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Executive Summary

The Faculty Council Academic Affairs Task Force on General Education spent the 2009/2010 academic year reviewing the assessment of effective communication at Widener.  The committee collected information and had numerous discussions about the teaching and assessment related to this general education goal.  Based upon these conversations, the committee makes the following recommendations and requests that Faculty Council Academic Affairs follow up on these recommendations during the 2010/2011 academic year.

During the course of the committee’s deliberations during the 2009-2010 academic year one thing became abundantly clear: Widener University has a deep commitment to the general education goal of effective communication.  Objectives related to this general education goal are in place throughout the academic and student life experiences at the University.  The University writing requirement and the curriculum in place for different programs put a strong emphasis on effective communication.  It is clear Widener students have multiple learning opportunities to improve and master both written and oral communication.  It is also evident many programs have clearly articulated criteria for effective communication, which was evidenced by the large number of rubrics the committee received.  

The committee found it more difficult to access information about student success in meeting assessment criteria.  Although effective communication is well integrated into the curriculum and expectations are clearly articulated, the committee did not find evidence that structures are in place for reporting out student outcomes for effective communications.

The committee makes the following general recommendations:

· The process the committee followed for the 2009/2010 academic year should serve as a model for future assessment of general education goals.

· The University should develop a systematic and ongoing process for communicating and sharing NSSE and other institutional survey data as relevant to general education.
· The University faculty need to encourage students to practice presentations and revise papers.  NSSE results indicate this may be something we should work on in our courses.  Encouraging students to proofread, revise, practice, and reflect on their communication is extremely valuable.  Writing Across the Curriculum theory further emphasizes the importance of engaging the broader academic community in this effort, so faculty teaching non-writing enriched courses also embrace the iterative process.  The committee recommends the University look for additional ways to institutionalize this practice.

· Next year, the University community should take time to reflect on the information in this report with an eye to future assessment.  First, it should ask whether the institution is where it wants to be in terms of this goal.  Second, it should consider whether our students need to improve their ability to communicate effectively, and if so, where can they best do so.

· The process for assessment of effective communication needs to become systematic, and a decision made about when the University should reexamine effective communication?

· Although the committee did not discuss student ability to read critically and effectively, being deficient in critical reading and writing may be a contributing factor limiting student success at Widener.

· Clear timelines and action steps need to be developed for the recommendations in this report.

Based on the review of effective communication goals and objectives, the task force recommends:

· Faculty, Students, and Perspective Students should have Goals and Objectives language readily accessible to them 

· The University include the Goals and Objectives for effective communication language posted on its Web site

· The Undergraduate catalogue include Goals and Objectives for effective communication  language 

· Units review the language in Tables 1-4

· Units periodically review their objectives

· Faculty incorporate their Unit language in their courses as appropriate

· Faculty review language from the Library and Student Affairs to increase awareness the role these units play in a student’s general education

· The University develop common language and disciplinary “translations” for communication that it widely and publicly disseminates. (Who would coordinate this effort?)

Based on the review of curriculum alignment with effective communications goals and objectives, the task force recommends:

· The University explores and implements strategies across units to reduce discrepancies and clarify expectations.

Based on the review of effective communications criteria, the task force recommends:

· The University establishes appropriate methods to publicize the existing rubrics to the University community, so we don’t continually “reinvent the wheel.”  
· The University encourage the development of common criteria and language to be used to  facilitate communication and compilation of findings among all University units.  
· The University put in place “Closing-the-loop” processes so rubric data can be employed to improve student learning.  
· The University creates an electronic repository of communication rubrics and related resources that are accessible to faculty.
Based on the review of effective communications in capstone courses and other experiences, the task force recommends:

· The University publicize Widener’s high rate of students completing capstone experiences

· The University considers using capstone courses as an assessment point for Effective Communication at Widener.
Based on the review of effective communications outcomes from the National Survey of Student Engagement, the task force recommends:

· NSSE results be more widely disseminated to show the good work of Widener students and faculty.

Report on Assessment of Effective Communications

Introduction

The Faculty Council Academic Affairs Task Force on General Education has spent the 2009/2010 academic year reviewing the assessment of effective communication at Widener.  The committee collected information and had numerous discussions about teaching and assessment related to this general education goal.  The specific charge from the Academic Affairs committee to the task force is:

The General Education Task Force (GET) at Widener University will develop a framework that identifies the assessment of effective communication and develop a formal report for dissemination to the Academic Affairs Committee by the end of the academic year. 
The Committee followed the University General Education Assessment Plan developed by the General Education Task Force in 2007 as guidance.
Review of Effective Communications Goals and Objectives

The following General Education purpose statement and learning goals were developed by the General Education Task Force, forwarded to the Faculty Council Academic Affairs Committee, and approved by University Faculty Council on November 27, 2006.

General Education Purpose Statement

Widener University cultivates critical, creative, and independent thinking to develop undergraduates who demonstrate intellectual integrity, civic engagement and potential for leadership. General education promotes awareness and synthesis of different strategies of knowing, questioning, and understanding. Through the integration of experiences both inside and outside the classroom, students learn to act as responsible citizens and to pursue knowledge beyond the boundaries of the university.

General Education Learning Goals

· Students communicate effectively.

· Students understand and use quantitative methods effectively.

· Students understand the world from multiple perspectives.

· Students cultivate an awareness of themselves and their role within the human community.


· Students cultivate an awareness of their relationship to the natural world.

· Students understand ethical theories and how to apply them personally and professionally.

· Students understand and apply methods of inquiry and interpretation.  

· Students think critically.

This report focuses specifically on the goal that students communicate effectively.  The 2007 assessment plan states “The task force recommends each of the schools and colleges identify existing student learning outcomes that are related to the University general education learning goals.”  The Committee started by collecting information about Effective Communications Objectives.  The current objectives for each unit are shown in Appendix A (Page 12), Table 1.  Tables 2, 3, and 4 give the effective communications objectives for specific majors in the College of Arts and Sciences.
At the committee’s meeting on October 20, 2009, the effective communications objectives were discussed.  It was noted almost all units had at least one objective focused on written communication and one objective focused on oral communication.  After reviewing unit and program student learning outcomes for effective communication, the General Education Task Force has determined that all units and programs value communicating effectively and all have addressed this General Education Learning Goal in their program outcomes.

Based on the review of the information in Appendix A (Page 12), the task force recommends:

-Goals and Objectives language should be broadly disseminated to Faculty, Students, and Perspective Students

-Goals and Objectives language should be included in the University Web site

-Goals and Objectives language should be included in the undergraduate catalogue

-Units review the language in Tables 1-4
-Units should periodically review their objectives

-Faculty incorporate their Unit language in their courses as appropriate

-Faculty review language from the Library and Student affairs so they are aware of the role these units play in a student’s general education
-Develop common language and disciplinary “translations” for communication that are widely and publicly disseminated. (Who would coordinate this effort?)

Review of Curricula Alignments

Next, the task force collected information regarding the alignment of the curriculum to the general education goal for effective communication and the individual units’ learning objectives.  This information is summarized in Appendix B (Page 17).  This information was discussed at the committee’s meeting on November 3, 2009.  
The committee began by reviewing the information available in the Undergraduate Bulletin.  The University has a well developed undergraduate writing program that includes a required Freshman composition course, four writing enriched courses, and a periodic writing sample.  A listing of Writing Enriched courses offered during the 2009/2010 academic year is included in Appendix B (Page 17) and shows that writing enriched courses are offered throughout the undergraduate curriculum.  

Pat Dyer, Director of the Writing Center – gave a presentation to the committee at the December 8, 2009 meeting.  A summary of this information is included in Appendix C (Page 22).  This presentation provided an overview of the writing program at Widener, including an overview of faculty development available for writing and information about the freshman English courses.  This included how students are placed in courses, differences between the courses, common requirements in the courses, and how students are assessed in the courses.   The committee also learned about the periodic writing sample and about Writing Enriched courses.
Appendix D (Page 31) summarizes information about effective communication learning opportunities students have in their distribution courses.  Appendix E (Page 40) summarizes information about effective communication learning opportunities students have in their program of study, including a listing of distribution requirements, additional courses students take in the College of Arts and Science, and information about the Library.  This appendix provides information mapping effective communications goals and objectives to the courses students take for their distribution requirements.  Appendix E clearly shows Widener students experience multiple learning opportunities for effective communication.
As the collected documents suggest, all schools and colleges at Widener share the objective of Effective Communication.  Along with Critical Thinking, Effective Communication forms the underpinning of both the general education and the major-specific curricula.   All majors on campus expect students to communicate well, both in written and oral form.  To this end, the university has seen a move toward a culture in which students, over the course of their college experience, recognize the importance of Effective Oral and Written Communication. As the following report attests, faculty expect writing and presenting at increasingly sophisticated levels, both from students within majors and within distributional courses.  

Institution-wide assessment of the Effective Communication objective along with supporting data (such as NSSE surveys) provide ample evidence the university’s Writing Program (WP) has had a profound impact on developing a culture of writing at the university.  Students take not only the minimum number of Writing Enriched courses mandated by the Writing Program, but greatly exceed this total over the course of their four years (see appendix for Dyer’s statistics).  The Writing Enriched curriculum has grown from its original “home’ in the College of Arts & Sciences (e.g. 3), and has expanded across the university to all Schools and Colleges, and almost all majors. Undergraduate majors in the Center for Education must take two writing enriched courses from the College of Arts and Sciences and two courses from the following: ED 101, 223, 316, 1101, 1201, 1202, 1302, 1303 1304, 1306, and 1307.  This means that students know they will write both within their distributional courses, but also within their disciplines—something that encourages the “Writing to Learn” concept so prized within Writing across Curriculum experts across the nation.  If writing is seen in isolation as something taught “over there,” rather than “in here,” it cannot have the impact full integration engenders; schools and colleges that reinforce the idea of good writing inculcate in their students a high degree of respect for this aspect of Effective Communication, and go a long way to create a culture of writing excellence.  

But writing in and of itself does not assure Effective Communication fully.  Most schools and colleges on campus also require equivalent expertise in oral presentation, and integrate assessment criteria that measure students’ ability to present and communicate an idea or concept.  Again, this expectation is reinforced within distributional courses.  Students thus find themselves developing skills over their college career within both the GE curriculum and all majors, again creating a culture where good oral communication is expected (see NSSE data).  In fact, for many majors overseen by accreditation agencies (e.g. SOE, SON), oral skills rank equally with written ones.

Although the university clearly assesses Effective Communication widely, there is evidence to suggest a discrepancy between where some schools and colleges perceive Effective Communication takes place.  As we know, many majors earmark specific General Education courses for their disciplines (see Appendix D and E).  To merge all the differing school and college Effective Communication work, in functions have been developed to bring everyone together. This happens in workshops that bring together CAS faculty teaching general education courses with other school/college faculty, in Bridge Week sessions, and in CAS divisional discussions. A more complex picture has emerged.  The professional programs sometimes have different expectations about what the General Education courses impart to their majors. For instance, SHM identifies infrequent Effective Communication emphasis within SCI 107, 209, and 210, whereas the CAS faculty identify frequent Effective Communication emphasis within these courses.  Likewise, CSWE presumes infrequent EC within science electives, whereas the CAS faculty identifies EC occurring here frequently.  The CAS Academic Assessment and General Education Committee has identified these (and other) differences specifically with regard to Effective Communication, and by engaging colleagues across the university in dialogue, it continues to further bridge the gap between perception and reality.  The committee recommends the University explore and implement strategies across the University for reducing discrepancies and clarifying expectations.
Ultimately, assessment of Effective Communication continues institution-wide.  All schools and colleges have integrated evaluation of this university General Education objective within their curricula in some fashion; additionally, the bulk of GE courses require evidence of both written and oral proficiency.  All data indicate the importance of Effective Communication across the curriculum: from Writing Enriched courses to capstones, from individualized instruments of measurements within majors to NSSE surveys, from focus groups to Honors Week Student Presentations.  Widener students know they must communicate effectively, and that faculty will measure their ability to do so at many intervals during their university experience.   The university must, however, continue its vigilance across the curriculum to ensure no one area is perceived to own the responsibility of Effective Communication.  Both General Education and professional programs must continue to engage effective oral and communication objectives, just as they have for many years with the University’s Writing Program.  In this fashion, the faculty encourages a culture in which students learn to appreciate the value of Effective Communication and acknowledge it as a desired hallmark of their own liberal education.

Review of Effective Communications Criteria

Appendix F (Page 59) summarizes information the taskforce has collected regarding the criteria used by different units for the assessment of effective communications.  The committee discussed this information at the December 1, 2009 meeting.  This begins with the NTE scoring guide used for the periodic writing samples.  All students must achieve a score of 5 on this scoring guide prior to graduation.
Noteworthy Findings.  The Taskforce has collected a number of rubrics used for assessing oral and written communication in various University units.  While the written communication rubrics were designed to assess a range of assignment types, common elements were evident.  In particular, students were expected to demonstrate (a) ability to develop and communicate ideas, (b) organization, and (c) competence with style and mechanics.  The rubrics used to evaluate oral presentations also indicated some common expectations.  Students were required to show (a) awareness and responsiveness to their audience, (b) organization, and (c) competent delivery/performance using visual aids as appropriate.

Recommendations.  Appropriate methods should be established to publicize the existing rubrics to the University community, so we don’t continually “reinvent the wheel.”  The development of common criteria and language should be encouraged to facilitate communication and compilation of findings.  “Closing-the-loop” processes need to be in place, so the results of the rubrics are used to improve student learning.  The committee recommends the University establish an electronic repository of communication rubrics and related resources that is accessible to faculty.
Review of Effective Communications Capstone and other Experiences
The committee discussed Capstone experiences at the January 15, 2010 meeting.  Appendix G (Page 66) summarizes the information the Committee collected regarding capstone courses and other student experiences that provide special opportunities for students to demonstrate mastery of effective communications.  This includes Student Projects Day presentations and Honors week presentations where Widener students give presentations to public audiences.  In 2009, there were over 450 student authors for Student Projects Day.  
Students throughout the University are also involved in capstone experiences, either in their discipline or in the Values Seminar, that require extensive writing and often require a public presentation.  It is clear from this information and from the results of the National Survey of Student Engagement that many Widener Students participate in a capstone experience.  According to 2009 NSSE data, 84% of Widener Seniors completing the survey either completed or planned to complete a culminating senior experience.  This compares very favorably with the 55% rate for all seniors completing the NSSE survey.

Recommendations

-Publicize rate for capstone experiences

-The University should consider using capstone courses as an assessment point for Effective Communication at Widener.

Review of Effective Communications Results from National Survey of Student Engagement Data 
Appendix H (page 72) shows a summary of responses for questions that relate to effective communication from the 2006 and 2009 NSSE survey of Widener Students.  The committee discussed this information at the January 15, 2010 meeting.  The committee notes the following information from this survey:

· 1b. According to the 2009 NSSE survey, all Widener seniors make a class presentation.  This compares favorably with the national average, where 6% of seniors do not give a presentation.
· 1c. According to the 2009 NSSE survey, 7% of Widener Freshman and 16% of seniors “Never prepare two or more drafts of a paper or assignment before turning it in.  For Widener Freshman, this rate is ½ of national average.  For Widener Seniors, this is about the same as the national average.
· 3c. The Widener rate for students writing papers greater than 20 pages in length is higher than the national average.  However, from 2006 to 2009 the number of Widener students doing this decreased from 74% to 65%.

· 3d. The Widener range for students writing papers that are 5-19 pages in length is well above average.  There was a large increase in the number of seniors writing 11-20 papers of this length.  Widener seniors are now well above the national average.

· Only two seniors reported that they did not write any papers.  One of these students did not complete the entire survey.  Other students in the same program reported they write papers.  
· 7h. The Widener rate for students completing a capstone experience is twice the national average.  From 2006 to 2009 the number of students completing a capstone experience has increased.  Nationally, more students complete a capstone experience than plan to as freshman.  However, at Widener this increase is greater than the national average.  It is clear that Widener does a good job of explaining the value of a capstone experience to students.  
· 11c. Writing clearly and effectively.  From 2006 to 2009, there is a significant shift from the response “quite a bit” to the response “very much” by Widener Freshman.  The response at Widener to both these choices is now well above the national average.

· 11d. Speaking clearly and effectively.  For the cohort of students that were Freshman in 2006 to their senior year in 2009, data show a large shift from  06 1st year students to 09 seniors – same cohort
Recommendations

-NSSE Results should be more widely disseminated to show the good work of Widener students and faculty.

Review of Effective Communications Closing the Loop Narratives

Appendix I (page 74) lists short narratives were submitted to the Committee where schools or departments can relate an example of how they have used assessment results to make changes in their program to improve student’s effective communications.   The taskforce collected brief narratives from programs across the university regarding plans, processes and actions that highlight “closing the loop” on assessment of effective communication. The narratives reflect ways different programs on campus have advanced assessment activities. Collectively, the narratives highlight varied strategies for assessing and improving student understanding and performance related to both written and oral communication. 

College of Arts and Sciences Effective Communication Report

The College of Arts and Sciences Committee for Academic Assessment and General Education presented a report to the committee at the April 9th meeting.  The report is included in Appendix J (page 82).
Review of Effective Communications in Student Affairs

At the March 12, 2010 meeting of the committee Lynn Nelson Russom gave a presentation on how effective communication is incorporated into Student Affairs.  A summary of the report is included in Appendix K (page 100).

Summary of Assessment and Recommendations
During the course of the committee’s deliberations during the 2009-2010 academic year one thing became abundantly clear: Widener University has a deep commitment to the general education goal of effective communication.  Objectives related to this general education goal are in place throughout the academic and student life experiences at the University.  The University writing requirement and the curriculum in place for different programs all put a strong emphasis on effective communication.  It is clear Widener students have multiple learning opportunities to improve and master both written and oral communication.

It is also clear many programs have clearly articulated criteria for effective communication.  The large number of rubrics the committee received evidenced this.

The committee found it more difficult to access information about student success in meeting assessment criteria.
At the March 26 meeting a draft of the effective communication final report was discussed and the committee identified the following general recommendations based on this year’s work.

-The process the committee followed for the 2009/2010 academic year should serve as a model for future assessment of general education goals.
-The University should develop a systematic and ongoing process for communicating and sharing NSSE and other institutional survey data as relevant to general education.
-One question became clear: How much do students practice talks and revise papers?  NSSE results indicate that this may be something to work on in our courses.  Writing Across the Curriculum theory involves getting the academic community to embrace the iterative process outside writing enriched courses.  Encouraging students to proofread, revise, practice, and reflect on their communication is extremely valuable.  The committee recommends the University look for additional ways to institutionalize this practice.

-The committee recommends next year the University community takes time to reflect on the information in this report to identify if the report shows the University is where we want to be, or if there are places students need to improve in their ability to communicate effectively.

-The process for assessment of effective communication needs to become systematic.   A standard time frame could be developed to reexamine effective communication across the University.
-The committee did not discuss student’s ability to read critically and effectively. This factor that could limit student success at Widener.

- It is clear oral communication is not as clearly integrated throughout the curriculum as written communication.

-Clear timelines and action steps need to be developed for the recommendations in this report.
Appendix A – Effective Communications Goals and Objectives
General Education Student Learning Outcomes

Student learning outcomes for general education are specific and measurable statements related to the unit learning objectives and general education goals. They specify knowledge to be demonstrated or what kind of behavior is to be exhibited. Student learning outcomes are discipline- or field-specific, attainable by students, and clearly articulate what students should know, what thinking processes/skills should be evident, or how students should perform. 

Student Learning Outcome Examples: 

Students will design a self-guided tutorial lesson using presentation software.

Students will identify and extract relevant data from scientific research articles.

Students will incorporate ethical principles in business decision-making.

*Note: See glossary for further definition of terms. Assessment plans will be reviewed for documentation of broad statements of what students should learn as well as specific measurable statements of learning expectations. . 

From ICASL Guide for Developing the Annual Report on Assessment of Student Learning (08/07):  * Some disciplines and fields of study may use the term student learning objectives to connote specific and measurable expectations for student learning.
The task force recommends each of the schools and colleges identify existing student learning outcomes that are related to the university general education learning goals. Schools and colleges should identify potential gaps in their student learning outcomes and develop additional outcomes to fill these gaps beginning in the fall 2007. These outcomes should then be mapped to the university general education learning goals.   

Guidance for Co-curricular Programs

Co-curricular programs provide meaningful learning opportunities such as cooperative education, residence life experiences, special programming, and community engagement. Expectations for learning because of participation should be stated as student learning outcomes. Since student participation in co-curricular experiences is typically voluntary, learning outcomes apply specifically to those students who engage in such experiences. Student learning assessment plans for co-curricular programs should address the alignment of student learning outcomes and programming with general education. Plans should include relevant assessment measures.

Co-curricular Outcome Examples: 

C.R.E.W. leaders will demonstrate effective public speaking and interpersonal skills.

Students will demonstrate early illness intervention practices.

Students will be able to retrieve information from library sources.
After reviewing unit and program student learning outcomes for effective communication, the Gen Ed. Task Force has determined all units and programs value communicating effectively and have addressed this General Education Learning Goal in their program outcomes.  

Table 1.  Effective Communications Objectives for Schools and Colleges

	Schools and Colleges

	College of Arts & Sciences
	-Students will be able to give a presentation before a group.

-Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions.
-Students will be able to write and speak creatively and critically.

	School of Business Administration
	-Students will prepare and deliver a clear presentation.

-Students will prepare compositions that meet progressively increasing writing standards.

-Students will prepare an acceptable research paper.

-Students will work responsibly in teams on group projects.

	School of Engineering
	- Demonstrates effective oral communication skills.

-Demonstrates effective written communication skills

	School of Hospitality Management
	Students will be able to effectively communicate in written and oral forms.
-Students will be able to write effectively in a professional and business focused style correctly completing the following business documents: resumes, emails, letters, employee communications, proposal paper, research paper, recipe production sheets and at least one summer internship booklet. 

