWL chart and add to the “L” column. Look at what students wanted to learn and cross off any “wants” that have been answered, so the “wants” that haven’t been answered can be addressed within the unit.

b. Give student a piece of story writing paper. Have student write one complete sentence with the most interesting thing they have learned about bears so far. Draw a picture to complete. Teacher to check papers and send home. 

	Assessment/ Evaluation
	Student responses to questions

Student predictions

Student participation

Student chart p. 43

Student writing sample


	First Grade

Bear Unit
	Lesson 4

What Color Are Bears?

	Subject(s)

Incorporated
	Reading

Science

	Lesson Outcomes
	- Students will be able to decode words

- Students will be able to sound out words

- Students will be able to blend phonemes into words

- Students will be able to make predictions while reading text and support predictions with information

- Students will be able to independently read book

- Students will be able to establish a purpose for reading

- Students will be able to recognize predictable patterns in stories 

- Students will be able to identify and describe similarities and differences exist among the same kind of animal

- Students will be able to obtain information about a topic using a variety of sources

	Time Allotted
	50-60 minutes

	Materials Needed
	- Chart “Comparing Real Bears” (students papers and large chart for teacher from previous lessons) p.43
- Brown Bear, Brown Bear, What Do You See? By: Eric Carle

- Each student to bring in a teddy bear for this lesson (teacher to have one or two extra for those students who forget)

- Growl! A Book About Bears by Melvin and Gilda Berger

- National Geographic Young Explorer Jan/Feb 2008 (1)

- Scary Creatures: Bears by Gerald Legg

- Magnifying Glasses (one for each student)

- Bear information sheets pp. 45,47,49,51

- KWL Chart transparency from previous lessons

	Procedures
	Review (5 minutes) Whole Group
a. Discuss large teacher chart (p. 43) and what we know about bears so far (what bears eat, where they live, and where they make dens)

b. Ask class “So what do we still need to find out?” (what color bears are and how long they stay with their moms)

Engage (10 minutes) Whole Group Story

a. Class to gather at carpet for story: Brown Bear, Brown Bear, What Do You See? By Eric Carle. Invite students to bring own teddy bears to carpet to hear the story too. 

b. Discuss colors and rhyming words and patterns as we read book.

c. Ask questions at the end of the story:

- Are all bears brown? (no)

- What color are your teddy bears? (various answers) 

- Was this story fiction or non-fiction? (fiction) 

- In what kind of book could we find out what color bears really are? (non-fiction)

Presentation of New Material (15-20 minutes) Small Group
a. Teacher should pull out non-fiction material previously read: Growl! A Book About Bears, National Geographic Magazine and bear information sheets. A new book: Scary Creatures: Bears by Gerald Legg.

b. Teacher will tell the students they are “detectives” and need to find out what color bears really are.

c. Teacher will divide class into four groups: Polar Bear group, Black Bear group, Alaskan Brown Bear group, and Grizzly Bear group. 

d. Each group will use corresponding fact sheet a non-fiction book to find out what color of bear they are. They can use their magnifying glass to help them find clues to come up with the answer. 

e. Encourage students to read their material to make sure both forms of reading material say the same thing. Teacher should roam around the room helping groups find correct answer and read unfamiliar words

f. Gather back together at carpet for groups to report findings. Groups stand up and present information to the class. 

g. Collect magnifying glasses

Summary (10 minutes) Individual/Whole Group
a. Students to head back to their desks and teacher passes out “Comparing Real Bears” chart (p.43) to students.

b. Teacher writes answers down on chart as students provide information about colors of bears. Students write as teacher writes on large chart, so students can correctly spell words. Teacher to collect charts when students finish for next lesson. 

Closure (5 minutes)

a. Add new information for the “L” column on the KWL chart.

	Assessment/ Evaluation
	Class discussion of reviewed material

Student participation of rhyming words

Student participation of answering questions about book

Student participation  and cooperation with group members

Student work sample

Students participation and knowledge in KWL chart discussion


	First Grade

Bear Unit
	Lesson 5

How Long Do Cubs Stay With Their Moms?

	Subject(s)

Incorporated
	Reading

Writing

Science

	Lesson Outcomes
	- Students will be able to make predictions and support predictions with information from text

- Students will be able to answer questions to demonstrate comprehension

- Students will be able to print legibly and space letters and words appropriately.

- Students will be able to spell words correctly with short vowel patterns.

- Students will be able to spell high frequency words correctly.

- Students will be able to use correct punctuation and capitalization.

- Students will be able to construct a simple complete sentence. 

