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Statement of Purpose

Students across the Nation are continuing to be provided with the opportunity to take a second language, generally in middle school or high school.  Many second language researchers agree that communication in the target or second language should be the main focus of the second language course and curriculum (Burke, 2005, 2006, 2010, 2011; Ellis, 1997; Savignon, 1997; Schwartz, 2002).  However, Burke (2011) states, “Many U.S. world language teachers-elementary, secondary, and post-secondary- continue to focus primarily on grammar and translation and use English as the medium of the instruction when designing curriculum and teaching lessons” (p. 1).  Therefore, it is important for world language teachers to utilize a second language teaching approach that promotes communication in the target language.  An approach that does this is communicative language teaching (CLT).  This approach promotes and provides opportunities for students to develop communicative competence through communication in the language (Burke 2005, 2006, 2010, 2011; Savignon, 1987, 1997). Communicative competence is the expression, interpretation, and negotiation of meaning interpersonally and intrapersonally (Burke, 2005, 2006; Canale & Swain, 1980; Savignon, 1987, 1997).  Students are provided with these opportunities through the implementation of communicative activities.  According to Burke (2011), “Communicative activities in CLT classrooms focus on communication and encourage socialization between students in the world language” (p. 3).   

The instructional design I created is based on the CLT approach to language teaching and provides opportunities for students to communicate in the target language through the implementation of communicative activities, in order to help students develop their communicative competence.  Every lesson in this unit is considered a communicative activity and gives students the opportunity to communicate in the target language through various medias.  Also, in this unit grammar will be taught mainly in an implicit manner, which is one of the characteristics of CLT.  The culture of Spanish-speaking countries is intertwined through the lesson.  Each subunit focuses on different Spanish speaking countries by teaching and discussing with students about that country based on the theme of that subunit.  For example in the subunit, La Escuela, student will learn about the school systems in the countries in Latin America and more specifically Central America.  

This instructional design is based on the basic lesson plan model.  This model is generally used for one-day lessons that consist of 45 to 90 minutes.  The model consists of introducing the content to be taught, stating of the learning objectives, procedures or the activities and teaching that will be occurring, and an assessment or evaluation of the material taught (Chairelott, 2006). I choose this model for my instructional design because out of the models discussed by Chairelott (2006) this model is the most appropriate.  This model allows for the incorporation of communicative activities as well as contextualized teaching and learning.
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Learner Outcomes

UNIT: Un Día de Una Persona Española
LEARNING TARGETS:

Knowledge and content (knowledge and comprehension)

Students will identify and understand the daily lives of Spanish speaking people in different Spanish speaking countries.

Skills and habits (application and analysis)

Students will apply the vocabulary words and grammar structures through everyday communication in the target language.

Students will compare and contrast the daily life of Spanish speaking people and people in the United States.  

Character and community (synthesis and evaluation)

Students will demonstrate the different Expeditionary Learning principals through the synthesis and evaluation of different cultural aspects.
SUBUNIT: La Escuela
LEARNING TARGETS:

Knowledge and content (knowledge and comprehension)

Students will understand how to describe a typical school day in the  

United States and Central America through vocabulary words and phrases about schools.

Skills and habits (application and analysis)
Students will illustrate their understanding of activities and subjects of a normal school day.

Students will show where different classroom objectives are located.

Students will compare and contrast the school systems of the U.S. and Central America.

Students will use and construct sentences using subject pronouns and regular –AR present tense verbs

Character and community (synthesis and evaluation)
Students will demonstrate qualities of having wonderful ideas and diversity and inclusion by designing their prefect classroom and justifying the design.

Pre-Assessment

I will pre-asses students before each sub-unit.  This instructional design focuses on the subunit, La Escuela.  Before I teach this sub-unit students will complete an activating prior knowledge worksheet that I created.  This worksheet is based on an article the students will read that discusses schools in Latin America.  Each student will individually complete this handout.  I will collect them in order to assess student’s prior-knowledge of this concept by examining their answers to this assignment.  Students will not receive points based on accuracy, but rather on completion and participation of the activity.  After I have collected all of the handouts we will read as a class an article about Latin American schools.  Then we will have a class discussion about the characteristics of schools in Latin America compared to the schools in the United States based on this article and students prior-knowledge.  This is an appropriate pre-assessment because it is assessing student’s knowledge on the concept of school systems in general rather than specific Spanish language concepts such as vocabulary words and grammar.  I believe that if I were to assess students on their prio-knowledge of Spanish vocabulary words or grammar this would be unfair and discouraging for students, since many students will have not had any language experience prior to this course.  However, for those few students who have had previous language experience or may be a native speaker I hope to incorporate their knowledge throughout the sub-unit by having them provide assistant to me and the class.