-Students will speak effectively presenting a project completed in Hospitality Marketing and Applied Human Resources and Facilities Management.

	Education
	-Candidates demonstrate a high level of competence in use of the English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas.
-Communication: The teacher uses knowledge of effective verbal, non-verbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

-The teacher is a reflective practitioner who continually evaluates the effects of her/his choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

-Collaboration, Ethics and Relationships: A teacher communicates and interacts with parents/guardians, families, school colleagues, and the community to support the students' learning and well being

	Social Work Education
	B11. Use communication skills differentially across client populations, colleagues, and communities. (EP 3.0.10)

	School of Nursing
	-Use effective communication techniques to produce positive inter-professional and intra-professional working relationships.

-Demonstrate a proficiency in inter- and intra-professional communication skills  in the healthcare environment.

-Apply effective communication in interactions with patient and patient’s support network.

-Use individual, organizational, and systems leadership and management theories to interact constructively and ethically to influence and assure effective, evidence based, safe, quality outcomes in the delivery of nursing care to human beings in an ever-changing world or global society.

	University College
	University College adult students will be able to think critically and communicate effectively

	Library Information Literacy Program
	4.  Communicate the sources of their information

     4.a.  Students will be able to cite information sources in the proper format

     4.b.  Students will be able to acknowledge the important of properly citing sources

1.  Identify, organize, and refine information needs.

     1.a. Students will be able to form a coherent and logical research question

     1.d.  Students will be able to design logical and efficient search strategies to find needed information.

	Student Affairs
	- Students will exhibit confidence to orally communicate socially with their peers.
- Students will be able to effectively communicate about political, social and economic health issues.
- Students will communicate openly with staff.
- Promote effective student communication.
- Student will effectively communicate and lead through newly acquired knowledge and skills.


Table 2. Humanities Division Effective Communications Objectives

	Humanities Division

	Creative Writing


	Students will learn to write effective papers on topics in literature.

Students will learn to strengthen creative expression through the composition of original works of poetry, fiction, and drama.   

Students will learn to present ideas in small and large forums.   

Students will learn to research and write about topics in literature.   

	English


	Students will learn to write effective papers on topics in literature and linguistics.   

Students will learn to research and write about topics in literature and linguistics.   

Students will learn to present ideas in small and large forums.

	Fine Arts


	Students will document sources in an appropriate and scholarly manner 

Students will demonstrate use of discipline-specific vocabulary. Students will make oral presentations in a logical and coherent fashion

Students will write coherently and in a persuasive manner.  

	History


	Refine oral communication skills including the ability to develop and expand ideas and to converse about the subject 

Demonstrate the ability to use historical techniques of good writing, including citation and other proper form at the introductory level.   

Design and execute an analytical research paper using primary and secondary sources. 

Demonstrate oral communication skills including the ability to develop and expand ideas and to converse about the subject. 

	Modern languages
	1.  Students will demonstrate the ability to write about linguistic, literary and cultural topics from a range of critical and analytical perspectives.    

2.  Students will demonstrate the ability to conduct research in language, literature and culture by employing established methodology, terminology and conventions in the field of Modern Languages. 

3.  Students will demonstrate the ability to convey critical, analytical and abstract concepts related to language, literature and culture to an audience.  

4.  Students will demonstrate the ability to converse with people in small groups and individually from diverse cultural and linguistic backgrounds about a range of linguistic, literary and cultural topics.

	Professional Writing
	Students will learn…

To plan documents to match audience and purpose

To write effective documents for professional settings

To research and analyze information for evidence-based documents, such as reports and proposals

To make and evaluate formal individual presentations in small and large forums

To develop skills and judgments in preparing tables, graphs, and visual representations to complement text-based information


Table 3.  Science Division Effective Communications Objectives

	Science Division

	Biochemistry
	The ability to apply, to interpret and to communicate biochemical information. 
-The ability to evaluate and to interpret numerical, biochemical and general scientific information.
-The ability to apply the process of problem solving in biochemistry and supporting fields.
-The ability to design and carry out laboratory investigations in biochemistry 
-The ability to use oral and written communication effectively.

	Biology
	 Students will learn to present data, including both oral presentations and written laboratory reports. 

	Chemistry
	Students can give an effective scientific presentation. 
Students can write an effective paper in journal format. 
Students can use presentation tools to create effective tables, graphs, and chemical structures. 
Students can use chemical nomenclature and structures 
Students can represent physical phenomena mathematically

	Computer Science
	An ability to communicate effectively with a range of audiences



	Environmental Science
	3.5 Students will be able to write scientific papers.

3.7 Students can deliver an effective scientific presentation.

	Mathematics
	Students will be able to communicate mathematical ideas in both oral and written form 
-Use mathematical notation correctly
-Use mathematical vocabulary correctly
-Explain mathematics in a clear and coherent manner.

	Physics & Astronomy
	Demonstrate the ability to communicate scientific findings through written reports.


Table 4. Social Science Division Effective Communications Objectives

	Social Science Division

	Anthropology
	Students will demonstrate an ability to speak and write clearly.

	Communications Studies
	Students will be able to demonstrate . . .

•
The ability to proof own written material

•
The ability to give an oral presentation

•
The ability to use PowerPoint for presentations

•
The ability to write original material and to cite sources

	Criminal Justice
	Communication – Writing: Students will be able to demonstrate the ability to . . .  

•
organize thoughts appropriately

•
use appropriate sentence/paragraph structure and vocabulary

•
use appropriate documentation

•
format bibliography correctly

Communication – Oral: Students will be able to demonstrate the ability to . . .  

•
organize thoughts appropriately

•
use visual aids appropriately

•
have an effective demeanor

•
engage the audience

•
display good listening skills


	Government and Politics
	Students will demonstrate an ability to communicate effectively.

	Psychology
	Students will write clearly.

	Sociology
	Students will demonstrate an ability to communicate effectively. 
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DISTRIBUTION REQUIREMENT

All students are required to complete a minimum of 12 semester hours in each of the three areas of humanities, social science,

and science/mathematics. A semester hour consists of one hour per week in the classroom per semester or two to three hours in

laboratory or fieldwork per semester. This requirement is based on the conviction that a baccalaureate degree represents more

than expertise in a specific field. Students broaden themselves by taking courses in academic areas that have traditionally been

at the heart of an undergraduate education. Students should work closely with advisors in selecting courses appropriate to

their interests and academic needs. Courses taken on a pass/no pass basis may not be used to satisfy the university distribution requirement. Both semesterlong and certain module courses may be used to satisfy distribution requirements. The following subject areas or courses satisfy distribution requirements:

	Humanities


	Science and Mathematics


	Social Science



	art history

English (excluding ENGL 100, 101, 111, 112)

history

humanities

modern language

music

philosophy


	anthropology 204

biology

chemistry

computer science (excluding CSCI 101–124)

earth and space science

economics 341

environmental science

mathematics (excluding MATH 101–110)

physics

psychology 355

science (excluding SCI 100)
	anthropology

criminal justice

economics (EC 201, 202 only)

government and politics

communication studies (COMS 130, 180, 213, 220, 230, 250, 251,

275, 280, 285, 290, 316, 330, 335, 375, 380, 390)

psychology (excluding PSY 381, 382, 383, 384, 385, 395, 409,

410, 419, 423)

sociology




THE UNDERGRADUATE WRITING PROGRAM

Writing is more than simply a means of communication, and good writing is a skill that should be mastered by all students. Writing is also a means of thinking and learning, and as such it is an important tool that faculty can use as part of the learning process. In order to develop good writing in all students Widener University has developed a university-wide writing program that consists of four parts:

FRESHMAN COMPOSITION COURSE

All students must complete the freshman composition course ENGL 101 Composition and Critical Thought. Honors students instead complete ENGL 103 Freshman Honors English. All students are required to complete a 30-minute writing sample prior to placement in ENGL 101. Students who score below level 3 (on the NTE Scoring Guide, which ranges from 0 to 6) must complete ENGL 100 Fundamentals of English before they can take ENGL 101. Students whose placement in ENGL 101 is marginal may be required to take a four-contact-hour section of ENGL 101.

WRITING ENRICHED COURSES

In addition to ENGL 101 all students must complete at least four courses (preferably one per year) that are designated as writing enriched. Writing enriched courses have three or more writing assignments that include student editing and revision so that students learn to correct their writing errors. The multiple writing assignments, including revisions, total at least 25 pages. An emphasis on “writing to learn”  assignments can be found in many of these courses. Writing enriched courses are specifically designated on the schedule of course  offerings. Individual schools and certain majors within the College of Arts and Sciences may require specific courses to satisfy this requirement. These courses are designated in the detailed curriculum ladders that list the requirements for each school and major, and may total more than four. Any course taken to satisfy the writing enriched requirement may not be taken on a pass/no pass basis. Transfer courses do not count as writing enriched courses.

PERIODIC WRITING SAMPLE

Each school/college periodically uses a writing sample administered by the Writing Center to follow and document the writing  progress of their students. Students who need to raise their level of writing have the opportunity to complete a personal writing instruction plan  coordinated by the Writing Center. Alternatively, students with serious deficiencies also have the option to take an appropriate course that addresses the deficiencies. The following table lists the semesters in which each school/college requires the writing sample administered by the Writing Center. The table also gives the minimum score students are expected to obtain without having to complete additional work.

DEMONSTRATION OF LEVEL 5 WRITING COMPETENCY FOR GRADUATING SENIORS

Each school/college has the responsibility for assessing the writing level of graduating seniors. The following use the writing

sample administered by the Writing Center to certify that graduating seniors have attained level 5 competency: Arts and

Sciences, Business Administration, Human Service Professions, and Hospitality Management. Level 5 competency will be

demonstrated by students in the School of Nursing in NURS 452 The Nurse as a Professional, and level 5 competency will be

demonstrated by students in the School of Engineering in the Senior Project, ENGR 401–402.

IMPLEMENTATION OF THE WRITING PROGRAM FOR TRANSFER STUDENTS

Initial Writing Sample—Transfer students will complete the writing sample during the summer orientation for transfer students.

Transfer students who do not come to the summer orientation will complete the writing sample during their first semester

on campus. The writing sample is administered by the Writing Center.

Writing Enriched Courses—Transfer students may be required to take fewer than four writing enriched courses according to the following schedule: 

A student transferring in as a: Must complete:

Freshman 4 writing enriched courses

Sophomore 3 writing enriched courses

Junior and beyond 2 writing enriched courses Transfer students, depending on their major, may be required to

take specific courses in order to complete their degree that are also designated writing enriched. Consequently, they may need

to complete more than the minimum two or three writing enriched courses listed above. For further details on the Undergraduate Writing Program students should check with the dean of their school or college.

PROGRAM SUPPORT—WRITING CENTER

The university maintains a Writing Center to assist students with writing assignments in any course. Professional tutors in the center work individually with students and coordinate their efforts with instructors. The center is equipped with a network of computers for students to use. Faculty encourage students to use the center from the first draft of an assignment through to the final revision. Call the center at 610-499-4332 for more information. Theoretically, a well-read student can earn up to two years of credit in at least some fields via the College Level Examination Program (CLEP). Lesser amounts of credit can be earned in all

fields. Those entering directly from high school can earn credit via the Advanced Placement (AP) program offered in many secondary schools today. Practicum courses exist that provide credit for supervised student work in community agencies, government, etc. The co-op (intern) programs in business or in engineering allow a student to work for a total of 12 months in industry while still satisfying all requirements for the degree within four years of attendance. Credit can also be earned in certain areas via examination at the university.

University College Initial/Periodic Writing Sample (slightly different than the rest)

All incoming students, who do not need to take ENGL 101, will need to complete the writing sample during their first semester on campus.  Designated times that the sample will be offered will be posted by the University College Office.  Each school/college periodically uses a writing sample administered by the Writing Center to follow and document the writing progress of their students.  Students who need to raise their level of writing have the opportunity to complete a personal writing instruction plan coordinated by the Writing Center.  Alternatively, students with a serious deficiency also have the option to take an appropriate course that addresses the deficiencies.

The following table lists the timeframe during which a University College student must complete the writing sample administered by the Writing Center. The table gives the minimum scores students are expected to obtain without having to complete additional work.  Certain majors may require higher scores than those listed.


Credits toward Degree


Minimum Score



1-27




3



28-73




4



74 and above



5

Writing Enriched Courses

Arts & Sciences
Fall 2009:
ARTS 409: All sections
Senior Seminar

ASC 400: All sections
Values Seminar

BIOL 401 A

Physiological Ecology 

CHEM 147 D

General Chemistry I – Lab 

CHEM 367 A

Analytical Chemistry
Laboratory 

CHEM 463 A

Adv. Syn. And Spec. Lab

CJ 405 A

Ethics in CJ

CRWR 151 A

The Writing Life

CRWR/ENGL 305 A
Advanced Prose Writing

CRWR/ENGL 306 A
Advances Fiction Writing

CRWR 341 A

Humor Writing

ENGL 102: All sections
Advanced Exposition and 



Literature

ENGL 103: All sections
Honors: Freshman English

ENGL 315 A

Biography

ENGL 327 A

Introduction to Linguistics

ENGL 336 A

Shakespeare

ENGL 366 A

Early American Literature

ENGL 367 A

American Romanticism

ENGL 388 A

Myth and Folklore

HIST 327 A

Outcasts and Otherness

HIST 388 A

China: Dolls & Devils

HIST 409A

Senior Seminar

MUS 391 A

American Musical

PHIL 350 A

Ethics

PHIL 352: All sections
Business Ethics

PSY 330 A, B

Current Issues in Psych.

PRWR 215: All sections
Effective Communication

PRWR 220 A

Technical Writing

PRWR 240 A

Copywriting

SOC 388/WS 388 A
Film and Society (Honors)

WS 388 A/SOC 388 A
Film and Society (Honors)

Spring 2010

ASC 400: all sections
Values Seminar

ANTH 216 A

Archaeology

ANTH 382 A

Ethnography

BIOL 162 A,B,C,D
Biological Concepts II  

BIOL 299 A,B

Research Methods 

BIOL 325 A

Human Physiology 

CHEM 368 A

Instrumental Analysis
Laboratory 

CHEM 410 A,B
          Senior Thesis 

CJ 345 B

Critical Issues In CJ 

COMS 285 A

Film Writing 

CRWR 151: all sections       The Writing Life
.

CRWR 308A/ENGL 308 A   Playwriting


CRWR 361 A

    Writing for Publication
 

CRWR 409A

    Senior Seminar

CSCI 409 A

    Senior Project II  

ENGL 102: all sections          Adv Exp & Lit  

ENGL 301  A                         Methods of Lit. Study

ENGL 308A/CRWR 308A
Playwriting

ENGL 326 A

Languages and Cultures

ENGL 338 A

Renaissance Drama 

ENGL 374 A

Amer. Poetry 1945 to present
ENGL 380 A

Author Study

HIST 321A/WS 321A
Women in World Wars


HIST 332 A

Germany Since 1871

HIST 376 A

Slavery and Abolition



HIST 388 A

Russia Since Communism 



(Honors)

HIST 409 A

Senior Seminar

HUM 340 A

Humanities and Medicine


HUM 341 A

Humanities and Medicine (Honors)



HUM 375 A

Twin Peaks

MUS 307 A

Romantic Music

PHIL 115 A

Introduction to Philosophical Ideas 

PHIL 120 A

Symbolic Logic

PHIL 352: all sections
Business Ethics



PHIL 360 A

Sex and Love (Honors)

PHIL 380 A

Aesthetics

PHYS 136 A

Cosmologies Ancient and 



Modern  

PRWR 110 A

Newswriting

PRWR 215: all sections
Effective Communication

PRWR 370 A

Writing in the Sciences

PSY 291 A, B

Cognition w/lab

PSY 330 A

Current Issues in PSYCH

Writing Enriched Courses in Business


· MGT452, Management Policy and Strategy 

- capstone course

Writing Enriched Courses in Engineering

· CE 206 (formerly CE 306)
Structures & Materials Lab

· CE 304
Water & Envr Engr Lab

· CHE 222
Chemical Engineering Principles

· CHE 327
Chemical Engineering Lab I

· CHE 425
Process Design Methods

· CHE 427
Chemical Engineering Lab II

· ME 303
Mechanical Measurements I

· ME 304
Mechanical Measurements II

Writing Enriched Courses in Hospitality Management

· HM 306         Hospitality Marketing 

· HM 400        Co-op Leadership Development Seminar

· HM 404         Strategic Human Resource Management  

Other Writing Intense Courses per student comments:

1. HM 204        Applied Human Resource Management:

· 8-10 page group paper

· 4 page group case study 

· 6 pages for 3 case studies done individually

2. HM 352       Facilities Management

· 8-10 page individual proposal paper

· 3-4 page individual case study

· 12 pages multiple case study presentations 

Social Work Education

· SW 206
· SW 207 

· SW 304 

· SW 315 

Nursing

· N 125

· N 363

· N462

Writing Enriched Courses in University College

The following courses are being offered as Writing Enriched (WE) in University College and LEI for the Undergraduate Writing Program. These courses are for our majors, and general education distribution courses only.

	ALLH 220
	Healthcare and the Law

	ALLH 421
	Issues in Allied Health Care

	APSU 215
	Legal Aspects of Supervision

	APSU 350
	Effective Planning and Organizing

	APSU 360
	Effective Leadership Skills

	APSU 450
	Seminar in Applied Supervision

	ASC 401
	Values Seminar 

	ASC 409
	Senior Project

	BIOL 107
	Biology and Society

	CJ 405
	Ethics in Criminal Justice

	ENGL 102
	Advanced Exposition and Literature

	ENGL 3xx
	(various literature courses) ENGL 325, 357, 365, 366…

	ENGL 409 
	Senior Seminar

	HUM 225
	Women in American Society

	HUM 320
	Religions of the World

	HUM 322 
	Search for Spirituality

	INMT 360
	Evaluation and Assessment

	INMT 405 
	Education: Current Issues

	LEI 102
	Legal Research and Writing I

	LEI 104
	Legal Research and Writing II

	LEI 201
	Wills and Trusts

	LEI 205
	Civil Practice

	LEI 206
	Business Organizations

	LEI 207
	Family Law

	LEI 212
	Ethics and Paralegalism

	LEI 222
	Health Care Law and Ethics

	LEI 230
	Advanced Paralegal Seminar

	PHIL 110
	Critical Thinking

	PHIL 350
	Ethics

	PHIL 352
	Business Ethics

	PRWR 215
	Effective Communication

	PSY 200
	Industrial/Organizational Psychology

	SOC 215/WS 215
	The Family

	SOC 275/WS 275
	African and African-American Women in Society

	SOC 317/WS 317
	Sociology of Sex and Gender

	SOC 367/WS 367
	Social Movements and Social Change

	USC 400
	Capstone Seminar

	
	


Appendix C – University Writing Program Presentation – Pat Dyer
FACULTY DEVELOPMENT

Composition faculty are invited to participate in monthly meetings of Comp Over Lunch, informal brown bag meetings, often including faculty from other disciplines,in which topics ranging from research paper issues to critical thinking to visiting  writers are discussed.  Notices about the dates of Comp Over Lunch arrive through email from the College Writing Office.  

Composition faculty are also invited to participate in bi-monthly meetings of the faculty who teach Writing Enriched classes, the Writing Enriched Workshops, usually held on Thursday afternoons.  Topics range from critical thinking to writing across the disciplines.  Faculty form a large number of disciplines attend these sessions.  Notice about the Writing Enriched Workshops arrive via email from the Writing Enriched Courses Committee. 
FRESHMAN ENGLISH PLACEMENT 

Entering students write a 30-minute essay during Summer Orientation or at the beginning of their first semester.  Staff who have taught English 100, 111, 101, and 103 grade the essays holistically, using a 6-point scale (see Appendix A).  Two readers evaluate each essay; if the scores differ by more than one point, the essay receives a third reading.  Students who score 3 or above are placed in English 101, those who score 2.7 are assigned to double-letter sections, those who score 2 or below are placed in English 100.  Non-native speakers who need a course in English as a Second Language are placed in English 111.  Students enrolled in the Honors Program are placed in English 103.  These students must achieve a 4 prior to enrollment in English 103. 

Diagnostic Theme. During the first week of the semester, instructors should have their students write a diagnostic theme.  If there is a question about placement, the instructor should take the diagnostic theme to the Writing Center, compare it with the student’s writing sample that determined placement, and confer with the Writing Center staff.  To move the student to a different level, the instructor and the Writing Center director will make a recommendation on placement to give to the Associate Dean of Humanities.
Freshman Placement Topic – 2009

Social networking sites like MySpace and Facebook offer benefits and risks.  Some of 
the benefits are staying connected with friends and meeting new people with common 
interests, while some of the risks are cyber bullying and embarrassment.  Discuss these 
benefits and risks, as well as others you identify.  Do the benefits outweigh the risks?  In an essay of five paragraphs, take a position on the value of social networking sites. Support your position with reasons and examples.  Use both sides of the paper.

Freshman Placement Topic – 2008

Henry Ford said that “obstacles are those frightful things you see when you take your eyes off your goal.”  In an essay of five paragraphs, discuss one of your goals.  What “frightful things” did you see while pursuing it?  How did you deal with those obstacles?
Support your main idea with discussion of specific examples.   Use both sides of the paper. 