- Students will be able to use graphic organizers with teacher assistance to demonstrate comprehension

- Students will be able to identify and describe similarities and differences exist among the same kind of animal

- Students will be able to ask, explore and pursue “What happens when…” questions

- Students will be able to explore bears have basic needs

	Time Allotted
	50-60 minutes

	Materials Needed
	- Writing paper (a piece for each student)

- Pencil for each student

- Large chart paper for recording student predictions

- Chart “Comparing Real Bears” (students papers and large chart for teacher from previous lessons) p.43

- Bear information sheets pp. 45,47,49,51

- Names of students on popsicle sticks to pick at random

- Gummy Bears for snack

- KWL Chart transparency from previous lessons

	Procedures
	Review (5 minutes) Whole Group
a. Congratulate students for finding lots information on bears and let them know they only have one more column to fill out!! YAY!

b. Look at what information has been collected and the only column left is “How long to cubs stay with their moms?”

c. Tell students before that information is collected, they are going to think about their life a little bit differently. 

Engage: (15 – 20 minutes) Writing Activity
a. Have students close their eyes while they are sitting at their desks. Ask them to imagine living in a house all by themselves. No parents, no rules, no chores… etc. Make it sound enticing. 

b. Ask the students to open their eyes! Remind them to keep their thoughts to themselves.

c. Tell them they are going to write about what it would be like living alone in a house. Remind them to answer the questions: Would you like it? Why or why not? What would you do? (They should write two sentences at least).

d. When they are done writing tell them to put their pencils down. 

e. Have willing students share their writings with class. 

Presentation of New Material (20 minutes) Whole Group
a. Invite students over to carpet area to discuss bear cubs and how long they stay with their moms. 

b. Have students make predictions of how many years bear cubs stay with their moms.  Take a vote with class of years cubs stay with their moms. Record how many students guess certain years; Example: 7 students think cubs are with moms for 4 years. Etc…

c. Ask students how long they think they stay with their families before they go off on their own. Compare answers with bear cub responses. 

d. Read Chapter 4 of Growl! A Book About Bears to class. 

e. Discuss the responsibilities of bear cubs and mother bears. 

f. Look back at predictions and cross out any predictions that are unreasonable after reading book.

g. Ask students if they changed their minds or have a different answer for how long bear cubs stay with their moms. If so, record.

h. Read the bear information sheets with correct facts on how long cubs stay with their moms. 

i. Congratulate any of the students who guessed the correct amount of years and all students for wonderful predictions.

Summary (10 minutes) Individual/ Whole Group
a. Have students return to desks. Teacher should pass out chart p. 43. Students to fill in their chart when teacher fills in large chart with correct information so students use correct spelling.

b. Tell students there will be a “Guess That Bear” game tomorrow and to look over their charts at home. 

Closure (10 minutes)

a. Pass out gummy bear snack for a job well done on completing bear chart!

b. Fill in the “L” on the KWL chart with new information as a class. Review the “K” on the chart for any information not found and have that information for students by the game tomorrow.

b. Pick students names at random to stand up and tell most interesting thing they’ve learned about bears. 



	Assessment/ Evaluation
	Class participation and discussion

Student answers

Student charts completed

KWL chart
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Post Assessment


The same worksheets will be used for the post assessment, as was used for the pre-assessment. The individual post assessment will either be the worksheet titled “Which Bear Am I?” or “Comparing Real Bears”.  If a low level student was given the “Which Bear Am I?” worksheet he/she will be given the same worksheet as a post assessment even though all students completed the graph of “Comparing Real Bears” throughout the unit. I feel that expectations can be set high, but to gain a true understanding of an individuals comprehension of a unit, using the same method for pre-assessment and post assessment gives an educator great insight and students can only compete with themselves. For individual assessments, directions will be read and any words a student may have trouble reading, help will be given to ensure the greatest success rate.  If a student filled out the “Comparing Real Bears” worksheet, they will be asked to fill in as much information as they can remember. It is not expected of them to fill in every box, but the majority of boxes should be filled in with a word or two, not using complete sentences, as there is not enough room in the box for that expectation. I will look at the previous worksheet used for the pre-assessment to compare each child with him/herself. The students are to know more than what they knew on the first day and prove to themselves they learned something. It is my goal for the students filling out the “Which Bear Am I?” worksheet to answer 5-6 questions correctly out of 6, and for the students filling out the chart “Comparing Real Bears” to fill in the majority of boxes, with a possibility of leaving 3-4 blank, to show achievement. For whole group post-assessment, the KWL chart will be used. The “L” specifically will be assessed to ensure the students had their “Wants” answered and that what they “Learned” is a lot more than what they previously knew or even wanted to know. Using these three methods of post assessment will give an educator an individual assessment and a whole class assessment, while using resources that cater to different student ability levels. 
Teresa Ernsthausen
- 27 - 