Anticipation Guide: La Educación Secundaria

All over the world children are educated in schools, but most countries education systems look different.  You will be reading about the basic differences and some similarities between las escuelas secundarias o los colegios in Central America and the United States.  What do you think those differences will be?  Before reading this text, place LA in front of the statements that you believe describes la escuela secundaria in Latin America.  Place US in front of the statements that you believe describes la escuela secundaria in the United States.  Do not mark statements that you believe are common to both. 

______ 1.  Uses a grading system that goes from 1(lowest) to 10  

                 (highest)

______ 2.  Takes five years

______ 3.  Take elective courses 

______ 4.  The last two years of instruction are spent in specialized  

                 training

______ 5.  The school year is divided into four terms

______ 6.  The classes are held in the same room and different    

                 teachers teach each subject

______ 7.  Have graduation parties

______ 8.  School is more formal

______ 9.  The classes are held in different rooms

______ 10. Uses a grading system that goes from 1(lowest) to 

100(highest)

______ 11. Takes four years

______ 12. Some public schools may require students to wear 

uniforms

______ 13. Take basic courses (history, mathematics, literature, 

science) 

______ 14. Learn another language

______ 15. The school year is divided into three terms

Sub-unit: La Escuela 


    




Lesson 1

TIME: 1 day; 50-minute class period

TOPIC: Discuss basic similarities and differences between school systems in Latin America and the United States.  

GUIDING QUESTIONS: Are school systems all over the world the same? Why or why not?  What are the pros and cons to different school systems? What school system do you prefer? Why or why not?
LEARNING TARGETS: 

Knowledge and content

Students will understand the basic differences and similarities between schools, specifically high schools, in Latin America and the United States.
Skills and habits

Students will practice and be able to discuss and explain the differences between school systems in Latin America and the United States.  Students will be able to create their perfect type of high school using the characteristics of Latin America and the United States schools.


Character and community
Students will practice and develop qualities of the primacy of self-discovery, having wonderful ideas, and diversity and inclusion.

STANDARDS: 
Ohio

Communication: Communicate in languages other than English.
Benchmark B: Express a wide range of feelings and emotions, and discuss and support opinions.
Cultures: Gain knowledge and understanding of other cultures.

Benchmark A: Analyze, discuss and report on a wide variety of practices and perspectives of the target culture.

Connections: Connect with other disciplines and acquire information.

Benchmark B: Investigate, analyze and present information and viewpoints from the target culture using authentic sources, and apply understandings across disciplines.

Comparisons: Develop insight into the nature of language and culture.

Benchmark C: Analyze and discuss how products, practices, and perspectives of the students’ own culture and target culture overlap and differ.

Benchmark D: Discuss the concept of culture through analysis of products, practices 

and perspectives of the target culture and students’ own culture.
National

Communication: Communicate in languages other than English.
Standard 1.1: Students engage in conversations, provide, and obtain information, express feelings and emotions, and exchange opinions.

Cultures: Gain knowledge and understanding of other cultures.
Standard 2.1: Students demonstrate an understanding of the relationship between the practices and perspectives of the culture studied.
Connections: Connect with other disciplines and acquire information
Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only available through the foreign language and its cultures.
Comparisons: Develop insight into the nature of language and culture.
Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the cultures studied and their own.
MATERIALS:

· Voces y Vistas book 1, chapter 7
· Article from http://education.stateuniversity.com/pages/981/Mexico-EDUCATIONAL-SYSTEM-OVERVIEW.html
PROCEDURES:
Introductory Activity:

· Students will begin the lesson by writing down three words that will be on the white board into their notebooks.  They will define these words without using their book or dictionaries.  The three words will spark discussion for the topic of this lesson.  After students define each word I will ask them what they write down and write it under the word.  Then as a class we will pick the best definition for each word.  The words are, la educación secundaria, la escuela secundaria, and el colegio. (5-10 minutes)



· After, I will hand out the pre-assessment activity.  Student will complete this individually.  After, I will collect all of the handouts. (5 minutes)
Developmental Activity:

· I will pass out an article to the class about Latin American schools.  As a class we will read the article. (5 – 10 minutes)
· Next, we will have a class discussion about the characteristics of schools in Latin America compared to the schools in the United States based on this article and students prior-knowledge. (5 minutes)
· I will hand out another article that is about the education system in Mexico.  Students will read this individually as they complete a Three-Level Reading Guide. (10 minutes)
Closing Activity:

· As a class we will go over the article by using the Three-Level Reading Guide as a guide. (5 minutes)
· Lastly, I will as students some questions regarding both readings to spark a discussion. (5-10 minutes)
· What characteristics of el colegio o la escuela secundaria do you like?

· What characteristic of el colegio o la escuela secundaria do you not like?

· Would you enjoy going to a school in Latin America?  Why or why not?  Could you get use to this format?

· Are there any characteristics of la escuela secundaria that you think the United States should adopt? Why or why not?

ASSESSMENT STRATEGY

After reading both articles students will create their ideal schedule including the characteristics of schools systems they learned.  Students will use markers, crayons, and colored pencils to create their ideal school schedule.  Each student will then present his or her ideal school schedule to the class.  I will grade this assignment for completion points.  This may be completed in class or as homework depending on how much time is left in class.  Students will present their schedules at the beginning of the next class.   

Three-Level Guide for Mexico Educational Systems

I. RIGHT THERE! What does the text say?

Directions: Place a ( on the line in front of the number of the statements that are represented in the text
____ 1. The Mexican educational system consists of three levels: primary, 

secondary, and higher education.

____ 2. According to estimates from the Secretaría de Pública Educación 92.08 

percent of children between the ages of 15 to 19 attend school.

____ 3. Additional constitutional amendments made it a legal obligation for 

parents to send their children to elementary and lower secondary schools. 
____ 4. In Mexico it is mandatory for the children to attend preschool and jardín 

de niños (kindergarten).

____ 5. The representation of males and females is generally equal in higher 

education.

____ 6. The school year begins the last week of August and ends the first week 

of June.
 ____ 7.. The grading system is based on a 1 to 10 scale, with 10 being the highest 

and 6 the minimum passing grade.


II. THINK AND SEARCH! What is the significance of the text?

Directions: Place a ( on the line in front of the number of the statements that are what the text was trying to express
____ 1. The enrollment of students between the ages of 15 to 19 is significantly 

lower then the enrollment of students in basic education.

____ 2. The Federal Government only focuses on basic education and teacher 

education for the entire country.

____ 3. The majority of the students complete secundaría (lower secondary 

school or middle school).

____ 4. In general men are more represented in all levels of education.

____ 5. Indigenous children are not accommodated for in the education system.

III. ON YOUR OWN! 

Directions: Place a ( on the line in front of the number of the statements that you agree with

____ 1. It should be a legal obligation of the parents to send their children to 

elementary, lower secondary and higher secondary school.

____ 2. There needs to be more improvement in the school system to promote 

more females to attending secondary school and higher education.

____ 3. The school system should keep the official language of instruction in 

Spanish and not focus on the different dialects of indigenous students.

Sub-unit: La Escuela 


    




Lesson 2

TIME: 1 day; 50-minute class period

TOPIC: Discuss and describe basics school schedules and activities of schools in Latin America and the United States.

GUIDING QUESTIONS: How do you say the basic school subjects? How do you say the different periods of the day? Who teaches what class? What do you need for certain classes? How do you describe your class? Do you have a lot of homework in that class?

LEARNING TARGETS: 

Knowledge and content

Students will understand the basic vocabulary words of a school schedule and words related to it.
Skills and habits

Students will practice and be able to say in Spanish what class they have and in what hour, what classes they like and dislike, who teaches each class, what they need for certain classes, and how much homework they have in each class.

Character and community
Students will practice and develop qualities the primacy of self-discovery, the responsibility for learning, and empathy and care.

STANDARDS:

Ohio

Communication: Communicate in languages other than English.
Benchmark A: Interact using extended spoken, signed or written communication by providing and obtaining information.

Benchmark B: Express a wide range of feelings and emotions, and discuss and support opinions.

Benchmark C: Use a wide range of strategies to negotiate meaning.
Comparisons: Develop insight into the nature of language and culture.