English Course Descriptions, Undergraduate Catalog with additional information
ENGLISH 100:  FUNDAMENTALS OF ENGLISH

This course reviews the fundamentals of English composition: parts of speech, punctuation and mechanics, spelling, diction, sentence structure, the paragraph, outlining, the theme.  The course, designed to assist students in increasing their level of competency in written expression, provides intense drill in fundamentals and frequent writing exercises.  Some writing exercises are designed to teach the student the use of the dictionary and the use of the library.  After successful completion of ENGLISH 100, students must enroll in ENGLISH 101.  Not open to students who have received credit for ENGLISH 101.  ENGLISH 100 may not be used as a humanities elective or to satisfy the humanities distribution requirement for Arts and Sciences students.  3 semester hours
ENGLISH 101:  COMPOSITION AND CRITICAL THOUGHT

English 101 is an intensive course in expository writing which focuses on rhetorical and grammatical principles, logical expression, unity, coherence, emphasis, syntax, punctuation and diction.  Readings stimulate expression and provide examples of exposition and argumentation.  Assignments include summary, analysis and synthesis of primary and secondary sources.  Research techniques (include note-taking, documentation, outlining) will support an analytical source-based research paper of eight  to ten pages.  ENGLISH 101 may not be used as a humanities elective or to satisfy the humanities distribution requirement for Arts and Sciences students.  Prerequisite:  ENGLISH 100 or approval of the English faculty.  Some students may be exempted from this course, based on their proficiency.  3 semester hours

Note for Faculty (not in catalogue)  ENGLISH 101: DOUBLE-LETTER

English 101 double-letter sections (AA--FF) meet all the requirements of English 101.  However, students meet four hours per week so that there can be weekly in-class writing and special emphasis on grammar and revision. As in regular sections of English 101, most writing assignments are source-based and include summary, analysis, and synthesis.  To maximize their success in writing the research paper, students receive a controlled topic and begin the paper early in the semester. Each section is checked, and the paper is due by Week 12.  While the research paper is revised at the instructor's discretion, all other graded assignments are revised.

ENGLISH 111: ENGLISH AS A SECOND LANGUAGE

Intensive study of English grammar and pronunciation. Systematic vocabulary building.  Students work on an individual basis in the particular areas where their communication skills are weakest.  Correlation of reading, writing, and oral skills with other courses they are attending.  Reading section, meeting weekly, may be included.  ENGLISH 111 may not be used as a humanities elective or to satisfy the humanities distribution requirement.  3 semester hours

ENGLISH 102:  ADVANCED EXPOSITION AND LITERATURE 

Varied writing exercises teach students to express their own ideas as well as the ideas of others critically, logically, and creatively.  Students are introduced to the principal literary genres of fiction, drama, and poetry as a means of stimulating critical thinking and further developing skills in advanced exposition. This course contributes toward satisfying the humanities distribution requirement.  All sections are writing enriched. Prerequisite:  ENGLISH 101.  3 semester hours

Note for Faculty (not in catalogue)
Teachers may approach the genres thematically or by looking at each genre individually.  If the teacher prefers a thematic approach, he or she may choose a single theme for all genres or a theme for a particular genre.  Selected works may be contemporary or from earlier periods.  Most teachers require an anthology.  Some require that the students read and write about a short novel in addition to writing about poetry, drama and short fiction.  

Faculty teaching 102 and 103 frequently select reading assignments to coincide 
with the theatre widener play and/or the works of the Visiting Writer (presented through the Creative Writing series). 

ENGLISH 103: FRESHMAN HONORS ENGLISH

Designed for students in the General Education Honors Program, this course provides a challenging and unique experience in advanced exposition and literature.  To enhance their reading, writing, and critical thinking skills, students will study fiction, poetry, and drama and will complete writing assignments pertaining to those genres.  The course satisfies the ENGL 101/102 requirement in any major.  All sections are writing enriched. 3 semester hours

Note for Faculty (not in catalogue)

Many sections of ENGL 101, 102, and 103 include a reflective piece as a vehicle 
for students to comment on their written work and growth in critical thinking skills.

Guidelines for English 100, 101, 102 and 103 Syllabi

The writing requirements for English 101 include the following:

1. DIAGNOSTIC THEME

During the first week of the semester, students write an in-class theme.  This theme is not part of the course grade.  Use it to determine whether a student needs more help with writing than English 101 can provide.   If this is your judgment, take the diagnostic theme to the Writing Center, compare it with the student’s writing sample that determined placement, and confer with the Writing Center staff.  To move the student to a different level, you and the Writing Center Director will make a recommendation on placement to give to the  Associate Dean of Humanities.

2. FORMAL ESSAYS

Some faculty assign four formal out-of-class essays of 750-1000 words.  Others assign seven to eight two-page essays.  In any case, assignments should include summary, synthesis and analysis (see Appendix C). The majority of assignments  should be source-based.  This course emphasizes the process of writing, so revision  is integral to the course. 

3. RESEARCH PAPER

· The research paper is eight to ten pages (2500 words).

· The research paper should cite a minimum of ten works, exclusive of general  

       encyclopedias, from at least three different types of sources: newspapers,

       magazines, scholarly journals, government documents, books, acceptable scholarly websites (see Appendix D).

· The research paper should adhere to current MLA format.

· The research paper should not be a mere report; instead, it should be 

       argumentative and analytical.

· The research paper assignment includes orientation to the library; instruction in 

      finding, using, evaluating, and documenting sources; instruction in note taking, 

      summarizing, paraphrasing, and incorporating direct quotations.

· In completing the research paper assignment, students learn how to avoid

      plagiarism.  Include a statement on plagiarism in your syllabus.  In the first two

      weeks of class, faculty discuss the Academic Integrity Statement and have

      students sign it (see Appendix E).  Faculty return the signed statements to the 

      Writing Center where they are forwarded to students’ advisors, who place them in 

      student advising files.  Materials on plagiarism are attached (see Appendix F). 

      Faculty should devote class time to this topic. To minimize chances of plagiarism, 

      faculty should have students turn in all note cards, drafts and photocopies of 

      sources they cite. 


REVISION OF ASSIGNMENTS

Revision is part of the writing process.  It includes more than editing and may occur during the drafting stages of the paper or after the final paper has been graded, or both. Revision of the research paper is optional.  Include your revision policy in your syllabus.  All graded assignments (except the research paper) must be revised.
RECOMMENDED ADDITIONAL PAPERS

Many instructors include in-class papers and/or journals in conjunction with the formal essays and the research paper.  Some instructors set aside the final class for an in-class essay.
ORAL PRESENTATIONS

Most sections of 101 and 102, and all sections of 103, require formal oral presentations (often connected with the research paper).
LIBRARY VISIT

Include a library visit; it should occur in the first few weeks of the semester. 
COMMON ACADEMIC EXPERIENCE

During Orientation, freshmen participate in the Common Academic Experience (CAE), the screening of a film selected by the CAE committee.  The film is shown to groups 0f 20-25 students in 25 classrooms.  Faculty members from across the disciplines give a brief presentation focusing on history, government and politics, and  aesthetics before they show the film.  During the first two weeks of the semester, the Composition faculty include discussions of the film in their classes.  Students write a reflection of the film.  A debriefing occurs during Comp Over Lunch in the fall semester. 
ACADEMIC INTEGRITY STATEMENT

Sometime during the first two weeks of the semester, Composition faculty explain Widener University’s Academic Integrity policy as detailed on the Academic Integrity statement.  They receive two copies of the Academic Integrity statement from the Composition Coordinator.  Faculty have students sign the yellow copy as an acknowledgement that they have read and understand the statement; the statement is returned to the Composition Coordinator for forwarding to the departments for each student’s individual advising folder.  Students keep the white copy.

TURNITIN.COM

Widener has a subscription to Turnitin.com, an anti-plagiarism program.  Faculty who would like to use this service should contact Dean Poslusny. 
Assessment of English 101, 101 Double Letter, 102 and 103

	Student Learning Objectives
	Where Learning Objectives are Assessed 

	Think Critically

· Comprehend and respond appropriately to critical thinking terms in written assignments

· Evaluate one’s own writing process and ability to demonstrate critical thinking over the semester, both in the 101 course and in courses across the disciplines (in response to reflection assignments)
	Essays, research papers, presentations, reflections, class participation

	Read Critically

· Read and understand college level texts

· Read and understand written assignments and follow directions given

· Read and understand writing prompts and respond with college audience in mind
	Class participation in discussions, quizzes, in-class and out-of-class writing

	Write Critically

· Comprehend and respond appropriately to critical thinking terms in written assignments

· Write organized, well-developed source-based essays (including summary, synthesis and analysis) with clear thesis statements

· Demonstrate good control of grammar; use precise language

· Understand and apply the qualities of good writing as expressed in the NTE Scoring Guide (rubric) and the College of Arts and Sciences written communication rubric
	Essays, research papers* (8- to 10-page source-based paper with MLA documentation), journals, reflections, etc.; discussion of the rubrics

*(not required in English 102)

	Present information in small and large forums

· Contribute to and engage in group discussions

· Make and evaluate one’s own formal individual presentations
	Class discussions and individual presentations


Background on Writing in the Discipline
In 1999, after the proposal for a Writing Program made it through the appropriate committees on campus and received Faculty Council approval, the clock started for the class of 2003.  The stated goals of the Writing Program are to ensure that undergraduates: 1) achieve a specific level of writing expertise each year, as ascertained by the annual Writing Sample, and 2) successfully complete additional writing assignments each year through  completion of Writing Enriched (WE) courses.  Many of the potentially contentious issues regarding courses, assignments and timing were circumvented when the deans agreed that the various units would create their own interpretations appropriate to their schools or colleges.  Thus, the Writing Program became a reality because it had attainable goals and it did not require every Writing Enriched course be taught exactly the same way.

I’ll begin with a brief explanation of our annual writing sample requirement.  Our freshmen are given a 30-minute writing sample test during summer orientation.  The results of the holistically-scored test are used to place students in English 101, 101 double letter (a course that meets four times a week instead of 3), English 100 (a developmental course), and English 111 (a developmental course for non-native speakers of English).  Freshmen in the honors program are placed in English 103, but they must achieve a 4 on the 6-point scale within the first six weeks.  During the academic year, sophomores are tested; they must achieve a 4.  Juniors are tested as well; they must achieve a 5.  Students who do not achieve the required score,  meet with a faculty member at the Writing Center to review the writing sample and take a new test.  The goal is to have students achieve a 5 as juniors, but to provide leeway so that those who need extra help can continue to work on writing skills in the fall of the senior year.  There are special provisions for ESL and learning disabled students.  Four graduating classes have completed the writing sample requirement to date.  

To implement the second goal, that students complete one WE course annually, faculty in every unit had to propose course revisions that indicated how the course would meet the requirement of 25 pages of writing, some of which must include feedback from the instructor, and subsequent revision.  For many courses, no revisions to the syllabus were necessary.  On the other hand, some units undertook a complete review of the curriculum, designating certain existing and some new courses Writing Enriched.  Course registration materials now indicate such courses with the notation WE; moreover, the audit function for student records tells advisors electronically whether the student has completed the appropriate number of WE courses.

[According to our catalogue, “Writing enriched courses have three or more writing assignments that include student editing and revision so that students learn to correct their writing errors.  The multiple writing assignments, including revisions, total at least 25 pages.  An emphasis on ‘writing to learn’ assignments can be found in many of these courses.”]  

…

Conclusion

In reviewing our WID and Gen Ed programs, we have reaffirmed our belief that excellent teaching that includes writing assignments is happening across campus, that ongoing informal and formal conversations about writing and critical thinking promote the goals of general education, and that fostering a culture of writing develops and maintains cross-disciplinary connections that benefit faculty and students.

Excerpts from: “Developing a Culture of Writing at Widener:  Reflections on the Past Eight Years”

(Presentation at Mid-Atlantic Writing Centers Association, April 2007:  Patricia Dyer, Annalisa Castaldo, Janine Utell, Susan Warren)
Analysis of Writing-Enriched Course Offerings

Before reviewing data for graduating seniors from the past four years we anticipated the following:

1. Many more writing-enriched courses are offered across campus now than in 1999.

2. Many of our students complete more than the required four writing-enriched courses. 

3. Students from majors other than English and Creative Writing are among those who              complete more than four writing-enriched courses.

Findings:

1.  Our catalogue shows 40 WE courses offered each semester, in contrast with fewer than 20/semester in 1999.

2. Including transfers, by graduation time

	Class
	Average # of WE courses

	Entered 1999/Class of 2003
	3.8

	Entered 2000/Class of 2004
	4.5

	Entered 2001/Class of 2005
	4.7

	Entered 2002/Class of 2006
	4.8


3. Excluding transfers (who accounted for 23%, 21%, 14%, and 17%, from 2003-2006 respectively), the percent of graduates completing four years at Widener who took 7 or more writing-enriched classes: 

	Class
	Percentage Taking  (7
	Range

	2003
	7.5%
	7-16

	2004
	18.4%
	7-20

	2005
	17.2%
	7-22

	2006
	21.5%
	7-24


Students who took 9 or more writing-enriched courses came from these majors:

English, Creative Writing and English/Creative Writing, History, Social Work, Psychology, Criminal Justice, Biology, Anthropology, International Relations/Government and Politics, Spanish, Mechanical Engineering/Physics, Computer Science, Communications, Chemical Engineering, International Business/Spanish, Civil Engineering, and Special Education.

Thus, students not only take more writing-enriched courses than did the first cohort (class of 2003), but also select more than the four writing-enriched courses required to satisfy the writing-enriched requirement.  They are opting for writing-enriched courses in areas outside their majors as well as within their majors.  In short, they are writing more.  When the Writing Program was designed, the rationale for writing-enriched courses was to provide opportunities for both Writing to Learn and Learning to Write; the data attests to the fact that those opportunities are being provided.  Clearly, we have ascertained that writing is central to our writing-enriched classes. 

Analysis of Student Survey Data

To discover how students felt about the writing-enriched courses they took, a survey about writing-enriched courses and student perceptions was conducted. A group of faculty who had taught writing-enriched classes sent the survey to seniors in their majors. In the end, there were 41 responses, from 31 seniors and 10 juniors.  

The data showed that students were almost as likely to take 10 or more writing-enriched courses as they were to take 4 (20% to 21%), despite the fact that 4 is the required minimum. It is unsurprising that 4 of the eight students who took 10+ writing-enriched classes were English majors. However, the fact that the other four students had the majors of Psychology, Nursing, Hospitality Management, and Chemistry/Chemical Engineering suggests that at least some students are seeking out extra writing-enriched courses even when their major does not require it. 

Students indicated that their writing-enriched courses were taught in 22 separate departments, indicating that writing assignments are part of most disciplines. The survey reported 20 different types of writing—ranging from short papers to lab reports—and each type showed up in multiple responses, indicating that faculty are using a wide range of discipline-specific forms for integrating writing into the classroom. Most popular were short paper and research papers, with 100% and 93% respectively. 

Analysis of the Survey of Faculty Teaching Writing Enriched Courses
In 2003, we conducted a study of faculty practice in writing-enriched courses as part of the ongoing review process previously described.  Faculty spoke of creating a wider range of assignments, which they submitted to an ongoing process of revision and reflection.  We also found that faculty were talking to colleagues across campus and beyond disciplinary boundaries about writing.  Based on our findings, we were able to tap into this trend and grow it into a program of faculty development opportunities.  

In the 2007 phase of our review, we asked not only what faculty are doing, but whether they see it working.  We heard from faculty in English, History, Art History, Chemistry, Biology, Psychology, and Nursing.  Faculty create a range of assignments, bringing students into the conversations in their own disciplines, and employing a variety of different assessment strategies.  Faculty speak of having clearer focus in assignments and course objectives, a deeper sense of purpose, and more engagement overall with their students’ learning processes and with what colleagues are doing in the classroom.  In general, there is an increased sense of faculty reflection is an important part of the pedagogical process.

Appendix D - Distribution Requirements by School
	School
	Science
	Social Science
	Humanities

	A&S
	Three to four science courses, including one semester of a

science course with an associated laboratory (12 credits)


	Societal/cultural perspective—Two introductory social science courses in different fields (6 credits)

Advanced study—Two additional courses in social science, one of which must be at an advanced level (200 level and above) (6 credits)


	History, art history, or music history course (3 credits)*

Aesthetics/philosophy—Any course in literature (ENGL 130 or above, or 300-level modern language), art history, music history, or philosophy (3 credits)*

Two additional courses in humanities (6 credits) At least one of these four courses must be at an advanced level (300 level). This requirement may also be met by students taking two semesters of modern language at the elementary or intermediate level in the same language.

* The same course cannot be used to satisfy both the aesthetics/philosophy and the history requirements.

	School of Business Administration
	MATH 117-118 

Electives in mathematics, physical science, natural science, or computer science (6 credits)
	EC 201-202

ANTH 105 
Two additional social science courses, one of which must be  a 200 level or above
	ENGL 102 - Advanced Composition and Literature 

PHIL 352 - Business Ethics 

Two additional humanities courses

	School of Engineering
	Math 141 & 142, 241, 242

or 131, 132, 133, 241, 242
Chem 145, 146, 147, 148

Phys 161, 162, 163, 164
	12 hours (4 courses) at least 2 have the same prefix.  
ASC 400 is required and is either Hum or Soc Sci
	12 hours (4 courses) at least 2 have the same prefix.  
ASC 400 is required and is either Hum or Soc Sci

	School of Hospitality Management
	MATH 117 

SCI 107 

SCI 209/210 

Science Elective - Biol 115 or Math 118 (recommended) 
	Introductory Social Science 
Social Science Elective
EC 201 

EC 202 
	ENGL 102 
6 hours (2 courses) Elementary Modern Language 
History or Aesthetics 

	Center for Education 


	CHEM 100

BIOL 101

PHYS 120

MATH 111

MATH 112

Science elective
	PSY 105

SOC 105

GP 101

PSY 211

PSY 201

SSCI/Non-Western Culture


	ENGL 102

HIST 121 or 122

HIST 100, 101 or 102 or PHL 105

art history elective

English literature elective

music history elective

HUM Elective (300 level) or ML elective (200/300 level)

HUM/Non-Western Culture

	Center for Social Work Education
	BIOL 101 and Lab or 107.

BIOL 102 or PSY 355.

Two additional three-credit courses in science or mathematics.
	Societal/cultural perspective—Two introductory social science courses in different fields.

Two additional courses in social sciences, one of which must be at an advanced level (200 level and above).
	History or art history course.

One humanities course with diversity content.

Two additional courses in humanities

	School of Nursing
	CHEM 105/106

BIOL 121/123
BIOL 122/124

BIOL 219/220
	PSY 105

SOC 105

SOC 215

PSY 211

PSY 385
	ENGL 102

History, Art History or Music History
Humanities Elective

Humanities Elective (300 Level) 
At least one humanities or history  course must be taken at the 300 level. Two semesters of a language fulfill both humanities elective requirements.


Additional Effective Communications Courses Taken by School

	School
	Course

	Arts & Sciences
	Values Seminar

English 102 – Some Majors

	School of Business Administration
	PRWR 215 - Effective Communication 
English 102

	School of Engineering
	Values Seminar

	School of Hospitality Management
	English 102

PRWR 215

	Education
	English 102

	Center for Social Work Education
	

	Nursing
	English 102


Distribution Requirements for University College

	School (University College
	Science
	Social Science
	Humanities
	Other requirements

	Allied Health
	12 Credit Hours

Must take MATH 111 or higher
	12 Credit Hours including:

PSY 105

SOC 105

Must include one social science course at 200 level
	12 Credit hours

Including:

ENGL 102

Must include Humanities course at 300 level
	ENGL 101

ASC 401

ALLH 421



	Professional Studies
	12 Credit hours

Must take Math 111 or higher
	12 Credit Hours including

PSY 105 or SOC 105

Must include one social science course at 200 level
	12 Credit hours including:

ENGL 102

Must include Humanities course at 300 level
	ENGL 101

PRWR 215

ASC 401

UCS 101

UCS 400

Global Focus Course

	Liberal Studies
	12 Credit Hours

Including:

1 lab course

1 Math course (Math 111 or higher)
	PSY 105

SOC 105

ANTH 105

GP Course
	ENGL 102

Any History course

AH or MUS

6 credits ENGL Literature
	ENGL 101

ASC 401

ASC 409

	Organizational Development & Leadership
	12 Credit Hours

Including

MATH 117

8 credits in Math/Science
	ANTH 105

PSY 105

SOC 105

PSY 204
	12 credit hours including:

ENGL 102

PHIL 350 or 352

HIST elective


	ENGL 101

ASC 401

APSU 405

PRWR 215

	Paralegal Studies
	12 Credit Hours

Demonstrate math proficiency
	12 credit hours including:

PSY 105

SOC 105

GP 101

Must include one social science course at 200 level
	12 credit hours including:

ENGL 102

PHIL 110

HIST elect

Must include one humanities at 300 level or higher
	ENGL 101

ASC 401


The Library

According to Wolfgram Memorial Library’s Strategic Plan 2007, the Library Mission states: “the Library collects, organizes, accesses and delivers appropriate resources to support Widener’s unique combination of liberal arts and professional education in a challenging, scholarly, and culturally diverse academic community. The Library facilitates student and faculty learning and research and provides users with lifelong skills in identifying, location, evaluating and applying information. The Library engages students through dynamic library information literacy instruction, active scholarship and personal attention.” 

Wolfgram Memorial Library’s Information Literacy Outcomes are in alignment with ACRL (Association of College and Research Libraries) Information Literacy Competency Standards for Higher Education*:

· Determine the extent of information needed 

· Access the needed information effectively and efficiently 

· Evaluate information and its sources critically and incorporate selected 

· information into one’s knowledge base 

· Use information effectively to accomplish a specific purpose 

· Understand the economic, legal, and social issues surrounding the use of information, and access and use information ethically and legally 

*[http://www.ala.org/ala/mgrps/divs/acrl/standards/informationliteracycompetency.cfm]

The Library specifically seeks to develop information literacy skills which include critical thinking through information literacy classes offered to ENG 101/102, TRED 100, and discipline specific classes**:

Students will be able to identify, organize, and refine their information needs. 

Students will be able to retrieve information from library sources

Students will be able to evaluate the quality of the information retrieved. 

Students will be able to communicate the sources of their information.

