Curriculum Design

8th Grade Reading

by Denise Brennan

Sequencing Rationale
In sequencing the curriculum for this 8th grade course in “Reading”, the learning-related sequencing pattern, with a familiarity sub-sequence will be utilized.  This sequencing begins with teaching that is based on what is most familiar to students and progresses toward what is least familiar.  The logic for such a sequence in a course that teaches reading is evident.  Research on literacy suggests that student engagement is critical to increasing literacy.  This research suggests that there are several key elements to engaging students.  They are: student confidence, teacher involvement, relevant and interesting texts and choice of literacy activities (Learning, 2010).  In analysis of these elements, it is clear that the learning-related sequence with a familiarity sub-sequencing rationale is a great match for a reading curriculum.


First, the element of student confidence is readily achieved with a familiarity sequence because students build their self-confidence by beginning with material that is already familiar to them.  Then, with teacher support, the progression toward less familiar content is less daunting. Finally, other key elements to literacy success, relevant and interesting texts and choice of literacy activities, easily coincide with the familiarity sequence rationale because the premise is that students will engage with topics to which they connect, or consider to be familiar, based on personal interest/choice.  This reading course design, implemented with a learning-related sequence, familiarity sub-sequence, supports sound literacy development.

 This reading course in its entirety would extend throughout the academic year. Because reading is considered part of a larger content area known as Language Arts, the reading curriculum would not be taught in isolation, but instead would be interwoven with the writing curriculum.  The writing curriculum should be designed in a manner that aligns key inter-relational concepts of writing with reading.  These interrelated concepts should serve to both piques students’ interests and to reinforce and build on each other.  For example, consider the Reading for Literature Standard #7, below:

-Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.

This Reading standard could easily be aligned with the following Writing standard #10:

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

These concepts blend well together because the writing portion can serve as a means for demonstrating the analysis and evaluation that occurs from comparing/contrasting the filmed or live production to the textual content.


In considering the order in which to teach the content, the two sub units of “Reading for Literature” and “Reading for Information” were considered to be parallel in their level of importance and priority.  However, the sub, sub-topics within each sub topic are arranged in a hierarchal sequence relating to Bloom’s Taxonomy of higher order thinking skills.  Therefore, within these sub, sub-sets, it is important to proceed from lower to higher level skills.  The two main subsets, “Reading for Literature” and “Reading for Information” should be taught in a customized manner that will allow educators to maximize alignment of cross-curricular content material into the reading curriculum.  For example, through collaboration with the social studies content area teachers, it may be apparent that a particular historical text would lend itself well to incorporating objectives from the “Reading for Information” strand.  Therefore, it might be wise to align these topics in order to maximize student engagement.  In sum, the two subtopics are parallel and can be taught as aligned with cross-curricular themes, but sub-topics within these two sub topics should be taught from lower level to higher level thinking, as the curriculum design demonstrates.
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