Benchmark A: Analyze and discuss linguistic structure and conventions of the target language and English.

Benchmark B: Analyze and explain how the target language and English express meaning through variations in style.

National

Communication: Communicate in languages other than English.
Standard 1.1: Students engage in conversations, provide, and obtain information, express feelings and emotions, and exchange opinions.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Comparisons: Develop insight into the nature of language and culture.
Standard 4.1: Students demonstrates understanding of the nature of language through comparisons of the language studied and their own.
MATERIALS:

· Students can use the textbook Realidades 1
· The directions and rubric for the letter assignment
PROCEDURES:
Introductory Activity:
· Each student will present to the class the ideal school schedule they created. (10 – 15 minutes)

· I will ask the students after completing the last learning experience what they believe they will be learning for this next learning experience.  I will then ask the students about their own school schedule.  What classes they enjoy and what classes they wish they did not have to take and why.  (5 minutes)
Developmental Activity:

· I will introduce the new vocabulary words about school schedules using a transparency sheet on the overhead.  I will also teach some of the vocabulary words on the white board by asking the students about their classes.  (15 minutes)

· I will then introduce the other vocabulary words by saying a few sentences noting to the students the important words. (10 minutes)

Closing Activity:

· Students will also answer questions I ask about how they feel about certain classes using the new vocabulary words.  (5 - 10 minutes)
ASSESSMENT STRATEGY
Students will write a letter to a student in Columbia describing their school schedule using the vocabulary words from this sub-unit and past sub-units if necessary.  This assessment will be graded using a rubric I created that the students have also received a copy of.  This will be done as homework and collected the following day.
Letter Assignment Rubric

	Criteria
	Score 3
	Score 2
	Score 1

	Class, hour, and who teaches it
	Mentions three classes, what hour they are, and who teaches them.


	Mentions two classes, what hour they are, and who teaches them.


	Mentions one class, what hour it is, and who teaches it.



	Class they like and dislike
	States two classes they like and two classes they dislike.
	States one class they like and one class they dislike.
	States one class they like or dislike.

	Describe class with adjectives
	Describes three classes using the seven adjectives they have learned.


	Describes two classes using the seven adjectives they have learned.


	Describes one class using the seven adjectives they have learned.



	Class they have and do not have a lot of homework in
	Identifies two classes they have a lot of homework in and two classes they do not have a lot of homework in.


	Identifies one class they have a lot of homework in and one class they do not have a lot of homework in.


	Identifies one class they have a lot of homework in or one class they do not have a lot of homework in.



	Grammatical errors
	No spelling and grammatical errors.
	A few spelling and grammatical errors.
	Many spelling and grammatical errors.


Total=15 

Sub-unit: La Escuela 


    




Lesson 3

TIME: 1 day; 50-minute class period

TOPIC: Subject Pronouns and –AR verbs 
GUIDING QUESTIONS: What are subject pronouns? What do they mean? What are –AR verbs? How do you conjugate –AR verbs? How do –AR verbs and subject pronouns relate?

LEARNING TARGETS: 


Knowledge and content

Students will understand the purpose and significance of subject pronouns and –AR verbs.


Skills and habits


Students will practice and be able to use subject pronouns and –AR verbs.


Character and community
Students will practice and develop qualities of empathy and caring and collaboration and competition.

STANDARDS: 
Ohio

Communication: Communicate in languages other than English.
Benchmark A: Interact using extended spoken, signed or written communication by providing and obtaining information.

Benchmark B: Express a wide range of feelings and emotions, and discuss and support opinions.

Benchmark C: Use a wide range of strategies to negotiate meaning.

Connections: Connect with other disciplines and acquire information.

Benchmark B: Investigate, analyze and present information and viewpoints from the target culture using authentic sources, and apply understandings across disciplines.

Comparisons: Develop insight into the nature of language and culture.

Benchmark A: Analyze and discuss linguistic structure and conventions of the target language and English.

Benchmark B: Analyze and explain how the target language and English express meaning through variations in style.

National

Communication: Communicate in languages other than English.
Standard 1.1: Students engage in conversations, provide, and obtain information, express feelings and emotions, and exchange opinions.

Standard 1.2: Students understand and interpret written and spoken language on a variety of topics.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.

Connections: Connect with other disciplines and acquire information.

Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign language.