** Wolfgram Memorial Library Information Literacy Outcomes (Nov 2003, Updated Dec 2005)

The development of critical thinking skills is addressed through these classes and by the Library Skills Exercise. [http://balboa.widener.edu/Media/Website%20Resources/docs/library/library_skills_exercises_2009%20revised%20PDF.pdf]
Widener University Arts & Sciences General Education skills are listed as: “Competence in writing, mathematics, critical thinking, and computer skills are identified as goals of general education.” [http://www.science.widener.edu/welcome/general.education.html]

Widener University lists in its purpose of General Education that it “cultivates critical, creative, and independent thinking” and “promotes awareness and synthesis of different strategies of knowing, questioning, and understanding.”

[Published in the Office of University Relations 10/07]

Wolfgram Memorial Library and the General Education program share common goals and outcomes. 
Effective Communications in the Distribution Courses

A =  all sections/courses listed address the specified goal.                   

F = sections/courses listed frequently address the goal.  
S = some sections/courses listed address the goal.                                

I = sections/courses listed infrequently address the goal.

	College of Arts and Sciences

	
	Writing
	Math Skills
	Comp

Skills
	Critical Thinking*
	Humanities
	Science
	Social Science
	Values Seminar

	General Education Learning Outcomes
	WE Course  (because of writing requirement)
	Math test or 3 credits
	By major
	Courses in major and values seminar
	Hist, art hist, or music hist
	Aesthetics/philosophy
	2 add course
	Science
	Lab Course
	Societal/cultural perspective
	Additional course
	Advanced Course
	

	1. Communicates effectively. 
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.1. Students will be able to give a presentation before a group.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A

	1.2. Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
	A
	
	F
	F
	A
	F
	F
	F
	F
	F
	F
	F
	A

	1.3. Students will be able to write and speak creatively and critically.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A


	General Education Learning Goal
	SBA-Required Course(s) Satisfying the Distribution Requirements

	
	ENGL 102
	PHIL 352
	2 other humanities courses
	MATH 
117-118
	2 other math/science courses
	ANTH 105
	EC
 201-202
	2 other soc sci (incl 1 at 200+ level)

	1.  Students communicate effectively.
	A
	A
	F
	I
	F
	F
	F
	F


	General Education Learning Goal
	SHM-Required Course(s) Satisfying the Distribution Requirements

	
	ENGL 102

(Eng 101)
	Science 

107,209,210,+ 3 credit elective
	Humanities
	MATH 
117
	Modern 

Language
	2 Social

Science Elective 
	EC
 201-202
	

	1.  Students communicate effectively.
	A
	I
	S
	I
	A
	S
	I
	


	General Education Learning Goal
	CSWE-Required Course(s) Satisfying the Distribution Requirements

	
	Cult.Anthro

105
	History or Art History
	Humanities w/diversity content

Humanities  300 level

One additional

humanities course
	GP 101
	Psych 105
	Soc 105-
	Bio 101+Lab or Bio 107

Bio 102 or Psy 355
	Science/Math Electives

6 credits
	Free electives

(3)

	1.  Students communicate effectively.
	S
	S
	S
	S
	A
	A
	S
	I
	


	General Education Learning Goal
	SON-Required Course(s) Satisfying the Distribution Requirements

	
	ENGL 102
	Any History
	Humanities  300 level & other humanities course
	Psych 105-Psych 211
	Soc 105-Soc 215
	CHEM 105-106, Bio 121-122,

 Micro 219-220
	Psy 385
	Free electives

(3)

	1.  Students communicate effectively.
	A
	A
	F
	F
	F
	F
	F
	F


A&S Review of Distribution Courses.

The A&S Academic Assessment and General Education Committee reviewed information on general education provided by the professional schools.  Based upon these discussions the committee identified some differences between the expectations of the professional schools and the objectives within A&S.  This information was forwarded to the A&S divisions so that they would be aware of differences between their expectations and those of the professional schools.  These comparisons are summarized in the tables below.
	Division
	Social Science

	Course
	ANTH 105
	GP 101
	PSYCH 105-211
	PSYCH 385
	SOC SCI electives

	School
	
	
	
	
	

	HM
	
	
	
	
	S

	A&S
	
	
	
	
	F

	CSWE
	
	S
	
	
	

	A&S
	
	F
	
	
	

	SON
	
	
	F
	F
	

	A&S
	
	
	A
	A
	

	SBA
	F
	
	
	
	

	A&S
	A
	
	
	
	


	Division
	Humanities

	Course
	HIST/AH
	HUM
	ML

	School
	
	
	

	HM
	
	S
	A

	A&S
	
	F
	F

	CSWE
	S
	S
	

	A&S
	A
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


	Faculty perception of emphasis on the general education goal that students communicate effectively.

	Course
	Lab Science
	SCI elective
	SCI 105, 209, 210

	School
	
	
	

	HM
	
	
	I

	A&S
	
	
	F

	CSWE
	S
	I
	

	A&S
	F
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


The letters represent; I – infrequent, S – sometimes, F – frequently, A – always.  For the areas noted it appears that the faculty in A&S  place a greater emphasis on students communicating effectively than faculty in the professional schools realize.  

Appendix E - Effective Communications in Courses in the Major, Program, or Unit

Library

	Department
	Specific 

Objectives/

Outcomes
	Courses where Library Instruction & Assessment Occur 

	Library Information Literacy Classes are offered to develop information literacy and critical thinking skills 
	*Students will be able to identify, organize, and refine their information needs. 

*Students will be able to retrieve information from library sources

*Students will be able to evaluate the quality of the information retrieved. 

*Students will be able to communicate the sources of their information.
	ENG 101/102 

TRED 

Discipline Specific 

(nb: These classes are available to any and all who request them.)

Assessment obtained via the Library Skills Exercise

[http://balboa.widener.edu/Media/Website%20
Resources/docs/library/library_skills_exercises_2009%20
revised%20PDF.pdf]


Business
	General Education Learning Goal
	SBA Student Learning Objectives
	Where skill is developed and/or assessed 
for SBA students

	Students communicate effectively.
	Students will prepare and deliver a clear presentation.
	BUS110, MGT452

	
	Students will prepare compositions that meet progressively increasing writing standards. 
	Assessed by Writing Samples

(Skills are developed in required writing-enriched courses:  ENGL102, PRWR215, PHIL352, MGT452)

	
	Students will prepare an acceptable research paper.
	Accounting majors: ACCT451
Economics majors:  EC401

Management & International Bus. majors:  OPM445

(Some early development of research paper-writing skills occurs in PRWR215.)

	
	Students will work responsibly in teams on group projects.
	All majors:  MGT210

Accounting majors: ACCT402

Gen. Ec, Management, & Int’l Bus. majors:  MGT451

Ec majors – Fin. Services Concentration:  EC453


School of Engineering 
	Course
	Assessment
	Method
	Assessor

	Engr. 111 (WE)
	g.1 Demonstrates effective oral communication skills
	Presents oral reports, evaluations use rubrics developed by Assessment Committee
	Instructor + class

	Engr. 111 (WE)
	g.2 Demonstrates effective written communication skills
	Reports totally 25 pages reviewed by instructor, returned with corrections using rubrics developed by Assessment Committee
	Instructor

	Engr. 401
	g.1 Demonstrates effective oral communication skills
	Oral reports during class graded by instructor
	Course head

	
	g.2 Demonstrates effective oral communication skills
	Written mid year report
	Project Adviser (faculty)

	Engr. 402
	g.1 Demonstrates effective oral communication skills
	Presents oral reports on Project Day, evaluations use rubrics developed by Assessment Committee
	Outside evaluators

	
	g.2 Demonstrates effective oral communication skills
	Written final report
	Project Adviser
(faculty)


School of Hospitality Management 

	General

Education

Learning Goal
	SHM Learning Outcomes
	Where skill is introduced, reinforced and/or emphasized

	Students will be able to effectively communicate in written and oral forms
	Students will be able to write effectively in a professional and business focused style correctly completing the following business documents: resumes, emails, letters, employee communications, proposal paper, research paper, recipe production sheets and at least one summer internship booklet 
	Resumes: HM 101 and Co-op (400,401,402)

Email, letters, employee communications

   HM 204, Co-op, HM 404

Proposal paper: HM 352

Research paper: HM 306, HM 404, Co-op

Recipe Production Sheets: HM 107, HM 207     

    & HM 407

2 Summer internship booklets critiquing 2 paid Summer Internships totaling 800 hours: Summer  

     internship

	
	Students will speak effectively in front of an audience
	Marketing Project (SWOT Analysis): 

   HM 306

Proposal Project: HM 352

Research paper: HM 404

Cuisine Project: HM 407


Education

	General Education Learning Goal
	Courses
	Assessment Occurs
	Assessment Criteria
	Comments

	1.  The student will be able to Writing Enriched courses: Undergraduate majors in the CfE must take two writing enriched courses from the college of Arts and Sciences and two courses from the following: ED 101, 223, 316, 1101, 1201, 1202, 1302, 1303, 1304, 1306, and 1307.
	ENGL 101
	ENGL 102
	Electronic Portfolio submissions four times during the following time frames:

 ELED: during 1101-1102, Middle Yrs: ED 1121, Sec.: ED 101-102; Middle of Sophomore yr; Prior to student teaching; after student teaching
	Annual Writing Sample and the last semester, student teaching, The Writing Center will be used to assess the graduation requirement of level 5 competency.

	2. Students will be able to give a presentation before a group. The teacher uses knowledge of effective verbal, non-verbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	ED 1410, 1405,1411,1412,1423,1421,

Student Tchg


	Field Placements:

205 hrs 


	Capstone: Electronic Portfolio Presentation

Student Project Day
	Rubric from INTASC standards and Conceptual Framework used for eval: CfE Conceptual Framework Tenets—Academic Excellence (AE); Collaboration (C); Diversity (D); and Life-Long Learning (L)

1—Insufficient           2—Emergent
    3—Proficient         4—Distinguished  

	4. Students will be able to write and speak creatively and critically. A teacher communicates and interacts with parents/guardians, families, school colleagues, and the community to support students’ learning and well being.
	Field based experiences 
	
	Capstone: Electronic Portfolio Presentation

Student Project Day

Interdisciplinary Presentation Day
	Rubric from INTASC standards and Conceptual Framework used for eval: CfE Conceptual Framework Tenets—Academic Excellence (AE); Collaboration (C); Diversity (D); and Life-Long Learning (L)

1—Insufficient           2—Emergent
    3—Proficient         4—Distinguished  


Social Work 

	Use communication skills differentially across client populations, colleagues, and communities.
	SW 107
	class presentation

	
	SW 206
	Comm. Service & Journals

	
	SW 207
	Comm. Service & Journals

	
	SW 304
	Socialization Paper, 

Cultural Awareness Paper, 

Cultural Skills Paper

	
	SW 310
	Social Work Interest Paper

	
	SW 315
	Define Own Community Exercise Service Project Present Findings

	
	SW 325
	Program Proposal and Presentation Advocacy Exercise

	
	SW 403
	Field Journal Process Recording Biopsychocial Paper

	
	SW 404
	Field Journal Process Recording Critical Issues Paper

	
	SW 409
	N/A

	
	SW 410
	Life Story Presentation


Nursing

	General Education 

Learning Goal
	Current Student 

Objectives
	New Curriculum

Objectives
	Courses
	Assessment

Criteria

	Students communicate 

effectively
	Communicate clearly in oral and written forms; use modern technology to transmit, receive and interpret messages and to communicate effectively and/or therapeutically with individuals, families, communities and other 

members of the health care team.

Act as patient advocate using appropriate decision making and communication

Collaborate with other health care team members to promote the effective allocation of resources to foster optimal health of individuals, families and communities.


	Use effective communication techniques to produce positive inter-professional and intra-professional principles of communication

Demonstrate appropriate team building strategies when working with interprofessional and intraprofessional teams

Apply effective communication in interactions with patient and patient’s support network

Use individual, organizational, and systems leadership and management theories to interact constructively and ethically to influence and assure effective, evidence based, safe, quality outcomes in the delivery of nursing care to human beings in an ever-changing world or global society.
	*N 125, N 350

N 351,

N360,

 N 361,

*N 363 

N 364,

* N 452

N 462,

N 490

* Indicates

writing enriched course
	Satisfactory evaluation of correlated clinical objective on Clinical Performance Tool in each clinical course.

Score of 75 or above on communication assignments




University College

	
	University College Majors
	Specific objectives for each major
	Courses where assessment occur

	University College students will be able to think critically and communicate effectively.
	Allied Health
	Demonstrate effective oral and written communication skills with their colleagues and in the wider community.

Apply principles of critical thinking and problem solving to the discipline scope of practice.
	ALLH 220 or APSU 215

ALLH 421

ASC 401

ENGL 101

Writing Enriched courses

Writing Sample

	
	Organizational Development & Leadership
	Students will be able to communicate effectively in writing and orally with diverse audiences.
Students will demonstrate the ability to analyze and solve problems using ethical norms and principles.
	APSU 450

ASC 401

ENGL 101

PRWR 215

Writing Enriched courses

Writing Sample

UCS 390

	
	Liberal Studies
	Communicate clearly, critically, logically and persuasively in oral and written discourse.
	ASC 401

ASC 409

ENGL 101

Writing Enriched courses

Writing Sample

	
	Professional Studies
	Students will be able to communicate effectively and critically in writing and orally with diverse audiences in a variety of social structures.
	ASC 401

PRWR 215

UCS 400

ENGL 101

Writing Enriched courses

Writing Sample

	
	APSU

Minor
	Graduate will possess a broad-based knowledge of various communication and critical thinking skills, including oral, written and technological competencies.
	APSU 360

APSU 450

	
	INMT

Minor
	Communicate effectively and critically, both orally and in writing with diverse adult learner populations, and with colleagues and the wider professional community.
	INMT 360

INMT 405

	
	Paralegal Studies


	Students will graduate with effective oral and written communication skills.

Students will possess effective critical thinking skills necessary to become competent paraprofessionals in the legal field.
	ASC 400

ENGL 102

LEI 206: Business Organiz.


LEI 121 Intro. Criminal Justice 

LEI 201 Wills & Trusts

LEI 239 Internet Legal Res.


LEI 104 Legal Research II 

LEI 212 Ethics &Paralegalism 

LEI 204 Trial Process 

LEI 226 Evidence 



LEI 206 Business Organiz.

LEI 105 Legal Research II/

               Medical Research

LEI 222 Health Care Law & 

                Ethics

LEI 213  Torts & Personal

                  Injury

LEI 233  Mentorship


Writing Enriched Courses

Writing Sample



Science Division – Common experiences for Science division students.

	General Education Learning Goal
	A&S Learning Outcomes
	Where skill is developed, reinforced, emphasized, and/or assessed

	Students communicate effectively
	Students will be able to give a presentation before a group
	ENGL 101
ENGL 102 (except CHEM, CS, & MATH)

CHEM 147 (except CS & MATH)

Literature/Research Methods (except CS, MATH, PHYS, SCIED)

Discipline Capstone (BIOL optional, ENVR, MATH, SCIED exceptions)

ASC 400 (capstone)

	
	Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions
	ENGL 101

ENGL 102 (except CHEM, CS, & MATH)

CHEM 147 (except CS & MATH)

Literature/Research Methods (except CS, MATH, PHYS, SCIED)

Discipline Capstone (BIOL optional, ENVR, MATH, SCIED exceptions)

ASC 400 (capstone)

Writing Enriched Courses

	
	Students will be able to write and speak creatively and critically
	ENGL 101

ASC 400 (capstone)


French/Spanish 
	Objectives
	Assessment Measures

	Students will demonstrate the ability to write about linguistic, literary and cultural topics from a range of critical and analytical perspectives.    
	Expository, critical and interpretative writing assignments at the 201 level and above.  




	Students will demonstrate the ability to conduct research in language, literature and culture by employing established methodology, terminology and conventions in the field of Modern Languages.  
	Faculty-guided research project as part of FREN/SPAN 409 Senior Seminar.

Other advanced 300-level courses in which a research project forms a significant portion of the graded work for the course.  

	Students will demonstrate the ability to convey critical, analytical and abstract concepts related to language, literature and culture to an audience.  


	Oral presentations (expository, critical, interpretative) at the 201 level and above.  

Evaluation of daily class participation at all levels.  

Oral thesis defense for FREN/SPAN 409  Senior Seminar.  

	Students will demonstrate the ability to converse with people in small groups and individually from diverse cultural and linguistic backgrounds about a range of linguistic, literary and cultural topics.
	Evaluation of daily class participation at all levels.  

Oral exams at the 201 level and above.   


Humanities Courses

	HUM 340: Humanities and Medicine
	Exploration of medical and healthcare issues through the perspective of the humanities; includes formal papers, group activities, and class participation.  Grading: 70% individual written work; 30% oral presentation.

	HUM 341: Humanities and Medicine (Honors)
	Exploration of medical and healthcare issues through the perspective of the humanities; includes formal papers, group activities, and class participation; special emphasis on live dramatic performance.  Grading: 50% individual written work; 30% performance; 20% oral presentation.


History

	Objectives
	Assessment Measures for History Majors
	Assignments and Rubrics

	Refine oral communication skills including ability to develop and expand ideas and to converse about the subject.
	Students give individual and group oral presentations which are graded according to pre-established desired outcomes.

Students lead class discussions on and about student generated analytical and interpretive questions.

Students participate in small group work in class, during which they interpret documents and discuss their findings and conclusions with the larger group.

Students give formal presentations to the class, and in the case of senior seminar, to the History department as a whole.
	See “History_rubric1”; “History_rubric3”; and “History_rubric5”

	Demonstrate the ability to use historical techniques of good writing, including citation and other proper form at the introductory level.  
	Students are given paper assignments asking them to interpret and analyze primary sources.


	See “History_rubric2”and “History_rubric6”

	Design and execute an analytical research paper using primary and secondary sources.
	All majors design and research an original paper topic as part of their senior thesis project.

Many majors and non-majors design and execute analytical research papers in upper-division history seminar courses.
	


 Creative Writing Assessment Plan

	[Effective Communication Outcomes currently under revision]
	

	
	

	 
	 

	Students will learn…
	

	To plan documents to match audience and purpose
	Research projects, genre-specific documents, in-class writing, exercises, course folders, final portfolio, internships, The Dome

	To write effective documents for professional settings
	Research projects, genre-specific documents, in-class writing, exercises, course folders, final portfolio, internships

	To research and analyze information for evidence-based documents, such as reports and proposals
	Research projects, genre-specific documents, in-class writing, exercises, course folders, final portfolio

	To make and evaluate formal individual presentations in small and large forums
	Final presentations in designated courses, Honors Week, Student Project Day, internships

	To develop skills and judgments in preparing tables, graphs, and visual representations to complement text-based information
	Research projects, genre-specific documents, in-class writing, exercises, course folders, final portfolio, internships


College of Arts and Sciences - Creative Writing

Assessment Points for Effective Oral and Written Communication (GET Objective 1)
	Course Name and Number
	Brief Description of Course and How the Course Meets the Objective, i.e., Key Assignments

	fulfill Distribution Requirements 
	100- and 300- level Humanities

	CRWR 151: The Writing Life
	Course introduces students to the discipline of creative writing.  Students write poetry, short stories, and fiction, as well as a craft essay or response essay.  50-60% of course grade determined by student writing of poetry, fiction, drama, and essay; 20-30% determined by tests; 10-20% determined by participation.

	CRWR/ENGL 156: Introduction to 

Fiction Writing
	Course introduces students to fiction writing through the writing of journal entries, sketches, scenes, and brief stories.  60-70% of course grade determined by written work.  20% determined by exams.  15% determined by participation.  

	CRWR/ENGL 157: Introduction to

Poetry Writing
	Course introduces students to poetry writing through the writing of free verse and closed form poems.  50-60% of course grade determined by written work.  20-30% of course grade determined by tests.  10-20% of course grade determined by oral presentations and/or participation

	CRWR/ENGL 305: Advanced Prose
	Course provides extensive practice in prose writing and creative nonfiction.  Introductory essays and journals lead to an extended memoir.  60-70% of course grade determined by written work.  10-20% determined by test.  10-20% determined by workshop performance and participation.

	CRWR/ENGL 306: Advanced Fiction Writing
	Course provides extensive practice in fiction writing.  Several exercises and two long stories are required.  60-70% of course grade determined by written work.  25% determined by exams.  10% determined by participation.

	CRWR/ENGL 307: Advanced Poetry Writing
	Course provides extensive practice in composing poetry in free verse and selected forms.  A research essay on a contemporary poet also is required.  50-60% of course grade determined by written creative work.  20-30% determined by research essay.  10-20% determined by test.  10-20% determined by workshop performance and participation.   

	CRWR/ENGL 308: Playwriting
	Course provides students the opportunity to craft their own monologues, 10-minute plays, and one-act plays.  

60% of grade determined by creative work.  20% determined by examination.  20% determined by workshop performance and participation.

	CRWR  341: Humor Writing
	Course examines ways that students can write humorously in poetry, fiction, creative nonfiction, and drama.  50-60% of the course grade determined by written creative work.  20% determined by test.  20-30% determined by workshop performance and participation.

	CRWR 351: Contemporary

Literary Scene


	Course examines developments in creative writing over the past twenty-five years.  50-60% of the course grade determined by creative written work.  20% determined by test.  20-30% determined by workshop performance and participation.

	CRWR 361: Writing for Publication


	Course provides student opportunity to generate and revise stories, poems, essays, and plays for publication.  

60% of course grade determined by creative work.  15% determined by written and oral reports on creative writing markets.  20% determined by workshop performance and participation. 

	CRWR 379: Special Topics in Creative Writing
	Various subgenres and technical aspects of creative writing are explored.  Subject matter changes each semester the course is offered.  50-60% of the course grade determined by written creative work.  20% by test.  20-30% by workshop performance and participation.

	Courses required only for majors
	

	CRWR 409: Creative Writing

Senior Seminar
	Course focuses on the composition of a 60-75 portfolio

comprised of old and new creative work and an 8-10 page research-based aesthetic.  75% of course grade determined by portfolio and aesthetic.  25% determined by workshop performance and participation (including an oral presentation of creative writing to the Widener community).


Department of English

Prepared 28 November 2009

	STUDENT LEARNING OUTCOMES: ALIGNMENT WITH UNIVERSITY AND CAS GENERAL EDUCATION GOALS AND OBJECTIVES

	University General Education Goal #1
	College of Arts and Sciences Goal/Objective 2.0
	Department of English Unit Objective/Student Learning Outcomes

	Students will communicate effectively
	Students will communicate effectively
	To think, write, and speak critically

	
	2.1 Students will be able to give a presentation before a group
	#1 Students will be able to present ideas in small and large forums

	
	2.2 Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions
	#2 Students will be able to research and write about topics in literature and linguistics

	
	2.3  Students will be able to write and speak creatively and critically
	#3 Students will be able to write effective papers on topics in literature and linguistics


	Courses that may be taken for distribution requirements in the Humanities
	Brief description of course and how the course meets the goals/objectives/outcomes, 

i.e., Signature Assessments
	Outcomes - from above

	ENGL 102:  Advanced Composition and Literature
	Course introduces the literary genres of fiction, drama and poetry as a means of stimulating critical thinking and further developing skills in advanced exposition.  

50-60% of course grade determined by papers and reflective journals; 5-10% determined by oral presentation. 
	#1, #3

	ENGL 103:  Freshman Honors English
	Course introduces the literary genres of fiction, poetry, and drama as a means of stimulating critical thinking and developing skills in advanced exposition. Research paper required.  60-80% of course grade determined by papers and reflective journals; 10-20% determined by oral presentation. 
	#1, #3

	ENGL 131:  Lit of the Western World I
	Course focuses on a breadth of literature of the Western world from the Classical period to the Renaissance.  30% of course grade determined by response papers.  60% determined by essay exams.
	#3

	ENGL 132:  Lit of the Western World II
	Course focuses on a breadth of literature of the Western world from 1700-2000.  30% of course grade determined by response papers.  60% determined by essay exams.
	#3

	ENGL 133:  British Lit I
	Course focuses on a breadth of British literature from the Middle Ages to 1660.  30% of course grade determined by response papers.  60% determined by essay exams.
	#3

	ENGL 134:  British Lit II
	Course focuses on a breadth of British literature from 1790 to the present.  30% of course grade determined by response papers.  60% determined by essay exams.
	#3

	ENGL 145:  World Literature
	Course examines literary traditions and works from China, India, Japan, and other cultures.  Connections between Eastern and Western writers are investigated.  50-60% of course grade determined by papers; 10% by participation; 20-30% by essay exams.
	#1, #3

	ENGL 146:  Women Writers 1800 to the Present
	Course focuses on women writers from the 19th century to the contemporary scene, looking at a range of genres and offering an introduction to feminist criticism.  20% of the course grade determined by an oral report on a current issue pertinent to women.  20% on reflective journals.  40% on critical papers.  20% on an informal writing on a film.
	#1, #3

	ENGL 165:  The Short Story
	Course focuses on the short story genre (British or American, depending on faculty interest) from the nineteenth century to contemporary times.  30% of the course grade is determined by a long analytical paper. 
	#3

	ENGL 166:  Science Fiction, Fantasy, and Horror
	Course focuses on fairy tales and vampires as archetypal texts.  60% of grade determined by 3 short papers analyzing 1 or 2 texts, 10% determined by oral report.
	#1, #3

	ENGL 167:  Sports and the American Imagination
	Course focuses on the way fiction, essays, poetry, and films use sports to comment on our needs, values, and desires as Americans.  Particular attention is given to issues of race, class, gender, and sexuality.  30% of the grade is determined by two short analytical papers.  
	#3

	ENGL 176:  Introduction to Shakespeare
	Course introduces students to Shakespearean comedy, romance, history, and tragedy. Classes incorporate close readings and discussions of cultural background and interpretive approaches.  30% of course grade determined by response papers.  60% determined by essay exams. 
	#3

	ENGL 326:  Languages and Cultures
	Course provides an interdisciplinary approach to the study of languages as they reflect cultures. 50% of grade determined by three papers (2 critical reviews, 1 research paper), with oral presentation of each; 50% determined by 2 essay exams.  Selection, screening of and oral presentation on video clip.
	#1, #2, #3

	ENGL 327:  English Linguistics 
	Course examines sounds, structures and meanings in the English language; first and second language acquisition; history of the language; and writing systems.  50% of course grade determined by three papers (1 critical review, 1 synthesis, 1 research paper), with oral presentation of each; 50% determined by 2 essay exams.


	#1, #2, #3

	ENGL 328:  History of English: Variations and Change
	Course focuses on linguistic investigation of the changes in English from Old English to Modern English and looks at differences among varieties of contemporary English.  50% of grade determined by three papers (2 critical reviews, 1 research paper), with oral presentation of each; 50% determined by 2 essay exams.
	#1, #2, #3

	ENGL 329:  Semantics
	Course focuses on historical and linguistic semantics.  50% of grade determined by three papers (2 critical reviews, 1 research paper), with oral presentation of each; 50% determined by 2 essay exams.
	#1, #2, #3

	ENGL 335:  Medieval Literature
	Course focuses on British Literature from the 9th to the 14th century, with an emphasis on Chaucer. 20% of grade is determined by a short paper performing a close reading of a single text. 50% of grade is determined by a paper requiring research and scholarly sources. 10% of grade is determined by oral report.
	#1, #2, #3

	ENGL 336:  Shakespeare
	In-depth study of the work of Shakespeare with attention to context and performance.  50% of the grade is determined by 2 interpretive papers, 20% by a reflective or performance based paper. 10% of the grade is based on an oral report or performance of a scene.


	#1, #3

	ENGL 337:  Renaissance Literature
	Course focuses on British literature of the 16th and 17th centuries.  20% of the course grade is determined by a short paper performing a close reading.  60% of the course grade is determined by a paper employing scholarly secondary sources and an oral report.
	#1, #2, #3

	ENGL 338:  Renaissance Drama
	Course focuses on Renaissance drama from literary, cultural, and performative perspectives.  The study of staging and performance is an important component.  60% of course grade determined by three papers with a scholarly/critical and performance perspective.
	#2, #3

	ENGL 345:  Milton
	Course focuses on Paradise Lost and its cultural, historical, and religious contexts.  25% of course grade determined by response papers performing close readings.  35% is determined by a scholarly research paper requiring secondary works of literary criticism.
	#2, #3

	ENGL 346:  Satire and Sensibility 
	Course focuses on British literature from 1660 to the end of the 18th century with emphasis on genres and modes of the period.  30% of the course grade determined by informal response papers.  30% determined by a scholarly research paper.  20% determined by cumulative final essay exam.  
	#2, #3

	ENGL 347:  British Romanticism
	Course focuses on British literature of the late 18th and early 19th centuries.  30% of course grade determined by informal response papers.  40% determined by major research project on Lyrical Ballads and its contexts, using secondary scholarly sources.  20% determined by cumulative final essay exam.
	#2, #3

	ENGL 356:  Victorian Literature
	Course focuses on literature of the Victorian period in England (1830-1900).  20% of the final course grade is determined by a paper on art of the Victorian period and its relation to literary production, following a visit to the Delaware Museum of Art PreRaphaelite collection.  20% determined by an oral presentation based on recent scholarly developments in the field of Victorian studies.  20% determined by literary analysis of the novels and poetry read by the class.
	#1, #2, #3

	ENGL 357:  The British Novel
	Course focuses on the history of the British novel, including the development of the genre, theories of the novel, and the study of the growth of the literary marketplace; emphasis on women writers.  20% of course grade determined by oral presentation on changes in the English language, using research in the OED.  60% determined by a series of papers using literary criticism, historical research, and genre theory.
	#1, #2, #3

	ENGL 359:  Dickens
	Course focuses on the novels of Charles Dickens, with emphasis on the literary and popular culture of his time.  40% of the final course grade determined by two papers of critical analysis.  20% determined by final cumulative essay exam.
	#3

	ENGL 360:  British Literature 1890-1945
	Course focuses on British literature of the early 20th century.  60% of the final course grade determined by three papers of critical analysis.
	#3

	ENGL 361:  British Literature 1945-Present
	Course focuses on British literature after the Second World War.  20% of final course grade determined by oral presentation and short paper on a contemporary film.  60% determined by three papers of critical analysis.
	#1, #3

	ENGL 362:  20th Century British Drama
	Course focuses on British drama of the 20th century, focusing on performance and film adaptation.  15% of final course grade determined by short papers focusing on staging and performance (“performance and design journals”).  15% determined by a paper focusing on film adaptation.  15% determined by a paper looking at the historical and cultural trends in drama.
	#3

	ENGL 363:  Literature in English after Empire
	Course focuses on global Anglophone literatures.  30% of course grade determined by oral presentations on scholarly and theoretical essays pertinent to the field of postcolonial studies.  30% determined by short analytical paper.  40% determined by long paper exploring the primary texts through the theoretical concepts brought forth in the oral presentations.  
	#1, #2, #3

	ENGL 365:  The American Novel
	Course focuses on novels produced in the United States over the last 150 years.  50% of course grade determined by essay exams.  25% of course grade determined by a long paper.  
	#3

	ENGL 366:  Early American Literature
	Course focuses on the emergence of an American literature in the 17th and 18th centuries, including poetry, autobiography, political and religious treatises, and fiction.  Diverse voices are emphasized.  40% of final course grade determined by extended work of original scholarship, using literary criticism.  40% determined by midterm and final essay exams.
	#2, #3

	ENGL 367:  American Romanticism 
	Course focuses on American literature of the 19th century.  50% of course grade determined by essay exams.  25% of course grade determined by a long paper.
	#3

	ENGL 368:  American Realism and Naturalism 
	Course focuses on American literature of the late 19th and early 20th centuries, with an emphasis on historical and cultural context.  40% of course grade determined by a long essay exploring contextual issues and scholarly literary criticism related to the fiction under study.  40% of course grade determined by an essay midterm and final.
	#2, #3

	ENGL 369:  African-American Literature
	Course focuses on themes, traditions, contexts, and techniques in African-American literature encompassing slavery, the Harlem Renaissance, and contemporary work.  45% of final course grade is determined by essay exams.  30% of final course grade is determined by two essays.  20% of final course grade is determined by weekly short response papers.  
	#3

	ENGL 374:  American Poetry Post World War II
	Course focuses on American poetry after the Second World War, with an emphasis on women writers.  30% of the course grade is determined by an essay midterm and final.  50% of the course grade determined by one short essay and one long essay.
	#3

	ENGL 375:  Modern American Literature
	Course focuses on American literature of the early 20th century.  Readings include scholarly literary criticism focusing on specific texts under study.   50% of course grade determined by essay exams.  25% of course grade determined by a long research paper.
	#2, #3


English Department – Courses required only for majors

	Course Name and Number
	Brief Description of Course and How the Course Meets the Objective, i.e., Key Assignments

	Courses required only for majors
	Served as assessment points for A & S annual assessment report

	ENGL 301:  Methods of Literary Study
	Course focuses on the development of skills necessary for literary criticism and research, including explication and close reading; understanding of literary theory; and research methods.  60% of course grade determined by papers practicing specific strategies of reading and critical techniques.  20% of course grade determined by paper and presentation on some aspect of literary theory.

	ENGL 409:  Senior Seminar
	Course focuses on the composition of a major work of original scholarship.  Students evaluate a range of critical methodologies and use them in interpretive practice, as well as performing research in criticism and theory.  Final oral presentation required as well as a 20-30 page thesis.  Emphasis on workshopping and collaboration as part of pre-professional development.


Professional Writing

Assessment Points for Effective Oral and Written Communication (GET Objective 1)

	Course Name and Number
	Brief Description of Course and How the Course Meets the Objective, i.e., Key Assignments

	PRWR 100: Fundamentals of Professional Writing
	Writing documents of typical genre (print, web, broadcast, advertising, public relations) to target specific professional audiences; includes portfolio, group activities.  Grading: 100% individual written work.

	PRWR 110: Fundamentals of Journalism
	Writing newspaper articles in standard formats of hard news; includes critiques, portfolio, group activities.  Grading: 100% individual written work.

	PRWR 215: Effective Communication
	Writing documents suitable for business or professional settings (memo, letter, short report, proposal, research report); includes formal presentation, group activities.  Grading: 90% individual written work; 10% oral presentation.

	PRWR 310: Feature Writing for Newspapers and Magazines
	Writing nonfiction feature stories for the periodical press (newspaper, magazine); includes critiques, portfolio; may include service-learning component with group element.  Grading: 100% individual written work.

	PRWR 320: Technical Writing
	Organizing and reporting technical concepts and research in written documents (short report, proposal, research report); includes formal presentation.  Grading: 50% individual written work; 40% group written work; 10% oral presentation.

	PRWR 330: Multimedia Writing for Business and Training Programs
	Strategizing and writing training materials for business settings (emphasis on text portions of videos, websites, multimedia); includes group activities. Grading: 100% individual written work.

	PRWR 340: Copywriting for Advertising and Marketing Campaigns
	Strategizing and writing advertisement copy for various print media (newspapers, magazines, brochures); includes group activities; may include service-learning component with group element.  Grading: 100% individual written work.

	PRWR 350: Editing for Publications
	Editing for nonfiction print documents (newspapers, magazines), encompassing macro-editing (overall organization, content) and micro-editing (mechanics); includes editing of professional publications. Grading: 100% individual editing work.

	PRWR 370: Writing in the Sciences
	Exploring scientific communication through critiques of case studies and preparation of documents that convey scientific and technological information (descriptive piece, literature review, grant proposal, journal article); includes formal presentation, group activities.  Grading: 90% individual written work; 10% oral presentation.

	PRWR 380: Writing for Health and Medicine
	Critiquing and preparing written documents specific to health and medical fields (e.g., medicine, pharmacy, physical therapy, nursing); includes formal presentation, group activities.  Grading: 90% individual written work; 10% oral presentation.

	PRWR 395: Special Topics in Professional Writing and Journalism
	Exploring particular topics in professional writing and journalism (e.g., sports journalism, writing for nonprofit sector, environmental advocacy, international reporting, documentary scripts); includes group activities; may include formal presentation.  Grading: varies by topic, but generally 100% individual written work; may have an oral component with formal presentation.

	PRWR 405: Writing Practicum
	Supervised work in writing, editing, or publishing settings either on- or off-campus; includes weekly seminar, group activities, research report.  Grading: varies by topic, but generally 100% individual written work; may have an oral component with formal presentation.


Fine Arts

1.1 Presents orally in a logical and coherent fashion
1.2 Writes coherently and persuasively 
1.3 Demonstrates use of discipline-specific vocabulary
1.4 Documents sources in an appropriate and scholarly manner
Courses in the major which address these competencies (many of these taught as WE): 

· AH 101 (Art History I)

· AH102 (Art History II)

· AH 300-level

· ARTS 101 (Introduction to Fine Arts)

· ARTS 111 (Introduction to Arts Management)

· ARTS 311 (Advanced Arts Management)

· ARTS 405 (Arts Praxis)

· ARTS 409 -- (Senior Seminar: always taught as WE)

· HUM 101 (Introduction to the Humanities)

· MUS 101 (History and Literature of Music I)

· MUS 102 (History and Literature of Music II)

· MUS 109 (America’s Music)

· MUS 300-level

· PHIL 380/381

Assessment Measures  Communication and Critical-Thinking Objectives


Method of Assessment


Method of Feedback___________

Exams (midterms, finals, quizzes) 

Letter grade


Written papers




Detailed commentary plus grade


Journals 
  



Detailed commentary plus grade


Oral presentations 



Verbal feedback plus grade


Classroom discussions 


Verbal feedback plus grade


Individualized conferences 


One-on-one discussion

Discipline- /Performance-Based Objectives


Method of Assessment


Method of Feedback___________

Research papers/senior project 

Verbal and written comments, grade


Exams





Letter grade


Oral presentations 



Verbal comments plus grade


Classroom discussions


Verbal comments plus grade


Portfolio reviews 



Written and verbal comments, grade


Musical performances 


Verbal discussion, grade


Theatrical performances 


Verbal discussion, grade


Visual art shows/displays 

`
Verbal discussion, grade

Modern Languages

	Major
	Objectives
	Assessment Measures

	French/Spanish
	Students will demonstrate the ability to write about linguistic, literary and cultural topics from a range of critical and analytical perspectives.    


	Expository, critical and interpretative writing assignments at the 201 level and above.  




	
	Students will demonstrate the ability to conduct research in language, literature and culture by employing established methodology, terminology and conventions in the field of Modern Languages.  


	Faculty-guided research project as part of FREN/SPAN 409 Senior Seminar.

Other advanced 300-level courses in which a research project forms a significant portion of the graded work for the course.  



	
	Students will demonstrate the ability to convey critical, analytical and abstract concepts related to language, literature and culture to an audience.  


	Oral presentations (expository, critical, interpretative) at the 201 level and above.  

Evaluation of daily class participation at all levels.  

Oral thesis defense for FREN/SPAN 409  Senior Seminar.  



	
	Students will demonstrate the ability to converse with people in small groups and individually from diverse cultural and linguistic backgrounds about a range of linguistic, literary and cultural topics.


	Evaluation of daily class participation at all levels.  

Oral exams at the 201 level and above.   


Appendix F – Effective Communications Criteria
NTE Scoring Guide used by the Widener University Writing Center
	Score
	
	Paper Characteristics

	6
	
	A paper in this category:

· is well developed and well organized

· clearly illustrates and develops key ideas

· displays awareness of the audience and the kind of writing suitable for that audience

· demonstrates syntactic variety

· is virtually free from errors in mechanics, usage, sentence structure, and diction 

· addresses the task set by the assignment

	5
	
	A paper in this category:

· is generally well developed and well organized, although it may have minor flaws in organization

· illustrates and develops key ideas

· displays awareness of the audience and the kind of writing suitable for that audience

· demonstrates some syntactic variety

· is generally free from errors in mechanics, usage, sentence structure, and diction 

· addresses the task set by the assignment

	4
	
	A paper in this category:

· is adequately developed and organized

· illustrates and develops some of the key ideas

· displays some awareness of the audience and the kind of writing suitable for that audience

· may display errors in mechanics, usage, sentence structure, and diction but not a consistent pattern of such errors 

· addresses the task set by the assignment

	3
	
	A paper in this category

· displays weakness in development or organization

or

· fails to illustrate or develop key ideas 

or

· reveals the writer’s unawareness of the kind of writing suitable for the audience

or

· reveals a pattern of errors in mechanics, usage, sentence structure, or diction 

or

· suggests a lack of understanding of the assignment

	2
	
	A paper in this category 

· displays several of the weaknesses of papers in the 3 category in a more severe form, so that the reader may have difficulty following the paper.

	1
	
	A paper in this category:

· is marred by a lack of development and organization, and displays a pattern or accumulation of errors, suggesting that the writer does not have control over the conventions of standard written English.


Arts and Sciences

A&S Criteria for Assessing Effective Oral Communication
Content  A student presenter demonstrating mastery will have:

· a clear purpose, grounded in the knowledge of the subject and reflecting critical thought upon that knowledge

· evidence of thorough preparation reflected in quality of information and/or argument presented, use of appropriate visual aids, research and documentation, etc.

Awareness of audience  A student presenter demonstrating mastery will have:

· a clear organizational pattern to facilitate audience listening and understanding, with a strong introduction and conclusion supported by a coherent presentation of information or argument

· a strong engagement with the audience, conscious of appropriate pacing and individual and group response, including during Q&A

Performance  A student presenter demonstrating mastery will have:

· a self-presentation or stance that conveys credibility, confidence, and expertise 

· a delivery that includes appropriate presentation and use of body, voice, and language
A&S Criteria of Effective Academic Writing
Claim  A paper demonstrating mastery will have:

· an arguable claim, grounded in understanding of disciplinary knowledge and reflecting critical thought upon that knowledge

· a clear path towards a reasonable conclusion, based on the claims articulated and the evidence provided

Evidence  A paper demonstrating mastery will have:

· appropriate, relevant, and well-placed evidence, chosen to best further the writer’s claim and establish credibility, and evaluated and analyzed according to the writer’s purpose and context

· an awareness of other contributions within the discipline, and synthesis—with integrity—of those contributions with the writer’s own work and ideas

Audience  A paper demonstrating mastery will have:

· an organizational pattern that best facilitates reader understanding of the argument and information presented

· style and mechanics suited to the genre of academic writing and the specifics of the discipline, including word choice, documentation format, etc.
Business Administration

SBA Criteria for Presentations

Preparation and Delivery

· The presenter(s) was/were prepared and familiar with the presentation and did not stumble over the words.
· Language/terminology was appropriate to the subject.

· Voice was varied in pitch (not monotone); filler words (such as: um, uh, like, and you know) were not used.

· There were no inappropriate movements (such as: fidgeting, rocking back and forth, or pacing).

· There was eye contact with members of the audience, as necessary.

· Rate of speech was neither too fast nor too slow.

· Pronunciation was clear, and volume was neither too loud nor too soft.

· The presenter(s) was/were well informed on the topic and able to answer questions from the audience.

Presentation Aids

· Presentation aids were used, as needed.

· Visual aids were easy to read or see.

· Visual aids were not busy or flashy as to distract from the content.

· Visual aids contained no spelling or grammar errors.

Organization

· The issue/topic was stated clearly.

· Ideas and language flowed logically and smoothly.

· The presentation had a strong conclusion.
SBA Criteria for Research Papers
Ideas

· The paper topic is appropriate to the assignment and limited enough to be manageable.

· The paper includes sufficient original thought and does not simply repeat the ideas of others.

· The length is appropriate to the assignment and the topic.

· The central idea is clearly communicated.

· The evidence is adequate and convincing, not vague or excessively general.