Comparisons: Develop insight into the nature of language and culture.
Standard 4.1: Students demonstrates understanding of the nature of language through comparisons of the language studied and their own.
MATERIALS:

· Students can use the textbook Realidades 1
· Students can use the directions I provide to them in class
· GramActiva video for the Chapter
· –AR verb song from website http://misterbullock.com/2008/11/17/ar-verb-practice-song/ 

· Handout of –AR verb song lyrics and handout with –AR verb song lyrics with blanks

PROCEDURES:
Introductory Activity:
· First, I will collect the letters the students wrote for homework and ask them if they have any questions in regards to the assignment. (5 minutes)
· I will introduce subject pronouns by playing one of the GramActiva videos provided by the book.  (5 minutes)
· Then I will hand different students a note card with one of the subject pronouns on them.  The student will then have to show what that means by either getting other students together, pointing to himself or others and then tell the class what is means. (5 minutes)
· Before teaching students –AR verbs I will ask students if they have any idea why in Spanish there are three different types of verbs.  Then I will ask them if this exist in English.  I will then ask the students how subject pronouns may relate to verbs. (5 minutes) 

Developmental Activity:

· First, I will teach the class the Spanish subject pronouns explicitly by using the overhead projector.  (5 minutes)

· Next, I will teach the –AR regular present tense verb endings explicitly using the overhead projector.  I will also demonstrate to the class how you conjugate –AR verbs by conjugating one of the –AR regular pretense verbs that they have already learned. (5 minutes)
Closing Activity:

· To reinforce and practice this concept I will play an –AR verb song from the Internet for the class.  I will pass out the lyrics to the song and students will listen to the song and follow along with the lyrics. (5 minutes)
· Next they will stand up and sing the song.  (3 minutes)
· Students will hand back the lyrics for the song.  Then, I will hand them out another sheet of paper of the lyrics, but with blanks they will fill in with the appropriate endings or verb.  The students will listen to the song a few more times to fill in the blanks. (10 minutes)
ASSESSMENT STRATEGY
The –AR verb song lyrics with the blanks will be the summative assessment I use for this lesson. I will collect this assessment for a grade at the end of class.  This assignment will help me to determine whether or not the students understand the concept of –AR verbs.

-AR Verb Song Lyrics

Mi gente, reggae style
Tú sabes, nos fuimos
O, as, a, amos, an

Otra vez

O, as, a, amos, an

Otra vez

O, as, a, amos, an

Otra vez

O, as, a, amos, an

Come on

Yo hablo

Tú hablas

Y, Ud. habla

Nosotros hablamos

Y, Uds. hablan

Yo hablo

Tú hablas

Y, ella habla

Nosotros hablamos

Y, ellos hablan

Yo trabajo en la clase de matemáticas.

Él estudia en la clase de inglés.

Ellos dibujan en la clase de arte.

Nosotros escuchamos en la clase de español.

O, as, a, amos, an

Otra vez

O, as, a, amos, an

Otra vez

O, as, a, amos, an

Otra vez

O, as, a, amos, an

Tú sabes, come on

http://misterbullock.com/2008/11/17/ar-verb-practice-song/
-AR Verb Song Lyrics 

Las Instrucciones: Fill in the blanks with the correct verb ending you hear.
Mi gente, reggae style
Tú sabes, nos fuimos
__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Come on

Yo _______ (hablar)

Tú _______ (hablar)

Y, Ud. _______ (hablar)

Nosotros _________ (hablar)

Y, Uds. _________ (hablar)

Yo ________ (hablar)

Tú ________ (hablar)

Y, ella ________ (hablar)

Nosotros __________ (hablar)

Y, ellos ​​​​_________ (hablar)

Yo _________en la clase de matemáticas. (trabajar)

Él __________en la clase de inglés. (estudiar)

Ellos __________ en la clase de arte. (dibujar) 

Nosotros ____________ en la clase de español. (escuchar)

__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Otra vez

__, ___, __, ____, ___
Tú sabes, come on

http://misterbullock.com/2008/11/17/ar-verb-practice-song/
Sub-unit: La Escuela 


    




Lesson 4

TIME: 1 day; 50-minute class period
TOPIC: Subject Pronouns and –AR verbs 

GUIDING QUESTIONS: What are subject pronouns? What do they mean? What are –AR verbs? How do you conjugate –AR verbs? How do –AR verbs and subject pronouns relate?