· There is sufficient elaboration without excessive redundancy.

Organization

· The organization is logical and easy to follow.

· The introduction clearly explains the purpose of the paper.

· There is an effective conclusion that does more than summarize the paper. 

· There are appropriate transitions linking ideas.

Style

· Sentences are well-structured and sufficiently varied to keep the paper interesting.

· Sentence style is sufficiently formal and does not use slang or clichés.

· Sentences flow smoothly without awkward phrases.

· The style is not excessively wordy.

· The language/terminology is appropriate to the subject.

Sources

· The number of sources is appropriate to the assignment.

· Sources are current (when appropriate) and credible (especially internet).

· Sources are appropriately balanced (internet, book, journal article, etc.)

· Sources are correctly cited in the body of the paper and the bibliography.

· All citations included in the bibliography are mentioned in the body of the paper, and all citations mentioned in the body of the paper are included in the bibliography.

Mechanics

· The paper’s title and writer’s name are clearly shown.

· Paper is correctly formatted, using margins and spacing as specified in the assignment.

· Paper is free of spelling errors.

· Paper is free of punctuation errors.

· Paper is free of grammatical errors such as fragments and run-on

Engineering

Engineering Criteria for Oral Communication Criteria

Demonstrates effective oral/visual communication skills

· Organization

· Manner of delivery

· Handling Questions

· Vocabulary 
· Visual Aids

· Content

· Professional appearance
Hospitality Management

Hospitality Marketing Paper Criteria

Introduction

· Explanation of the topics 

· Discussion of the significance and impact

Literature Review

· Conceptualization

· Argument and organization 

· Resources

Interview with Sales & Marketing director
· Completeness 

· Depth

Analysis - Integration and evaluation

Reflection

· Completeness

· Depth

APA

· In-text citations match references

· Correct APA format

University College

University College Oral Communications Criteria

The Message:

· Articulation and Pronunciation

· Language is clear and precise

· Good volume & articulation

· Words are used properly in context; no jargon is used

· Speech flows easily

· Organization

· Purpose is clear

· Information is logically ordered

· Transitions between ideas are smooth

· Conclusions are accurate & thoughtfully evaluate evidence

Audience Engagement

· Eye Contact

· Looks at audience and individuals within audience

· Reads from reference notes appropriately

· Interaction/Rapport

· Shows enthusiasm for subject matter

· Answers questions thoughtfully

Expertise

· Appearance & Demeanor

· Dresses appropriately for event

· Appears self-confident and in control

· Pace and Use of Time

· Finishes within time allotted

· No tangents are present

· Allows appropriate time for questions

University College Reflective Writing Criteria

· Identification of Main Points – Addresses  all of the ideas/issues of the assignment

· Analysis – Provides through evidence of understanding the issues and provides insightful analysis

· Class relationship is apparent – Student reflects on work from class, providing examples from the workplace

· Reflection – Well reasoned and appropriate comments

· Mechanics and Format – Free of errors & writing is concise and clear 
Library   
Wolfgram Memorial Library provides both subject specific and general Information Literacy instruction.  The majority of our information literacy classes are given to first year students as part of their English 101, 102, and 111 classes.  The goals of the information literacy sessions are fourfold and the objectives and anticipated outcomes are as follow:

1. Students will be able to identify, organize, and refine their information needs.  Anticipated outcomes include:

a. Forming a coherent and logical research question 

b. Identifying the type of information needed to answer the research question

c. Identifying possible resources for needed information

d. Designing logical and efficient search strategies to find needed information

i. Demonstrate appropriate use of Boolean operators AND and OR

ii. Demonstrate ability to limit search by appropriate categories such as date, type of material, demographic category, etc.

iii. Identifying appropriate synonyms and alternative broader or narrower keywords.

2. Students will be able to retrieve information from library sources.  Anticipated outcomes include:

a. Discriminating among types of information locators and sources

i. Library catalog for books

ii. Databases for journal and newspaper articles

iii. Search engines and subject directories for quality websites

b. Using the above mentioned access tools effectively and efficiently

i. Demonstrate appropriate use of the catalog to find books and periodicals owned by Wolfgram Library

ii. Demonstrate appropriate use of relevant periodical indexes to find journal/newspaper articles

iii. Demonstrate appropriate use of a search engine to find WWW and Internet resources

iv. Identify/locate key people and organizations within a subject area

v. Print, save, email, retrieve citations and other documents

c. Locating help/assistance when needed

3. Students will be able to evaluate the quality of the information retrieved. Anticipated outcomes include:

a. Distinguishing between primary and secondary information sources

b. Distinguishing between scholarly and popular information sources

c. Understanding the nature of information presented on WWW and Internet sites

d. Distinguishing between accurate and inaccurate information presented on WWW and Internet sites

4. Students will be able to communicate the sources of their information.  Anticipated outcomes include:

a. Citing information sources in the proper format 

b. Acknowledging importance of properly citing sources

These objectives and outcomes are based on the Association of College and Research Libraries’ Information Literacy Competency Standards for Higher Education.   Objective #4 is the only objective dealing with communication and does so with a very limited scope.  
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Appendix G – Effective Communications Capstone and other Experiences
Student Projects Day 2009

	School/Unit
	Number and Type of Project
	Student Authors/Presenters

	Science
	28 Talks

16 Posters
	33 Talks

41 Posters

	Humanities
	3 Talks

2 Panel Discussion

10 Performances
	3 Talks

21 Panel Discussion

11 Performance

	Social Science
	22 Talks
	112 Talks

	Business
	8 Talks

5 Joint talks with Engineering
	32 Talks

20 Joint with Engineering

	Engineering
	13 Talks
	59 Talks

	Education
	6 Talks
	42 Talks

	Social Work
	3 Talks
	7 Talks

	Nursing
	56 Posters
	96 Posters


Honors Week 

	School/Unit
	Number and Type of Project
	Number of Students

	2009
	22 Talks (not including Nursing)
	28

	2008
	31 Talks 
	38

	2007
	29 Talks
	34

	2006
	
	73


Humanities Capstones

	Department
	Discipline Capstone

	Womens Studies
	Yes

	Professional Writing minors and certificate 
	We do not have a capstone course per se, although some students take PRWR 405, Writing Practicum.  However, ALL students in the minors or certificate must submit a professional portfolio, which includes a reflection piece on what they have learned throughout the program. 

	History
	HIST 409

	Fine Arts
	Arts 409

	
	


Science Capstones
	Department
	General Education Capstone
	Discipline Capstone

	Biochemistry
	ASC 400
	BCH 408, 409, 410 – Senior Thesis (required)

	Biology
	
	BS & BA

BIOL 499 – Research (optional)

BIOL 408, 409, 410 – Senior Thesis (optional)

	Chemistry 
	
	Chem 461/463 – Synthesis and Spectroscopy (required)

Chem 499 or 408, 409, 410 – Research (required)

	Computer Science
	
	CS

CS 408/409 – Senior Project (required)

CIS

CSCI 408/409 – Senior Project (required)

	Environmental Science
	
	

	Math
	
	

	Physics
	
	PHYS 408, 409, 410 – Senior Thesis (upcoming)

	Science Education
	
	ED 1412 – Student Teaching (required) ???


Social Science Capstones
All departments have the senior research requirement except those sociology majors who are on the social practice track.  
Business Capstone

All students with majors in the School of Business Administration (SBA) are required to take the capstone course, MGT452, Management Policy and Strategy.
Engineering Capstone
The School of Engineering has a capstone design course (within engineering capstone courses almost always involve design) known colloquially as “Senior Projects”.  The description below is from the ABET self study for Chemical Engineering

The Engineering Senior Project is a major project (Engr 401/402) that lasts the entire senior year. It is required of all seniors in all disciplines. Students receive two credit hours per semester for their Senior Project. The School strives for projects that have elements of analysis, design, synthesis, construction and testing. In addition, Widener selects projects to develop the students’ ingenuity, creativity and inventiveness. Many of the projects involve industrial sponsors. 

Teams consisting of three to five students and a member of the faculty are formed by late September. Students, faculty and industrial advisors, working together, select the best approach to completing the project. The teams then submit an operating budget and a time schedule. Teams generally complete preliminary planning by late October. The teams complete the project by the end of the spring semester - often designing equipment, ordering components, and performing literature searches and tests. The School of Engineering maintains a complete machine shop and has skilled technicians to perform fabrication of necessary components. 

Reports, both written and oral, are important part of engineering. The Senior Project prepares students for this aspect of the profession. The team of students presents an oral progress report each semester. The students also write an intermediate report at the end of the fall semester. In mid April, all teams make an oral presentation to faculty, interested students, industrial advisors, and interested members of the Widener community. Reviewers chosen from local industry evaluate the oral reports and share comments with the team. Additionally, many of the chemical engineering students make presentations at technical conferences. At the end of the spring semester, the team writes a detailed Final Report. The faculty advisor and industrial sponsor each receive copies of the Final Report. 

Over the last 6 years, chemical engineering senior projects have focused on several areas: 

· collagen based technologies - environmental and biotechnology applications 

· environmental remediation and water/air quality 

· meat and bone meal fractionation

· fuzzy logic controllers

Additionally, Chemical Engineering maintains it own design courses because chemical plant design has been central to the profession that served to uniquely define this profession.  The catalog descriptions are provided below:

CHE 425 PROCESS DESIGN METHODS 

Development of process design information and decisions for batch and continuous processes; estimation of fixed investment and product cost; optimum design of equipment and operations; bases for rules of thumb; computer simulation for equipment design and flowsheeting; energy conservation; process safety and environmental considerations in design. This is a writing-enriched course. Prerequisite: CHE 332. Corequisite: ENGR 412. 3 semester hours 

CHE 428 PROCESS DESIGN 

Presentation and discussion of real process design problems, with case studies in chemical processing. Emphasis on conception of processes, as well as analysis and economic balances, to specify optimum design and operating conditions. Prerequisite: CHE 425. 3 semester hours 

This capstone design sequence includes a comprehensive final.  Here is the description from the ABET self study:

Prof. Maffia has developed the outcomes based final examination in ChE 428. Since 2003 it has been a common, final experience for the chemical engineering graduates

 HYPERLINK "" \l "sdfootnote1sym" 

1
. The response of the students has been favorable and they view this examination as a rite of passage to the ranks of practicing engineers. The linkage to the alumni supplying questions is also a unique aspect of the examination. A comprehensive competency test is administered as part of the final capstone design class. Currently, this is unique to the chemical engineering program. In the initial trial in May 2003, the Chemical Engineering Advisory Group provided questions and suggested solutions for the test. Five questions were developed, each requiring about two pages of description and problem statement. The author graded the test based on the suggested solutions and procedures. There has been some discussion of this approach in various technical society meetings and in the literature (2, 
) The advisors used the chemical engineering program outcomes to develop five questions, which were open ended and comprehensive. 

The test questions are related to the program outcomes which in turn have been mapped to the program and ABET outcomes. This final is a summative assessment tool that we use because our chemical engineers are reluctant to take the FE, as discussed earlier. The comprehensive competency test counts for 25 % of the grade in ChE-428. This class is Process Design - the second semester of the two-semester capstone design class. The other portion of the grade is the "black book" process design package that the students develop. 
Hospitality Management Capstone
Currently there is no capstone course in SHM 

Education
Each submission of the portfolio is assessed with a four point rubric guided by the Interstate New Teacher Assessment and Support Consortium (INTASC) standards for effective teachers. 

The portfolio is a way for a teacher to document not only what they and their students do but also how they think and make decisions as a teacher.  The documents used as evidence include

· materials used in instruction

· examples of student work

· videotapes of teaching and learning in a candidate’s classroom

· written records of activities and assessments in a candidate’s classroom

· written commentaries that explain a candidate’s thinking about teaching and learning

ELECTRONIC PORTFOLIO
All students in teacher education must submit an electronic portfolio four times during the following time frames:

· First submission. For students in Elementary Education: The Early Years:

· During ED 1101–1102. For students in Elementary Education: The Middle Years:

· During ED 1121. For all Secondary Education students: During ED 101–102

· Second submission. For students in all certification areas: By February 15 of the sophomore year

· Third submission. For students in all certification areas: Prior to student teaching

· Fourth submission. For students in all programs: After student teaching

Center for Education students are also involved in Student Project Day presentations annually.

Nursing Capstone
Three week clinical intensive capstone in which the students are on the nursing unit with a preceptor for four full shifts per week.  Assessment is based on clinical performance and written assignment and determined by the instructor and the preceptor. 

Each year during honors week (usually) we have a research day in which the graduate students and faculty present their research in sessions during the morning.  In the afternoon our senior honors students present the research that they have done while working closely with a School of Nursing faculty member who is PhD prepared.  We also have research posters for viewing throughout the day.  The day is presented by our chapter of the nursing honor society and is done in collaboration with Crozer Keystone and Villanova University.

University College

Capstone Courses
	
	Programs
	Capstone Courses

	University College students will be able to think critically and communicate effectively
	Allied Health
	ALLH 421

ASC 401*

	
	Organizational Development & Leadership
	APSU 450

ASC 401*

	
	Liberal Studies
	ASC 409

ASC 401*

	
	Professional Studies
	UCS 400

ASC 401*

	
	INMT Minor
	INMT 405

	
	Paralegal Studies
	ASC 401*


*ASC 401 is the University College equivalent to ASC 400, dedicated to only University College students with several topical options. The papers from the capstone courses are collected and analyzed both for writing and critical thinking using the rubrics developed by the University College Assessment Committee.

Appendix H – Review of Effective Communications Results from National Survey of Student Engagement Data 

The committee reviewed results from the 2006 and 2009 National Survey of Student Engagement – NSSE – and discussed

	
	
	2006
	2009

	
	
	Widener 1st Year Students
	Widener Seniors
	NSSE 1st year students
	NSSE Seniors
	Widener 1st Year Students
	Widener Seniors
	NSSE 1st year students
	NSSE Seniors

	1b - Made a class presentation
	Never
	11
	0
	16
	5
	5
	0
	15
	6

	
	Sometimes
	55
	25
	53
	34
	53
	36
	52
	34

	
	Often 
	25
	40
	24
	37
	32
	40
	25
	36

	
	V. Often
	9
	35
	7
	24
	10
	23
	9
	24

	1c. - Prepared two or more drafts of a paper or assignment before turning it in
	Never
	10
	11
	13
	16
	7
	16
	13
	16

	
	Sometimes
	36
	45
	31
	38
	45
	37
	30
	38

	
	Often 
	35
	24
	32
	27
	24
	26
	33
	27

	
	V. Often
	19
	21
	23
	19
	23
	21
	25
	19

	3c. Number of written papers or reports of 20 pages or more
	None
	75
	26
	82
	48
	71
	35
	80
	50

	
	1-4
	21
	60
	13
	43
	19
	52
	14
	40

	
	5-10
	2
	11
	3
	6
	6
	10
	4
	7

	
	11-20
	2
	2
	1
	1
	0
	2
	2
	2

	
	> 20
	0
	3
	1
	1
	3
	1
	1
	1

	3c. Number of written papers or reports between 5 and 19 pages
	None
	2
	3
	14
	9
	1
	6
	14
	10

	
	1-4
	48
	31
	53
	44
	61
	34
	53
	44

	
	5-10
	36
	46
	25
	32
	23
	31
	26
	31

	
	11-20
	11
	12
	7
	11
	15
	26
	6
	11

	
	> 20
	3
	8
	1
	4
	0
	4
	2
	4

	3c. Number of written papers or reports of fewer than 5 pages
	None
	1
	5
	3
	7
	3
	7
	3
	6

	
	1-4
	26
	30
	31
	34
	19
	28
	32
	34

	
	5-10
	40
	20
	34
	28
	38
	30
	34
	28

	
	11-20
	23
	25
	21
	17
	24
	18
	20
	18

	
	> 20
	11
	21
	11
	14
	16
	17
	11
	14

	7h. Culminating senior

experience (capstone course, senior project or thesis, comprehensive exam, etc.)
	Have not Decided
	37
	5
	41
	11
	32
	7
	38
	11

	
	Do not plan to do
	7
	18
	12
	28
	4
	9
	12
	24

	
	Plan to do
	56
	22
	46
	29
	62
	18
	48
	31

	
	Done
	0
	55
	1
	32
	3
	66
	2
	33

	11c. Writing clearly and effectively
	Very little
	1
	2
	6
	4
	1
	0
	5
	4

	
	Some
	18
	19
	23
	20
	14
	18
	21
	19

	
	Quite a bit
	51
	36
	41
	39
	45
	38
	41
	38

	
	Very much
	30
	44
	30
	36
	40
	44
	33
	38

	11d. Speaking clearly and

effectively
	Very little
	1
	6
	10
	6
	4
	2
	8
	6

	
	Some
	40
	23
	29
	24
	26
	29
	26
	23

	
	Quite a bit
	36
	37
	37
	38
	36
	29
	38
	37

	
	Very much
	22
	34
	24
	32
	32
	40
	27
	34


	
	
	2006
	2009

	
	Scale
	Widener 1st Year Students
	Widener Seniors
	NSSE 1st year students
	NSSE Seniors
	Widener 1st Year Students
	Widener Seniors
	NSSE 1st year students
	NSSE Seniors

	1b - Made a class presentation
	1-4
	2.32
	3.1
	2.22
	2.8
	2.47
	2.84
	2.3
	2.78

	1c. - Prepared two or more drafts of a paper or assignment before turning it in
	1-4
	2.63
	2.57
	2.63
	2.49
	2.61
	2.52
	2.72
	2.49

	3c. Number of written papers or reports of 20 pages or more
	0-4
	0.31
	1
	0.26
	0.62
	0.43
	0.82
	0.32
	0.64

	3c. Number of written papers or reports between 5 and 19 pages
	0-4
	1.65
	1.91
	1.28
	1.57
	1.52
	1.9
	1.31
	1.55

	3c. Number of written papers or reports of fewer than 5 pages
	0-4
	2.19
	2.29
	2.06
	1.97
	2.31
	2.1
	2.04
	2

	7h. Culminating senior

experience (capstone course, senior project or thesis, comprehensive exam, etc.)
	% did or plan
	56
	77
	47
	61
	65
	84
	50
	64

	11c. Writing clearly and effectively
	1-4
	3.1
	3.24
	2.95
	3.05
	3.24
	3.26
	3.02
	3.08

	11d. Speaking clearly and

effectively
	1-4


	2.77
	2.99
	2.75
	2.96
	2.92
	3.07
	2.82
	2.99


Notes:

1b All widener seniors make a class presentaiton, NSSE is 6% give no presentations

2c, 7% of Widener 1st year and 16% of seniors “Never prepare two or more drafts of a paper or assignment before turning it in.  Freshman rate is ½ of national rate 0 which is good.  Seniors is about same.

3c. paper > 20 pages.  Our rate of students doing this is higher than the national average, but there was an increase in the number of students not doing this from 26% to 35%

3d.  5-19 pages.  Big increase in number of seniors doing this 11-20 times  Went from average to well above average.

Asked Steve Thorp, does anyone write “no papers”.  And what is their program of study.  SVB called and asked 1/19/10.  Steve will get back to me.

- 2 seniors in nursing responded none, none, none for papers.  Note lots of other nursing seniors said that they did write papers.  One of these students did not complete entire survey.

7h Capstone Increase in number of steniors who have done.  Widener rate is 2x NSSE sample.  More students do this than plan when freshman, but jump at Widener is greater than national average.  We do a better job of selling this idea to our students.

11c Writing clearly and effectively.  Freshman fro 06 to 09 sift from quite a bit to very much.  Bot responses are now well above average.

11d. Speaking clearly and effectively.  Big shift from  06 1st year students to 09 seniors – same cohort

Appendix I – Review of Effective Communications Closing the Loop Narratives
Request for Information sent out by the committee

The academic affairs committee on assessment of general education is collecting brief stories about how programs use the assessment findings from effective communication objectives.  Different groups on campus have gone about the assessment process in many different ways.  To capture as many of these results as possible, we would like you to share your stories about completing this assessment cycle on effective communication.

We would like you to focus on assessment at the program level.  Your story could come from a major, a minor, a certificate, or a student- life program.  Based on our conversations, a narrative could include any of the following parts:

-Developing goals and objectives

-Aligning the goals and objectives to the program

-Assessment of students

We would also like to know how you used these findings.  Do your results indicate that students are meeting the goals and objectives?  If students are not meeting the goals and objectives, did you make any changes?  If you did make changes, did they help?  Remember we ask only for responses from the effective communication objective here-not your complete assessment results.

Arts and Sciences - Humanities

English
Introduction
In April 2006, the English Department developed a series of learning objectives and outcomes, as well as a plan for assessment.  These include (those of relevance selected):

	Unit Objectives
	Student Learning Outcomes

	To think, write, and speak critically
	Students will be able to read and interpret literary texts

	To present ideas clearly and carefully
	Students will be able to write effective papers on topics in literature and linguistics, and present ideas in small and large forums

	To craft, develop, and support sophisticated arguments
	Students will be able to research and write about topics in literature and linguistics

	To conduct research and use evidence
	

	To evaluate and critique research
	


These objectives and outcomes are clearly aligned with the College of Arts and Sciences General Education Objective 2.2:   Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions.  

Our assessment will show that one place English majors are meeting their General Education Objective 2.2 is through completion of specific transition points in the major, specifically ENGL 301: Methods of Literary Study (sophomore gateway course) and ENGL 409:  Senior Seminar (senior capstone course).  Basing our assessment on these two key curricular moments gives a picture of students at early and later developmental points through assignments of increasing complexity and sophistication.  The outcomes measured and the range of student learning examined will provide useful information for the assessment of this component of General Education.

Assessment Methodology
As a group we revisited our English Program Assessment Plan and pinpointed specific objectives and outcomes related to the assessment of effective written communication.  We then designated Professor Graybill as the instructor of ENGL 301 and Professors Robinson and Utell as the instructors of ENGL 409 to compile the data and prepare the report.