LEARNING TARGETS: 

Knowledge and content

Students will understand the purpose and significance of subject pronouns and –AR verbs.


Skills and habits


Students will practice and be able to use subject pronouns and –AR verbs.


Character and community
Students will practice and develop qualities of empathy and caring and collaboration and competition.

STANDARDS: 
Ohio

Communication: Communicate in languages other than English.
Benchmark A: Interact using extended spoken, signed or written communication by providing and obtaining information.

Benchmark B: Express a wide range of feelings and emotions, and discuss and support opinions.

Benchmark C: Use a wide range of strategies to negotiate meaning.

Connections: Connect with other disciplines and acquire information.

Benchmark B: Investigate, analyze and present information and viewpoints from the target culture using authentic sources, and apply understandings across disciplines.

Comparisons: Develop insight into the nature of language and culture.

Benchmark A: Analyze and discuss linguistic structure and conventions of the target language and English.

Benchmark B: Analyze and explain how the target language and English express meaning through variations in style.

National

Communication: Communicate in languages other than English.
Standard 1.1: Students engage in conversations, provide, and obtain information, express feelings and emotions, and exchange opinions.

Standard 1.2: Students understand and interpret written and spoken language on a variety of topics.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.

Connections: Connect with other disciplines and acquire information.

Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign language.

Comparisons: Develop insight into the nature of language and culture.
Standard 4.1: Students demonstrates understanding of the nature of language through comparisons of the language studied and their own.
MATERIALS:

· Students can use the textbook Realidades 1
· –AR verb song from website http://misterbullock.com/2008/11/17/ar-verb-practice-song/ 

· Rubric for the skits

PROCEDURES:
Introductory Activity:
· I will start the class by playing the –AR verb song and have students sing along with it, this time without the lyrics. (3 minutes)

· Next, I will ask some students to remind the class about what we learned the previous day.  I will pick a student to come to the board and write all the Spanish subject pronouns, the class can help when necessary.  Then, I will select another student to come to the board and put the correct regular –AR verb endings with each subject pronoun. (5-10 minutes)
Developmental Activity:

· Students will create and perform small skits.  First, I will hand out students the rubric for the skits.  I will explain to the class the skits they will create and perform in class using the subject pronouns, -AR verbs, and vocabulary words they have learned thus far.  I will also go over the rubric with the class. (5 minutes)

· I will put students into groups of four.  I will explain to the class the different roles of each of the groups and that the group has to decide which role each member will have.  Each group needs one student who will choose the three verbs to be used in the skit and explain to the group what they mean.  One student will choose the four subject pronouns to use and explain to the group their significance.  One student will be the writer and be in charge of writing the script.  The other student will be the director and in charge of having the students practice.  All of the members will create the skit together and come up with the idea as a whole. (20 minutes)
Closing Activity:

· Each group will come to the front of the class and perform their skit to the class.  I will sit in the back of the room and assess each skit using the rubric. (15 minutes)

ASSESSMENT STRATEGY
As a summative assessment students will create skits using three –AR verbs, four subject pronouns, and the vocabulary they have learned thus far.  This assessment will be graded with a rubric.  Students will receive a grade as a group.
Skits- Using Subject Pronouns and –AR Verbs

In groups you will create a skit using subject pronouns and –AR verbs.  You are to pick three different –AR verbs you have already learned and four different subject pronouns.  Using these verbs and verbs you are to create a skit using any of the vocabulary you have already learned.  One student will choose the three verbs to be used in the skit and explain to the group what they mean.  One student will choose the four subject pronouns to use and explain to the group their significance.  One student will be the writer and be in charge of writing the script.  The other student will be the director and in charge of having the students practice the skit.  All of the members will create the skit together and come up with the idea as a whole using previous vocabulary.

	Criteria
	Score 1
	Score 2
	Score 3

	Three –AR Verbs
	Mentions three different –AR verbs.


	Mentions two different –AR verbs.


	Mentions one –AR verb.



	Four subject pronouns
	Uses four or more different subject pronouns.
	Uses at least three subject pronouns.
	Uses two or less subject pronouns.

	Previous learned vocabulary words
	Uses many different previous vocabulary words.
	Used some different vocabulary words.


	Uses some vocabulary words.



	Student participation
	All students participate in creating the skit.
	Only some of the students participate in creating the skit.


	One or two students do most of the creating of the skit.