We decided to use for our instrument a combination of the A & S General Education rubric for Objective 2.2 and the written communication rubric designed by the AAC&U’s VALUE project (available on their website).  We combined these two instruments, with a focus on including language specific to assessing the crafting of written scholarly work in the discipline of English.   We also determined that the instructors most recently responsible for teaching these two courses, Professors Graybill and Utell, would write brief reflective narratives to flesh out the data presented by the rubric.

Completed rubrics for ENGL 301 and ENGL 409 are attached as appendices.

REFLECTIVE NARRATIVES –GET (CLOSING THE LOOP)

ENGL 301:  Professor Graybill:

      Conceived as a “gateway course” for English majors, ENGL 301:  Methods of Literary Study covers a lot of ground:  students are given opportunities to develop the sophisticated vocabulary and conceptual and theoretical framework they will need in upper-division courses, including Senior Seminar, to develop a knowledge based and set of skills for conducting research in the discipline, and (most important for the present assessment project) communicate what they have learned through a variety of writing assignments and one oral presentation.  During Spring 2009, the students completed four major writing assignments, including a poetry explication, a narrative analysis, a critique of a scholarly article, and an essay in which they interpreted a short story from two theoretical perspectives.  Students had the option to revise any and all of these assignments if they wished.  In assessing the students’ progress toward the department’s learning outcomes for effective communication, I considered their performance in aggregate, not based one a single, “capstone” assignment.  I took this approach because, although the assignments were sequenced to build from close reading to more abstract thinking, each paper stood on its own as a distinct artifact. 

     In most cases, students who attained proficiency for one criterion did so for all the others, though there were exceptions.  For example, one student consistently demonstrated a thorough understanding of “Context/Purpose/Audience,” was able to support her arguments with details, derived both from her own thinking and that of scholars she had read, but the conclusions she reached were not always as insightful as they could have been, and her grasp of academic writing style often fell short.  In general, students demonstrated a solid, if not always spectacular, grasp of the demands of writing in the discipline, and two students who chose to revise one or more of their papers based on my feedback were able to move from the “Developmental” level to the “Competent” level for some criteria.  Five of the students revised at least one of their papers, but several more would likely have benefited from doing so.  Given this, the next time I teach the course, I may look for ways to make revision a more attractive option, or perhaps, for some students, a requirement. 

ENGL 409:  Professor Utell 

      In 2007 and 2008 we performed an assessment of the English program.  The results of this process led to the design of ENGL 301 (discussed above by Professor Graybill) as a way to prepare students for the rigorous demands of research and writing in ENGL 409.  We also designed and implemented a prospectus and oral defense into ENGL 409.  This gave students an early opportunity to shape their research projects, articulate their arguments, and share them with the faculty in an informal oral presentation.  By the time we reached the end of the semester, with the final thesis and formal presentation, students had worked individually and in collaboration to frame and refine sophisticated research projects on James Joyce’s Ulysses. 

     The students revealed a fairly sure footing in the conventions and styles of their discipline.  Most of them were able to bring their content knowledge from their course of study to their projects and use it to frame their scholarship.  Most of them were reasonably well-equipped to perform advanced research and put it into clear, effective, and fluent writing.  Most of them were aware of what it meant to insert themselves into the conversation of the discipline and a body of scholarship.  Not all of them, however, were able to execute their interventions to the fullest extent of their potential.  One of the final projects was of graduate-level quality in both the research process and the writing of the final product.  One made a very original argument, and had a decent handle on the scholarly conversation it proposed to be a part of, even though the final conclusions were at times tenuous and the grounding in the scholarship could have been more firm.  One had a good argument with the potential for interesting conclusions, but was sorely lacking in appropriate and relevant evidence.  Finally, one lacked both a clear argument and a solid grasp of research.   

     Overall, students came to the Senior Seminar experience with a more than adequate sense of what the project entailed, of its context and purpose.  They understood what it meant to do advanced-level research and writing—they just could not always execute at the level of highest proficiency. 

Fine Arts

For students: Fine Arts Majors are individually assessed both during and at the end of each semester for generalized progress using the criteria listed above.  Evaluation of the student’s advancement toward completion of the major occurs at the end of the sophomore and junior years.  Should less-than-expected development occur, students will do remedial or additional work, leading ultimately to the successful completion of the capstone project (ARTS 409).  

For the Fine Arts Major:  A detailed assessment of the program occurred upon the graduation of the first Fine Arts student (May 2007) and yearly thereafter.   Effectiveness of curriculum and course offerings reviewed annually, and courses revised and modified as needed.  New courses created as necessary to meet the objectives of the major.  Detailed review of the program, its curriculum, and its objectives occurs on a regular cycle.

History

Based on the History faculty’s written evaluations of student research presentations for HIST 409, and supported by self-assessment essays submitted by senior history majors, the History Department recognized a need to provide better research preparation for students prior to their undertaking Senior Seminar.  In particular, it was felt that students would benefit from further opportunities to develop their skills in written and oral communication of research findings.  As a result instruction in research methods was uncoupled from HIST 409 and established as a junior-level requirement, HIST 401 (Research Methods). After experience with this new requirement, the faculty decided to move the methods course from the junior to the sophomore year.  This enabled students to acquire written and oral communication as well as other research skills earlier, and to hone those skills in upper-level courses before reaching HIST 409.  Subsequently, a “prep course” was designated each semester to introduce students to the topic(s) that would be the focus of their Senior Seminar the following semester, thus giving them additional opportunities to both write and speak about aspects of the topic(s).  Most recently, a minimum required grade was established for HIST 401 as a prerequisite for HIST 409, to ensure that students acquire a basic level of proficiency in the targeted skills that will be needed later on.

Another endeavor of the History faculty has been to establish a History Portfolio writing requirement for all majors.  By the end of each student’s senior year, her/his portfolio will include the following as a requirement for graduation: 1) Resume, 2) Primary source-based expository essay, 3) Secondary source analysis, 4) Primary source analysis, 5) Historiographic essay, 6) Research paper, 7) Sophomore self-assessment, and 8) Senior self-assessment.  As students progress through the program, they will continually update their portfolios by adding improved versions of each type of paper.  Original submissions will remain in the portfolio, but students may substitute new ones in any category.

Finally, the History faculty is currently developing a common style sheet for students’ written communication in lower and upper-level courses.

Women's Studies Program 
Supplied by Program Director, Annalisa Castaldo
  

Unfortunately the major does not currently have any "closing the loop" narratives to relate (in reference to effective communication, the goal we are currently assessing).

Arts and Sciences – Science

Biochemistry

Individual faculty members elected to make changes to their courses as a result of assessment activities undertaken for the biochemistry department in order to better promote student learning. For example, although our major’s skills in oral communication were at the exit level in BCH 301 (Biochemistry Seminar III), Dr. Robert Morris found that the same students taking BCH 453 (Biochemistry Lab I), running concurrently with BCH 301 were at the reinforce level regarding their written communication skills (evidenced by their lab notebooks). Dr. Morris worked with each individual to improve these skills and consequently by the end of BCH 454 (Biochem Lab II) both their written and oral communication skills are the exit level.
Biology

In the Biology department, for core curriculum goal 2 (To Advance An Understanding of the Process of Biological Inquiry), we are comparing writing examples from our first semester biology students and from the same students at the end of the core curriculum.  The first writing sample is the first full lab report submitted in Biol 161 (Biological Concepts I); the second is the final research proposal written for Biol 299 (Research Methods).  We developed an assessment rubric that has a knowledge element that reflects student awareness of the scientific method and a communication / critical thinking element that reflects the student’s writing abilities.  We have employed this instrument once to date.  All five students for which this assessment could be employed showed improvement in both the knowledge and communication elements of the rubric, indicating; for that small sample size, that we are meeting our goals and objective.  We are currently applying this same instrument with a second cohort of students.

Chemistry

The department of chemistry has been actively assessing student's ability to communicate effectively.  As a result of this work we have a clearly articulated set of student learning objectives related to effective communication and a well developed set of criteria that are used department wide for assessment of student outcomes.  Students take writing enriched courses in the discipline throughout the curriculum.  Review of student presentations at student projects day and their final papers in their capstone courses show that most of our graduating majors are now doing a great job.

As a result of the discussions in the department, we have developed a document "Writing in Chemistry Classes".  Language from this document will be used as appropriate throughout the chemistry curriculum so that faculty will have consistent expectations and consistent language for what we expect in student writing.  We have made numerous changes throughout the curriculum to address student weakness with using citations, writing introductions, including chemical structures, and structuring their evidence to support their claims.
Business

In our students' post-co-op-reflection meetings, it became evident that it would be useful for the students to have PRWR215 prior to their first co-op experience.  We therefore changed our recommended course "ladders" so that most of our students now take that course before going out on co-op.
Hospitality Management

HM 306.   The majority of students had difficulty in SWOT analysis. The most challenging element for them is to identify the Opportunities and Threats for the chosen company.  After talking with many of them, I identified the problem. Most students consider SWOT analysis as a company specific project and thus they just gather material by talking with the managers or surfing the companys website. They dont think there is a need for doing some research with current trends in the industry and the external environment. Thus, in this semester, I gave them the instructions with examples and also I emphasized that they have to do some extra research to enhance the content. 

Course: HM 352 - Facilities Management. This is an upper division course where I expect students to begin to synthesize, analyze and think critically to solve problems.  Students are presented with business problems in the form of cases surrounding facility management issues in the hospitality industry.  In the past, each student was assigned a case and they were required to write a comprehensive response to the problems in the case. Furthermore, they complete a formal presentation to the class with includes solutions for solving the problems that were presented with their case. In essence, I tell them that they are consultants hired to "fix" or solve an operational problem.  Quite honestly, the case discussions were horrible.  The only person that knew anything

regarding the case was the student that was assigned to write and present the case. The majority of the class did not read the case nor was there a way to assess whether the class understood what was going on the case. This also made it difficult for the student presenting. Most of the class was in

a stupor and a dialogue only occurred between the student presenting and myself.  I realized that while I could assess very accurately with a rubric, etc. the student writing and presenting the case, I was unable to assess the rest of the class. Since they were not being held accountable in any manor,

they simply were not involved. I decided to change the process for this assignment. While it creating a great deal more work for me, the outcome was paramount.  Each student must now write a one page summary analyzing the problems in the case and why they are occurring. While they are not

completing the full case requirements (1-2 pages versus 4-5 pages), each student now has a vested interest in the case. The class discussions are now rich and truly are a productive learning and sharing experience.  Everyone is involved and I now have a method to assess every student in this

important pedagogical tool in the HM 352 course. Moreover, it also get them writing more, which is always a good thing.  

Center for Education

The faculty of the Center for Education decided oral and written communication competencies for all students would be evaluated through portfolio assessment. The faculty decided an electronic version of the portfolio, which includes evaluations at transition points throughout time spent in all degree programs, would best serve the unit in assessing the effective communication objectives of our students. At the capstone or final presentation students use feedback and evaluations from all transition points to develop and present a portfolio that is reflective of their learning throughout their degree program.

Nursing

The School of Nursing confirms student’s achievement of the General Education Goal for effective communication by assessing students verbal and written communication skills in a variety of venues.  Assessment of achievement of communication goals is included in each clinical course.  Students are evaluated on their ability to communicate in both written documentation and verbal encounters.  These assessments include interactions with other members of the health care team, peers, clients, family members and faculty.  

One example of the assessment of written communication is included in the writing enriched nursing leadership course “Concepts and Roles in Professional Nursing”.  This senior level course includes written assignments as fifty percent of the grade.  At least one of these assignments is a common project for all sections.

Nursing students demonstrate their ability to communicate in oral and written form in their nursing research courses.  Junior nursing students work in pairs to critique a research article, create a poster presentation and present that poster to their peers and faculty members.  Senior nursing honors students complete a research project with a faculty member and present their research during the School of Nursing’s research day program to their peers, faculty members and community members of the local chapter of Sigma Theta Tau – Nursing Honor Society.  

University College

University College has been collecting various forms of evidence of communication using rubrics for Oral Presentations, Writing (NTE) and Reflective Writing. The assessment committee, comprised of 7 adjunct faculty members, review evidence of communication either by attending courses where students are giving oral presentations, or through the collection of papers for demonstration of various types of writing. Using the rubrics, each adjunct faculty member “grades” the paper, and then the group reviews the results. This helps us develop a better understanding of each element of the rubric, and tighten the language we are using to describe competencies.

One element that has been determined is that not all of our adult students are taking courses where oral presentations are mandated, until they take ASC 401. Only two of the University College majors require PRWR 215. This spring, we will be meeting with advisory boards to discuss whether PRWR 215 should be added to all of the programs.  This fall we piloted the first University College “project day” where online course students were invited to come to campus and present their final papers. Although we had only a few students take advantage of this opportunity, we are working towards having this type of event every semester.
Library

The Wolfgram Memorial Library provides both subject specific and general Information Literacy instruction.  In order to assess the effectiveness of the general information literacy instruction we use two tools, the Library Skills Exercises and an exit survey.  
All students attending an information literacy session in the library are required to complete a ten-page workbook.  The exercises in the workbook have the students demonstrate their knowledge of the above concepts and skills.  Completed exercises are collected, graded, and recorded once a semester.  Data is analyzed once an academic year, at the end of the spring semester.  The analysis results are used to inform the teaching practice of the librarians.

In addition to the Library Skills Exercises all students are given a ten-question survey on their perceptions of the usefulness of the information literacy session and the library skills exercises.  Completed surveys are collected and analyzed at the end of each semester. Results of the exit survey are used to improve/clarify the usefulness of the information literacy session.

Appendix J - A&S Report on Effective Communication

College of Arts & Sciences

Committee for Academic Assessment and General Education

Assessment Report on Effective Communication 

(drafted March 2009; revised March 2010)

Since its inception in 2005, the A & S Academic Assessment and General Education Committee has made effective written and oral communication one of its priorities.  The committee has undertaken the assessment of effective communication in the College’s General Education program as the first stage in the process of reviewing the program’s goals, objectives, and outcomes.

Goals and Objectives:

In AY 2005-2006, the committee used existing documents on the College’s General Education program and input from A & S faculty, as well as documents produced by an ad-hoc group examining general education (The General Education Network), to formulate a statement of the goals and objectives for the A & S General Education program.  (See Appendix One for the complete list of goals and objectives.)  

In AY 2006-2007, College approved the A&S Goals and Objectives for General Education shown in Appendix One.  This document included the following language regarding effective communication:

Goal 2.  A liberally educated person communicates effectively
2.1 
Students will be able to give a presentation before a group.

2.2 
Students will be able to write papers that require locating, analyzing, and formally   

referencing information sources to support conclusions.
2.3 
Students will be able to write and speak creatively and critically.

Goal and Curriculum Mapping:

The committee reviewed the alignment between the A & S General Education Goals and objectives with the University’s Institutional Learning Objectives and the University General Education Goals – approved by faculty council 11/27/2006.  The alignment for effective communications is shown in Appendix Two.  
A review of departmental curricula and the General Education requirements showed that these requirements and the courses students take to fulfill them are fully aligned with the University Institutional Learning Objectives; effective communication (A & S Goal 2.0) in particular is met always or frequently in a significant portion of general education courses.  (See Appendix Two for the full results of this process.)

Furthermore, as part of our assessment endeavors, committee members examined the requirements for units outside A & S, including effective communication, and looked at the ways A & S courses meet those requirements.  The process revealed some differences between the expectations and perceptions of the professional schools and the objectives within A & S and how those objectives are met:  namely, effective communication is integral to many courses to an extent that schools outside of A & S seem to be unaware.  These results were forwarded to the divisions.  (See Appendix Three for the results of the study of the professional schools.)
Development of Criteria:

In Spring 2007, the committee began formulating a pilot project for assessing effective communication.  The committee designed a pilot program that included as many faculty as possible.  (See Appendix Four for a list of participants.) This group of faculty discussed assignments and criteria used to promote and evaluate students ability to effectively communicate.  This resulted in the development of a common definition of effective communication and its criteria.  
As a result of these year-long College-wide conversations, faculty identified common, cross-disciplinary criteria for evaluating student outcomes for Objectives 2.1 and 2.2.  After developing these criteria, faculty discussed characteristics of student work that reflect progress towards these objectives.  Our goal was to identify features that are common across disciplines and that are characteristic of effective communication.  The members of the pilot group examined grading rubrics and criteria from faculty in A & S as well as business and engineering to identify common characteristics of effective communication.  
From this information a document was produced during the Spring 2008 that outlines the faculty-generated criteria for effective communication and a rubric for assessing student work.  (See Appendices Five and Six for these documents; language regarding the definition of academic writing was revised in January 2009.)  

Assessment of Student Outcomes:

Rubrics. In the Fall of 2008, A&S Faculty were invited to use these rubrics to assess student work.  These faculty were then invited to discuss the effectiveness of the rubrics and their assessment of student outcomes.  Faculty participating in the project used the rubrics in their courses.  The committee received feedback regarding the rubrics and the reporting structure.  

Conversations. The general findings of the committee thus far in the assessment of Objective 2.0:  Communicates effectively, is that student learning takes place incrementally over the course of four years in the general education program.  A range of assignments meant to strengthen written and oral communication are presented across disciplines, the results of which may be seen in impressive work as students reach their junior and senior years.
Faculty Survey. In the Fall 2008 the committee surveyed A & S faculty to determine the extent to which writing and speaking are part of their courses and curricula.  From this survey it is clear that a large number of A&S faculty place a strong emphasis on effective communications in their courses.  The committee discovered that: 

· 90% of A & S faculty responding require at least 1 paper or presentation in class

· 80% of A & S faculty responding require at least 1 paper

· 80% of A & S faculty responding require at least 1 presentation

· 50% of A & S faculty responding teach at least 1 WE class

(See Appendix Seven for complete results.)  
Student Survey.  A & S students who responded to the National Survey of Student Engagement (NSSE) had greater exposure to opportunities for effective communication than students nationwide.  Almost all students in the College who responded give presentations and write lots of papers; most students are doing a fairly significant amount of writing:

· Almost all students give presentations and write lots of papers

88% of freshman and all seniors responding gave a class presentation

95% of freshman and 98% of seniors responding prepared two or more drafts of a paper

· Everybody writes some

98% of freshman and 96% of seniors write at least 1 paper fewer than 5 pages

98% of freshman and all seniors write at least 1 paper between 5 and 19 pages

94% of seniors write at least 1 paper of 20 pages or more

· Many students write quite a lot

67% of freshman and 69% of seniors write at least 5 papers fewer than 5 pages

48% of freshman and 79% seniors write at least 5 papers between 5 and 19 pages

19% of seniors write at least 5 papers of 20 pages or more

(See Appendix Eight for complete results.)

College-Wide Assessment
In Spring 2009, the committee recommended that departments include information about their assessment of effective communication in their annual reports to the Dean, beginning in Fall 2009.  Each report detailed the departments’ assessment activities during the 2008 – 2009 academic year. The nine departments were biochemistry, chemistry, criminal justice, English, fine arts, history, mathematics, psychology, and sociology.

Faculty reported a variety of signature assessments, including oral presentations, small-group discussions, article critiques, and capstone projects.  Instruments (i.e., rubrics) were designed, either by the faculty or adapted from the A & S rubric described above, to assess this work.  Revisions to assignments and courses, including the development of new assignments and courses, particularly at key transition points in the curriculum, were made as a result.

Plans
The faculty involved in the assessment to date are listed in Appendix Four as noted above.   Now that a structure is in place and common language has been developed faculty are engaging in discussions about effective communications at the departmental level and at regular workshops hosted by the writing center.  This work has provided a strong foundation for future assessment... 

The general findings of the committee thus far in the assessment of Objective 2.0:  Communicates effectively, is that student learning takes place incrementally over the course of four years in the general education program.  A range of assignments meant to strengthen written and oral communication are presented across disciplines, the results of which may be seen in impressive work as students reach their junior and senior years.
Appendix One:

College of Arts and Sciences Goals and Objectives for General Education
A liberally educated person…

1.   Possesses knowledge beyond the boundaries of a chosen field or discipline and sustains a 
desire to pursue learning after leaving the university’s environment.

2. Communicates effectively. 

2.1. Students will be able to give a presentation before a group.

2.2. Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
2.3. Students will be able to write and speak creatively and critically.
3. Uses quantitative methods effectively.

3.1. Students will be able to use mathematical methods to solve problems.

3.2. Students will be able to interpret, make inferences, and draw conclusions from data presented in tabular or graphical form.

3.3. Students will be able to determine if numerical results are reasonable.

4. Cultivates an awareness of his/her place within the larger human community and the natural world.
4.1. Students will be able to make rational and informed decisions about the use of science and technology in our society.

4.2. Students will acquire aesthetic understanding and be able to articulate the social and historical context of the arts and philosophy.

4.3. Students will understand societies and cultures, exploring the diversity of individuals, groups, and institutions.

4.4. Students will recognize and analyze social issues from a range of theoretical perspectives.

4.5. Students will gain knowledge and understanding of human behavior, events, societies, cultures, and social structures, and explanations of change over time, from both historical and contemporary perspectives. 

4.6. Students will gain knowledge and understanding of the order, diversity and beauty of the natural world and of their relationship to natural phenomena.

5. Understands and applies methods of inquiry and explanation.
5.1. Students will understand and apply scientific methods. 
5.2. Students will understand and apply qualitative and quantitative methods to human behavior and social structures.

5.3. Students will understand and apply historical methods.
5.4. Students will be able to make aesthetic evaluations.
5.5. Students will be able to create and support rationally defensible arguments, analyze and criticize the arguments of others, produce clear and adequate explanations, and critically evaluate the explanations of others.
5.6. Students will understand ethical theories and apply them to issues of personal conduct and public policy.

6.0  Thinks critically.


6.1  Students will show a willingness to question assumptions and accept ambiguity.


6.2  Students will be able to make claims and draw conclusions supported by the 

marshalling and evaluation of evidence.