	Correct use of verbs and subject pronouns
	Verbs and subject pronouns are used correctly.
	Most of the verbs and subject pronouns are used correctly.
	Many of the verbs and subject pronouns are used incorrectly.


Total=15 

Sub-unit: La Escuela 


    




Lesson 5

TIME: 1 day; 50-minute class period
TOPIC: Talk about and locate objects in a typical classroom.
GUIDING QUESTION(S): What are common objects in the classrooms and how do you say them in Spanish? Where are the objects located in the classroom and how do you say that? How do ask where something is located?

LEARNING TARGETS: 
Knowledge and content

Students will understand vocabulary for common objects found in the classroom and the vocabulary related to location of objects.
Skills and habits

Students will practice and be able to say and ask where objects are located in the classroom.
Character and community 

Students will practice and develop qualities of having wonderful ideas, and success and failure.

STANDARDS: 
Ohio

Communication: Communicate in languages other than English.
Benchmark A: Interact using extended spoken, signed or written communication by providing and obtaining information.

Comparisons: Develop insight into the nature of language and culture.

Benchmark A: Analyze and discuss linguistic structure and conventions of the target language and English.

Benchmark B: Analyze and explain how the target language and English express meaning through variations in style.

National

Communication: Communicate in languages other than English.
Standard 1.1: Students engage in conversations, provide, and obtain information, express feelings and emotions, and exchange opinions.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Comparisons: Develop insight into the nature of language and culture.
Standard 4.1: Students demonstrate understanding of the nature of the language through comparisons of the language studied and their own.
MATERIALS:

· Note cards with Spanish vocabulary words of classroom objects

· Actual classroom objects and pictures of classroom objects

· Colored pencils, markers, and crayons

· Paper to draw classroom

PROCEDURES:
Introductory Activity:
· I will tell the students we were going to learn about different objects in the classroom.  I will have all of the new words written on note cards and introduce each word in Spanish.  As I introduce the words I will explain what you use the object for.  Then, I will give the note card to a student and tell them to put it with the correct object in the classroom, if needed they may ask the class for assistance.  After I put all the words in the correct spot I will tell the students to look around the classroom at where I placed each word.  For this activity students will just listen and participate, they will not write the new vocabulary words down.  This will be done later in a different activity. (10 – 15 minutes)
Developmental Activity:

· Next, I will place students in pairs and give each pair a different classroom object or a picture of a different classroom object.  Both students are to draw the object in their notes and write the Spanish word for the object.  They may use their textbook or Spanish-English dictionaries for this activity.  After, the pair will get a new object or picture.  Each pair of students will do this with each classroom object.  This assignment will create their vocabulary list. During this activity I will walk around the classroom to make sure students are drawing the object and writing the Spanish word down in their notes correctly. (15 minutes)
· Next, I will teach the second part of the vocabulary words, describing where objects are locate, explicitly by using a picture of a classroom to describe where each object is located in relation to another object. (10 minutes)
Closing Activity:

· The students will draw a picture of a classroom including all of the new vocabulary words and label it.  Next, they are to write where each object is located in the classroom.  (10 minutes)
· Then they will get with a partner and ask where each one of the objects in there classroom is located and write it down to turn in with their pictures.  (If time, but may be done the next day) 
ASSESSMENT STRATEGY
The students will complete a summative assessment applying the new vocabulary words by drawing a picture of a classroom including all the new vocabulary words and label it correctly.  They will write where each object is located in the classroom. After, they will get with a partner and ask where each one of the objects in their classroom is located and write it down.  I will collect all of this and it will be graded for accuracy based on the correct use of all the vocabulary words and describing where they are located.  This assignment will be worth 25 points.

Post-Assessment

There will be a summative post-assessment after each sub-unit and one after the entire unit.  For my instruction design project I focused on the sub-unit, La Escuela.  For this sub- unit students will complete a poster about the school life of students from a specific country in Latin America.  The students will be placed in groups of four and will be assigned a country from Latin America.  They will be given class time to go to the computer lab to research information about the school system in that country. Then, they will construct a poster board of the information and include pictures as well.  The facts are to be written in English and the students are also to incorporate Spanish vocabulary words and phrases they learned into the poster.  After students complete their poster boards they will present it to the class.  After all of the presentations the poster boards will be hang up in the hallways of the school.  This will be away to demonstrate to other students the knowledge the students had gained about school systems in Latin America.