6.3  Students will synthesize divergent contents, methodologies, and models as reflective 

learners and thinkers across and within disciplines.

Appendix Two:  

A & S Alignment with University SLO in the Area of Effective Communicatin
	A&S Goals and Objectives
	University Student Learning Objectives

	
	Students will demonstrate the knowledge, skills and scholarship that are appropriate to their major field of study.
	Students will be able to think critically and communicate effectively
	Students will demonstrate attributes associated with professional and civic leadership
	Students will demonstrate characteristics of responsible citizenship

	2. Communicates effectively. 
	Each department or major will assess how general education goals and objectives contribute to their program
	√
	√
	√

	2.1 Students will be able to give a presentation before a group.
	
	√
	√
	√

	2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
	
	√
	√
	√

	2.3 Students will be able to write and speak creatively and critically.
	
	√
	√
	√


	University General Education – approved by faculty council 11/27/2006
	A&S General Education Goals and Objectives – Approved by A&S Faculty 9/18/2006

	1.    Students communicate effectively.
	2. Communicates effectively. 

2.1 Students will be able to give a presentation before a group.

2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
2.3 Students will be able to write and speak creatively and critically.


	University General Education – approved by faculty council 11/27/2006
	A&S General Education Goals and Objectives

– Approved by A&S Faculty 9/18/2006
	Writing
	Math Skills
	Comp Skills
	Critical Thinking*
	Humanities
	Science
	Social Science
	Values Seminar

	
	
	WE Course  (from writing requirement)
	Math test or  3 Cr 
	By major
	Courses in major and values seminar
	Hist, art hist, or music hist
	Aesthetics/ philosophy
	2 add course
	Science
	Lab Course
	Societal/cultural perspective
	Additional course
	Advanced Course
	

	Students communicate effectively.
	2. Communicates effectively. 
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2.1 Students will be able to give a presentation before a group.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A

	
	2.2 Students will be able to write papers that require locating, analyzing, and formally   referencing information sources to support conclusions.
	A
	
	F
	F
	A
	F
	F
	F
	F
	F
	F
	F
	A

	
	2.3 Students will be able to write and speak creatively and critically.
	F
	
	F
	F
	F
	F
	F
	F
	F
	F
	F
	F
	A


Appendix Three:

Faculty perception of emphasis on the general education goal that students communicate effectively.

	Science Division

	Course
	Lab Science
	SCI elective
	SCI 105, 209, 210

	School
	
	
	

	HM
	
	
	I

	A&S
	
	
	F

	CSWE
	S
	I
	

	A&S
	F
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


	Division
	Social Science

	Course
	ANTH 105
	GP 101
	PSYCH 105-211
	PSYCH 385
	SOC SCI electives

	School
	
	
	
	
	

	HM
	
	
	
	
	S

	A&S
	
	
	
	
	F

	CSWE
	
	S
	
	
	

	A&S
	
	F
	
	
	

	SON
	
	
	F
	F
	

	A&S
	
	
	A
	A
	

	SBA
	F
	
	
	
	

	A&S
	A
	
	
	
	


	Division
	Humanities

	Course
	HIST/AH
	HUM
	ML

	School
	
	
	

	HM
	
	S
	A

	A&S
	
	F
	F

	CSWE
	S
	S
	

	A&S
	A
	F
	

	SON
	
	
	

	A&S
	
	
	

	SBA
	
	
	

	A&S
	
	
	


The letters represent; I – infrequent, S – sometimes, F – frequently, A – always.  

Appendix Four:

Faculty Participants in the Pilot Program
	Faculty
	e-mail
	2.1-

Present
	2.2- Write

	Loyd Bastin, Chemistry

	lbastin@mail.widener.edu
	X
	X

	Bob Bonk, Professional Writing
	rjbonk@mail.widener.edu
	
	

	Annalisa Castaldo, English
	acastaldo@mail.widener.edu
	X
	

	Dwight DeWerth-Pallmeyer, Communication Studies
	dwdewerth-pallmeyer@widener.edu
	
	

	Pat Dyer, English
	pmdyer@mail.widener.edu
	X
	

	Paul Goldberg, Modern Languages (Spanish)
	plgoldberg@mail.widener.edu
	
	

	Mark Graybill, English
	msgraybill@mail.widener.edu
	X
	X

	Kathryn Healey
	
	X
	X

	Ilene Lieberman, HPGE and Art History
	idlieberman@mail.widener.edu
	X
	X

	Yana Kortsarts, Computer Science
	ykortsarts@mail.widener.edu
	X
	

	Janice Krumm, Biology
	jlkrumm@mail.widener.edu
	
	

	J. Wesley Leckrone
	
	
	

	Louise Liable-Sands, Chemistry
	lml0302@mail.widener.edu
	
	X

	Andrea Martin
	
	
	

	Mara Parker, Music
	meparker@mail.widener.edu
	
	

	Ken Pobo, English
	kgpobo@mail.widener.edu
	
	

	Matthew Poslusney
	mposlusny@mail.widener.edu
	
	

	Mitchell Rothman
	msrothman@widener.edu
	
	

	Barbara Ryan
	beryan@widener.edu
	
	

	Stephanie Schechner, Modern Languages (French)
	saschechner@mail.widener.edu
	
	

	John Serembus
	jhserembus@widener.edu
	
	

	Lori Simons, Psychology
	lnsimons@mail.widener.edu
	X
	X

	Beatriz Urraca, Modern Languages (Spanish)
	burraca@mail.widener.edu
	
	

	Janine Utell, English
	jmutell@mail.widener.edu
	X
	X

	Itzick Vatnick
	ivatnick@widener.edu
	
	

	David Ward, Philosophy
	dvward@mail.widener.edu
	X
	X

	Susan Warren
	
	
	

	Scott Van Bramer, Chemistry
	sevanbramer@mail.widener.edu
	X
	X

	Sheryl Van Horne, Criminal Justice
	slvanhorne@mail.widener.edu
	
	

	Diana Vecchio, English
	dmvecchio@mail.widener.edu
	
	


Appendix Five:

Criteria and Rubrics for 2.1

WORKING DOCUMENT:

ASSESSMENT OF EFFECTIVE COMMUNICATION—OBJECTIVE 2.1

(revised 17 April 2008; A & S Assessment and General Education Committee)

Introduction
In Spring 2008, a pilot group consisting of faculty from across the College of Arts and Sciences examined the General Education objective of:

“2.1  Students will be able to give a presentation before a group.” 

This project was a continuation of the work the group had been doing on Goal 2:  Communicates Effectively, specifically Objective 2.2; the results of this work on 2.2 are in a separate document.  

As before, faculty began by discussing the varied purposes oral presentations serve in their courses and the contexts in which such projects are appropriate.  For the purposes of the project, the group focused on formal oral presentations, excluding (for the time being) class participation, informal discussion, group work, and other forms of oral communication in the classroom.  The discussion centered around the ways that oral presentations are distinct from writing in terms of purpose, focus, and skills required.  The group considered formal and informal speaking in class, the importance of audience, and the relationships among content,  performance, and delivery.  It was agreed that one of the particular challenges of assessing oral presentations is that the criteria of content, awareness of audience, and performance (as outlined below) are inextricably linked.  

Continuing its practice from earlier work, the group examined individual faculty rubrics and formulated a list of common criteria which might be transferable across disciplines.

As part of our ongoing assessment of effective communication, we present these criteria and a rubric template for defining and assessing effective oral presentations.

Defining the Criteria of Effective Oral Communication
Oral communication plays a critical role in teaching, both as informal class discussion and as formal presentation.  Both are responsible for the co-construction of meaning that is part of the learning process, and both serve to strengthen important skills.  However, formal presentations offer a concrete opportunity to assess students’ understanding of the work of the course; their ability to contribute to the meaning-making of a course through adequate preparation and performance which is responsive to the needs and expectations of their audience; and their communications skills more generally.

In assessing effective oral communication, the following three criteria are inextricably linked:  content, awareness of audience, and performance.

Content might include the following:

· knowledge emerging from course content, disciplinary subject matter, and/or research

· purpose in the form of an argument or goal

· preparation of material to be presented 

Awareness of audience might include the following:

· pacing and timing

· organization and coherence

· engagement in terms of presentation of information and performance

Performance might include the following:

· presentation of credibility, confidence, and expertise

· presentation of the body:  eye contact, gesture, dress, etc.

· presentation of voice:  clarity, tone, volume, etc.

Assessing Effective Oral Communication
Content
A student presenter demonstrating mastery will have:

· a clear purpose, grounded in the knowledge of the subject and reflecting critical thought upon that knowledge

· evidence of thorough preparation reflected in quality of information and/or argument presented, use of appropriate visual aids, research and documentation, etc.

Awareness of audience
A student presenter demonstrating mastery will have:

· a clear organizational pattern to facilitate audience listening and understanding, with a strong introduction and conclusion supported by a coherent presentation of information or argument

· a strong engagement with the audience, conscious of appropriate pacing and individual and group response, including during Q&A

Performance
A student presenter demonstrating mastery will have:

· a self-presentation or stance that conveys credibility, confidence, and expertise 

· a delivery that includes appropriate presentation and use of body, voice, and language

A&S Assessment Criteria for 2.1 “Students will be able to give a presentation before a group”

Presenter’s Name____________________________
Date______________________Location_______________

Reviewer_____________________________



Title/Event________________________________________

	Level
	Masterful
	Competent
	Developmental
	Comments

	Criteria
	
	
	
	

	Content
	Student presenter has a clear purpose, grounded in knowledge of the subject matter and reflecting critical thought upon that knowledge.

Student presenter demonstrates evidence of thorough preparation reflected in quality and depth of information and/or argument presented, use of appropriate details, visual aids, research and documentation, etc.
	Student presenter has a purpose, although focus is at times lost, and evidences basic understanding of the subject matter and some critical thought.

Student presenter is for the most part prepared, but may be lacking in some thoroughness or detail; supplementary material/evidence/research/ visual aids may be less than satisfactory. 
	Student presenter lacks a clear purpose or foundation in course material or knowledge of subject matter.

Student presenter is unprepared and unfocused; discussion of information and/or argument lacks depth and detail.
	

	Performance
	Student presenter’s stance conveys credibility, confidence, and expertise. 

Student presenter crafts a delivery that includes appropriate presentation of physical presence, voice, and language.
	Student presenter’s stance is credible overall, but may lack some confidence.

Student presenter has a generally strong delivery, but may have weakness in physical presence, voice, and/or language.
	Student presenter demonstrates no credibility, confidence, or expertise.  

Student presenter has poor or inappropriate delivery; physical presence, voice, and language are used poorly or inappropriately. 
	

	Awareness of Audience
	Student presenter has constructed a clear organizational pattern to facilitate audience listening and understanding, with a strong introduction and conclusion supported by a coherent and logical presentation of information or argument.

Student presenter has a strong engagement with the audience and is conscious of appropriate pacing and individual and group response, including during Q&A.
	Student presenter creates an organizational pattern that facilitates audience understanding, but may not have coherence all the way through; introduction, conclusion, and/or transition points may be weak.

Student presenter is aware of audience needs and responses, although may not engage effectively through adjustments in pacing, strong Q&A, etc.
	Student presenter constructs a disjointed or flimsy organizational pattern that fails to lead the audience effectively through the material.  

Student presenter lacks awareness of audience needs and responses; presentation is poorly paced and presenter fails to engage.
	


Revised 6 April 2008; A & S Assessment and General Education Committee.
Appendix Six:

Criteria and Rubrics for 2.2
WORKING DOCUMENT:

ASSESSMENT OF EFFECTIVE COMMUNICATION—OBJECTIVE 2.2

(revised 12 January 2009; A & S Assessment and General Education Committee)

Introduction
Since Spring 2007, a pilot group consisting of faculty from across the College of Arts and Sciences has been looking at the General Education objective of:

“2.2  Students will be able to write papers that require locating, analyzing, and formally referencing information sources to support conclusions.” 

Faculty began by discussing the variety of purposes writing serves in their courses, focusing on evidence-based writing.  The discussion came to encompass faculty conceptions and definitions of academic writing within and across disciplines, as well as assessment of academic writing.

The discussions and considerations of individual faculty rubrics led to the articulation of criteria for effective student writing which might be transferable across disciplines.

As part of our ongoing assessment of effective communication, we have sought therefore to provide some criteria faculty might use in creating their own instruments for their specific courses and disciplines, but that also might give us common language as a faculty in talking about effective written communication as we go forward with our assessment projects across the college.

Definition of Academic Writing
Effective academic writing is based on claims supported by evidence, and crafted with an awareness of an academic or scholarly audience. 

These might take different forms, according to discipline; however, no matter what the field, these are the necessary and defining characteristics.  

Claims might include the following:

· thesis

· hypothesis

· statement of problem

Evidence might include the following:

· primary and secondary sources

· data (lab results, surveys, etc.)

· theoretical evidence 

Awareness of academic audience might include the following:

· a sense of other work done in the field and the writer’s contribution

· organization and style according to the norms of both the genre of academic writing and the specific discipline 

· abiding by the standards of academic integrity, including appropriate documentation as required 

Criteria of Effective Academic Writing
Claim
A paper demonstrating mastery will have:

· an arguable claim, grounded in understanding of disciplinary knowledge and reflecting critical thought upon that knowledge

· a clear path towards a reasonable conclusion, based on the claims articulated and the evidence provided

Evidence
A paper demonstrating mastery will have:

· appropriate, relevant, and well-placed evidence, chosen to best further the writer’s claim and establish credibility, and evaluated and analyzed according to the writer’s purpose and context

· an awareness of other contributions within the discipline, and synthesis—with integrity—of those contributions with the writer’s own work and ideas

Audience
A paper demonstrating mastery will have:

· an organizational pattern that best facilitates reader understanding of the argument and information presented

Assessment Criteria for 2.2 “Students will be able to write papers that require locating, analyzing and formally referencing information sources to support conclusions”

Student’s Name____________________________




Date______________________Course_______________

Reviewer_____________________________




Assignment________________________________________

	Level


	Masterful
	Competent
	Developmental
	Comments

	Criteria


	
	
	
	

	Claim
	Writer presents an arguable claim, grounded in deep understanding of the discipline and reflecting critical and original thought.  

Writer reaches reasonable and interesting conclusions based on claims and evidence
	Writer presents an intelligible claim, evidencing basic understanding of the discipline and some critical thought.

Writer reaches conclusions that are, for the most part, solid.
	Writer presents a shaky or simplistic claim which seems to reflect weak grasp of the discipline.  

Writer reaches tenuous, illogical, or irrelevant conclusions.
	

	Evidence
	Writer provides appropriate, relevant evidence, chosen to further claims and establish credibility and evaluated and analyzed according to writer’s purpose and context.  

Writer demonstrates an awareness of disciplinary contributions and synthesizes the ideas of others with his/her own.
	Writer provides some evidence that while not fully analyzed is mostly relevant.

Writer demonstrates some awareness of disciplinary contributions, although synthesis may be lacking.
	Writer provides no evidence, or evidence presented has little to do with the purported claim.  

Writer offers little or no synthesis of information or research with the writer’s own ideas.
	

	Audience
	Writer constructs and maintains an organizational pattern that facilitates reader understanding of the argument and information presented.  

Writer employs style and mechanics suited to the genre of academic writing and the specifics of the discipline, including appropriate word choice, usage, and documentation.  
	Writer constructs an organizational pattern that allows for general understanding, although components of the structure may be weak or ill-sustained.

Writer follows the expectations of academic writing, although there may be flaws in diction, usage, or documentation.
	Writer constructs a disjointed or flimsy organizational pattern that fails to lead the reader effectively through the text.  

Writer employs style and mechanics inconsistent with the expectations of academic writing:  misuse of diction, poor usage, flawed documentation.
	


Revised 6 April 2008; A & S Assessment and General Education Committee. 

Appendix Seven:
Results from survey of A&S Faculty on effective communication – October 2008

Presentation - For each of the classes you are teaching this semester, do your students give a presentation before a group?

Paper - For each of the classes you are teaching this semester, do your students write a paper that requires locating, analyzing, and formally referencing information sources to support conclusions

WE - For each of the classes you are teaching this semester, is your course writing enriched?

Table 5 - Survey of A&S Faculty

	Number of classes with response of
	Presentation
	Paper
	WE

	0
	20%
	22%
	51%

	1
	49%
	41%
	37%

	2
	10%
	20%
	7%

	3
	17%
	10%
	2%

	4
	5%
	5%
	2%

	5
	0%
	2%
	0%

	
	
	
	

	Neither presentation nor paper
	10%
	
	


Question 5: For the classes you are teaching this semester, are there other types of assignments that you use that have to do with effective communication?  If so, please list them.

· Writing workshops

· Small group informal presentations

· In two of my classes, students are working on expository essay writing (involving pre-writing, editing and re-writing, but not researching).  In addition, students in my other course are working on leading discussions.

· Leading a class discussion

· Poster presentations

· every communication studies paper focuses on logical thought progression, proving your assertions, using active verbs and descriptive language

· The course is run like a tutorial, so there is presentation at each session (the student presents).

· group work, discussion, conferences

· Vocal and Speaking exercises

· Critiques of theatre productions seen   outside of the university.

· Performing Monologues and Theatreical Scenes. "

· working in groups, leading class discussion

· Genetics problems require that students use and explain symbols used in crosses and pedigrees

· Various stories in journalistic formats.

· Students are doing a variety of oral presentations, both informal and formal, as well as writing assignments, both informal and formal (e.g., posting on Campus Cruiser bulletin boards, writing reflective papers, etc.)

· There is a civic engagement component to two of the courses which requires people to participate in political activities which may require them to publicly communication political views.

· Journals, senester writing portfolios, essays

· Written lab reports for non-science majors that do not require references.

· leading a class discussion group

· Article critiques; oral presentations; structured group exercises

· an observation paper, a review paper, an interview paper, and a journal with 40 structured reflection questions. Each paper requires a presentation. Students are also required to lead a discussion in class at least once every two-weeks. 

· Papers that require analyzing and formally referencing sources (not finding them).

· opinions, paper linking a work of fiction to topics covered in class.

· Every week, students in course 3 are required to answer questions about the readings. These questions require students to "locate, analyze, and formally reference" the text to support conclusions.

· students give a second oral presentation

· students write a reflective paper in addition to their two laboratory reports"

· Students select and introduce segments of films.  They must present a cultural analysis and direct classmates to the scene or scenes that support their analysis.

· Mathematics Scavenger Hunt

Appendix Eight:

Results from 2006 National Survey of Student Engagement

Table 6 - A&S Freshman

	Question
	Never
	Sometimes
	Often
	Very Often

	Made a class presentation
	16
	55
	22
	11

	Prepared two ore more drafts of a paper or assignment before turning it in
	5
	41
	35
	19


Table 7 - A&S Seniors

	Question
	Never
	Sometimes
	Often
	Very Often

	Made a class presentation
	0
	22
	37
	41

	Prepared two ore more drafts of a paper or assignment before turning it in
	2
	39
	27
	31


Table 8 - Number and Length of Papers Written by A&S Freshman

	
	None
	1-4
	5-10
	11-20
	20+

	Number of written papers or reports of FEWER THAN 5 PAGES
	2
	33
	33
	25
	7

	Number of written papers or reports BETWEEN 5 AND 19 PAGES
	2
	51
	33
	11
	4

	Number of written papers or reports of 20 pages or More
	75
	20
	4
	2
	0


Table 9 - Number and Length of Papers Written by A&S Seniors

	
	None
	1-4
	5-10
	11-20
	20+

	Number of written papers or reports of FEWER THAN 5 PAGES
	6
	25
	23
	27
	19

	Number of written papers or reports BETWEEN 5 AND 19 PAGES
	0
	21
	52
	17
	10

	Number of written papers or reports of 20 pages or More
	6
	75
	13
	2
	4


Appendix K - Effective Communication in Student Affairs
Student Affairs actively implements the Council for the Advancement of Standards in Higher Education (CAS) advanced standards to assess learning outcomes models throughout the Student Affairs division.  Examples of communication assessment.

Leadership – Communication
Summit Widener, Wilderness - pre-orientation programs improving communication through critical reflection

Judicial Learning Outcomes: 
Personal Growth/conflict resolution
Improving Communication Skills


Assessment Methods: One-one counseling, presentations and surveys

Community Standards and Expectations

Residence Life

Personal Growth /Solving Problems through improved communication
RA/GA training with extensive Cultural Competency and Communication Workshops

Improving Communication Skills

Roommate Agreements and Mediation between residents


Student Health Services
Effective student communication regarding political, social and economic health issues.
Effective student communication regarding self-care, ability to access care when needed.

Assessment Methods: Patient visit history and conversation; group surveys

Student Life
WAC – facilitates student open discussions on campus events and feedback.

Orientation – encourage ice breakers, discussions, CREW members

Student C.R.E.W. leader journals and reflection

Student Government Association E-Team works with advisors to ensure appropriate training, conferences and retreats articulates clear policies and roles.

International Students

Communication - focus on creating “safe” environment for speaking English

Assure that students understand what they are being told.

Communicate immigration regulation changes and compliance issues.

Integrate international students into campus community.

Wellness
- Clear Communication -   express self clearly and effectively when speaking and/or writing to supervisors or staff.  
-maintaining open dialogue by listening attentively to others and ensuring that everyone understands the communication.  
-clear Communication also means sharing information in a timely manner using the most appropriate method and presenting well-organized information to staff.






� ABET Self-Study Report for the Chemical Engineering Program At Widener University, July  1, 2008


� Maffia, Gennaro. “Comprehensive Testing and Outcomes Assessment in the Chemical Engineering Program”, Frontiers in Education, FIE v 3 2004, (IEEE cat n 04CH37579), 2004 


� Maffia, Gennaro, “Capstone Design Course in Chemical Engineering”, Frontiers in Education. Part 1 (of 3).V. 1 1997. IEEE, p 355-3.
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